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Abstract

This research sets out to explore how educational processes differentiate across social classes.
The principal aim of this study is to probe how social privileges are reproduced through
schooling practices at private schools. The focus of the study was how the educational processes
are constructed and vary according to students’ sociocultural and socioeconomic characteristics
and which processes contribute to the reproduction of privileges. This study was designed as a
qualitative case study. The data were generated through interviews with 26 students and 10
teachers from various private high schools. The Code Theory by Basil Bernstein was the
theoretical framework for analyzing the data. The results have shown that individuals attending
prestigious private schools are under siege in all aspects of their lives inside and outside the
school, and their lives are maintained in isolated environments and through educational and
socially structured and controlled activities. Privileged is learned through social, cultural and
economic advantages and reinforced by educational experiences.
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Bu arastirma, egitsel siireclerin sosyal smiflar agisindan nasil farklilastigini ortaya koymay1
amaglamaktadir. Caligmanin temel amaci, sosyal ayricaliklarin &6zel okullarda egitsel
uygulamalar araciligiyla nasil yeniden iiretildigini arastirmaktir. Calismada egitim siireglerinin
nasil yapilandirildigina, 6grencilerin sosyokiiltiirel ve sosyoekonomik 6zelliklerine gére nasil
farklilastigina ve hangi okul i¢i siireglerin ayricaliklarin yeniden {iretilmesine katkida
bulunduguna odaklanilmistir. Bu ¢alisma nitel bir durum g¢aligmasi olarak tasarlanmigtir.
Veriler, farkli 6zel liselerden 26 6grenci ve 10 6gretmenle yapilan goriismeler yoluyla elde
edilmistir. Basil Bernstein’m Kod Kurami, verilerin ¢6ziimlemesinde kuramsal ¢ergeve olarak
benimsenmistir. Arastirma sonuglar prestijli 6zel okullara devam eden bireylerin okul iginde
ve diginda yagamlarinin biitiin boyutlarinda ayricaliklarin siirdiiriilmesi igin bir kusatma altinda
olduklarini, yasamlarinin yalitilnug baglamlarda, egitsel ve sosyal olarak yapilandirilmis olan
kontrollii etkinliklerle siirdiiriildiigiinii ortaya koymustur. Ayricalikli olmak, sosyal, kiiltiirel ve
ekonomik stiinliikkler (avantajlar) sayesinde Ogrenilmekte ve egitim deneyimleriyle
pekistirilmektedir.
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Reproduction of Privilege: The Intersection of Middle and Upper Class
Educational Models

It has been widely claimed that there is a strong link between variables such as
residential area, cultural dispositions, nutrition, preference for listening and reading,
educational level, occupation, and the social class of an individual (Bourdieu, 1996).
Thus, one needs to scrutinize the social class of an individual to understand his/her
behaviors, attitudes, meaning-making strategies, and positioning in society (Mills,
2000; Thompson & Hickey, 2005). In the same aisle, one of the most essential
determinants of educational attainment is claimed to correspond to one’s social class.
In this context, it is important to stress the relationship between education and social
inequalities, how schools are socially organized and shaped using educational
processes (Wexler, 1976), in the way of understanding how and why schools achieve
different results. Here, the main argument is that schools are places where students
learn the skills necessary to attain positions corresponding to their social classes in
terms of division of labor (Anyon, 2005; Bowles & Gintis, 1976; Giroux, 2001/2014;
Howard, 2008; Hurn, 1993). Associated with the economic conditions that social class
enabled, people in higher-income groups attend distinguished schools and are
identified as intelligent, and talented. However, people in the lower-income groups
live in worse environments and attend schools with limited educational activities and
resources and produce poor performance (Brantlinger, 2003; Kozol, 2005).

Private schools are environments where economic advantages are converted into
educational advantages. Private schools have appeared in the history of Turkish
education system during the last century of the Ottoman Empire (Haydaroglu, 2006).
These schools were founded by minority groups or foreigners. The foundation and
expansion of elite schooling were limited to some large cities from the beginning of
the Republic to the 1960s and followed a slower development path (Akyiiz, 2015).
The emergence of private schools as a business sector in education coincides with the
post-1980 period. The application of free-market economics brought about
privatization in education and the number of private schools started to increase rapidly
(Kartal, 2008). Therefore, the expansion of private schools in this way is the result of
macroeconomic policies accompanying neo-liberalism (Anyon, 2005). Neoliberal
educational policies and the privatization of schools have brought a new dimension to
the enforcing inequalities between the advantageous and the disadvantageous groups
(Wiggan & Hutchison, 2009). Because private schooling is managed to guarantee the
advantages and privileges (Hutson, 1978 as cited in Brantlinger, 2003) and the school
discharges the function attributed to it (Angus, 2015). Also, there is no standardized
school organization. These schools have a hierarchical structure within themselves
and the constitutional dynamics differ in terms of the groups that they address.

In this context, this study sets out to explore how educational processes
differentiate across social classes. In an attempt to show differences more visibly, we
took social class as a material condition and life chance and categorized it as
advantageous and disadvantageous positions in society. Here, the unit of our interest
is limited to advantageous positions embodied in the lives of middle and higher social
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classes. We identify this advantageous position as a privilege. We determined private
schools as a research context where the advantageous groups could attend.
Accordingly, the principal aim of this study is to probe how social privileges are
reproduced through schooling practices at private schools. We were after to find
answers to questions: (RQ1) How the interaction between family and educational
processes is established? (RQ2) What are the social dynamics that affect educational
preferences? (RQ3) What is the role of curriculum and extra-curricular activities in
reproduction processes? (RQ4) How a suitable environment for maintaining the
privilege is established within the school context?

Social Privilege and Private Schools

The concept of privilege can be described inherently as being special and
superior. In terms of a social system, privilege corresponds to the advantageous
positions in which individuals or groups differ from others (Howard, 2010). Being
privileged means being in the upper level of the social ladder (Maxwell & Aggleton,
2013). The class-based distinction and the decisiveness of social class boundaries
have thus been considered important (Lawler, 2014). The arenas of distinction
constituting social boundaries are the processes that reinforce and maintain the
privilege (Howard, 2008). These processes are often embedded in isolated cultural
practices of the privileged groups and the strategies to position themselves differently
(Khan, 2011) and discourses that determine the criteria of their relationships with
others (Maxwell & Aggleton, 2013). These processes usually function implicitly and
have become an ordinary part of daily life. Actually, privileges are socioeconomic and
symbolic advantages that are generally achieved inherently (Gaztambide-Fernandez
et al., 2013) rather than being the result of individual efforts (Howard, 2010).
However, the advantageous people describe this as a position attained through
individual effort rather than natural means (Brown et al., 2016; Khan, 2011; Maher &
Tetreault, 2007; Rivera, 2015; Soares, 2007; Wiggan, 2011; Wildman & Davis, 2000).
Normalizing privileges and not being aware of them is an important feature of being
privileged (Johnson, 2001 as cited in Pease, 2010). Maher and Tetreault (2007)
describe these invisible processes as Silent Ways. Stuber (2010) suggests that not
dealing with others of the privileged groups can be called Blind Spots. Pease (2010)
states that ignoring those who are not in advantageous positions or not emphasizing
this unequal position is the Privilege of Silence. According to Gilbert (2008, as cited
in Cookson & Persell, 2010, p.25), this system is justified on merit, hardworking and
being smart.

Education is an important dimension of the social and cultural systems
developed by advantageous groups to maintain their privileged positions.
Additionally, private schools have an impact of maintaining social segregation arenas
and the privileges of individuals (Angus, 2015; Arum et al., 2007 as cited in
Marginson, 2016). Hereby, it should be a focus on the dynamics of private schools
mediating to maintain privilege. The desire of the affluent families to provide a better
quality education for their children is met in private schools. The quality of the
curricula that private schools implement (Brown, et. al., 2016), the roles that families
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play in the process (Horvat et al., 2003) and the practices that coincide with the family
situation (Gaztambide-Fernandez & Howard, 2010), being in a safe environment and
being separated from others (Coldron et al., 2010; Dehli, 2000; Lipman, 1998;
Stevens, 2007) are the features that make them preferable for advantageous groups.
There are more advanced physical conditions and qualified educational materials in
these schools that address individuals from higher socioeconomic levels (Kozol,
2005) and families make investments in these schools to maintain their existing
advantages (Weis & Cipollone, 2013).

Social Class and Education

The organization of education within the social structure varies according to
social categories. In stratified societies, educational opportunities are inaccessible to
all, and the power and economic resources are a means for accessing certain
opportunities (Thompson & Hickey, 2005). The advantageous position is crucial in
the dynamics of the education system and the distribution of educational resources
(Glover & Stover, 2011). Therefore, it is not the academic or intellectual skills that
determine one’s educational status, but the socioeconomic status and living conditions
of the family in which s/he is born (Gamoran & Mare, 1989). Weis (2010b) stated that
schools and families are the primary factors shaping social classes and class
inequalities. Additionally, the differentiation of family structure and educational
institutions on the basis of social class affects the academic achievement of
individuals, their participation in educational processes, the quality of the schools that
they attend and the long-term social and economic outcomes of educational
experiences (Weis, 2010a). However, Weis (2014) argued that it is no longer
controversial that an individual can naturally obtain a privileged status inherited from
the family. Stevens (2007) stated that the role of transmitting an advantageous position
to future generations is attributed to the education system. The crucial role of
education in maintaining the current structure becomes more significant at this point.
Accordingly, it would be safe to argue that advantageous groups attributed an
instrumental function to education to reinforce or maintain their current position.
Hereby, it should be considered that through which dynamics, education mediates the
maintenance of the current order or the privileged position of the advantageous
groups.

