PAPER DETAILS

TITLE: Sosyal Bilgiler Dersinde Drama Ydntemi ile Cevresel Bilincin Gelistiriimesi
AUTHORS: Ahmet TOKMAK,Mehmet KARAMIK,Gen¢ Osman ILHAN
PAGES: 21-40

ORIGINAL PDF URL: https://dergipark.org.tr/tr/download/article-file/2755917



N A

_‘////1990 dern 5}56

Sosyal Bilgiler Dersinde Drama Yontemi ile Cevresel Tutumun

Yaratict Drama Dergisi 2023, 18(1), 21-40

www.yader.org

Gelistirilmesi
Ahmet Tokmak!
Mehmet Karamik?
Gen¢ Osman ilhan?

Makale Bilgisi

Oz

DOI: 10.21612/yader.2023.002

Makale Ge¢misi

Gelis tarihi 07.11.2022
Diizeltme 05.12.2022
Kabul 14.12.2022
Anahtar Sozciikler

Sosyal bilgiler egitimi
Drama yontemi
Cevresel tutum
Cevre sorunlari

Ogrenci goriisleri

Makale Tiirii

Arastirma Makalesi

Arastirmada  sosyal bilgiler dersi kapsaminda drama yontemi kullanilarak
gergeklestirilen  etkinliklerin = ¢evresel tutum baglaminda d&grencilerin  duygu,
diisiince ve eylemde bulunmaya istekliliklerine etkisi incelenmis, ¢alismaya dahil
edilen 6grencilerin ¢evre sorunlarina ve sosyal bilgiler dersinde drama yénteminin
kullamilmasina iliskin goriisleri toplanmistir. Arastirma, karma yontem ilkeleri
dogrultusunda i¢ ice gomiilii desen ile yiiriitiilmiistiir. Arastirmanin nicel boyutunda
deneysel desenlerden on test - son test tek gruplu desen kullanilmistir. Calisma grubu
26 ortaokul 7. sinif 6grencisinden olusmaktadir. Nicel veriler ¢evresel tutum élcegi ile
toplanmigtir: Nitel verilerin toplanmasinda ise arastirmaci tarafindan hazirlanan yar
vapilandirilmig goriisme formu ve etkinlik giinliikleri kullanilmistir. Nicel verilerin
analizinde on test ve son test puanlarinin normal dagilim gosterdigi tespit edildiginden
eslestirilmis iki 6rneklem t testi, nitel verilerin analizinde ise icerik analizi ve betimsel
analiz yontemi kullanilmistir. Nicel ve nitel analizler sonunda elde edilen test
sonuglari, kodlamalar ve frekanslara yonelik bulgular tablolar halinde sunulmustur.
Bazi égrenci cevaplari kesitler halinde verilmistir. Calisma sonuglarina gére sosyal
bilgiler dersinde drama ydntemi ile gerceklestirilen etkinliklerin ogrencilerin ¢evresel
bilinglerinin gelistirilmesinde olumlu yénde anlamli bir etkiye sahip oldugu tespit
edilmistir. Ogrencilerin ¢evre sorunlarina yonelik goriislerinin uygulamalar sonunda
cesitlendigi ve bu konuda bilgi birikimlerinin arttigi belirlenmigtir. Ogrencilerin sosyal
bilgiler dersinde drama yonteminin kullamilmasina yonelik goriislerinin agirlikli
olarak olumlu yéonde oldugu belirlenmis, derslerin bu sekilde daha akilda kalici,
eglenceli gectigini belirttikleri goriilmiistiiv. Ancak sinirli sayida 6grencinin ise drama
etkinliklerinin gerginlik verici ve zaman alici oldugunu belirttikleri tespit edilmistir.
Elde edilen sonuglar dogrultusunda farkli dersler ve 6grenci gruplart kapsaminda
drama ydntemi ile uygulamalar yapilmasi ve sonuglarin farkl degiskenler agisindan
incelenmesine yonelik onerilerde bulunulmugstur.
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Giris

Bireyin hayatinda farkli alanlar igerisinde karsilagtig1 ve uyum ¢abasi i¢inde oldugu yenilikler
ve degisimler 6grenme deneyimlerini arttirmaktadir. Karsilagilan sorunlara yonelik problem ¢6zme
becerisi gelistirilmesi ya da olaylar karsisinda kullanilmasi gereken elestirel diisiinme becerisi gibi
becerilerin dogal gelisim seyri bu 6grenme deneyimleri ile olmaktadir. Bunlar toplumsal hayatin
ve sosyal yasamin beraberinde getirdigi informal dgrenmeler olarak degerlendirilebilir. Informal
ogrenmeler kendiliginden, yasamin dogal seyri igerisinde gergeklesen oOgrenmelerdir (Kilig,
Recepoglu, 2022). Ancak bireyin toplum hayatina basarili bir sekilde uyum saglamasi, bilingli
vatandaglik ozellikleri gostermesi ve evrensel dogrular i¢cin miicadele edebilecek biling seviyesine
ulagabilmesi i¢in birtakim egitim siire¢lerinden gegmesi gerekmektedir (Saklan, Karakditiik, 2022;
Aktas, Tokmak ve Kara, 2021).

Egitimin birey i¢in kaginilmaz olusu, medeni bir varlik olarak insan yagaminin baglangicindan
itibaren neden sonug iliskisi ile agiklanabilir. Farkli donemlerde farkli gerekgelerle insan hayatinin
bir pargast olan formal egitim siireci ve bunun uygulayicisi olarak okullar yiizyillar igerisinde
onemli degisimlere ugramistir. Bu degisimin baslica sebepleri olarak savaslar, toplumsal olaylar,
tilke politikalarinin degisimi, vatandaslik politikalar1 gibi farkli nedenler sayilabilir (Kirkig, 2022).
Yaganan bu degisimler okullarda &gretimi yapilan derslerin belirlenmesinde ya da belirlenen
derslerin 6gretim programlarina dair amag, hedef, kazanim ve konu icerigi boyutunda énemli etkilere
sahip olmustur (Bahar, Biimen, 2022). Sosyal bilgiler dersi, 6grencilerde gelistirmeye c¢aligtigi
temel beceriler, uygulanan degerler egitimi, bireyin toplumsal uyum saglayabilmesine ydnelik
konu igerikleri ve vatandaglik egitimi yonil ile bireyi toplum hayatina hazirlamaya calisir (Sarigol,
2022). Bireyin yasadig1 yere dair tarihsel biling gelistirmesi, yasadig1 bolgenin ¢evresel ve cografi
Ozelliklerinin farkinda olmasi adina tarih ve cografya konularinin agirlik gosterdigi sosyal bilgiler
dersi ayn1 zamanda disiplinlerarasi yapisiyla sosyal bilimlere dair farkli alanlar1 da konu kapsaminda
barindirmaktadir (Utkiir Giilliihan, Bekiroglu, 2022).

Sosyal bilgiler dersi 6grencilerde farkli beceri tiirlerinin gelistirilmesi ve kiiresel sorunlar
baglaminda farkli konularda 6grenci tutumlarinin iyilestirilmesi a¢isindan 6nemli avantajlara sahip
bir ders olarak degerlendirilebilir. Dersin konu kapsami agisindan zenginligi bu avantajin temel
sebebidir. Son yillarda kiiresel boyutta farkindalig1 artan bir konu olarak ¢evresel sorunlar iilkelerin
ortak ¢cozlim planlar1 dogrultusunda ders kitaplarinda ve 6gretim programlarinda siklikla yer verilen
bir konu haline gelmistir (Kara, Ozdemir, 2020). Sosyal bilgiler dersi de 6grencilere ¢evre egitimi
verilmesi, O6grencilerde ¢evre okuryazarliginin ve g¢evresel tutumun olumlu yonde gelistirilmesi
adma Onemli bir ders olarak goriilmektedir. Sosyal bilgiler dersinin disiplinleraras1 yapisiyla
zenginlestirilmis konu igerigi ders dgretim siirecleri agisindan da dnemli avantajlar saglamaktadir.
Bu kapsamda sosyal bilgiler 6gretiminin farkli yontem ve teknikler ile gerceklestirilmesine yonelik
siklikla yiiriitiilen caligmalar kanit olarak gosterilebilir (Ak, Orug, 2022; Yesiltas, Akcan, 2022;
Celik, Ihan, 2021; ilhan, Orug. 2019; Y1lmaz, Tuncay, 2022)

Sosyal bilgiler dersi 2018 yilinda yenilenen dgretim programina uygun olarak; ilkokul 4.
simif ve ortaokul 5, 6, ve 7. simif kademelerinde haftada 3 ders saati olmak {lizere okutulmaktadir.
Sosyal bilgiler dersi 6gretim programi yapisi itibariyle 7 6grenme alani etrafinda dizayn edilmistir.
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Ayni zamanda 6gretim programinda kazandirilmasi hedeflenen 27 temel beceri ele alinmigtir. Degerler
egitimi boyutunda ise 18 farkli deger bulunmaktadir. Sosyal bilgiler dersi 6gretimine yonelik belirlenen
kazanimlar incelendiginde dersin agirlikli konu yapisini tarih ve cografya konularimin olusturdugu
goriilmektedir (Cakmak, Akgiin, Salur, 2022; Yilmaz, Ablak, Akpinar, 2022). Tarih konularinin tarih
seridi lizerinde ilkc¢aglardan giinlimiize ulasacak sekilde kurgulandigi, cografya ile ilgili konularin
ise cogunlukla beseri cografya konular1 kapsayacak sekilde ele alindig1 belirlenmistir (Oguz Hagat,
Demir, 2018). Bu durumun tarih ve cografya konularmin 6gretiminde siklikla geleneksel 6gretim
yontemlerinin kullanilmasi ve dersin “ezber dersi” algisini beraberinde getirdigi soylenebilir (Simsek,
2008; Yilmaz, Kaya, 2011; Glingor, 2019; Metin Goksu, 2020). Ancak yenilenen 6gretim programi ve
egitim anlay1s1 her gecen giin geleneksel egitim yontemlerinden uzaklasmaktadir (Ozalkan, 2021). Ayni
zamanda 6gretim programinda kazandirilmas1 hedeflenen becerilerin geleneksel egitim yontemleri ile
kazandirilmasi ise miimkiin olmamaktadir. Bu kapsamda sosyal bilgiler dgretimine yonelik olarak
yiiriitiilen farkli yontem ve tekniklerin kullanildig1 arastirma ¢alismalari sonuglart bakimindan 6nem arz
etmektedir. Sosyal bilgiler 6gretiminde 6grenci merkezli olarak uygulanan yontemler igerisinde drama
yontemi ile gerceklestirilen uygulamalar sonuglari agisindan dikkat ¢ekicidir. Cetinkaya Aydogdu ve
Kirpik (2021) tarafindan sosyal bilgiler 6gretiminde yaratici drama ydnteminin kullanilmast ile ilgili
ogrenci goriislerinin arastirildigi calismada; kullanilan bu yontem ile 6grencilerin konulart anlama ve
hatirlama diizeylerinde olumlu yénde bir etki saglandigi sonucuna ulasilmistir. Oztiirk ve Korkmaz
(2020) tarafindan yiiriitiilen ¢aligmada ise; teknoloji destekli yaratici drama etkinliklerinin 6grencilerin
problem ¢6zme becerilerine yonelik geleneksel egitim yontemlerine gore daha fazla katki sagladigi
sonucuna ulasilmistir. Drama yonteminin farkli degiskenler agisindan etkilerinin incelendigi calismalar
dramanin egitim siire¢lerine olumlu katkilar sagladigini ortaya koymaktadir.