These advantageous groups are stratified within themselves and are separated
from each other in terms of their social and economic resources. When the advantages
are considered in relation to education, there are similarities and differences between
these two groups in terms of the meaning and importance attributed to education and
in the ways of involvement in educational processes. The educational characteristics
of individuals from the higher-social class are handled as elite education. The elites
are a group that possess both economic and symbolic advantages within the social
structure and have control over these resources (Rivera, 2015). To maintain the
advantages, the family should transmit these economic and symbolic privileges to
their children. Thanks to the economic advantages, individuals from upper
socioeconomic groups have the opportunity to access better schools and receive more
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qualified education. There are more qualified teachers, more innovative activities and
better technological equipment in the schools where elite students attend (Kozol,
2005). Being accessible of higher education for everyone resulted in those affluent
families started to establish systems to distinguish themselves from others and have
become more selective and discriminatory in their children’s educational lives (van
Zantén & Maxwell, 2015). This means to limit the accessibility of schools addressing
to elites. Khan (2011) stated that the elites created and maintained this limitation
system by building walls around the resources that granted them an advantageous
status.

For the middle class, the effort to maintain their social status and educational
advantages occurs in different ways than higher-class. This is because the function of
education is to reproduce the existing structure or to sustain the advantages is a
strategy that appears within the educational characteristics of the middle class rather
than the upper class (Dubet’s & Martuccelli’s, 1996 as cited in Nogueira, 2010). Ball
(2003) stated that “maintaining an advantageous position in the middle class requires
a continuous and intensive effort” (p. 95). This effort corresponds to a conscious
approach to the contexts and qualifications of education for the children and to the
involvement of middle-class families in the educational processes is purposeful. The
middle-class families engage in an academic effort to guarantee their advantages
(Lareau, 2003), and their economic resources lead them to send their children to
private schools or to prefer living in areas where good schools are located (Ball, 2003).
These families regulate their children’s educational experiences in a controlled and
structured way by helping with homework, active participation in in-school processes
(Ball, 2008) and extracurricular activities to support the child’s academic and social
aspects (Lareau, 2003). Sometimes this may cause anxiety and a protective approach
to their children (Lawler, 2014). Because for these families, who received their current
status through education, the school that their children go, the quality of their
education and their academic achievement are a source of anxiety and insecurity
(Crozier, 2015; Reay, 2010; Reay et al., 2011). According to Ball (2003), the
advantages that private schools offer are an important alternative to eliminating the
anxiety for some families who may be able to exploit their economic advantages.
Especially the concerns of middle class families not being able to “transfer the
advantages to future generations and their goal-oriented efforts led to the rapid growth
of the private sector in education” (Nambissan, 2010, p. 293).

Theoretical Framework

In this research, Code Theory (Bernstein, 1971, 1975, 1990) was employed as a
theoretical framework. This theory is an important instrument for understanding the
relationship between social structure and education. We discussed it in terms of the
relationship between the wider environment and in-school processes (Bernstein,
1990) and how educational knowledge is constructed (1975). In his studies on the
cultural reproduction, Basil Bernstein analyzed how educational practices and
discourses differ according to social class (1990). According to Bernstein (1990),
cultural production and the reproduction of the existing order is maintained through
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educational practices. He argues that educational practices should be associated with
the institutional, social and historical realities of society. In this context, Bernstein
made descriptions of how the functions of schools differ according to the social class
in terms of the parental involvement, physical characteristics of the school, rituals,
extracurricular activities, structure of curriculum, and teacher attitudes. Bernstein
(1975) asserted that schooling practices affect children’s roles and perspective, and
that qualified schools prepare individuals for high-level positions in society by
applying for prestigious and diverse teaching programs. Howard (2008) stated that
schools convey messages to students about who they are, and how they should relate
to others. Bernstein (1971) focused on the codes through which the messages are
transmitted.

Through the analysis of the codes, Bernstein revealed the relations of power and
argued that these relations were the basis for and shaped all discourses, practices and
the distribution of forms of consciousness. According to Bernstein (1990, p. 146) this
was to reveal the true nature of education and in this context he questioned “what
education is.” Accordingly, education is a transference tool for external power
relations. In other words, pedagogical communication in school and at home is the
transference of class, gender, religion, and spatial relations. Therefore, educational
processes correspond to the transmitting of forms of domination. Cultural
reproduction theories deal with the messages of forms of domination. In the context
of education, the focus is on discourses, values, rituals, and what is happening in the
school, in particular the codes that maintain the interests of the dominant group. All
these in-school processes make the dominant groups privileged and therefore, the
codes of communication are changed according to the interests of this group.

Method

Under this title, the design of the research, the participants, the process and the
analysis of the data, and the reliability issues are discussed.

Research Model

This study was designed as a qualitative case study. The case is the position of
“being privileged” within the social structure. Private schools are the context of this
study. We examined the daily practices, preferences for education, and dynamics of
private schools in detail. All these variables have been discussed in the context of
maintenance of social privileges.

Study Group

We adopted a convenient sampling strategy (Fraenkel & Wallen, 2006) to select
the participants. We conducted our study in Ankara, the capital city of Turkey. We
interviewed 26 students and 10 teachers from different private high schools with
various characteristics in terms of quality, corporate policy and establishment
philosophy and thus an all-rounded perspective was created. A significant number of
these students were attending elite and endowment schools established within
universities and their parents were working in high status jobs. Since private schools
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are not easily accessible as a research context, participation of individuals apart from
students at these school contexts was crucial for a holistic approach. Therefore, a data
source diversification strategy was adopted and data were collected from students and
teachers.

Process and Data Analysis

Interview forms were prepared for each data source, separately. The interview
form for teachers comprised 27 questions and the form for students comprised 24
questions. Through the interviews with teachers, we focused on the student and parent
profiles of schools, characteristics of educational practices, and academic and social
activities. During student interviews, we asked about their daily practices, social,
cultural and educational preferences, relationships with others, schooling processes,
and future plans. Our attempts to getting permission from schools resulted in
negatively. Only one school categorized as an elite school has been granted
permission for research. This time, however, there were no voluntary students to
participate. Because of these limitations, we reached the target group through both
personal networks and by snowball sampling. Nevertheless, similar barriers were in
charge with access to schools. Since the students were under the age of 18, consenting
or companion of families was required during the interviews. This was another
obstacle in the research process. In addition to security concern, daily routines and the
necessity of allocating time affected the research process. Accordingly, for a
significant number of students, the research context was their houses. Other interviews
were conducted in malls or cafes and mostly accompanied by mothers. We asked for
interview with the participants who meet the criteria based on the determination of the
sample and who were reachable. Interviews were conducted with the people who
accepted them at the place and at that time arranged by them. Though there were
similar access problems, teacher interviews were arranged easier than the student
interviews.

The participants were informed about the research and process and then face-to-
face and in-depth interviews were conducted. They were told that the interviews
would be tape-recorded and these recordings would only be used for this study. After
receiving the consent of the participants, the interviews were tape-recorded. Since the
students were under 18 years their parents were asked for their consent. Additionally,
we used pseudonyms for participants and schools. To determine the number of
participants, we applied the strategy of data saturation, a strategy that suggests one
should stop collecting data until there appears no new categories appear in the
analysis. Therefore, the data analysis was carried out simultaneously with the data
collection process. We conducted an inductive analysis, including the discovery of
patterns, themes and categories embedded in the data (Patton, 2002). The analysis of
the data was carried out in four stages. During the first phase of the analysis, codes
were derived from the statements in the texts. In this regard, the statements regarded
to be related to the content of the study were determined in the dataset and codes were
gathered. In the second phase, the codes were reviewed and were gathered under
categories. For the third phase, themes were created.
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Trustworthiness

To examine the trustworthiness, transferability, credibility, and consistency
strategies were deployed. The basic strategy to ensure the transferability of the
research is thick descriptions (Lincoln & Guba, 2013). The development of the data
collection tool, data collection and analysis processes are explained in detail.
Triangulation, expert review and participant validation strategies were used to ensure
credibility (Lincoln & Guba, 1985). Since private schools are not easily accessible as
a research context, participation of individuals apart from students at these school
contexts was crucial for a holistic approach. Therefore, data were collected from
students and teachers. All stages of the research were conducted under the supervision
of an independent expert. Another strategy used to ensure credibility is participant
validation. After analyzing data, participant validity was carried out with the feedback
of a student (Melek) and a teacher (Meltem) participants. Akar (2016) suggested that
consistency is related to the question of whether the proposed results can be obtained
from the data at hand. Accordingly, direct quotations were included and
interpretations of the research findings were discussed with the literature.

Ethical Committee Approval

Ethical consent was obtained from Ankara University Ethical Committee (No:
85434274 050.04.04/11905, Date: 26.02.2016).

Results
Four themes were generated by analyzing the data. These themes, “the role of

the family”, “social dynamics affecting school choice”, “differential distribution of
knowledge” and, “components of the collective identity” were interpreted and

represented in this part of the study.

The Role of the Family

There are different patterns in terms of parental involvement in private schools.
While economic resources allow affluent parents to prefer a private school over a
public school, what construct the educational attainment and cultural competency is
the socio-cultural background of individuals. We categorized the family types as
affluent-cultured and affluent-uncultured. Both types of families can afford to send
their children to private schools conforming to their criteria. However, since the
preferences for schooling are shaped by the sociocultural competency of families,
some schools are peculiar to particular social groups. It was observed that the
educational experiences of the students who participated in this research are shaped
by three family types; educated elites, families who have achieved advantageous
status through education, and families who have economic capital and generally have
their own business but mostly have not attended upper education levels. The way that
individuals position themselves on the social platform associated with their families
is related to the educational status of the parents or grandparents. Particularly, the
statements of the students whose parents graduated from elite schools reveal that the
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effect of family's educational references on their schooling is an important indicator
of the transmission of advantages.

Dora: | suppose that the reason is being the child of a good family. For example,
if I was born in a village, | couldn't have that much knowledge and competence.
My parents attended film festivals and met bibliopoles. My mother is a good
doctor. She attends conferences. My parents have a lot of knowledge both in
their own field and in other fields, and maybe that's why I’m here.

Bilge: “My mother graduated from an American College. That means certain
things were granted to me.”

Mete: “My father graduated from a private school. The education language was
English. He knows the system. And he thinks that I should fulfill the requirements.”

Education is an important requirement for the maintenance of class position by
middle-class families. These families mobilize their cultural, economic and social
resources by investing in educational institutions, addressing a particular social group
to provide upward social mobility (Weis, 2014). We observed that families, achieved
upward mobility and status through education, cite their previous experiences as an
example to motivate their children to educational success.

Melis: “Particularly, | know about my mother. She lived in a village. She eating
dry bread with water and olive on the table was a luxury. | know how my mother
achieved this status with her efforts.”

Yasemin: “Their economic conditions were atrocious, she worked hard and then
entered the faculty of medicine. She tells me that | can do it if | want.”

It has been observed that parents, who achieved particular advantage thanks to
education, also differed in terms of status among the participants. Senior bureaucrats
sent their children to quality schools. It has been understood that those who go to
better quality schools have a scholarship. Belgin (Teacher), working at a foundation
school, suggested that sending children to private schools is not only a result of the
economic and educational advantages but also the idea of providing access to certain
advantages.

Belgin (T): Actually, there are much educated families in our school. Most of
them graduated from university. Private schools are often considered for very
rich children. There is a group of rich students. However, our student profile is
generally from the middle-class. They are not rich parents. Therefore, students
should be aware of the opportunities provided by their families. In this sense,
they are trying to do their best.

The expressions of the participant teachers in the student profile support the
argument that particular schools are designated for certain social groups. Because
education also provides individuals with cultural competency, it can be drawn that the
children of the families in this group benefit from both the educational and cultural
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capital of the family. Teachers working at schools having a more organized and
disciplined institutional policy, particularly in academic terms, stated that the children
of the families with high educational levels carry the cultural accumulation of the
family and have a high academic orientation. It has been understood that the academic
achievement of the students from families having high economic background and low
educational level were low and they prefer private schools to be in comfort. During
the interviews, the students emphasized the economic conditions of their families. The
teachers have also indicated that the educational involvement of these students is
ineffective. Accordingly, it can be implied that a lack of cultural competency brings
about a perspective for these that the private schools are instruments for graduation
rather than providing all-rounded improvement or qualified educational experiences.
Additionally, Leyla compared the families with high economic capital but low cultural
competency and the families with high cultural capital. She asked whether students
from families running their own business could not get cultural competency.

Leyla (T): For example, parents are academics, they lived abroad, know a foreign
language ... on the other hand the student, whose father is very rich, does not
play an instrument. S/he does not lead in social activities, s/he doesn't dance. If
the family is an academic or an artist, the children learn multiple foreign
languages or play more demanding musical instruments. But if s/he comes from
a family-owned business, the child does not socialize with school practices.

Social Dynamics Affecting School Choice

The educational patterns of advantageous students are determined by the parents.
For affluent families, investing in private schools means not only providing
educational life in the contexts appropriate for their practices but also protecting their
children from the potential risks posed by the social environment of other people’s
children (Angus, 2015). Thus, it can be argued that families prefer private schools
because they want to stay away from different and dangerous ones. It was understood
that these families are concerned about security and care about their children’s being
in a safe environment. In addition, we can say that the essential and latent function of
schooling is to provide families with the necessary tools for their children to maintain
their social status and to fulfill the expectations about a school life that nurtures the
sociocultural characteristics of the family. It has been observed that there is a close
relationship between the training mission and teacher qualifications, educational
practices. In private schools, the training mission sets in-school practices, which
determines the student profile. Some of the participating students stated that a feature
making a school undesirable was the low student profile of the school. Indeed, we can
associate this situation with the concept of “White Flight”. It can be inferred that the
leading reason for these preferences of individuals is to stay away from schools where
disadvantaged people attend. Fairlie and Resch (2002) stated that the concept of White
Flight can be used to define the factors that determine the transition between public
and private schools. Accordingly, there are reasons for attending private schools, such
as avoiding certain groups of public schools.
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Ipek: “I could not attend a school that is full of hooligans, where students smoke
and drink.”

Atakan: | wouldn’t want to attend a vocational school. | met someone who went
to these schools. They tell that the student has been fighting for absurd reasons.
They all smoke, and drink alcohol. Most of them dropped out of school in the
twelfth grade.

The students adopting elite lifestyles criticize public schools, especially in terms
of physical conditions and quality of education, albeit, they have never attended one.
It can be asserted that the reason for this approach is that the desirable conditions
offered by the private schools and the comfort and support mechanisms cannot be
easily abandoned. Additionally, quality education is impressive for individuals.
Parents who are aware of this can be expected to offer such an educational
environment for their children. Some teachers working at prestigious schools stated
that parents care about the correspondence between the academic and educational
quality of the school and their educational backgrounds. Also the parents focus on the
characteristics of the school that will improve academic success and enable the
children in an all-rounded way. Teachers explained that the preference of some
families is to have a quality education for their children as follows;

Esin (T): Most of the families have the idea that my child should be well-
educated. If you expect your child to being self-confident, fulfilling the social
activity and if you want to be noticed with these aspects, you can send him/her
to our school.

Differential Distribution of Knowledge

This theme explains the reflections of the fact that certain types of information
are given to certain people within the social order, and the processes that reinforce
social distinction in private schools. The data were were grouped into two sub-themes
that focus on academic learning and the way in which extracurricular activities
maintain distinction.

Educational Practices in Academic Learning

It was observed that students were aware of the advantages that the school
provides, and the school satisfied their expectations on the main characteristics of a
qualified educational environment. For students, the characteristics of school quality
are associated with teacher competency, content of the knowledge and physical
conditions. Students from middle class families who have reached certain economic
and social levels through education tend to attend schools which can be evaluated in
secondary categories in terms of quality. These schools prioritize academic activities
over others. However, schools prioritize the all-rounded development of the
individual. Foreign language education is highly qualified in these schools. Cultural
activities are among the primary reasons for their preference for these. Especially, the
various programs implemented in the school afford many special channels for
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attending to the university. These channels are operationalized by the cooperation of
schools with similar structures or by the higher education levels accepting these
qualities of the school as a decisive criterion for the admission of students. The school
makes students to lead in preparing activities that will provide them with an advantage
in the future. Educating the best people in every field is the main goal of these schools.
Additionally, these activities contribute to both their individual development and
chance to enter university. Therefore, the social and cultural activities are intertwined
with academic processes. Thus, it can be said that this has the function of reinforcing
students’ social status. In particular, schools leading students to study abroad provide
advantages such as teaching practices, preparing students for this process and
facilitating the transition process with the collaborations they have established. 1B
(International Baccalaureate) programs are the most visible ones. It is clear that the
achievements of this program will contribute to the all-rounded development of
students and academic success. Some of the participants’ views about the
opportunities provided by the schools for studying abroad are as follows;

Mine: Education is not one-way. The school not only teaches us physics,
mathematics, Turkish, but it also tries enriching us in other fields. Since there is
no financial problem in school, it can reflect this in activities and materials. You
can also see these advantages on preferences for both abroad and domestic.

Bilge: The privilege of our school is that the options for university. For example,
since we get Bachaloria degree, | can apply to French universities as native
students do. It also follows the national curriculum, and thereby it does not
prevent the national university exam.

Melis: “You can get a degree in both Turkey and European. SAT exams at
Cambridge University were conducted throughout England. We can attend these
exams.”

Toprak: “The IB and Model United Nations (MUN) programs enable me to go
abroad and this makes me better prepared for my overseas plan.”

Narratives on the international networks that the school provides are usually
related to the advantages of entering university. However, also schools include
practices such as exchange programs, which are not very common for high schools.
The explanations of a students who attend the exchange programs reveal the quality
difference in a school that provides international education for students and enables
them to go abroad.