Dramaya iliskin literatiir incelendiginde 1930-1940’11 yillarda “drama” s6zciigiiniin “tiyatro”
ile es anlamli olarak kullanilmaya baslandig1 goriilmektedir. Daha sonra ise bu sozciik yaptiklari isin
baska kisiler i¢in tam olarak anlagilmasini isteyenler tarafindan “yaratic1”, “egitsel” ve “gocuk” gibi 6n
ekler alan bir kavram olarak, egitsel ya da egitimde drama, ¢ocuk dramasi vb. bi¢gimlerde kullanilmaya
baglanmistir (Adigiizel, 2008). Egitimde drama kavrami, okul programlarinda iki farkli bicimde islev
gormekte ve adlandirilmaktadir. Farkli igerik birimlerinin (dil, tarih, matematik, cografya, resim,
miizik) 6gretiminde bir yontem olarak kullanilmakta, hem de “drama dersi” adiyla drama sanati
yoluya bireysel gelisimi desteklemede ve sanatsal iiretimi ortaya koymakta kullanilmaktadir (Somers,
1994). Drama ydnteminin 6gretim siireglerinde bir egitim araci olarak kullanilmasi yeni bir durum
degildir ancak yontemin farkli degiskenler agisindan olumlu etkilerine yonelik genel kabul igin ayni
seyi sOoylemek miimkiin degildir. 20. yiizyilin sonlarinda dramaya yo6nelik sosyolog, psikolog ve
sinirbilimcilerin yaptiklar1 aragtirmalar dramanin etkili bir 6gretim yontemi olarak kullanilmas1 adina
bir esik olmustur. Insan i¢giidiilerinin somutlastirilmis ve baglamsallastirilmis 6grenmeye ihtiyag
duydugunu kanitlayan bu arastirmalar ve sonrasinda Howard Gardner tarafindan gelistirilen ¢oklu
zeka kuraminin ortaya ¢ikigt dramanin etkili bir 6gretim yontemi olarak kullanilmaya baslamasi
acisindan 6nemlidir. Drama ile egitimde performansa dayali ve disiplinlerarasi bir sekilde bireyin
ogrenmelerinin g¢esitlenmesi ve somutlastiriimasi, empati duygusunun gelismesi, hayal giiclerinin
zenginlesmesi amaglanmaktadir (Van de Water, 2021). Tiim bu amaglar temel olarak bireyin daha iyi
anlamasina yoneliktir. Best (1996) egitimde dramayz; etkili bir 6grenmeyle sonuglanan, hem duyular
hem de duygular1 igeren benzersiz ve yeri doldurulamaz bir egitim deneyimi olarak aciklamaktadir.
Aym zamanda Ogrencilerin sosyal iligkilerinin gelistirilmesinde, sinif ikliminin iyilestirilmesi ve
isbirligi anlayisinin saglamlastirllmasinda da dramanin 6nemli etkilerinin oldugu sdylenebilir
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(Joronen, Konu, Rankin ve Astedt-Kurki, 2011; Catterall, 2007; Mages, 2010; Adigiizel Burgul,
Siislii, 2017). Drama ydnteminin egitim silirecinin iyilestirilmesi, zenginlestirilmesi ve &grenme
kaliciliginin arttirtlmasina yonelik olumlu etkilerini degerlendiren ¢alismalar disinda dramanin ahlak
egitimi 6zelinde etkilerinin ortaya g¢ikartilmasi kapsaminda Cin anakarasinda bir devlet okulunda
calisma yiirliten Feng (2022); elde ettigi sonuglar bakimindan dramanin 6grencilerde monolojik
bir 6gretimden ziyade diyalojik bir sekilde ahlaki diisiinmeyi baslatma ve alternatif bakis acilari
gelistirme agisindan olumlu etkilere de sahip oldugu sonucuna ulagmaistir.

Drama yonteminin egitimde farkli planlama ve uygulamalarla gesitli konular etrafinda
uygulanmasina yonelik yapilan arastirmalar incelendiginde; drama yontemi ile olumlu tutum
gelistirme, deger ve ahlak egitimi, iyiye yonelik farkindalik olusturma hedeflerine yonelik olumlu
sonuclar elde edildigi belirlenmistir. Literatiirde egitimde drama yonteminin kullanilmasi ile
elde edilen olumlu sonuglarin varligi bu arastirma siirecinde dramanin bir egitim yontemi olarak
kullanilmasi adina temel motivasyonu olusturmustur. Bu ¢alismada sosyal bilgiler dersi kapsaminda
drama yontemi kullanilarak 6grencilerde ¢evre bilincinin gelistirilmesi hedeflenmistir. Bu amagcla
arastirmaya yonelik olarak belirlenen aragtirma sorulart sunlardir:

»  Drama yontemi ile gerceklestirilen uygulamalar sonucu 6grencilerin Cevresel Tutum
Olgegi’nin Duygu, Diisiince ve Eylemde Bulunmaya Isteklilik alt boyutlarindan al-
diklar1 puanlarin dagilimi nasildir?

«  Ogrencilerin gevresel sorunlara yonelik goriisleri nelerdir?

»  Sosyal bilgiler dersinde drama yonteminin kullanilmasina yonelik 6grenci gortisleri
nelerdir?

Yontem
Arastirma Modeli

Bu calismada sosyal bilgiler dersi kapsaminda drama yonteminin kullanilmasinin
ogrencilerin ¢evresel tutumuna yonelik etkileri aragtirilmistir. Arastirma karma yontem ilkelerine gore
yuritilmistiir. Karma yontem, nicel ve nitel verileri birlikte kullanarak bir durumu farkli yonleriyle
incelemeye firsat saglamaktadir. Bu sayede nitel ve nicel verilerin birbiriyle karsilastirilmasina, tek
yonlii olarak yiiriitiilen ¢aligmalarda kullanilan yontemin zayif yonlerinin ortadan kaldirilmasina,
biitiinciil bir anlayisla nicel verileri destekleyecek nitel verilerin elde edilmesine imkan saglamaktadir.
Karma yontem arastirmalari i¢cin Creswell, Plano Clark (2014) tarafindan alt1 farkli desen agiklanmustir.
Desenlerin farklilasmasindaki temel faktor nicel veya nitel verilerin kullanimima yonelik agirlik
durumu, siralamasi ya da birliktelik siirecidir. Bu aragtirmada nitel veya nicel boyutun agirlik
kazandigi, iki boyutunda ortak olarak ise kosulabildigi eszamanli iiggenleme deseni kullanilmistir. Bu
sayede nitel veya nicel veri toplama araclartyla elde edilen veriler yine nitel veya nicel veri toplama
araglariyla desteklenebilmektedir. Bu arastirma siirecinde drama etkinlikleri uygulama siirecinde
kullanilmis ve siire¢ boyunca 6grenci goriislerine basvurulmustur. Arastirmanin nicel boyutunda ise
deneysel desenlerden tek gruplu 6n test - son test deseni kullanilmigtir. Uygulamalar 6ncesinde ve
aragtirmanin sonunda 6grencilere ¢evresel tutum 6lgegi uygulanarak ¢evresel tutum durumlari nicel
olarak tespit edilmeye calisilmistir.

Calisma Grubu
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Arastirmanin yiiritiilecegi ¢alisma grubu olasilik dis1 6rnekleme yontemlerinden kolay
ormekleme yontemine uygun olarak belirlenmistir. Aynm1 zamanda bu calismada, aragtirmacinin
sosyal bilgiler 6gretmeni olarak gorev yaptigi Milli Egitim Bakanligina bagl bir devlet okulunda
uygulamanin yiiriitiilmesi adina belirlenecek smif icin bazi kriterler aranmistir. Arastirmacinin
O0gretmen olarak gorev yaptigi siniflar igerisinden; okulda ders disi egzersiz ¢alismasi olarak
yiirtitiilen drama calismalarina katilan 6grencilerin agirlikli olarak bulundugu smif ¢alisma grubu
olarak belirlenmistir. Sinif igerisinde ¢aligmaya dahil olmak istemeyen &grencilerin belirlenmesi
adma Ogrencilere goniillii onam formu dagitilmistir. Yapilan incelemeler sonunda smifta bulunan
6grencilerin tamaminin ¢alismaya goniillii oldugu belirlenmistir. Calismaya dahil edilen 6grencilerin
velilerinden ¢ocuk riza formu alinmistir. Arastirma kapsaminda ¢alismanin yiiriitildiigii kurumdan
gerekli izinler alinmis ve etik kurul onayi tarafindan ¢aligmanin yiritiilmesi adina etige aykiri
herhangi bir bulguya rastlanmamustir.

Aragtirma 7. sinif 6grencileri ile yiiriitilmiistiir. Calisma grubu olarak belirlenen subenin
ogrenci sayis1 26°dir. Ogrencilerin tamanmi calismaya katilmistir. Bu 6grencilerden 14°i kadin 12
ogrenci ise erkektir. Ogrenciler arasinda belirgin bir yas farki yoktur. Smifin sosyoekonomik diizeyi
orta diizeyde olmak iizere benzerdir. Ogrenci velilerinin tamam okuryazar ve en az ortaokul mezunu
olarak belirlenmistir.

Veri Toplama Araclar

Aragtirmada veri toplama stireci iki boyutlu olarak gerceklestirilmistir. Arastirmanin nicel
verilerinin elde edilmesinde ¢evresel tutum dlgeginde dgrencilerin tutumlarini duygu, diisiince ve
eylemde bulunmaya isteklilik boyutunda 6lgmek igin olusturulmus 21 maddenin yer aldigi 3. boyut
kullanilmistir. Nitel verilerin elde edilmesinde ise yar1 yapilandirilmis goriisme formu ve etkinlik
giinliigi kullanilmistir.

Cevresel Tutum 0lge§i

Ortaokul &grencilerinin ¢evresel tutumlarinin belirlenmesi amaciyla kullanilan “Cevresel
Tutum Olgegi” Ozata Yiicel ve Ozkan (2014) tarafindan gelistirilmistir. Olgek ii¢ alt boyuttan
olusmaktadir. Birinci alt boyut 6grenci bilgilerine yonelik, ikinci alt boyut 6grencilerin ¢evre ile ilgili
davranislarina yonelik, {i¢iincii alt boyut ise 6grencilerin ¢evreye yonelik duygu ve diisiincelerinin
belirlenmesi amaciyla olusturulmustur. Olgekte ikinci alt boyutta 14 madde, iiciincii alt boyutta ise
21 madde bulunmaktadir. Olgegin 14 maddelik boyutunun madde toplam korelasyonlar1 0,37 - 0,67
arasinda belirlenmistir. Cronbach Alpha degeri 0,84, Gutman Split Half degeri 0,831 ve Spearman
Brown katsayisi ise 0,83 olarak belirtilmistir. Olcegin 21 maddelik son boyutunda ise madde toplam
korelasyonlar1 0,30 ile 0,77 arasinda belirlenmis, Cronbach Alpha degeri 0,81, Gutman Split Half
0,73, Sperman Brown degeri ise 0,73 olarak belirtilmistir. Olgegin tamamina yonelik belirlenen
Cronbach Alpha degeri ise 0,88 olarak hesaplanmustir. Olcege yonelik dlcek gelistiricisi tarafindan
belirtilen bu degerler 6lgegin oldukca giivenilir oldugunu gostermektedir. Arastirmada dlgegin
kullanilmasi ile ilgili gerekli izinler dlgek gelistiricilerinden alinmustir.

Yar1 Yapilandirilmis Goriisme Formu

Aragtirmanin nitel veri toplama araglarindan biri olarak arastirmaci tarafindan hazirlanan 7
soruluk form kullanilmistir. Formda yer alan sorular ile ilgili sosyal bilgiler alan uzman {i¢ kisinin
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goriigleri alinmigtir. Degerlendirmeler sonrasinda bazi maddelerin ifade bigimleri degistirilmistir.
Formun yazim kurallari ve anlatimsal akisla ilgili degerlendirmeler i¢in iki farkli Tiirkge 6gretmeninin
goriisleri alinmis, ortak olarak goriis birligine varilan kisimlarla ilgili diizeltmeler yapilmis, forma
son hali verilmistir. Form kapsaminda &grencilerin uygulama 6ncesinde ve sonrasinda sosyal bilgiler
dersinin anlami ve dramanin derste bir yontem olarak kullanilmasina yonelik goriisleri, ¢evresel
sorunlara ve ¢evre bilincine yonelik diistinceleri karsilagtirmali olarak incelenmistir.

Etkinlik Giinliigii Yapilandiridmis Formu

Arastirmaya yonelik gerceklestirilen oturumlar sonrasinda 6grencilerin uygulamaya yonelik
goriis ve diisiincelerinin alinmasi i¢in arastirmaci tarafindan “Drama Uygulamasi Etkinlik Glinligi”
gelistirilmigtir. Giinliikte bulunan sorular i¢in iki sosyal bilgiler alan uzmaninin goriisleri alinmis
ve dil kontrolleri iki Tiirk¢e 6gretmeni tarafindan yapilmistir. Giinlikk 6grencilerin gerceklestirilen
drama uygulamalaria yonelik olarak hislerinin ve siire¢ boyunca yasanan zorluk ve olumsuzlarin
belirlenmesi amaciyla olusturulmustur.

Verilerin Toplanmasi ve Uygulama Siireci

Calismada, arastirma sorularina yonelik olarak nitel ve nicel boyutta farkli veri toplama
aracglar1 kullanilmistir. Gorligme formu uygulamalar dncesinde ve uygulamalar sonrasinda olmak
iizere iki farkli zamanda uygulanmis, calismada gergeklestirilen uygulamalarin 6grenci diigiinceleri
tizerindeki etkisi tespit edilmeye ¢alisilmistir. Diger nitel veri toplama araci olan etkinlik glinligii
ise bes hafta boyunca gergeklestirilen etkinlikler siiresince her haftanin son saatinde olmak {izere
bes kez kullanilmustir. Ogrencilerin etkinlik giinliigii i¢in kullandiklari ortalama siire ise 5 dk olarak
tespit edilmistir.