Melis: My school offered me many advantages in terms of international things.
The exchange program was one of them ... You know, this was a great
opportunity for me, | wanted to go to the exchange program, so | could go to
Canada. Only my school has made an agreement. They thought about the
security.
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Differentiation Through Extra-Curricular Activities

For considering the school quality, it should be focused on social activities and
academic training. Private schools promise to develop and train more qualified and
all-rounded individuals. Within these schools, extra-curricular activities and various
other practices are an important complement to this quality. In many private schools,
it can be inferred that extra-curricular educational and social activities constitute an
important dimension of in-school processes. However, the content, structure and
significance of these activities might vary from school to school. The structure of the
school, the individuals it addresses and the institutional culture can be shown as the
main sources of this difference. Accordingly, it can be implied that these activities
enable students to socialize outside the classroom, gain skills in cooperation,
leadership, taking initiative, problem solving, to contribute to the development of
interests apart from academic fields, and to gain the ability to use time effectively.
However, the quality of these activities and the time and proportion allocated to these
activities may vary depending on the institutional policies of the school. For
prestigious schools, these activities are visible in distinctive areas. Schools aiming to
position their students in executive positions in the future offer more opportunities for
independent work, preferences, management processes and organizational
experiences (Cookson & Persell, 2010). It has been understood that some students
generally participate in activities improving leadership and organizational skills, and
technological capability. Schools that consider the academic characteristics directly
related to the country’s economic market focus on relationships with the business
world by providing the necessary tools to meet market expectations (McNeil, 2002).
Consequently, schools prepare students for future roles or roles required by their
sociocultural level, and it can be argued that these students are prepared for
management or high status positions.

Yasemin: “I have attended an innovation club. We have arranged a trip. We
conducted a project. We founded a company together. After founding the company,
we entitled the company, we arranged a fair for it.”

Components of the Collective Identity

Another schooling practice that enables individuals to be distinctioned and
different from others is the development of a collective identity within the context of
isolated environments. This identity construction process takes place through the
characteristics of that school and the ways of socializing students to this culture.

The Institutional and Cultural Context of School

It can be argued that one of the crucial determinants of the school structure is the
philosophy of the foundation and this attitude is reflected in all processes in the school.
These processes such as the rules of the school, selection rules, the sanctions, the
messages, or the missions that a school transmits, are the essential elements that shape
and maintain the structure. Additionally, the institutional structure of the school is
shaped by the founding philosophy and this is an important determinant of the
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competencies of the teachers hired in these schools. Criteria beyond economic
requirements make this school inaccessible to everyone. These schools are located at
the top of the scale in the case of a rating within private schools. It can also be said
that in the schools with deep-rooted past and cultural traditions, alumni associations
and the privileged opportunities provided by the school for the graduated children are
crucial elements that ensure the continuity of the cultural context of the school. And
these students position these schools differently from others. Therefore, it can be
suggested that especially prestigious schools derive their strength from their roots.
Training students who are identified with group identity and have a strong sense of
belonging is crucial arrangement for maintaining the structure of an institution. In
brief, the school does this by creating a certain ideology for students regarding who
they are, how they study in a school. A student, whose father graduated from an elite
school, emphasized the qualifications of graduating from such schools and expressed
the functions of these schools in the field of cultural reproduction.

Mete: Actually, most of the students are open-minded and their families are
good. There are families who send their children to these schools thanks to their
economic advantages. However, on the other hand, families like us send their
children because they want their children to be open-minded, qualified, and be
like their parents.

The Content and Nature of Socializing Practices

It has been observed that socialization practices were accomplished through two
main instruments; collaboration activities as a practice for expanding social networks
and social responsibility projects as a distinctive characteristic of elites. And most of
the extra-curricular activities support the all-rounded development of students. In the
schools addressing high-status groups, intellectual curiosity and questioning skills are
more important practices passing than academic success (Forbes & Lingard, 2015).
Simultaneously, it should be considered that these activities have similar patterns with
the daily practices related to the social status of individuals. Parents strive to provide
their children with a portfolio through extracurricular activities, and this leads them
to seek activities that will enforce a privilege for their children (Weis & Cipollone,
2013). It should also be emphasized that the school prepares individuals for roles
specific to their future positions through various organizations by encouraging them
to participate in some activities involving students from other schools addressing the
similar social patterns. These organizations reinforce the coexistence of individuals
with identical conditions and goals. When the private schools within the research
context are classified in terms of quality, it can be said that the schools at the highest
level provide instruments for students to perform this function.

Melih: | participate in MUN. Each of the member schools represents a country.
There are particular groups. We discuss definite problems about world policy
and the political agenda. We search for and propose solutions. You should look
after the interests of the country that you represent. There are both domestic and
abroad groups of the schools. The language of the discussion was English. There
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are many schools that participate in this organization. | have been to Holland.
We also organize among ourselves. It was useful in terms of providing a political
vision for me.

Another dimension of collaboration is a sense of belonging. Especially the elite
schools conduct practices in order to develop this. This is because, the sense of
belonging to the collective identity of a school empowers the school culture and makes
the school a deep-rooted institution. There are various ways that private schools
follow to develop this sense. It can be said that there is homogeneity in terms of the
living conditions of students within a school. This homogeneity turns into a social
network within the school context. Some schools offer these social networks in ways,
such as alumni associations or on specific occasions. This provides a solid social
environment and an important label for students eventually. The views of some
participants in this context are as follows;

Mine: School arranges conferences on various themes. The graduates came to
school and told them that we can go to their office and ask for help. Thus, |
believe that if | have a problem with getting a job in the future, at least a graduate
of my school can help me.

Inci: “I believe that graduating from this school means having a mark. No matter
which university you attend.”

The advantages of school were common in terms of social networks for these
participants. When the schools are graded in terms of quality, the school that they
attend is at the highest level in terms of physical facilities, different curricula, and
sociocultural activities. Accordingly, it can be implied that the school not only have
individual contributions to maintaining the privileged positions of the students in the
society but also contributes to this process by strengthening solidarity and cooperation
among individuals with similar material conditions, i.e., social class.

However, contributions in social responsibility projects are determined by
economic conditions. Community service practices are prominent issues in the school
tasks for elite schools (Cookson & Persell, 2010). Thus, it can be asserted that the
quality of community service practices carried out within extracurricular activities in
private schools is considered as ordinary. According to Sriprakash et al. (2017), social
responsibility studies contribute to the understanding of students’ social positions and
maintaining their privileges. Through such practices, students experience leadership
and they also contribute to developing self- confidence, independence and resistance
(Cookson & Persell, 2010). It was understood that social responsibility studies are an
important assignment for the students attending the IB program.

Mete: There is an application called Cast within IB programs. You should help
people by filling out these points and by organizing social responsibility projects
and activities. For example, there is a nursing home next to our house. You can
go there, help people or read a book or conduct a study on that topic and get a
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CAST score, or you can make donation, charity and donate money to a
kindergarten.

Inci: I went to an animal shelter. We arranged charity. This CAST department
has a bank and we can put the money there. When we designate a school with
poor conditions that need books, work or clothes, we can get money from the
bank to help. In other words, our school has never helped the private school or a
good school. For example, my friends have painted the walls of a school, they
have bought new tables in place of the broken ones.

Discussion, Conclusion and Suggestions

In this study, we aimed to reveal how the social dynamics that form the basis for
the reproduction and maintenance of social privileges within private schools. Being
privileged is considered a phenomenon that can be learned through the school and
family practices. The channels through which privileges are maintained within
schooling require an all-round approach. In this respect, the effect of family’s
characteristics on the educational practices and how the fundamental instruments that
maintain privileges arrange the individual as privileged within society has been
explained.

Striving to transfer the social, cultural and economic advantages to the next
generations takes different forms according to the social categories that they are
included (Weis & Cipollone, 2013). Herewith it can be concluded that the internal
dynamics of schools address specific family types. Such as elite schools appeal to elite
families in terms of their deep-rooted history, alumni associations and the advantages
it provides to alumni’s children. Findings demonstrated that the students from middle-
class families attend endowment schools and the schools founded by stakeholders.
However, students from families with only economic advantages tend to attend to the
both school types. When we put aside the economic resources, it has been seen that
the educational background of parents is one of the main determinants on the
schooling. At this point, it was determined that the involvement of parents in
educational processes was shaped by having cultural or educational competency to
run economic resources. Moreover, it has been observed that the tendency for
academic achievement of the students from families with low educational level is
lower than the students from other status groups. Similarly, van Zantén (2007) found
that the most visible differences in terms of academic success are between the parents
working in the public sector or those with high cultural capital and the children of
parents with more economic capital working in the private sector. Bourdieu (1984)
categorized the families in the upper status group as economic and cultural elites and
stated that both groups adopted quite different practices in their lifestyles, child
rearing and the styles of educational involvement. According to Windle and Nogueira
(2015), children of cultural elites are educated in the most prestigious schools because
of their academic achievement, while the educational investment of economic elites
is often weak and limited to using economic resources. These families without a high
level of education are less likely to participate in schooling practices at the expected
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level (Weis & Cipollone, 2013). Cultural and educational competencies are of great
importance in terms of active involvement in schooling practices established within
private schools and benefiting from them. Therefore, while economic advantages
might mean comfort in the education process within private schools, they are not
necessarily an effective cultivation process for all. (Ball, 2003). Spatial protection and
insulation is a crucial strategy to protect middle-class children and their academic
achievements from others, and the private school system has historically been one of
the most effective mechanisms to separate children of wealthy middle-class families
from polluting differences (Reay, 2010). Lamont (1992) clarifies this with the concept
of symbolic boundaries. The symbolic boundaries is an analytical tool to make sense
of what people think and talk about concepts such as social class. Symbolic
boundaries construct a system of rules that direct interactions affecting who will come
together in which social actions (Lamont, 1992). How individuals label and evaluate
other people are also shaped within the boundaries of these limits. The fact that
students do not interact with everyone in the context of private schools can also be
explained by these limits. Therefore, the forms of marginalization of individuals are
also shaped on these boundaries.

In the private schools, support mechanisms work systematically in academic,
social, and psychological terms for students. Therefore, it can be inferred that the
learning experiences and support mechanisms that schools offer nurture their
privileged position and convey implicit or explicit messages to students about who
they are and how they should be. The main issue in the context of this study is the
instruments that contribute to teaching, reinforcing, or sustaining privilege.
Accordingly, the two main dimensions of the reproduction process within the school
are indicated as visible and invisible practices (Bernstein, 1990). The visible practices
correspond to the instructional dimension of the school and are often associated with
academic success. At the academic level, the content and distribution of knowledge
are important in the terms of the relationship between social class and education.
There are many studies indicating the contribution of schooling practices that private
schools operate to academic achievement (Boliver, 2013; Coleman et al., 1966;
Coleman et al., 1982; Marginson, 2016). Private schools transmit important messages
to students not only about what and how to learn, but also how they should position
themselves as a social subject (Gaztambide-Fernandez & Howard, 2010). Within the
framework of this perspective, it is ensured that the individual develops basic ideas
about who s/he is, how s/he differs from others and how to position him/herself on the
social ladder in the future. These schools, which have developed physical conditions
and have significant criteria for recruiting, enjoy their prestige from to historical and
cultural characteristics (Stevens, 2007). “Schools use their historical roots as an
instrument to develop a sense of belonging to the school in both students and parents”
(Rizvi, 2014, p. 291). A substantial number of pupils in schools addressing upper-
status groups will be members of the power elites in the future (Cookson & Persell,
1985 as cited in Stoudt et al., 2010). Preferences for school parents are therefore based
on criteria such as their ability to contribute to the realization of their children’s future



Reproduction of Privilege: The Intersection of Middle and Upper Class Educational Models 645

expectations and to mediate their child’s future positioning in line with their social
status.

However, it has been observed that academic success is prioritized, especially in
the schools where children of middle-class attend. The schools founded by
stakeholders put academic success pressure. Additionally, the activities that improve
the students socially are not overestimated in these schools. In the case of elite schools,
it can be said that while the instrumental order is a self-functioning natural process,
the forms of producing and transferring discourse are realized mainly through
invisible processes. Elite schools are holistic institutions that provide a strong
socialization model that will determine the students’ social life and adulthood
practices with both formal and implicit curricula (Faguer, 1991 as cited in van Zantén,
2010). As these schools bring about all-rounded individuals, they place a strong
emphasis on socialization processes and the curriculum they offer to students,
including social and cultural extracurricular activities that participation is compulsory
(Maxwell & Aggleton, 2013). As we accept that schools prepare individuals for the
roles of the social class to which they belong, and therefore for future positions, it is
expected that private schools will prepare these individuals for higher positions. To
realize this function, schools should enable students to various perspectives besides
academic equipment. Thus, the private schools reinforce and support the cultural
practices that maintain the advantages of a particular group (Gaztambide-Fernandez
& Howard, 2010). By using the school practices, individuals are provided with many
experiences to acquire the roles required by high-level positions in society or to
reinforce their perspectives.

One of the crucial results of the research is that privileges are maintained by
symbolic control mechanisms within the school. The schooling that is a transferring
process of a definite type of consciousness, is one of the main tools of symbolic
control. Here, symbolic control is carried out through various means. The pedagogical
tool that produces symbolic control and its forms in the process of cultural
transmission also creates the principles that shape consciousness. While the
consciousness of individuals is indirectly shaped by the field of production, it is
directly shaped by the forms of education (Bernstein, 1990). The educational
experiences of children within boundaries and structured activities are meet the
educational demands of the families and protect their children in an isolated and safe
environment. The establishment and control of residential areas has been an important
tool for protecting social privileges (Daloz, 2010). According to Stevens (2007), since
private schools are as easily accessible as a cup of coffee in recent times, good schools
tend to attract themselves to geographically distant and sterile areas. Reflections of
middle-class families’ preference to live in sterile areas addressing specific status
groups can be seen in their views on the physical and social environment of the
schools that they send their children. Additionally, rituals are an important part of this
control process. How individuals with various economic and social advantages
distinguish themselves from others is based on the protection of differences. These
individuals have their rituals and seek to maintain discourses that establish boundaries
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and distinctions between themselves and others (Lamont, 1992). For individuals from
advantaged families, private schools constitute an important basis for the
establishment and maintenance of distinction through educational experiences. The
school context creates a society in which students interact with their peers, teachers,
school administrators, and service personnel. Therefore, in this micro-scale society,
students learn a lot about themselves and others and develop a set of specific attitudes,
beliefs, values, and self-perceptions that will shape the rest of their lives (Thompson
& Hickey, 2005). These rituals, which are more visible in elite schools and presented
in relation to the rooted past of the school, bring with it a certain form of consciousness
and contribute to the establishment of a collective identity. The reflections of the
consensus created by the school-based collective identity among students with similar
life chances were seen to be related to the power mechanisms within the social
structure.

The argument that the content of schooling is identified with the socioeconomic
backgrounds of individuals is related to their preparation for positions according to
their social class and acquiring the means to maintain their position. In other words,
the differentiation of the socioeconomic background means differentiation of
educational practices. Some schools are identified with different lifestyles rather than
economic advantages. This is because they address different segments of society.
Especially in the context of elite schools, this difference becomes more visible in the
structure of extracurricular activities beyond the features of the curriculum and the
content of the knowledge. These activities are capable of preparing individuals for
statutory or managerial positions in their future lives. These extracurricular activities
become a process in which individuals experience and reinforce their privileged
positions, especially with the social responsibility projects. Discourses on the social
control function of education are about the effects of the domination mechanisms
established and maintained this function on students coming from disadvantaged
groups, and the ways of suppressing them and maintaining their disadvantages.
Herewith we should focus on the production of power by moving the discussion
beyond the experiences of those who feel or be exposed to power. In this respect, it
can be said that being privileged is learned through social, cultural and economic
advantages and is reinforced by educational experiences. It should also be emphasized
that privilege is maintained through control mechanisms. The most general conclusion
is that individuals attending to prestigious private schools are under siege in all aspects
of their lives both inside and outside the school, and their lives are maintained in
isolated environments and through educational and socially structured and controlled
activities. Accordingly, private schools are not the only context for the reproduction
of privilege. Public schools are also differentiated in terms of addressing to the
students from advantaged and disadvantaged backgrounds. And this distinction
becomes deeper and deeper day by day. Therefore, how this distinction is produced
and reproduced in the context of public schools can be examined and the conditions
that direct advantageous and disadvantaged students to certain schools can be
described.
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Ayricah@m Yeniden Uretimi: Ust ve Orta Simifin Egitim Modellerinin Kesisimi

Bireylerin yasam alanlar, kiiltiirel yatkinliklari, beslenme bi¢imleri, okuma ya
da izleme tercihleri, egitim diizeyi ve meslegi gibi birgok degisken onlarin sosyal
smifina gore sekillenmektedir (Bourdieu, 1996). Dolayisiyla, bireyin davranislarini,
tutumlarmni, yagami anlamlandirma stratejilerini ve toplumdaki konumunu anlamak
icin sosyal smifin1 incelemek gerekir (Mills, 2000; Thompson ve Hickey, 2005).
Bireyin egitimle kurduklar etkilesimde de ait oldugu sosyal smf temel
belirleyicilerdendir. Egitim diizeyini belirleyen kosullarin ayni zamanda egitimin
icerigini, niteligini ve islevini de sekillendiren bir yapist s6z konusudur. Bu
dogrultuda, okullarin sosyal olarak nasil yapilandirildigt ve egitsel siireclerin nasil
farklilastig1 konusunda egitim ile sosyal esitsizlikler arasindaki iliskiye odaklanmak
(Wexler, 1976) okullarin nasil farkli ¢iktilar {irettiginin anlagilmas: konusunda
onemlidir. Buradaki temel ¢ikarim okullarin farkli sosyal arkaplanlardan gelen
ogrencilerin, mesleki is giicii dagiliminda kendi konumlarina karsilik gelen yerlere
konumlanabilmeleri i¢in gerekli becerileri 6grendikleri yerler oldugudur (Anyon,
2005; Bowles ve Gintis, 1976; Giroux, 2001/2014; Howard, 2008; Hurn, 1993). Bu
diistince onciillerini, tiim egitim yaklagimlarinin, sosyal sinifin kesin kurallarint ve
degerlerini 6gretmek icin tasarlandigi ¢ikarimindan alir. Sosyal smifin sagladigi
ekonomik kosullarla ilintili olarak, iist gelir gruplarindaki insanlar seckin okullara
gitmekte ve zeki ve yetenekli olarak tanimlanmaktadir. Ancak diisiik gelir grubundaki
insanlar daha kotli ortamlarda yasamlarint siirdiirmekte ve sinirli egitsel etkinlikleri
ve kaynaklar1 olan okullara gitmekte ve diisiik edim (performans) gostermektedir
(Brantlinger, 2003; Kozol, 2005).