Nicel veri toplama aract olarak kullanilan ¢evresel tutum 6lgegi 3. alt boyut 6n test ve son
test olmak iizere iki kez uygulanmistir. Olgek ile 6grencilerin uygulamalar sonrasinda gevresel
tutumlarindaki degisim belirlenmeye ¢ahisilmistir. Ogrenciler dlgegi ortalama 25 dk igerisinde
tamamlamiglardir. Uygulama siireci ile bilgiler Tablo 1’de gosterilmistir.

Tablo 1. Uygulama Siireci ve Gergeklestirilen Etkinlikler

Uygulama Haftasi Yapilan Etkinlik

1. Hafta (gevresel Tutum Olgegi (0.1.1 Eest)
On Yart Yapilandirilmig Goériisme Formu Uygulama
Aral Goli Etkinlisi

2. Hafta ra Gp ul t inligi
Etkinlik Glnlugii - 1

3. Hafta Ara} Qélﬁ Etklnhgl
Etkinlik Glinligi - 2

4. Hafta Top.ragjgm Blhng:h Kullanimi
Etkinlik Glinltigi - 3

5. Hafta TOp.ragln Bllll’l({ll Kullanimi
Etkinlik Giinligii - 4

6. Hafta Insan Cevre Etkilesimi

Etkinlik Glinliigii - 5
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7. Hafta Cevresel Tutum C)lgegi (Son test)
. Son Yari Yapilandirilmis Gortisme Uygulama

Arastirmanin uygulama takvimi gergeklestirilen ii¢ etkinlik ile bes haftalik bir siiregte
tamamlanmigtir. Ancak arastirma dncesinde ve sonrasinda gergeklestirilen 6n test - son test ve anket
uygulamalari ile tiim silire¢ toplamda 7 hafta stirmiistiir. Sosyal bilgiler dersinin haftalik 3 ders saatlik
stiresi 1 oturum olarak ele almmustir. Aral golii etkinligi ve topragin bilingli kullanimi etkinlikleri
2’ser hafta devam etmistir.

Gorsel 1. Uygulama Siirecinden Fotograflar

Verilerin Analizi

Arastirma karma yontem ilkelerine gore ylritiilmiis olup nitel ve nicel boyutta veriler
elde edilmistir. Arastirmada elde edilen nicel veriler, SPSS (Statistical Package Program for Social
Science) 21.0 programi kullamilarak analiz edilmistir. Olgek ve test puanlarinin normallik stnamasinda
carpiklik (skewness) ve basiklik (Kurtosis) katsayilart kullanilmistir. Siirekli bir degiskenden elde
edilen puanlarin normal dagilim 6zelliginde kullanilan ¢arpiklik ve basiklik katsayilarimin £1 sinirlar
icinde kalmasi1 puanlarin normal dagilimdan 6nemli bir sapma gdstermedigi seklinde yorumlanabilir
(Biiyiikoztiirk, 2011). On test ve son test puanlarinin her ikisinin de normal dagilim gosterdigi tespit
edilmistir. Orneklem grubunun iki farkli durumda ortaya ¢ikan 6lgek puanlarini karsilastirmak
amaciyla eslestirilmis iki orneklem t testinden yararlanilmigtir. Analizlerde giiven araligi %95
(anlamlilik diizeyi 0,05 p<0,05) olarak belirlenmistir. Sosyal bilgiler dersi kapsaminda 5 haftalik
drama egitiminin ¢evresel tutum {izerindeki etki biiylikligilinii belirlemek amaciyla Hedges ve Olkin
(1985) tarafindan diizenlenen Cohen’s d istatistigi kullanilmistir. Formiildeki d’ istatistiginin etki
biiyiikliiglinii hesaplamada yeterli olmayacagi anlasildigindan Cohen (1988) tarafindan korelasyon
katsayisiyla diizeltme uygulanmuistir.
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:71—72:L' d: d’
SS VN’ 1-r

Aragtirmanin nitel boyutunda elde edilen veriler yar1 yapilandirilmig goriisme formu ve
etkinlik giinliiklerinden elde edilmistir. Elde edilen verilerin analizinde icerik analizi ve betimsel
analiz yontemleri kullanilmigtir. Analizler sonucunda ortaya ¢ikan kavramlar, kodlamalar ve temalar
halinde tablolarda sunulmustur. Kavramsal kodlamalara yonelik frekans degerleri verilmistir.
Ogrenci goriisleri ve etkinlik giinliigiinden secilen baz1 6grenci ifadeleri kesit olarak sunulmustur.
Yapilan analizlere yonelik giivenirlik hesaplamalarinda Miles ve Huberman tarafindan gelistirilen
giivenirlik formiili kullanilmistir. Glivenirlik = Gortis Birligi / (Goriis Birligi + Goriis Ayriligi)
formiiliine uygun olarak iki farkli alan uzmaninin gorisleri alinmig ve goriis ayriligi - goriis birligi

d!

olusan durumlar ile ilgili yapilan hesaplamalar sonunda giivenirlik oran1 %87 olarak hesaplanmistir.

Bulgular

Bu béliimde arastirma siirecinde gerceklestirilen egitimde drama uygulamalar1 kapsaminda
nicel ve nitel veri toplama araglarindan elde edilen veriler dogrultusunda ortaya c¢ikan bulgular
arastirma sorularina uygun olarak basliklar halinde sunulmustur.

Drama Uygulamalar1 Oncesinde ve Sonunda Ogrencilerin Cevresel Tutum Olgegi
Kapsaminda Duygu, Diisiince ve Eylemde Bulunmaya Isteklilik Alt Boyutlarindan Aldiklar
Puanlari Dagilimina iliskin Bulgular

Egitimde drama uygulamalari ile gerceklestirilen 5 haftalik etkinlikler sonunda 6grencilerin
cevresel tutumlart kapsaminda duygu, diisiince ve eylemde bulunmaya isteklilik alt boyutlarinda
yasadiklar1 degisim ile ilgili bilgiler tablolar halinde sunulmustur.

Tablo 2’de 6n test ve son test puanlarina ait betimsel istatistiklere yer verilmistir.

Tablo 2. On test - Son test Puanlarina Iliskin Betimsel Istatistikler

Olcek/Test Test Zamani N Min. Maks. X SS C. B.
On test 26 3,00 4,14 345 030 0,69 -0,05
Duygu
Son test 26 3,71 4,86 425 025 0,19 0,71
L On test 26 2,38 3,63 3,09 0,28 0,02 0,68
Diisiince'
Son test 26 1,50 2,75 2,10 027 0,14 0,65
Eylemde Bulunmaya On test 26 2,83 3,83 3,39 0,28 0,07 -0,97
Isteklilik Son test 26 3,17 4,67 3,84 033 0,34 0,63
CEVRESEL TUTUM On test 26 2,83 3,47 325 0,15 -0,75 0,78
TOPLAM Son test 26 3,69 4,25 4,00 0,15 -0,09 -0,52

C.: Carpiklik B.: Basiklik

1: Diistince boyutundaki maddeler ters kodlanmuistir.

Tablo 2’ye gore duygu boyutu 6n test puan 3,45+0,30 ve son test puam 4,25+0,25 olarak
tespit edilmis olup her iki 6l¢iimde puanlarin normal dagilim gosterdigi tespit edilmistir. Son test
puanlarinin 6n test puanlarina gére daha yiiksek oldugu goriilmiis, istatistiksel anlamlilik i¢in
eslestirilmis t testinden yararlanilmistir. Tablo 2’ye gore diisiince boyutu 6n test puani 3,09+0,28
ve son test puant 2,10+0,27 olarak tespit edilmis olup her iki dl¢limde puanlarm normal dagilim
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gosterdigi tespit edilmistir. Son test puanlarmin 6n test puanlarina daha diisiikk oldugu goriilmekte
olup istatistiksel anlamlilik i¢in eslestirilmis t testinden yararlanilmistir. Tablo 2’ye gore eylemde
bulunmaya isteklilik boyutu 6n test puani 3,39+0,28 ve son test puani 3,84+0,33 olarak tespit edilmis
olup her iki 6l¢iimde puanlarin normal dagilim gosterdigi tespit edilmistir. Son test puanlarinin 6n test
puanlarina daha yiiksek oldugu goriilmekte olup istatistiksel anlamlilik igin eslestirilmis t testinden
yararlanilmistir. Tablo 2’ye gore ¢evresel tutum Olgek toplamina ait 6n test puani 3,25+0,15 ve son
test puani 4,00+0,15 olarak tespit edilmis olup her iki 6l¢limde puanlarin normal dagilim gosterdigi
tespit edilmistir. Son test puanlarinin 6n test puanlarina goére daha yiiksek oldugu goriilmekte olup
istatistiksel anlamlilik i¢in eslestirilmis t testinden yararlanilmistir.

Tablo 3’te 6n test ve son test puanlarinin karsilastirilmasina ait eslestirilmis t testi sonuglarina
yer verilmistir.

Tablo 3. On test ve Son Test Puanlarimin Karsilastirilmasi

Ort. SS SH Etki
Test Zamanm t sd p Cohen’s d e
Farki Farki Farki Biiyiikliigii
Duygu -0,81 0,28 0,06 -14,42 25 0,000 3,872 Muazzam
Diisiince! 0,99 0,26 0,05 1927 25 0,000 5,663 Muazzam
Eylemde Bul
ylemae BULIMAYE 45 0,54 0,11  -423 25 0,000 0,662 Orta
Isteklilik
EVRESEL TUTUM
¢ -0,75 0,21 0,04 -1829 25 0,000 3,667 Muazzam
TOPLAM

1: Diisiince boyutundaki maddeler ters kodlanmuistir.

Tablo 3’e gore duygu (t=-14,42; p<0,05), diislince (t=19,27; p<0,05), eylem istegi (t=-4,23;
p<0,05) alt boyut puanlar1 ve ¢evresel tutum olgegi toplam (t=-18,29; p<0,05) 6n test ve son test
puan ortalamalar1 arasinda anlamli farklilik oldugu tespit edilmistir. Sosyal bilgiler dersi kapsaminda
5 haftalik drama uygulamasi sonucunda g¢evresel tutumda anlaml diizeyde artis tespit edilmistir.
Sosyal bilgiler dersi kapsaminda 5 haftalik drama uygulamasinin ¢evresel tutum lizerindeki etkisinin
muazzam etki diizeyinde oldugu (d > 2) tespit edilmistir. Benzer sekilde sosyal bilgiler dersi
kapsaminda 5 haftalik drama uygulamasinin duygu ve diisiince {izerindeki etkisinin benzer sekilde
muazzam etki diizeyinde oldugu; eylem istegi iizerindeki etkisinin ise orta diizeyde (0,50 <d < 0,80)
oldugu tespit edilmistir.

Ogrencilerin Cevresel Sorunlara Yonelik Goriisleri ile Ilgili Bulgular

5 haftalik bir siire¢ igerisinde {i¢ farkli etkinlik ile gerceklestirilen egitimde drama
uygulamalar1 dncesinde ve uygulamalar sonunda 6grencilerle yar1 yapilandirilmis gériigme formlari
dogrultusunda gergeklestirilen goriismelerden elde edilen 6grencilerin ¢evresel sorunlara yonelik
goriigleri analiz edilmis ve elde edilen bulgular tablolastirilmistir. Baz1 6grencilerin goriisleri kesit
olarak sunulmustur.

Egitimde drama uygulamalar1 6ncesinde 6grencilerin ¢evre sorunlarina yonelik goriislerinin
belirlenmesi amactyla sorulan soruya verilen cevaplarda 6ne ¢ikan ¢evre sorunlar1 uygulama dncesi
ve uygulama sonrasi olarak Tablo 4°te ve Tablo 5’te gdsterilmistir.
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Tablo 4. Uygulama Oncesi Ogrencilerin Cevre Sorunlarina Yonelik Gériisleri

Tema Alt tema Kodlamalar Frekans
Su kirliligi 5
) Cevre kirliligi . g,
< Hava kirliligi 6
é Fabrika atiklari 4
a Atik Sorunu insan atiklar 7
8 Geri doniistim eksikligi 5
= -
§ Ingaatlar 3
a Bilingsiz Schirlesme Ormanlik alanlarin yok 4
edilmesi
Toplam 34

Drama uygulamalari &ncesinde &grencilerin  ¢evresel sorunlart yonelik goriisleri
incelendiginde ogrenci cevaplarinin ii¢ alt tema etrafinda kiimelendigi belirlenmistir. Ogrenci
goriigleri incelendiginde g¢evre sorunlarina yonelik 7 farkli kodlama etrafinda 34 frekans tespit
edilmistir. Ogrenci goriislerinden bazilar1 sunlardir;

Ogr.1"Evrende her seyin bir diizeni oldugunu hepimiz biliriz. Eger bu diizen olmasaydi ne
olurdu? Evrendeki diizen olmasayd: dort mevsim yasayamazdik ya da ya ¢ok soguk ya ¢ok sicak
olurdu. Tabi bu da dengesizlige yol acardi. Ve doga da éyledir. Dogada yasayan canlilarin hayatlar

»

kendi elindedir. Ama kimse bunun farkinda degildir. Dogada insanlar agacglara ¢ok zarar veriyorlar.’