Ozel okullar ekonomik iistiinliiklerin (avantajlarm) egitsel {istiinliiklere
doniistiiriildiigii alanlardir. Ozel okullar Tiirk egitim tarihinde ilk kez Osmanli
Imparatorlugu déneminde gériiniir olmustur (Haydaroglu, 2006). Bu okullar azinlik
ve yabanci gruplar tarafindan kurulmustur. Bu seckin okullarin bugiinkii anlamda
kurulmasi ve yayginlagsmasi1 Cumhuriyet’in baslarindan 1960’lara kadar bazi biiyiik
kentlerle siirli kalmis ve yavas bir gelisme gostermistir (Akyiiz, 2015). Ozel
okullarin hizmet sektdrii olarak egitimde goriiniir olmast 1980 sonras1 doneme denk
gelmektedir. Serbest piyasa ekonomisinin uygulanmasiyla birlikte egitimde de
Ozellesme gelismeye baslamig ve bu da 6zel okullarin sayisinda artiga neden olmustur
(Kartal, 2008). Dolayisiyla 6zel okullarin bu sekilde yayginlasmasi neo-liberalizme
eslik eden makroekonomik politikalarin sonucudur (Anyon, 2005). Neoliberal egitim
politikalar1 ve okullarin 6zellestirilmesi, istiinliigii olan (avantajli) ve sinirligr olan
(dezavantajli) gruplar arasindaki esitsizliklere yeni bir boyut getirmistir (Wiggan ve
Hutchison, 2009). Ciinkii egitimde 6zellesme bireylerin sahip olduklar iistiinliikleri
(avantajlar1) ve ayricaliklar1 garantilemektedir (Hutson, 1978, akt., Brantlinger, 2003)
ve okul kendisine atfedilen islevi yerine getirmektedir (Angus, 2015). Ayrica, dzel
okullarin bir Ol¢iinii (standartr) yoktur. Bu okullar kendi iginde siradizinsel
(hiyerarsik) bir yapiya sahiptir ve hitap ettikleri gruplar agisindan yapisal dinamikleri
farklilik gostermektedir.
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Bu baglamda, bu arastirmada egitim siireclerinin sosyal siniflar agisindan nasil
farklilagtiginin belirlenmesi amaglanmaktadir. Farkliliklar1 daha goriiniir bir sekilde
gosterebilmek i¢in sosyal sinif materyal kosullar ve yasam sanslari agisindan ele
almmis ve toplumda istiinliigii olan (avantajli) ve sinirligr olan (dezavantajli)
konumlar olarak siiflandirilmigtir. Burada odak, orta ve ist sosyal smiflarin
yasamlarinda somutlasan istiin (avantajli) konumlardir. Bu iistiin konum ayricalik
olarak tanimlanmistir. Ustiinliigii olan (avantajli) gruplar igin erisilebilir olan 6zel
okullar aragtirma baglami olarak belirlenmistir. Buna gore, bu aragtirmanin temel
amaci, 6zel okullarda sosyal ayricaliklarin egitsel siirecler araciligiyla nasil yeniden
iretildigini arastirmaktir. Bu dogrultuda asagidaki sorulara yanit atanmistir:

* Alile ve egitim siiregleri arasinda nasil bir etkilesim vardir?
» Bireylerin egitim tercihlerini etkileyen sosyal dinamikler nelerdir?

+ Ogretim programlart ve program dis1 etkinliklerin yeniden iiretim
siireglerindeki rolii nedir?

¢ Okul baglaminda ayricaligr siirdiirmek igin uygun bir ortam nasil
olusturulmaktadir?

Sosyal Ayricahik ve Ozel Okullar

Ayricalik kavrami 6zel ve iistiin olma durumu olarak agiklanabilir. Ayricalik bir
sistem i¢inde bireylerin ya da gruplarin digerlerinden farkli bigimlerde ve onlardan
iistlin olarak sahip oluduklari durumlara karsilik gelmektedir (Howard, 2010).
Ayricalikli olmak sosyal merdivenin iist tabakalarinda olmakla ayni anlami
tagimaktadir (Maxwell ve Aggleton, 2013). Dolayistyla sosyal sinif temelli bir
ayrimin ve simifsal sinirlarin belirleyiciligi onemli goriilmektedir (Lawler, 2014).
Sosyal smirlar1 olusturan ayrim alanlar1 ayricaligi pekistiren ve siirdiiren siire¢lerdir
(Howard, 2008). Bu siiregler genellikle ayricalikli gruplarin yalitilmis kiiltiirel
pratikleri ve kendilerini farkli konumlandirmak {izere ise kostuklar1 stratejilerin
(Khan, 2011) ve digerleriyle kurduklari iligkilerin 6l¢iitlerini belirleyen sdylemlerin
(Maxwell ve Aggleton, 2013) igine gdmiiliidiir. Bunlar genellikle siradan giinliik
yasam pratikleri icine yerlesmis ve ortiik bigimlerde igleyen siireglerdir. Ayricaliklar
genellikle bireysel eylem ya da ¢abalarin sonucu olmaktan ¢ok (Howard, 2010) belirli
bir gruba ait olmaktan kaynakli olarak dogal yollarla edinilen sosyoekonomik ve
sembolik iistiinliiklerdir (avantajlardir) (Gaztambide-Fernandez ve dig., 2013). Ancak
iistiin (avantajli) konumdaki bireyler i¢in bu durum ¢ogu zaman dogal yollarla degil
bireysel ¢abayla erigilen bir durum olarak agiklanmaktadir (Brown ve dig., 2016;
Khan, 2011; Maher ve Tetreault, 2007; Rivera, 2015; Soares, 2007; Wiggan, 2011;
Wildman ve Davis, 2000). Ayricaliklar1 normallestirmek ve farkinda olmamak,
ayricalikli olmanin 6nemli bir 6zelligidir (Johnson, 2001, akt., Pease, 2010). Maher
ve Tetreault (2007) bu goriinmez isleyisi sessiz yontemler seklinde betimlemistir.
Stuber (2010) ayricaliklarin digerleriyle ilgilenmemesini kdr noktalar olarak
adlandirmistir. Pease (2010) dstiin (avantajli) konumda olmayanlarin gérmezden
gelinmesi ya da bu esitsiz konumlanma lizerinde durmamay1 Sessizligin Ayricalig
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olarak belirtmistir. Gilbert (2008) bu mesrulastirma sisteminin hak edilmislik, ¢cok
calismak ve zeki olmak iizerine kurgulandigini belirtmislerdir (akt., Cookson ve
Persell, 2010).

Egitim, istiin (avantajli) gruplarin ayricalikli konumlarimi siirdiirmek igin
gelistirdikleri sosyal ve kiiltiirel sistemlerin 6nemli bir boyutunu olusturmaktadir.
Ozel okullarm da sosyal ayrim alanlarim ve Kisilerin sahip olduklar1 ayricaliklar:
stirdiiren bir etkisi s6z konusudur (Angus, 2015; Arum ve dig., 2007, akt., Marginson,
2016). Bu noktada 6zel okullarin bu bireylerin ayricalikli konumlarini hangi
dinamikler {izerinden siirdiirdiigiine odaklanmak gerekmektedir. Ustiinliigii olan
(avantajli) ailelerin ¢ocuklarina daha nitelikli bir egitim yasantisi sunma istegi 6zel
okullarda karsilik bulmaktadir, ¢iinkii varlig1 ekonomik kosullar ¢ergevesinde gelisen
ozel okullarin nitelik bakimindan devlet okullarindan farklilasmasi beklenir. Ozel
okullarin uygulamakta olduklari 6gretim programlarimin niteligi (Brown ve dig.,
2016), ailelerin siire¢ i¢inde iistlendikleri roller (Horvat ve dig., 2003) ve aile
pratikleriyle ortiigen uygulamalar (Gaztambide-Fernandez ve Howard, 2010), giivenli
bir ¢evre olma ve kendileri gibi olmayan digerlerinden ayrilma 6zelligi (Coldron ve
dig., 2010; Dehli, 2000; Lipman, 1998; Stevens, 2007) iistiinligii olan (avantajli)
gruplar agisindan tercih edilir kilan 6zelliklerdir. Ust sosyoekonomik diizeylerden
gelen bireylere hitap eden bu okullarda daha gelismis fiziksel kosullar ve nitelikli
egitsel materyaller vardir (Kozol, 2005) ve aileler istlinliiklerini (avantajlarini)
stirdiirmek i¢in bu okullara biiyiik yatirnmlar yapmaktadirlar (Weis ve Cipollone,
2013).

Sosyal Sinif ve Egitim

Egitimin yapilandirilma bigimleri sosyal yap1 i¢inde belirli sosyal gruplara gore
farklilagmaktadir. Sosyal tabakalarin var oldugu toplumlarda egitsel firsatlar herkes
i¢in ulasilabilir degildir ve sahip olunan gii¢ ve ekonomik kaynaklar belirli olanaklara
erisimde bir ara¢ olabilir (Thompson ve Hickey, 2005). i¢inde bulunulan iistiin
(avantajli) konum egitim sisteminin dinamiklerinde ve egitsel kaynaklarin
dagiliminda belirleyicidir (Glover ve Stover, 2011). Dolayistyla cocugun egitimdeki
yerini belirleyen asil sey akademik ya da entelektiiel beceriler degil dogdugu ailenin
sosyoekonomik statiisii ve yasam kosullaridir (Gamoran ve Mare, 1989). Weis
(2010Db) sosyal smiflar ve esitsizlikleri sekillendiren temel dgelerin okullar ve aileler
oldugunu belirtmistir. Ayrica aile yapisinin ve egitim kurumlarinin sosyal sinif
temelinde farklilasmasi bireylerin akademik basarilarini, egitsel siireclere katilim
bigimlerini, devam ettigi okullarin niteligini ve egitsel yasantilarin uzun vadeli sosyal
ve ekonomik ¢iktilarini etkilemektedir (Weis, 2010a). Ancak Weis (2014) bireyin
aileden edindigi ayricalikli statiiyii dogal olarak edinebileceginin artik tartigmali
oldugunu belirtmistir. Stevens (2007) {istlin (avantajli) konumun gelecek kusaklara
aktarim roliiniin egitim sistemine atfedildigini belirtmistir. Egitimin var olan yapinin
stirdiiriilmesindeki anahtar rolii bu noktada daha belirgin olmaktadir. Buna gore
iistlinliigli olan (avantajli) kesimlerin konumlarii pekistirmede egitime aragsal bir
islev yiiklendigi sdylenebilir. Uzerinde durulmasi gereken konu egitimin hangi
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dinamikler {izerinden var olan diizenin siirdiiriilmesine aracilik ettigi ya da iistiinliigi
olan (avantajli) gruplarin ayricalikli konumlarint siirdiirdiigiidiir.

Ustiinliigii olan (avantajli) kesimler kendi i¢inde tabakalasmakta ve ellerinde
bulundurduklari sosyal ve ekonomik kaynaklar bakimindan birbirinden ayrilmaktadir.
Ustiinliikler (avantajlar) egitimle ilgili olarak ele alindiginda, bu iki grubun egitime
yiikledikleri anlam ve 6nem ve egitsel siireglere katilim bi¢imlerinin ortaklastigi ve
farklilastig1 noktalar s6z konusudur. Ust sosyal smiftan gelen bireylerin egitsel
ozellikleri segkinlerin egitimi ¢ergevesinde ele alinmaktadir. Secgkinler sosyal yapi
icinde hem ekonomik hem sembolik istiinliikleri (avantajlari) elinde bulunduran ve
bu kaynaklar {izerinde kontrol sahibi olan bir gruptur (Rivera, 2015). Sahip olunan
iistiinliiglin (avantajlarm) siirdiiriilmesi i¢in ailenin bu ekonomik ve sembolik
ayricaliklarint  ¢ocuklarmma aktarmalar1 gerekmektedir. Ekonomik {istiinliikler
(avantajlar) sayesinde {ist sosyoekonomik diizeydeki gruplardan gelen bireylerin daha
iyi okullara erisim saglama ve daha nitelikli egitim alma olanaklar1 vardir. Seckinlerin
gittikleri okullarda daha nitelikli 6gretmenler vardir, daha yenilik¢i etkinliklere yer
verilir ve bu okullarda teknolojik donanim daha iyidir (Kozol, 2005). Egitimde firsat
esitligini saglama cabalar1 ve st egitim kademelerine erisimin herkes i¢in olanakli
olmaya baglamasiyla birlikte iist sosyoekonomik diizeylerdeki ailelerin ¢ocuklarinin
egitim yasantilarinda daha segici ve ayirict olmalarina neden olmustur (van Zantén ve
Maxwell, 2015). Bu da seckinlere hitap eden okullarin herkes igin erisilebilir
olmasinin siirlandirilmasi anlamina gelmektedir. Khan (2011) bu sinirlama sistemini
seckinlerin kendilerine o iistlin (avantajli) statiiyii kazandiran kaynaklarin gevresine
duvarlar 6rerek olusturduklarini ve koruduklarini belirtmistir.

Sosyal statiilerini ve bu yolla sahip olduklar egitsel iistlinliiklerini (avantajlarini)
siirdirme ¢abast orta sif i¢in seckinlerin egitiminden farkli bigimlerde
gerceklesmektedir. Egitimin var olan yapiyr yeniden iiretme ya da istiinliiklerin
(avantajlarin) siirdiiriilmesi konusundaki islevi iist siniftan ¢ok orta sinifin egitim
ozellikleri ¢ergevesinde ortaya cikan bir stratejidir (Dubet’s ve Martuccelli’s, 1996,
akt., Nogueira, 2010). Ball (2003) “orta simf igin {istiin (avantajli) konumun
stirdiiriilmesinin devamli ve yogun bir ¢aba gerektirdigini” (s. 95) belirtmistir. Bu
caba ailelerin ¢ocuklarinin egitiminin hangi baglamlarda ve hangi niteliklerle
gergeklesecegi konusunda bilingli bir yaklasima karsilik gelmektedir ve orta siniftan
gelen ailelerin ¢ocuklarimin egitsel siire¢lerine katilim bigimleri amag yonelimli bir
yapidadir. Orta simif aileler ustiinliiklerini (avantajlarini) garantilemek igin akademik
bir ¢aba i¢indedirler (Lareau, 2003) ve onlarin ekonomik kaynaklart ¢ocuklarini 6zel
okula gondermeye ya da iyi okullarin bulundugu bolgelerde yasamayi tercih etmeye
yonlendirmektedir (Ball, 2003). Bu aileler ev 6devlerine yardim, okul i¢i siireclere
etkin katilim (Ball, 2008) ve c¢ocugun hem akademik hem sosyal yoOniinii
desteklemeye yonelik ders disi etkinlikler (Lareau, 2003) ile gocuklarinin egitim
yasantilarini kontrollii ve yapilandirilmis bir bicimde yonetirler. Bu durum orta sinif
aileler icin kaygtya ve cocuklarina ve sahip olduklar1 kosullarina iligskin korumaci bir
yaklagima neden olabilmektedir (Lawler, 2014). Mevcut konumlar1 ¢ogu zaman
egitim yoluyla ulastiklar1 statiiden kaynaklanan bu aileler icin ¢ocuklarinin
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gidecekleri okul, alacaklari egitimin niteligi ve akademik basarilart kaygi ve
giivensizlik kaynagidir (Crozier, 2015; Reay, 2010; Reay ve dig., 2011). Ball’a (2003)
gore Ozel okullarin sundugu Tstiinlikkler (avantajlar) ekonomik istiinliiklerini
(avantajlarini) ige kosabilecek bazi aileler i¢in bu kaygilarin giderilmesinde 6nemli
bir segenektir. Ozellikle orta smif ailelerin “avantajlarin1 gelecek nesillere
aktaramama kaygisi ve amag yonelimli ¢abalari egitimde 6zel sektoriin hizli bigimde
biiytimesine yol agmustir” (Nambissan, 2010, s. 293).

Kuramsal Cerceve

Bu ¢alismada kuramsal ¢ergeve olarak “Kod Kurami” (Bernstein, 1971, 1975,
1990) benimsenmistir. Kod kurami sosyal yap1 ve egitim arasindaki iligkiyi anlamak
i¢in 6nemli bir arag olma 6zelligindedir. Kod kuramui okul igi siiregler ve okul disi
cevre arasindaki iliski (Bernstein, 1990) ve egitsel bilginin nasil yapilandirildig
(1975) agisindan ele alinmustir. Kiiltiirel yeniden tiretimle ilgili ¢alismalarinda Basil
Bernstein (1990) egitsel siireglerin ve sOylemlerin sosyal simiflara gore nasil
farklilagtigini incelemistir. Bernstein’a gore kiiltiirel yeniden iiretim ve varolan
diizenin yeniden iiretimi egitsel uygulamalar iizerinden siirdiiriilmektedir (1996).
Burada egitsel uygulamalarin bir toplumun kurumsal, sosyal ve tarihsel gercekleriyle
iligkilendirilmesi gerektigi savunulmaktadir. Bu baglamda Bernstein, okullarin
islevlerinin aile katilimi, okulun fiziksel &zellikleri, okuldaki ritiieller, ders dis1
etkinlikler, 6gretim programlart ve dgretmen tutumlari agisindan sosyal sinifa gore
nasil farklilastigina iliskin agiklamalar yapmistir. Bernstein (1975), okul igi siireglerin
ogrencilerin rollerini ve bakis agilarini etkiledigini, nitelikli okullarin prestijli ve farkli
O0gretim programlar1 uygulayarak bireyleri toplumda ist diizey konumlara
hazirladigini ileri siirmiistiir. Howard (2008), okullarin 6grencilere kim olduklart ve
bagkalariyla nasil iliski kurmalar1 gerektigi konusunda mesajlar ilettiklerini
belirtmigtir. Bernstein (1971), mesajlarin iletildigi kodlara odaklanmaktadir.