Drama uygulamalar1 dncesinde ¢evre sorunlarina yonelik dgrenci cevaplarinin gogunlukla
atik sorunu, ¢evre kirliligi ve bilingsiz sehirlesme bagliklari ile sinirlt kaldigi goriilmektedir.

0gr.2 Bence bugiin diinyamizin en énemli sorunlarindan biri ¢opler. Siirekli artiyorlar.
Bunlarin iyi degerlendirilmesi lazim. Geri doniigiimiin artmast lazim. Bence ¢evre sorunlarimin

bl

basinda bu yatiyor..’

Uygulamalar 6ncesinde 6grencilerin siklikla geri doniisiim, ormanlarin yok edilmesi, bilingsiz
sehirlegsme basliklarina deginmelerinin sosyal bilgiler dersi kapsaminda bu konulari gérmeleri sebep
olarak gosterilebilir.

Ogr.3” Ulkemizin ve diinyanin insan sayis siirekli artiyor. Bu yiizden siirekli yeni evler insa
ediyoruz. Sehirler biiyiiyor. Ormanlari kesmek zorunda kaltyoruz. Bazi sehirler ¢ok kalabalik bazilar
¢cok az niifuslu bu da beraberinde baska sorunlar getiriyor...”

Ogr.4” Cevre sorunu denince benim aklima ilk gelen sey fabrikalarin atiklar: oluyor. Bunda
haberlerde izledigim bir seyin etkisi biiyiik tabi. Istanbulda bir tane fabrika uzun yillardir atiklar bir

’

dereye akitiyormus mesela... Kirlilik bence en onemli sorun..Su, hava, ¢evre kirliligi gibi...’
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Tablo 5. Uygulama Sonunda Ogrencilerin Cevre Sorunlarina Yonelik Gériisleri

Tema Alt tema Kodlamalar Frekans
Su kirliligi 2
Hava kirliligi

evre Kirliligi
Cev & Toprak kirliligi

Deniz kirliligi
Isik Kirliligi
Giriilta Kirliligi

Bilingsiz Sehirlesme Yaban hayatin yok edilmesi

Tarim alanlarmin yok edilmesi

Orman tahribati

CEVRE SORUNLARI

Bilingsiz su tiiketimi

Dogal Kaynaklarin Kullanimi Bilingsiz tarim

Temiz enerji kullaniminin azlig1

NI AN N[O\ |W | |J|Wn|Ww

Bilingsiz Avlanma Avlanma

=N
w

Toplam

Drama uygulamalar1 sonunda &grencilerin ¢evre sorunlarina goriigleri incelendiginde
cevaplarin 4 farkl alt tema etrafinda, 13 farkli kodlama ile 63 frekans iirettigi belirlenmistir. Ogrenci
goriislerinden bazilart sunlardir;

Ogr.5°... Bizim Diinyamiz ¢cok degisti ¢iinkii Diinyamizda eski yillarda tarim, arazi falan
giizel yetistirilmiyordu ama bu zamanlarda fabrikalar, tarimlar, araziler daha iyi bakiliyor yeni yeni
seyler ¢ikiyor. Diinyada insanlar arkadas, dost oldular ve hayatlarini daha giizel siirdiiriiyorlar ama
bazi insanlar diinyayr temiz tutmuyor. Fabrikalarin dumanlarini etrafa sagiyorlar, insanlar giizel
nefes alamiyorlar. Bu yiizden insanlar hastalantyorlar. Dogayt ve ¢evreyi temiz tutsalar ne giizel olur.

’

Boylece bazi insanlar hastalanmazlar..’

Ogr.6 “Insanlarin cevremiz iizerindeki etkisine baktigimiz zaman hi¢ de giizel manzaralar
aklimiza gelmiyor. Drama da yaptigimiz calismalarda da insanlarin gevreyi kirletmesi iizerine
dogan sonuglart diizeltmek icin yollar bulmus, kétii etkileri canlandirnugtik. Yaptigimiz calismalart
hatirlayacak olursak insamin ¢evreye verdigi zararlar ile ilgili olaylar: canlandirnmistik. Hatta bir
keresinde okulun ¢evresindeki yerleri gezerek fotograflarimi ¢ekip ¢ikartarak iplere asip bir sunum
yapmustik. Baska bir ¢caliymamizda Aral Gélii’'niin insanlarin bilingsiz tarimi yiiziinden kurumast
sonucunda olan olaylari canlandirp yine ¢oziimler aramistik...”

Ogr.7* .. bir arkadasimiz Aral golii kurudugu icin dlen baliklarin diisiincelerini anlatan bir
vazi yazmisti. Ben ondan ¢ok etkilenmigtim. Bunlarin sonucunda ¢evre kirliligine olan bakis a¢imiz
¢ok daha fazla degismisti. Sonucunda hepimiz insanlarin yaptigi cevre kirliliginin hem goriintii
kirliligi, hem hayvanlarin éldiigiinii hem de Aral G6lii’niin kurumasindan dolayt turizmcilerin igsiz
kaldigini yani bir stirii sebebe yol actigini gérdiim. Aslinda yere atip nasil olsa dogada ¢tiriiyiip gider
dedigimiz kiigiictik bir ambalaj par¢asinin bir siirii sebebe neden oldugunu 6grenmis olduk. Bundan

>

sonra ¢evreyi kirletmeme konusunda daha ¢ok dikkat edecegim konusunda kendime soz verdim..’
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Caligma siirecinde gerceklestirilen uygulamalar sonunda 6grencilerin farkinda olduklari
sorunlar1 ¢ok yonlii bir sekilde degerlendirdikleri ve olaylarin ¢ok boyutluluguna iliskin cevaplar
tirettikleri sOylenebilir. Drama uygulamalar1 sonrasinda Ogrenci cevaplarinin ¢esitlendigi ve ele
alinan konularm 6grenciler tarafindan derinlemesine degerlendirildigi goriilmektedir.

Sosyal Bilgiler Dersinde Drama Uygulamalart Yapilmasina Yonelik Ogrenci Goriisleri ile
Ilgili Bulgular

Sosyal bilgiler dersi kapsaminda drama uygulamalarinin gergeklestirilmesine yonelik
ogrenci gortsleri etkinlik glinliigii ve yar1 yapilandirilmis goriisme formu dogrultusunda yapilan
goriismeler ile elde edilmistir. Ogrencilerin sosyal bilgiler ders saatlerinde konu kapsaminda egitimde
drama etkinlikleri gergeklestirilmesine yonelik goriisleri incelenmis ve siklikla tekrar eden ifadeler
dogrultusunda kodlamalar ve alt temalar belirlenmistir. Elde edilen bulgular Tablo 6’da sunulmustur.

Tablo 6. Sosyal Bilgiler Dersinde Dramanmin Kullanilmasina Yénelik Ogrenci Goriisleri

Tema Alt tema Kodlamalar Frekans
« Eglenceli 9
5 = Hisler Mutluluk verici 7
= g Heyecanli 6
8 E Ogretimin Niteligi Akict >
. retimin Niteligi
B Z i £ Akilda kalier 5
j E o [letisimi arttiric 7
> = Sosyal etkilesim —
8 E Is birligi- grup caligmasi 4
T . Zaman alici 3
:Q Olumsuz ifadeler . .
Gerginlik verici 2
Toplam 48

Ogrencilerin sosyal bilgiler dersinde drama ydnteminin kullanilmasma yénelik goriisleri
incelendiginde 4 farkli alt tema etrafinda, 9 farkli kodlama ile toplam 48 frekans belirlenmistir. Bazi
Ogrenci cevaplari sunlardir;

O0gr.8 ’Sosyal bilgiler dersi ile ilgili konularda drama yapma fikri hi¢ aklima gelmemisti
daha once. Sanki sadece Tiirkce dersinde ya da tiyatroda falan yapilr gbi diistiniiyordum. Ama ¢okta
giizel oldu. Sosyal bilgiler dersinde ¢evre konularint béyle islemek..”

0319 ...her zaman olmaz biliyorum ama boyle uzun olmasada 1-2 derslik dramalar yapalim

’

hep liitfen. Hem ¢ok eglenceliydi hemde dersler ¢ok giizel gegti..’
0gr.10""...dramanin en ¢ok sevdigim yani grup ¢alismalari yapmak. Boylece arkadaslarimizia
iletisimimiz gii¢leniyor. Birbirimizi daha iyi tanyoruz...”

Ogr.11 " Bence bu yaptigimiz etkinliklerin en dogru yorumu su olur. Kim ne derse desin bu

>

etkinlikleri hepimiz hatirlayacagiz. Hem ne kadar giiliip eglendigimizi hemde aral goliinii...’

Ogr.12 " Cok eglendigimizi inkar edemem ama ben ¢ok geriliyorum bu gibi etkinliklerde. Sira

’

bana gelecek vs diye. O yiizden hem giizeldi hem de zordu benim igin...’
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Ogr.13 "Herkes sosyal bilgiler derslerinden bahsediyor ¢ok eSlenceli diye. Ben de ayni
diistiniiyorum ama konularda geri kaliriz hep boyle ders islersek... Bence yine yapalim ama 1- 2
derslik ya da 1 giinliik....”

Ogrencilerin sosyal bilgiler dersi kapsaminda drama y&nteminin kullanilmasma iliskin
verdikleri cevaplar incelendiginde; Ogrencilerin ders siirecini daha zengin kilan uygulamalar
gerceklestirilmesini olumlu olarak degerlendirdikleri, bu siiregte eglenerek 6grenme firsati elde
ettikleri, topluluk 6niinde konugma ve rol alma konularinda kendilerini gelistirdiklerini diistindiikleri
belirlenmistir.

Tartisma, Sonuc ve Oneriler

Ogrencilerde ¢evre bilincinin arttirlmas1 ve ¢evresel tutumlarinin duygu, diisiince ve
eylemde bulunmaya isteklilik boyutlarinda gelistirilmesi amactyla sosyal bilgiler dersi konular
kapsaminda 5 haftalik drama uygulamasi yapilarak gergeklestirilen bu ¢alisma 26 6grenci ile 7. sinif
kademesinde yiiriitiilmiistiir. On test ve son test olarak uygulanan cevresel tutum 6lcegi sonuglarina
gore 6grencilerin ¢evresel tutum kapsaminda duygu, diisiince ve eylemde bulunmaya isteklilik alt
boyutlarinda olumlu yonde bir degisim yasandig: tespit edilmistir. Ogrencilerin duygu boyutunda
ortalama puanlar1 3,45’ten 4,25 puana, diisiince boyutunda 3,09’dan 2,10 puana (ters maddeler),
eylemde bulunmaya isteklilik boyutunda ise 3,39’dan 3,84 puana yiikselmistir. Olcegin ilgili
boliimiine yonelik toplam sonug ise drama uygulamalar1 sonunda 3,25 puan ortalamasindan 4,00
puana ulagsmistir. Ayni zamanda dgrencilerin ¢evre sorunlarina yonelik goriisleri uygulama dncesinde
ve uygulama sonunda alinarak ¢evre sorunlarina yonelik farkindalik ve biling degisimi belirlenmeye
caligtlmustir. Ogrenci goriisleri incelendiginde uygulamalar &ncesinde dgrencilerin gevre sorunlarini
sinirlt bir gercevede degerlendirdigi belirlenmistir. Ancak gerceklestirilen uygulamalar sonunda
ogrencilerin ¢evre sorunlarina yonelik diisiincelerinin ¢esitlendigi ve bu konuda bilgi birikimi elde
ettikleri goriilmiistiir. Drama uygulamalar1 6ncesinde 6grenci goriislerinin ¢evre sorunlarina yonelik
3 alt tema altinda 7 kodlama baslhig1 ile toplam 34 frekans olusturdugu belirlenmistir. Uygulamalar
sonunda ise O6grencilerin ¢evre sorunlarina yonelik goriisleri 4 alt tema altinda 13 kodlama
basligi ile 63 frekans sayisina ulagmistir. Arastirma kapsaminda sosyal bilgiler dersi konularmin
Ogretiminde drama yonteminin kullanilmasi ile ilgili 6grenci goriiglerinin belirlenmesi amaciyla
yapilan degerlendirmelere gore; dgrencilerin drama yontemiyle yiiriitiilen sosyal bilgiler dersini
eglenceli, mutluluk verici, akici, akilda kalici, iletisimi, is birligini ve grup ¢aligmasini arttirict olarak
nitelendirdikleri belirlenmistir. Diger yandan bazi 6grencilerin drama yontemi ile yiiriitiilen sosyal
bilgiler dersini zaman zaman gerginlik verici olarak degerlendikleri, baz1 6grencilerin ise bu tarz
uygulamalarin zaman alic1 oldugunu ve konularda geri kalinmasia neden oldugunu diistindiikleri
gorilmiistiir.

Sosyal bilgiler dersinde yaratict drama etkinlikleri ile ytriittiikleri siirecin 6grenciler
tizerindeki etkilerini elestirel diisiinme becerisi ve ¢evresel duyarlilik agisindan arastiran Karabulut
ve Gliven (2022); elde ettigi sonuglar ile yaratici drama etkinliklerinin 6grencilerin elestirel diisiinme
becerisi ve ¢evreye duyarliliklarinin gelistirilmesi bakimindan anlamli diizeyde pozitif yonde etkisi
oldugunu ortaya koymustur. Ogrencilerin ilgili alanlardaki gelisiminin elestirel diisiinme egilim
0lcegi ve gevresel duyarlilik 6lgegi ile tespit edildigi Karabulut ve Giiven’in ¢alisma sonuglari drama
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etkinliklerinin beceri kazandirma, farkli konularda duyarlilik gelistirme konularinda énemli bir
etkiye sahip oldugunu gostermektedir.

Ayna ve Giinday (2022) tarafindan Ingilizce dersi okuma becerilerinin gelistirilmesi
kapsaminda yaratict drama tekniginin etkilerinin arastirildigi calismada 14 haftalik bir siireg
icerisinde yiiriitiilen ¢aligmalar sonunda 6grencilerin okuma becerilerinin anlaml diizeyde gelistigi
nicel verilerle ortaya koyulmustur.

Ustaoglu (2022) tarafindan yiiriitiilen tez calismasinda matematik dersi kapsaminda en biiytik
ortak bolen ve en kiigiik ortak kat konularinda gergeklestirilen drama etkinliklerinin 6grencilerin
akademik bagarisina ve kalic1 6grenmelerine etkisi arastirilmigtir. Deney ve kontrol gruplarinda iki
farkli 6gretim stireci ile islenen konu kapsaminda drama uygulamasiin yapildig1 deney grubunda
akademik bagarinin anlamli diizeyde kontrol grubuna gore daha iyi oldugu belirlenmistir. Ayni
zamanda drama etkinlikleri ile ger¢eklestirilen 6gretim stirecinin kalic1 6grenme iizerindeki olumlu
etkileri aragtirma sonuglarinda yer almaktadir.

Sosyal beceri egitiminde drama g¢aligmalarinin rolii iizerine yiiriittigi ¢alismasinda Uslu
(2022); beceri kazandirma siireglerinde drama uygulamalarinin etkisini 6gretmen goriislerine dayali
olarak incelemistir. Smif igi etkinlik olarak en az haftada bir defa drama g¢aligmalarina yer veren
ogretmenlerin konu ile goriislerini toplayan Uslu (2022), drama ¢alismalarinin sosyal uyum, iletisim, 6z
denetim, catisma ¢6zme ve isbirligi becerileri temel olmak tizere tiim sosyal becerilerin kazandirilmasi
siireglerinde etkili oldugu sonucuna ulagmistir. Okul 6ncesinde drama uygulamalar ile 6grenmenin
o6nemine yonelik yiiriittiigli caligmasinda Gezen (2022); drama temelli etkinliklerin 6grenciyi motive
ettigi sonucuna ulasmistir. Farkli yas gruplarinda drama yonteminin etkilerinin belirlenmesi adina
o6nemli bir sonug oldugu sdylenebilir. Diger yandan istiin yetenekli ergenlerde problemli internet
kullanimina yonelik drama temelli miidahale programi calismasi ve 6zel gereksinimli 6grenciler
tizerinde drama destekli psikoterapinin 6grencilerin problem ¢dzme ve 6znel iyi olus diizeylerine
etkisinin arastirildigi ¢alismalarda elde olumlu yonde sonuglar; drama uygulamalarinin farkli yas
gruplarinda, farkli gereksinime sahip 6grencilerin ihtiyaclarinin karsilanmasinda dnemli etkilerinin
oldugunu gostermektedir (Glimiis- Demir, Giiler, Sevimli, 2022; Akgiil, Atalan- Ergin, Uzunpinar,
2021).

Drama uygulamalarimin farkli 6grenme alanlarinda c¢esitli degiskenler {izerinde etkilerinin
arastirildigi calismalar incelendiginde, drama yonteminin becerilerin gelistirilmesi ve bir konuya
yonelik olarak duyarlilik ve bilincin arttirilmasi1 konularinda etkili oldugu goriilmektedir. Ayni
zamanda drama uygulamalarinin 6grencilerin akademik basaris1 ve kalict dgrenmeleri ilizerine
etkilerinin arastirilmasi ile ilgili ¢alismalarda elde edilen sonuglar; dramanin 6gretim siireglerinde
niteligi arttirmak ve buna baglh olarak akademik basarmin artmasini saglamak acisindan etkili
oldugunu gostermektedir. Ote yandan mevcut calismada drama yonteminin kullanilmasina yonelik
Ogrenci goriisleri igerisinde olumsuz goriis kapsaminda degerlendirilebilecek &grenci goriisleri
tespit edilmistir. Bazi O6grencilerin drama uygulamalar1 esnasinda gerildikleri ve séz almaktan
¢ekindikleri i¢in zaman zaman uygulamalar adina olumsuz bir tutuma sahip olduklar1 goriilmiistiir.
Baz1 Ogrencilerin ise uygulamalari zaman alict olarak degerlendirdikleri goriilmiistiir. Kogyigit
ve Karatay’m (2022) drama dersine yonelik 6grenci goriislerinin ele alindigi ¢alismada benzer
bulgulara rastlandig1 goriilmektedir. Ancak uygulamalar 6ncesinde s6z almaktan ¢ekinen, sahneye
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cikip insanlar karsisinda konusmaktan kagian 6grencilerin uygulamalar sonunda bu gibi durumlarin
istesinden geldiklerini belirttikleri goriilmektedir.

Sonug olarak drama uygulamalarinin siklikla 6grenciler tizerinde farkli seviyelerde ve farkli
kazanim tiirlerinde olumlu yonde bir etkiye sahip oldugu sdylenebilir. Ancak drama uygulamalarimin
etkilerinin belirlenmesi adina farkli alanlarda, farkli seviye ve kademelerde, farkli gereksinim sahibi
ogrenciler ile uygulamalar gerceklestirilmesi drama yonteminin olumlu veya olumsuz olabilecek
durumlarinin saptanmasi agisindan énem arz etmektedir. Bu kapsamda drama yontemi ile calisma
ylriitecek arastirmacilara literatiirde arastirilmasi yapilmis konularin taramasi yapilarak tekrara
diismeyecek farkli sinif seviyesi ve 6grenme alanlarinda ¢aligsmalar yiirliitmeleri 6nerilebilir.

Aragtirmadan elde edilen sonuglar dogrultusunda O6grencilerin ¢evresel tutumlarinin
iyilestirilmesine ydnelik olarak ders siiregleri, cevre ile ilgili konularda farkli iceriklerle
zenginlestirilebilir. Baz1 6grenciler tarafindan drama uygulamalarinin gerginlik verici olarak ifade
edilmesine yonelik olarak 6grencilerin kendilerini daha ¢ok ifade edebilecekleri, soz alabilecekleri
o6grenme yontemleri ile dersler tasarlanabilir ve ders dis1 egzersiz - etkinlik ¢aligmalar planlanabilir.
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Ek

Ornek Oturum Plam
Konu: Insanlar, Yerler ve Cevreler / Aral Golii Etkinligi
Katilmeilar: 7/B smifi 6grencileri
Siire: 3 saat

Arac ve gerecler: Gazete haberi, konuyla ilgili yazilar, Aral Goli ile ilgili gorseller(dncesi
ve sonrasi), kraft kagit, pastel boya, miizik

Yontemler: Egitimde drama

Teknikler: Ogretmenin role girmesi, biling koridoru, toplant1 diizenleme, karakter olusturma,
sicak sandalye

Ana Kazanim

*  Cevresel biling baglaminda dogay1 dogru kullanmanin 6nemini fark eder ve devam
eden yanlislar1 diizeltmeye iliskin eylemde bulunur.

Alt Kazamimlar
»  Topragi bilingsiz kullanmanin telafisi olamayan sonuglar doguracagini fark eder.
*  Tarimda kullanilan ilaglarin dogaya etkisini fark eder.
»  Bilingsiz sulamanin dogaya etkisini fark eder.
*  Doganin nimetlerinden faydalanirken ona zarar vermemesi gerektigini fark eder.
»  Tarim yaparken gevreye zarar verilebilecegini fark eder.
*  Cevreye zarar vermeden de dogadan yararlanabilecegini fark eder.

*  Dogayi kirletmemesi icin karsisindakini ikna eder.

ISINMA

1. ETKINLIK: Ogretmen, katilimcilara bir dnceki oturumda yaptiklari calismalardan
bahseder. Yapilan etkinlikler, ¢calismalar, tarim faaliyetleri lizerine konusulur.

CANLANDIRMA
2. ETKINLIK:

Ogretmen, kooperatif baskani olarak role girer ve bir dnceki oturumda miihendis rolii
istlenen katilimcilart da yanina alarak koyliileri toplantiya cagirir. Toplantiya katilanlara ¢evrede
ve golde dikkatlerini ¢eken bir seyler olup olmadigini sorar (6nceki derste ilaglama uyarilarina
dayanarak.). Koyliilerle ve miihendislerle dikkatlerini ¢eken seyleri tartisirlar. Koyliilerden yeterli
cevaplar alamazsa devreye “ARAL GOLUNDE CEVRE FELAKETI” baslikl1 bir gazete haberi sokar.
Gazete haberinde goliin ¢ekilmeye basladigi, baliklarin azaldigi, bazi bocek tiirlerinin gériinmez
oldugu, iklim ve bitki 6rtiistiniin bozulmaya basladig1 yazar. Yapilan toplantida bu konunun nedenleri
tartisilir. Saptanan nedenler liste halinde yazilir ve panoya asilir. Kisa bir ara verilir.
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3. ETKINLIK:

Katilimcilar salona girmeden 6nce yerlere dbekler halinde fotograflar birakilir. Her 6bek
bir meslek grubuyla alakalidir. Birinci grup ciftgilerle ilgilidir, tarim yapan insanlarin ve ¢ole
doénmiis topraklarin yer aldig1 fotograflar yer alir. ikinci grup deniz tasimaciligi yapanlarla ilgilidir.
Caligsan limanlar ve gemilere ait fotograflarla dniinde su kalmamig limanlar, gemilerin karada kaldigi
fotograflar yer alir. Ugiincii grup turizm ile ilgilidir. Aral gélii kenarinda bir otel fotografla birlikte
onilinden sularin ¢ekildigi ¢ol ortasinda kalmis otellere ait fotograflar yer almaktadir. Dordiincii
grup balik¢ilik yapanlarla ilgilidir. Balik avlayan teknelere ait resimlerle baliklarin toprak tizerinde
kurudugu, teknelerin karada kaldigi ve goliin kurudugu fotograflar yer almaktadir. Besinci grup
balik konserve fabrikasima aittir. Isleyen bir fabrika ve kapanan bir fabrikaya ait fotograflar yer
alir. Katilimeilarin segtikleri bir fotograf dbeginin yaninda kalmalar istenir. Her 6begin basinda
toplananlarin grup olusturmalar1 istenir. Gruplardan fotograflarin 6ncesi ve sonras1 dikkate alinarak
iginde bulunduklart durumun dogaglamasini yapmalari istenir.

ARA DEGERLENDIRME

Ikinci etkinlikte saptanan nedenler de gdz 6niinde bulundurularak bu felaketin siyasal, sosyal,
kiilttirel, ekonomik vb. sonuglar1 saptanir ve kraft kagit iizerine yazilarak panoya asilir.

4. ETKINLIK:

Kraftkagit yere serilir ve Goniillii bir katilimci tizerine yatirilarak etrafi ¢izilir. Katilimcilardan
cizilen sekilden boya kalemlerini kullanarak bir ¢ift¢i karakteri olusturmalari istenir. Olusturulan
karakter bir katilimciya giydirilir. Ve bu ¢iftginin tarlalarini ekmek istedigi anlatilir. Ancak ¢iftgimiz
cok ilag ve giibre kullanarak ¢ok iiriin almak ve organik tarim yaparak dogaya zarar vermemek
arasinda ikilem yagsamaktadir.

Karakter olusturulduktan sonra katilimcilar iki gruba ayrilir. Gruplardan birisine ¢ift¢iyi ¢ok
ilag ve giibre kullanarak bol {irlin almaya, diger gruba da dogaya zarar vermeden iiretim yapmaya
ikna etmeleri gerektigi soylenir.

Yonergeler verildikten sonra iki karsit goriisle biling koridoru olusturulur ve ¢iftgimizin bu
koridordan gecerek bir karara varmasi saglanir.

DEGERLENDIRME

5. ETKINLIK:

Degerlendirme etkinligi olan bu etkinlikte ¢iftcimize su sorular sorulur:
1. Koridorun sonunda hangi karara vardin?
2. Bu karar1 vermende hangi konugmalar etkili oldu?
3. Karsi grupta aklini ¢elen sdylemler oldu mu?

Sorular1 sorularak konu tizerinde konusulur. Ayrica sicak sandalye teknigi kullanilarak
katilimcilarin da sorulart alinabilir.

40



N A

_‘////1990 dern 5}56

Yaratict Drama Dergisi 2023, 18(1), 21-40

www.yader.org

Improving Environmental Attitude with Drama Method in

Social Studies Courses
Ahmet Tokmak!
Mehmet Karamik?
Gen¢ Osman ilhan?

Article Info

Abstract

DOI: 10.21612/yader.2023.002

Article History

Received 07.11.2022
Revised 05.12.2022
Accepted 14.12.2022
Keywords

Social studies education
Drama method
Environmental attitude
Environmental problems

Student views

Article Type

Research paper

The aim of this study is to examine the effects of the activities carried out using drama
method within the scope of social studies course on students’ feelings, thoughts and
willingness to take action in the context of environmental attitude, and the opinions
of the students included in the study on environmental problems and the use of drama
method in social studies course were collected. The study was conducted with a
nested embedded design in line with mixed method principles. In the quantitative
dimension of the study, pre-test - post-test one-group design was used. The study group
consisted of 26 middle school 7th grade students. Quantitative data were collected
through the environmental attitude scale. Semi-structured interview form and activity
diaries prepared by the researcher were used to collect qualitative data. Since it was
determined that the pre-test and post-test scores showed normal distribution in the
analysis of quantitative data, paired two sample t-test was used, and content analysis
and descriptive analysis methods were used in the analysis of qualitative data. Findings
regarding test results, coding and frequencies obtained at the end of quantitative and
qualitative analyses are presented in tables. Some student responses are given in
sections. The results of the study revealed that the activities carried out with drama
method in the social studies course had a significant positive effect on the development
of students’ environmental awareness. Students’ views on environmental problems
diversified at the end of the practises and their knowledge on this subject increased.
Besides, students’ opinions on the use of drama method in the social studies course
were predominantly positive, and it was seen that the lessons were more memorable
and fun in this way. However, a limited number of students stated that drama activities
were tense and time-consuming. In line with the results obtained, suggestions were
made to carry out practises with drama method within the scope of different courses
and student groups and to analyze the results in terms of different variables.
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Introduction

The innovations and changes that the individual encounters in different areas of his/her life
and tries to adapt to increase his/her learning experiences. The natural course of development of
skills such as developing problem-solving skills for the problems encountered or critical thinking
skills that should be used in the face of events is through these learning experiences. These can be
considered as informal learnings brought about by social life. Informal learning is learning that takes
place spontaneously, in the natural course of life (Kilig, Recepoglu, 2022). However, in order for
the individual to successfully adapt to social life, to show conscious citizenship characteristics and
to reach the level of consciousness that can fight for universal truths, he/she must go through some
educational processes (Saklan, Karakiitiik, 2022; Aktas, Tokmak, & Kara, 2021).

The inevitability of education for the individual can be explained with a cause and effect
relationship since the beginning of human life as a civilized being. The formal education process,
which has been a part of human life for different reasons in different periods, and schools as its
practitioners have undergone significant changes over the centuries. The main reasons for this change
are wars, social events, changes in country policies, and citizenship policies (Kirkig, 2022). These
changes have had significant effects on the determination of the courses taught in schools or the
curricula of the determined courses in terms of goals, objectives, achievements and subject content
(Bahar, Biimen, 2022). The social studies course tries to prepare the individual for social life with
the basic skills it tries to develop in students, the values education applied, the subject content for the
individual to provide social adaptation and citizenship education (Sarigdl, 2022). The social studies
course, focusing on history and geography in order to develop historical consciousness about the
place where the individual lives and to be aware of the environmental and geographical characteristics
of the region where the individual lives, also includes different fields of social sciences with its
interdisciplinary structure (Utkiir Giillithan, Bekiroglu, 2022).

Social studies can be considered as a course with significant advantages in terms of
developing different types of skills in students and improving student attitudes on different issues in
the context of global problems. The richness of the course in terms of subject coverage is the main
reason for this advantage. In recent years, environmental problems, as a subject of increasing global
awareness, have become a subject frequently included in textbooks and curricula in line with the
common solution plans of countries (Kara, Ozdemir, 2020). Social studies is also seen as an important
course for providing environmental education to students and developing environmental literacy and
environmental attitudes positively. The subject content enriched with the interdisciplinary structure
of the social studies course provides important advantages in terms of course teaching processes. In
this context, studies frequently carried out to realize social studies teaching with different methods
and techniques can be shown as evidence (Ak, Orug, 2022; Yesiltas, Akcan, 2022; Celik, ilhan, 2021;
{lhan, Orug. 2019; Yilmaz, Tuncay, 2022)

In accordance with the renewed curriculum in 2018, the social studies course is taught at
the 4th grade of primary school and 5th, 6th, and 7th grades of secondary school for 3 hours a week.
The social studies curriculum is designed around 7 learning areas in terms of its structure. At the
same time, 27 basic skills that are aimed to be gained in the curriculum are discussed. There are 18
different values in the values education dimension. Examining the achievements determined for the
teaching of social studies course, we see that the predominant subject structure of the course consists
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of history and geography subjects (Cakmak, Akgiin, Salur, 2022; Yilmaz, Ablak, Akpinar, 2022).
History topics were constructed on the history strip in a way to reach from ancient times to the
present day, while geography-related topics were mostly handled in a way to cover human geography
topics (Oguz Hagat, Demir, 2018). One can say that this situation brings along the use of traditional
teaching methods in the teaching of history and geography subjects and the perception of the course
as a “memorization course” (Simsek, 2008; Yilmaz, Kaya, 2011; Glingor, 2019; Metin Goksu, 2020).
However, the renewed curriculum and understanding of education are moving away from traditional
education methods day by day (Ozalkan, 2021). At the same time, it is not possible to gain the skills
aimed to be gained in the curriculum with traditional education methods. In this context, studies
using different methods and techniques carried out for social studies teaching are important in terms
of their results. Among the student-centered methods applied in social studies teaching, the practises
carried out with drama method are remarkable in terms of their results. In the study conducted by
Cetinkaya Aydogdu and Kirpik (2021),student views on the use of creative drama method in social
studies teaching were investigated and it was concluded that this method had a positive effect on
students’ understanding and recall levels. In their study Oztiirk and Korkmaz (2020) concluded
that technology-supported creative drama activities contributed more to students’ problem solving
skills than traditional education methods. Studies examining the effects of drama method in terms of
different variables reveal that drama makes positive contributions to educational processes.

Examining the literature on drama, we see that the word “drama” began to be used
synonymously with “theater” in the 1930s and 1940s. Later, this word began to be used as a concept
with words such as “creative”, “educational” and “child” by those who wanted their work to be
fully understood by others, in the forms of educational or educational drama, children’s drama, etc.
(Adigiizel, 2008). The concept of drama in education functions and is named in two different ways in
school programs. One is used as a method in the teaching of different content units (language, history,
mathematics, geography, painting, music), and it is also used to support individual development and
artistic production through the art of drama under the name of “drama lesson” (Somers, 1994). The
use of drama method as an educational tool in teaching processes is not something new, but it is not
possible to say the same for the general acceptance of the positive effects of the method in terms
of different variables. In the late 20th century, research on drama by sociologists, psychologists
and neuroscientists marked a threshold for the use of drama as an effective teaching method. These
researches, which proved that human instincts need embodied and contextualized learning, and the
emergence of the theory of multiple intelligences developed by Howard Gardner, are important in
terms of the use of drama as an effective teaching method. Drama aims to diversify and concretize
the individual’s learning in a performance-based and interdisciplinary way in education, to develop
a sense of empathy, and to enrich their imagination (Van de Water, 2021). All these objectives are
basically aimed at better understanding of the individual. Best (1996) describes drama in education
as a unique and irreplaceable educational experience that results in effective learning and involves
both the senses and emotions. At the same time, it can be said that drama has important effects
on improving students’ social relations, improving the classroom climate and strengthening the
understanding of cooperation (Joronen, Konu, Rankin, & Astedt-Kurki, 2011; Catterall, 2007; Mages,
2010; Adigiizel Burgul, Sislii, 2017). Apart from the studies evaluating the positive effects of drama
method on improving and enriching the educational process and increasing learning retention, Feng
(2022), who conducted a study in a public school in mainland China within the scope of revealing the
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effects of drama on moral education, concluded that drama has positive effects in terms of initiating
moral thinking in students in a dialogical way and developing alternative perspectives rather than
monological teaching.

An examination of the studies on the practie of drama method in education with different
planning and practises around various subjects has revealed that positive results have been obtained
with drama method for the goals of developing positive attitudes, value and moral education, and
creating awareness for the good. The existence of positive results obtained by using drama method in
education in the literature constituted the main motivation for using drama as an educational method
in this research process. This study aims at developing environmental awareness in students by using
drama method within the scope of social studies course. For this purpose, the questions determined
for the study are as follows:

*  What is the distribution of the scores that the students received from the Emotion,
Thought and Willingness to Act sub-dimensions of the Environmental Attitude Scale
as a result of the practises carried out with the drama method?

*  What are the students’ views on environmental problems?

e What are the students’ views on the use of drama method in social studies course?

Method

Study Model

This study investigated the effects of using drama method in social studies course on students’
environmental attitudes. The study was conducted according to mixed method principles. Mixed
method provides the opportunity to examine a situation from different aspects by using quantitative
and qualitative data together. In this way, it allows qualitative and quantitative data to be compared
with each other, to eliminate the weaknesses of the method used in one-way studies, and to obtain
qualitative data to support quantitative data with a holistic understanding. Creswell, Plano Clark (2014)
explained six different designs for mixed method research. The main factor in the differentiation of
the designs is the weighting, ranking or association process for the use of quantitative or qualitative
data. This study used a simultaneous triangulation design in which the qualitative or quantitative
dimension gains weight and both dimensions can be used jointly. In this way, the data obtained with
qualitative or quantitative data collection tools can be supported by qualitative or quantitative data
collection tools. This study utilized drama activities in the practise process and students’ opinions
were consulted throughout the process. In the quantitative dimension of the research, a one-group
pretest-posttest design was used. Before the practises and at the end of the study, an environmental
attitude scale was applied to the students to determine their environmental attitudes quantitatively.

Study Group

The study group was determined using the convenience sampling method, which is one of
the non-probability sampling methods. At the same time, in this study, certain criteria were sought
for the class to be determined for the practise of the practise in a public school affiliated to the
Ministry of National Education where the researcher worked as a social studies teacher. Among
the classrooms where the researcher worked as a teacher, the classroom where the students who
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participated in the drama activities carried out as an extracurricular exercise in the school were
predominantly present was determined as the study group. In order to determine the students who did
not want to be included in the study, a voluntary consent form was distributed to the students. At the
end of the examinations, we concluded that all of the students in the class volunteered to participate
in the study. Child consent forms were obtained from the parents of the students included in the study.
Within the scope of the study, the necessary permissions were obtained from the institution where
the study was conducted and no findings contrary to ethics were found by the approval of the ethics
committee for the conduct of the study.

The study was conducted with 7th grade students. The number of students in the branch
determined as the study group was 26. All of the students participated in the study. Of these students,
14 were female and 12 were male. There was no significant age difference between the students. The
socioeconomic level of the class was similar, with a medium level. All of the parents of the students
were literate and at least middle school graduates.

Data Collection Tools

The study was conducted with 7th grade students. The number of students in the branch
determined as the study group was 26. All of the students participated in the study. Of these students,
14 were female and 12 were male. There was no significant age difference between the students. The
socioeconomic level of the class was similar, with a medium level. All of the parents of the students
were literate and at least middle school graduates.

Environmental Attitude Scale

The “Environmental Attitude Scale” used to determine the environmental attitudes of
secondary school students was developed by Ozata Yiicel and Ozkan (2014). The scale consists
of three sub-dimensions. The first sub-dimension was formed for student information, the second
sub-dimension was formed for students’ behaviors related to the environment, and the third sub-
dimension was formed to determine students’ feelings and thoughts towards the environment. There
are 14 items in the second sub-dimension and 21 items in the third sub-dimension. The item-total
correlations of the 14-item dimension of the scale were determined between 0.37 - 0.67. Cronbach
Alpha value was 0.84, Gutman Split Half value was 0.831 and Spearman Brown coefficient was
0.83. In the last dimension of the 21-item scale, item-total correlations were determined between
0.30 and 0.77, Cronbach Alpha value was 0.81, Gutman Split Half value was 0.73 and Spearman
Brown value was 0.73. The Cronbach Alpha value for the entire scale was calculated as 0.88. These
values stated by the scale developer for the scale show that the scale is quite reliable. The necessary
permissions for the use of the scale in the study were obtained from the scale developers.

Semi-Structured Interview Form

A 7-question form prepared by the researcher was used as one of the qualitative data
collection tools of the study. The opinions of three social studies field experts about the questions in
the form were taken. After the evaluations, the wording of some items was changed. The opinions of
two different Turkish language teachers were taken for the evaluations related to the spelling rules
and narrative flow of the form, and the form was finalized after the corrections were made on the
parts that were agreed upon. Within the scope of the form, students’ views on the meaning of the
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social studies course and the use of drama as a method in the course, their thoughts on environmental
problems and environmental awareness before and after the practise were examined comparatively.

Activity Diary Structured Form

A “Drama Practice Activity Diary” was developed by the researcher to collect the opinions
and thoughts of the students about the practice after the sessions conducted for the research. The
opinions of two social studies field experts were taken for the questions in the diary and language
controls were made by two Turkish teachers. The diary was created to determine the students’ feelings
about the drama practices and the difficulties and negativities experienced during the process.

Data Collection and Practise Process

The study utilized different qualitative and quantitative data collection tools to address the
research questions. The interview form was administered at two different times, before and after the
interventions, and the effect of the interventions on students’ thoughts was tried to be determined.
The other qualitative data collection tool, the activity diary, was used five times in the last hour of
each week during the activities carried out for five weeks. The average time used by the students for
the activity diary was determined as 5 minutes.

The environmental attitude scale, which was used as a quantitative data collection tool, was
applied twice as the 3rd sub-dimension pre-test and post-test. With the scale, it was tried to determine
the change in students’ environmental attitudes after the practises. The students completed the scale
in an average of 25 minutes. Information about the practise process is shown in Table 1.

Table 1. Practise Process and Activities

Week of Practise Event Held
Environmental Attitude Scale (Pre-test)

1. Week . . . .
Preliminary Semi-structured Interview Form Application
2. Week Lake Are}l Event
Event Diary - 1
Lake Aral Event
3. Week }
Event Diary — 2
4. Week Consciogs Use of Soil
Event Diary — 3
5. Week Consci01.1s Use of Soil
Event Diary — 4
Human Environment Interaction
6. Week .
Event Diary — 5
Environmental Attitude Scale (Post-test)
7. Week

Final Semi-structured Interview Application

The practise schedule of the study was completed in a five-week period with three activities.
However, the whole process lasted 7 weeks in total with the pre-test - post-test and questionnaire
practises conducted before and after the research. The weekly 3-hour duration of the social studies
course was considered as 1 session. The Aral Lake activity and the conscious use of soil activities
continued for 2 weeks each.
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Image 1. Photos from the Practise Process

Data Analysis

The research was conducted according to mixed method principles and qualitative and
quantitative data were obtained. The quantitative data obtained in the study were analyzed using SPSS
(Statistical Package Program for Social Science) 21.0 program. Skewness and kurtosis coefficients
were used to test the normality of the scale and test scores. The fact that the skewness and kurtosis
coefficients used in the normal distribution of scores obtained from a continuous variable remain within
+1 can be interpreted as the scores do not show a significant deviation from the normal distribution
(Biiyiikoztiirk, 2011). Both pre-test and post-test scores were found to be normally distributed. In
order to compare the scale scores of the sample group in two different situations, paired two sample
t-test was used. The confidence interval in the analysis was 95% (significance level 0.05 p<0.05).
In order to determine the effect size of 5-week drama education on environmental attitude within
the scope of social studies course, Cohen’s d statistic, which was developed by Hedges and Olkin
(1985), was used. Since it was understood that the d’ statistic in the formula would not be sufficient
to calculate the effect size, Cohen (1988) applied correction with the correlation coefficient.
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The data obtained in the qualitative dimension of the study were obtained from the semi-
structured interview form and activity diaries. Content analysis and descriptive analysis methods were
used to analyze the data obtained. The concepts, codings and themes that emerged as a result of the

analysis are presented in tables. Frequency values for conceptual coding are given. Student opinions
and some student expressions selected from the activity diary were presented as cross-sections. The
reliability formula developed by Miles and Huberman was used in the reliability calculations for the
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analyzes. In accordance with the formula Reliability = Consensus / (Consensus + Disagreement), the
opinions of two different field experts were taken and the reliability rate was calculated as 87% at the
end of the calculations made regarding the cases of disagreement - consensus.

Findings
In this section, the findings that emerged in line with the data obtained from quantitative and

qualitative data collection tools within the scope of drama in education practices carried out in the
study process are presented under headings in accordance with the study questions.

Findings Related to the Distribution of Students’ Scores from the Emotion, Thought and
Willingness to Act Sub-dimensions of the Environmental Attitude Scale Before and After Drama
Practices

At the end of the 5-week activities carried out with drama practices in education, information
about the changes in the sub-dimensions of emotion, thought and willingness to act within the scope
of students’ environmental attitudes are presented in tables. In Table 2, descriptive statistics of pre-
test and post-test scores are given.

Table 2. Descriptive Statistics for Pre-test - Post-test Scores

Scale/Test Test Time N Min. Maks. X SD S. K.

. Pre-test 26 3,00 4,14 3,45 0,30 0,69 -0,05

Feeling
Post-test 26 3,71 4,86 425 0,25 0,19 0,71
Pre-test 26 2,38 3,63 3,09 0,28 0,02 0,68

Thought!
Post-test 26 1,50 2,75 2,10 0,27 0,14 0,65
Willingness to Take Pre-test 26 2,83 3,83 3,39 0,28 0,07 -0,97
Action Post-test 26 3,17 4,67 3,84 0,33 0,34 0,63

ENVIRONMENTAL Pre-test 26 2,83 3,47 3,25 0,15 -0,75 0,78
ATTITUDE TOTAL Post-test 26 3,69 4,25 4,00 0,15 -0,09  -0,52

S.: Skewness K: Kurtosis

1: Items in the Thought dimension were reverse coded.

According to Table 2, the emotion dimension pre-test score was 3.45+0.30 and the post-test
score was 4.25+0.25, and it was determined that the scores showed a normal distribution in both
measurements. It was noted that the post-test scores were higher than the pre-test scores, and a paired
t-test was used for statistical significance. According to Table 2, the thought dimension pre-test score
was 3.09+0.28 and the post-test score was 2.10+0.27, and it was determined that the scores showed
a normal distribution in both measurements. The post-test scores were lower than the pre-test scores
and paired t-test was used for statistical significance. According to Table 2, the pre-test score of
the willingness to act dimension was 3.39+0.28 and the post-test score was 3.84+0.33, and it was
determined that the scores showed a normal distribution in both measurements. The post-test scores
were higher than the pre-test scores and paired t-test was used for statistical significance. According
to Table 2, the pre-test score of the environmental attitude scale total was 3.25+0.15 and the post-
test score was 4.00+0.15, and it was determined that the scores showed a normal distribution in
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both measurements. Post-test scores were higher than pre-test scores and paired t-test was used for
statistical significance.

Table 3 shows the paired t-test results for the comparison of pre-test and post-test scores.

Table 3. Comparison of Pre-test and Post-test Scores

Mean. SD SE

Test Time Dif. Dif.  Dif. T sd p Cohen’s d Impact
Feeling -0,81 028 0,06 ~-1442 25 0,000 3,872 Enormous
Thought'! 0,99 0,26 0,05 1927 25 0,000 5,663 Enormous
Willingness to Take Action -0,45 0,54 0,11 -423 25 0,000 0,662 Medium
i§“¥i¥8§2{fg$§f -0,75 0,21 0,04 -18,29 25 0,000 3,667 Enormous

1: Items in the Thought dimension were reverse coded.

According to Table 3, it was concluded that there was a significant difference between
the pre-test and post-test mean scores of emotion (t=-14.42; p<0.05), thought (t=19.27; p<0.05),
desire for action (t=-4.23; p<0.05) sub-dimension scores and total environmental attitude scale (t=-
18.29; p<0.05). There was a significant increase in environmental attitude as a result of 5-week
drama practice within the scope of social studies course. The effect of 5-week drama practise on
environmental attitude within the scope of social studies course was found to be at a tremendous
effect level (d > 2). Similarly, the effect of the 5-week drama practise on emotions and thoughts
within the scope of the social studies course was found to be at a tremendous effect level, and its
effect on the desire for action was found to be at a moderate level (0.50 < d < 0.80).

Findings Related to Students’ Views on Environmental Problems

In a 5-week period, the students’ views on environmental problems obtained from the
interviews conducted with the students in line with semi-structured interview forms before and at
the end of the drama in education practices carried out with three different activities were analyzed
and the findings obtained were presented in tables. Some students’ opinions were presented as cross-
sections. The environmental problems that stand out in the answers given to the question asked to
determine the students’ views on environmental problems before the drama in education practices are
shown in Table 4 and Table 5 before and after the practise.

Table 4. Students’ Views on Environmental Problems Before the Practise

Theme Sub-Theme Codings Frequency
) . Water pollution 5
Environmental Pollution - -
Air pollution 6
Factory waste 4
ENVIRONMENTAL
Waste Problem Human waste 7
PROBLEMS ;

Lack of recycling 5

. o Constructions 3

Unconscious Urbanization -

Destruction of forests 4
Total 34
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When the students’ views on environmental problems before the drama practices were
examined, it was determined that the student responses were clustered around three sub-themes.
When student opinions were analyzed, 34 frequencies were identified around 7 different coding for
environmental problems. Some of the student opinions are as follows;

Stu.1“We all know that there is an order to everything in the universe. What would happen
if this order did not exist? Without order in the universe, we wouldn 't have four seasons, or it would
be either too cold or too hot. Of course, this would lead to imbalance. And so is nature. The lives of
the creatures living in nature are in their own hands. But nobody realizes this. In nature, people do
a lot of damage to trees.”

Before the drama practices, the students’ answers to environmental problems were mostly
limited to waste problems, environmental pollution and unconscious urbanization.

Stu.2” I think one of the most important problems in our world today is garbage. It is
constantly increasing. It needs to be utilized well. Recycling should increase. I think this is one of the
most important environmental problems.”

The fact that students frequently mentioned recycling, deforestation, and unconscious
urbanization before the practices may be attributed to the fact that they were exposed to these topics
in the social studies course.

Stu.3” The number of people in our country and the world is constantly increasing. So we
are constantly building new houses. Cities are growing. We have to cut down forests. Some cities are

’

too crowded, some too sparsely populated, which brings other problems...’

Stu.4” When [ think of environmental problems, the first thing that comes to my mind is
the waste from factories. Of course, something [ watched on the news had a big effect on this. For
example, a factory in Istanbul has been dumping its wastes into a stream for many years...Pollution
is the most important problem in my opinion... Water, air, environmental pollution...”

Table 5. Students’ Views on Environmental Problems at the End of the Practice

Theme Sub-Theme Codings Frequency
Water pollution 2
Environmental Air pollution 3
Pollution Soil pollution 5
Marine pollution 7
Light Pollution 2
) Noise Pollution 3
ENVIRONMENTAL Unconscious Destructi Fwildlif p
ion of wildli
PROBLEMS Urbanization e °

Destruction of agricultural land 8
Forest destruction 9
o Unconscious water consumption 5

Utilization of Natural 5 ;
Unconscious agriculture 5

Resources

Low use of clean energy 6
Unconscious Hunting Hunting 2

Total

(o)}
W
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At the end of the drama practices, when the students’ views on environmental problems were
analyzed, it was determined that the answers produced 63 frequencies with 13 different codes around
4 different sub-themes. Some of the student opinions are as follows;

Stu.5 ... Our world has changed a lot because in the old days in our world agriculture, land
and things were not grown well, but nowadays factories, agriculture, land are better looked after
and new things are coming out. People in the world have become friends and they live their lives
better but some people don't keep the world clean. They throw the smoke of the factories around,
people cannot breathe well. That's why people get sick. It would be nice if they kept the nature and
the environment clean. So that some people won t get sick.”

Stu.6“When we look at the impact of humans on our environment, we do not think of beautiful
landscapes. In drama sessions, we found ways to correct the consequences of human pollution of
the environment and we acted out the bad effects. If we remember the studies we did, we acted out
the events related to the damages caused by humans to the environment. In fact, once we visited the
places around the school, took photos of them and hung them on the ropes and made a presentation.
In another study, we played out the events that occurred as a result of the drying up of Lake Aral due

’

to people s unconscious agriculture and again we looked for solutions...’

Stu.7...A friend of ours wrote an article about the thoughts of the fish dying because Lake
Aral was drying up, and I was very impressed by it. As a result, our perspective on environmental
pollution changed much more. As a result, I realized that the environmental pollution caused by
humans leads to both visual pollution, the death of animals and the lack of tourists due to the drying
up of Lake Aral, in other words, it causes a lot of problems. In fact, we have learned that a tiny piece
of packaging that we throw on the ground and say that it will rot in nature anyway causes a lot of
problems. I promised myself that I will pay more attention to not polluting the environment from now

2

on.

Atthe end of the practices carried out in the study process, the students evaluated the problems
they were aware of in a multidimensional way and produced answers about the multidimensionality
of the events. After the drama practices, the students’ answers diversified and the issues addressed
were evaluated in depth by the students.

Findings Related to Student Opinions on Drama Practices in Social Studies Lessons

Student opinions on the realization of drama practices within the scope of social studies
course were obtained through interviews conducted in line with the activity diary and semi-structured
interview form. Students’ views on the realization of drama activities in education within the scope of
the subject in social studies lesson hours were examined and coding and sub-themes were determined
in line with frequently recurring expressions. The findings are presented in Table 6.
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Table 6. Student Opinions on the Use of Drama in Social Studies Lessons

Theme Sub-Theme Codings Frequency
Fun 9
Feelings Blissful 7
Exciting 6
. . Fluent 5
DRAMA IN SOCIAL Quality of Teaching Cateh 5
STUDIES TEACHING e B
) ) Enhancing communication 7
Social Interaction -
Cooperation - group work 4
. . Time consuming 3
Negative Expressions - —
Tension-building 2
Total 48

Analyzing the students’ views on the use of drama method in the social studies course, a
total of 48 frequencies were determined with 9 different coding around 4 different sub-themes. Some
student responses are as follows;

Stu.8 *“ I had never thought of the idea of making drama about social studies subjects before.
1 thought it was only done in Turkish lessons or theater or something. But it was very nice to deal
with environmental issues in the social studies lesson in this way.”

Stu.9”... I know its not always possible, but let'’s do drama like this, not for a long time, but
for 1-2 lessons, please. It was a lot of fun and the lessons went very well.”

Stu.10”... What 1 like most about drama is doing group work. This strengthens our

>

communication with our friends. We get to know each other better...’

Stu.11” I think the best interpretation of these events is this. No matter what anyone says, we
will all remember these events. We will remember how much we laughed and how much fun we had
and the Lake Aral.”

Stu.12 “ I can t deny that we had a lot of fun, but I get very nervous at events like this. I think
it will be my turn, etc. So it was both beautiful and difficult for me...”

Stu.13” Everyone talks about social studies lessons as very fun. I think the same, but we will
fall behind in the subjects if we always teach like this... I think we should do it again but for 1 or 2
lessons or 1 day....”

Examining the answers given by the students regarding the use of drama method in the social
studies course, it was concluded that the students positively evaluated the realization of practices that
made the course process richer, that they had the opportunity to learn by having fun in this process,
and that they thought that they improved themselves in public speaking and role taking.

Discussion, Conclusion and Recommendations

In order to increase environmental awareness in students and to improve their environmental
attitudes in the dimensions of emotion, thought and willingness to take action, this study carried out
with a 5-week drama application within the scope of social studies course subjects, was carried out
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with 26 students at the 7th grade level. According to the results of the environmental attitude scale
applied as pre-test and post-test, it was determined that students experienced a positive change in
the sub-dimensions of emotion, thought and willingness to act within the scope of environmental
attitude. The average scores of the students increased from 3.45 to 4.25 points in the emotion
dimension, from 3.09 to 2.10 points in the thought dimension (reverse items), and from 3.39 to 3.84
points in the willingness to act dimension. The total result for the related part of the scale reached
4.00 points from 3.25 points at the end of the drama practices. At the same time, students’ views
on environmental problems were taken before and at the end of the application and the change in
awareness and consciousness about environmental problems was tried to be determined. Analyzing
the students’ opinions, it was noted that the students evaluated environmental problems in a limited
framework before the practices. However, at the end of the practices, it was observed that students’
thoughts on environmental problems diversified and they gained knowledge on this subject. It was
revealed that before the drama practices, students’ views on environmental problems formed a total
of 34 frequencies with 7 coding titles under 3 sub-themes. At the end of the practises, students’
views on environmental problems reached 63 frequencies with 13 coding titles under 4 sub-themes.
According to the evaluations made to determine the opinions of the students about the use of drama
method in the teaching of social studies course subjects within the scope of the research; it was
concluded that the students characterized the social studies course conducted with drama method as
fun, pleasing, fluent, memorable, increasing communication, cooperation and group work. On the
other hand, some students evaluated the social studies course conducted with drama method as tense
from time to time, and some students thought that such practices were time-consuming and caused
them to fall behind in the classes.

Karabulut and Giiven (2022), who investigated the effects of the process carried out with
creative drama activities in social studies course on students in terms of critical thinking skills and
environmental sensitivity, revealed that creative drama activities had a significant positive effect on
the development of students’ critical thinking skills and environmental sensitivity. The results of
Karabulut and Giiven’s study, in which the development of students in related fields was determined
with the critical thinking tendency scale and environmental sensitivity scale, show that drama
activities have a significant effect on gaining skills and developing sensitivity in different subjects.

Ayna and Giinday (2022) investigated the effects of creative drama technique within the
scope of improving reading skills in English lesson and found that students’ reading skills improved
significantly at the end of the studies carried out in a 14-week period with quantitative data.

In the thesis study conducted by Ustaoglu (2022), the effects of drama activities on students’
academic achievement and permanent learning on the subjects of greatest common divisor and
least common multiple within the scope of mathematics course were investigated. It was found that
academic achievement was significantly better in the experimental group in which drama was applied
within the scope of the subject taught with two different teaching processes in the experimental and
control groups compared to the control group. At the same time, the positive effects of the teaching
process carried out with drama activities on permanent learning are included in the research results.

In his study on the role of drama activities in social skills education, Uslu (2022) examined
the effect of drama activities in skill acquisition processes based on teacher opinions. Uslu (2022),
who collected the opinions of teachers who included drama activities at least once a week as an in-
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class activity, concluded that drama activities were effective in the processes of gaining all social
skills, especially social adaptation, communication, self-control, conflict resolution and cooperation
skills. Gezen (2022), in his study on the importance of learning with drama practices in preschool,
concluded that drama-based activities motivate students. We can say that this is an important result
for determining the effects of drama method in different age groups. On the other hand, the positive
results obtained in the studies investigating the effect of drama-based intervention program for
problematic internet use in gifted adolescents and the effect of drama-supported psychotherapy on
the problem solving and subjective well-being levels of students with special needs show that drama
practices have significant effects on meeting the needs of students with different needs in different
age groups (Giimiis- Demir, Giiler, Sevimli, 2022; Akgiil, Atalan- Ergin, Uzunpinar, 2021).

When the studies investigating the effects of drama practices on various variables in different
learning areas are examined, it is seen that drama method is effective in developing skills and
increasing sensitivity and awareness towards a subject. At the same time, the results obtained in the
studies on the effects of drama practices on students’ academic achievement and permanent learning
show that drama is effective in terms of increasing the quality of teaching processes and increasing
academic achievement accordingly. On the other hand, the current study identified student opinions
that can be evaluated within the scope of negative opinions on the use of drama method. We observed
that some students had a negative attitude towards the practices from time to time because they were
nervous during the drama practices and hesitated to take the floor. It was also observed that some
students evaluated the practices as time-consuming. Similar findings were found in Kogyigit and
Karatay’s (2022) study on students’ views on drama lesson. However, it is seen that the students who
were afraid to take the floor before the practises, who avoided going on stage and speaking in front
of people, stated that they overcame such situations at the end of the practises.

As aresult, we can say that drama practices often have a positive effect on students at different
levels and in different types of achievement. However, in order to determine the effects of drama
practises, it is important to carry out practises in different fields, at different levels with students with
different needs in order to determine the positive or negative situations of the drama method. In this
context, we can suggest that researchers who will conduct studies with drama method should conduct
studies in different grade levels and learning areas that will not fall into repetition by scanning the
subjects that have been researched in the literature.

In line with the results obtained from the research, course processes can be enriched with
different contents on environmental issues in order to improve students’ environmental attitudes. In
order to address the fact that drama practices are expressed by some students as stressful, lessons can
be designed with learning methods in which students can express themselves more and take the floor,
and extracurricular exercises and activities can be planned.
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Annexes

1. SESSION PLAN

Topic: People, Places and Environments / Lake Aral Activity
Participants: 7/B class students
Duration: 3 hours

Tools and materials: Newspaper article, related articles, visuals about Lake Aral (before
and after), kraft paper, crayons, music

Methods Drama in education

Techniques: Teacher role-play, corridor of consciousness, organizing meetings, character
building, hot chair

Main Outcome

*  Recognizes the importance of using nature correctly in the context of environmental
awareness and takes action to correct ongoing mistakes.

Sub Outcomes
*  Realizes that using the soil unconsciously will have irreparable consequences.
*  Realizes the effect of pesticides used in agriculture on nature.
*  Realizes the effect of unconscious irrigation on nature.
*  Realizes that while benefiting from the blessings of nature, they should not harm it.
*  Realizes that agriculture can harm the environment.
*  Realizes that they can benefit from nature without harming the environment.

*  Persuades others not to pollute nature.

WARMING

EVENT 1: The teacher tells the participants about the work they did in the previous session.
The activities, studies, agricultural activities are discussed.

ROLEPLAY
EVENT 2:

The teacher takes on the role of the head of the cooperative and calls the villagers to a
meeting, taking with him the participants who played the role of engineers in the previous session.
He/she asks the participants if they have noticed anything in the environment and the lake (based on
the warnings about spraying in the previous lesson). They discuss with the villagers and engineers
what they have noticed. If he/she does not get enough answers from the villagers, he/she introduces
a newspaper article titled “ENVIRONMENTAL DISASTER IN ARAL LAKE”. In the newspaper
article, it is written that the lake has started to recede, the fish have decreased, some insect species
have become invisible, the climate and vegetation have started to deteriorate. The reasons are written
in a list and hung on the board. A short break is given
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EVENT 3:

Before the participants enter the hall, photographs are placed in piles on the floor. Each pile is
related to an occupational group. The first group is about farmers, with photos of people farming and
desert lands. The second group is about maritime transportation. There are photographs of working
ports and ships, ports with no water in front of them, and ships on land. The third group is about
tourism. There are photographs of a hotel on the edge of Lake Aral and photographs of hotels in the
middle of the desert where the water has receded in front of them. The fourth group is about fishing.
There are pictures of fishing boats and photos of fish drying on the land, boats on land and the lake
drying up. The fifth group belongs to the fish canning factory. There are photographs of a functioning
factory and a closed factory. Participants are asked to stay near a group of photographs of their choice.
Those gathered at the beginning of each cluster are asked to form a group. The groups are asked to
improvise the situation they are in, taking into account the before and after of the photographs.

INTERIM ASSESSMENT

Considering the reasons identified in the second activity, the political, social, cultural,
economic, etc. consequences of this disaster are determined and written on kraft paper and hung on
the board.

EVENT 4:

Kraft paper is laid on the floor and a volunteer participant lies on it and draws around it.
Participants are asked to create a farmer character from the drawn shape using crayons. The created
character is dressed on a participant. And it is explained that this farmer wants to sow his fields.
However, our farmer has a dilemma between using too much pesticide and fertilizer to get a lot of
product and not harming the nature by doing organic farming.

After the character is created, the participants are divided into two groups. One group is told
that they have to convince the farmer to use a lot of pesticides and fertilizers and the other group is
told that they have to convince the farmer to produce without harming nature.

After the instructions are given, a corridor of consciousness is created with two opposing
views and our farmer is allowed to reach a decision by passing through this corridor.
ASSESSMENT
EVENT 5:
In this evaluation activity, the farmer is asked the following questions:
1.  What decision did you reach at the end of the corridor?
2. Which conversations influenced you to make this decision?
3. Were there any statements in the opposing group that made you lose your mind?

The topic is discussed by asking questions. Participants can also ask questions using the hot
chair technique.
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