Bernstein, bu kodlarin ¢6ziimlenmesi iizerinden toplumdaki gii¢ iliskilerini
aciklamis ve bu iligkilerin tiim sdylemlerin, uygulamalarin ve biling bigimlerinin
dagilimmin temelini olusturdugunu ve bunlart sekillendirdigini savunmustur.
Bernstein’a (1990) gore bu, egitimin gercek dogasini ortaya ¢ikarmak anlamina
gelmektedir ve bu dogrultuda egitimin ne oldugu sorgulanmistir. Buna gore egitim,
okul dis1 ¢evrede bulunan gii¢ iliskileri i¢in bir aktarim aracidir. Bagka bir deyisle,
egitim okulda ve evde egemen olan pedagojik iletisim bi¢imleriyle, sinif, cinsiyet, din
ve mekansal iligkilerin aktariminda rol oynamaktadir. Bu nedenle, egitim siiregleri,
tahakkiim bigimlerinin aktarilmasina karsilik gelir. Kiiltlirel yeniden iiretim
kuramlari, tahakkiim bi¢imlerinin mesajlariyla ilgilenir. Egitim baglaminda,
sOylemlere, degerlere, ritiiellere ve okulda neler olup bittigine, dzellikle de egemen
grubun ¢ikarlarim koruyan kodlara odaklanilir. Tiim bu okul igi siire¢ler egemen
gruplari ayricalikli kilar ve bu nedenle iletisim kodlari bu grubun ¢ikarlarina gore
degistirilir.
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Yontem

Bu baslik altinda arastirmanin deseni, katilimcilar, siire¢ ve verilerin analizi,
giivenirlik konulari ele alinmigtir.

Arastirma Modeli

Bu arastirma nitel bir durum ¢alismasi olarak kurgulanmistir. Ele alinan durum
sosyal yapi icinde ayricalikli konumda olmaktir. Ozel okullar arastirma baglanu
olarak belirlenmistir. Calismada bireylerin giinliik yasam pratikleri, egitimle ilgili
secimleri ve yonelimleri ve Ozel okullarin okul i¢i dinamikleri ayrintilariyla
incelenmis ve biitiin bu degiskenler sosyal ayricaliklarin siirdiiriilmesi baglaminda ele
almmustir.

Calisma Grubu

Aragtirmada katilimcilarin  belirlenmesi ig¢in amagli Ornekleme stratejisi
izlenmistir (Fraenkel ve Wallen, 2006). Calisma Ankara’da siirdiiriilmiistiir. Nitelik,
sirket politikasi ve kurulus felsefesi yoniinden farklilasan 6zel liselerden 26 6grenci
ve 10 6gretmenle goriismeler gergeklestirilmistir. Bu durum ¢ok yo6nlii bir bakis agisi
saglamasi agisindan 6nemli goriilmistiir. Katilimcilarin énemli bir bolimii seckin
okullar ve iiniversitelerin biinyesinde kurulan vakif okullarinda 6grenim goren
kisilerdir. Ozel okullarin arastirma baglami olarak erisilebilirliginin smirli olmasi
aragtirmaya konu olan durumlara taniklik eden bireylerin varligini 6nemli
kilmaktadir. Bu nedenle veri kaynagi ¢esitlemesi stratejisi benimsenmis ve dgrenci ve
Ogretmenlerden veri toplanmustir.

Siire¢ ve Verilerin Analizi

Her bir veri kaynagi icin farkli tiirde olmak iizere iki gorlisme formu
hazirlanmistir. Ogrenci goriismeleri icin hazirlanan form 24 sorudan, 6gretmen
gdriismeleri igin hazirlanan form ise 27 sorudan olusmaktadir. Ogretmenlerle yapilan
goriismelerde okullari 6grenci ve veli profilleri, egitsel uygulamalarin &zellikleri,
akademik ve sosyal etkinlikler iizerinde durulmustur. Ogrenci goriismelerinde ise
glinliik uygulamalar, sosyal, kiiltiirel ve egitimsel tercihleri, digerleriyle etkilesim
bicimleri, okullasma siirecleri ve gelecek planlartyla ilgili sorular yoneltilmistir.
Ustiinliigii olan (avantajli) gruplarla ¢alisma yiiriitmenin icerdigi zorluklar éncelikle
erigsim baglaminda goriiniir olmustur. Bazi okullardan izin alma girigsimleri olumsuz
yanitlarla sonuglanmistir. Elit okul olarak siniflandirilan yalnizca bir okul arastirmaya
izin vermis, ancak orada da katilima goniillii 6grencilere erigilememistir. Bu
sinirliklardan dolayr hedef kitleye erisim kisisel iliskiler iizerinden gergeklesmis
ancak o da okullara erisimle benzer engeller igermistir. Ogrencilerin 18 yasinin altinda
olmalar1 ve goriigmelerde ailelerin onayinin ya da refakatinin gerekmesi de arastirma
stirecinde engel yaratan etmenlerden biri olmustur. Giivenlik gerekgeleri ve giinliik
rutinleri disinda ayrica zaman ayirmalarini gerektiren arastirma stireci katilimeilarin
bir boliimi icin evlerinin arastirma baglami olmasina kaynaklik etmistir. Diger
goriismeler ise cogunlukla annelerin refakatinde aligveris merkezlerinde ya da
kafelerde gerceklestirilmistir. Orneklemin belirlenmesinde temel alinan o6lgiitleri
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kargilayan ve ulasilabilir bireylerden telefonla aranarak ya da erigimi saglayan bireyler
araciligiyla goriisme isteminde bulunulmus ve kabul eden kisilerle, onlarin
belirledikleri yer ve zamanda goriismeler gerceklestirilmistir. Benzer erisim sorunlari
olsa da Ogretmenlerle gerceklestirilen goriismelerin  planlanmasi  6grenci
goriismelerinden daha kolay olmustur.

Katilimeilar arastirma ve siire¢ hakkinda bilgilendirilmis ve katilimeilarla yiiz
yiize derinlemesine goriigmeler gerceklestirilmistir. Katilimcilar goriismelerin kayit
altina alinmasi konusunda ve bu kayitlarin yalnizca aragtirma amaciyla kullanilacagi
bildirilmistir. Katilimcilardan onay alindiktan sonra goriismeler kayit altina alinmustir.
Katilimer 6grencilerin 18 yasindan kii¢iik olmasi nedeniyle ailelerinden etik bildirim
formuna onam vermeleri istenmistir. Katilimecr sayisinin  siirlandirilmasinda
kategorilerin doyum noktasmna ulagsmasi temel alinmig bu nedenle verilerin
¢dziimlenmesi veri toplama siireciyle es zamanli olarak gerceklestirilmistir. Verilerin
¢oziimlenmesinde, verinin i¢inde sakli olan oriintiilerin, temalarin ve kategorilerin
kesfini igeren (Patton, 2002) tiimevarimci ¢dziimleme temel alinmugtir. Verilerin
¢oziimlenmesi dort asamada gerceklestirilmistir. Ilk asama metindeki ifadelerden
kodlarin ¢ekilmesi olmustur. Bunun i¢in elde edilen veri setinden g¢alismanin
kapsamiyla ilgili oldugu diisiiniilen ifadeler belirlenmis ve kodlar elde edilmistir.
Ikinci asamada bu kodlar gdzden gegirilerek, iliskili oldugu diisiiniilen kategoriler
altinda toplanmustir. Uglincii asamada kategorilerin ¢ercevesinde toplandig temalara
ulagilmstir.

Giivenirlik

Arastirmada gilivenirligin saglanmasi i¢in aktarilabilirlik, giivenirlik ve tutarlik
stratejilerinden  yararlanilmistir.  Aktarilabilirlik i¢in temel strateji  ayrintili
betimlemelerdir (Lincoln ve Guba, 2013). Bu stratejinin igse kosulabilmesi icin veri
toplama aracinin gelistirilmesi siireci, veri toplama ve ¢oziimleme siiregleri ayrintili
bigimde anlatilmigtir. Glivenirligi saglamak igin tiggenleme, uzman incelemesi ve
katilimc1 dogrulama stratejileri kullanilmistir (Lincoln ve Guba, 1985). Ozel okullar
bir arastirma baglami olarak kolay erisilebilir olmadigindan, bu okul baglamlarina
ogrenciler disindaki bireylerin katilimi biitiinciil bir yaklasim i¢in dnemlidir. Bu
nedenle &grencilerden ve Ogretmenlerden veriler toplanmistir. Arastirmanin tim
asamalar1 bagimsiz bir uzman gozetiminde gerceklestirilmistir. Giivenirligi saglamak
icin kullanilan bir diger strateji ise katilimc1 dogrulamasidir. Veriler ¢oziimlendikten
sonra bir dgrenci (Melek) ve bir 6gretmen (Meltem) katilimeinin geri bildirimi ile
katilime1 kontrolii yapilmistir. Akar (2016), tutarliligin eldeki verilerden Onerilen
sonuclarin elde edilip edilemeyecegi sorusuyla ilgili oldugunu belirtmistir. Bu
dogrultuda dogrudan alintilara yer verilmis ve arastirma bulgularinin yorumlari
alanyazin esliginde tartisilmistir.

Etik Kurul Karan

Bu arastirma, Ankara Universitesi etik kurul onayma (No: 85434274
050.04.04/11905, Tarih: 26.02.2016) sunulmustur.
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Bulgular

Verilerin ¢dziimlenmesi sonucu dort tema olusturulmustur. Arastirmanin
bulgular kisminda “Ailenin rolii”, “Okul se¢imine etki eden toplumsal dinamikler”,
“Bilginin ayrimsal dagitimi” ve “Kolektif kimligin bilesenleri” seklinde adlandirilan
bu temalar altinda veriler yorumlanmig ve sunulmustur.

Ailenin Rolii

Cocugunun egitimi i¢in 6zel okul segen ebeveynlerin egitsel siireclere katilim
bi¢imlerinde farkli 6riintiiler vardir. Ekonomik kaynaklar, varlikli aileler i¢in 6zel
okulla devlet okullar1 arasinda bir se¢im yapma olanagi saglamaktadir. Egitime nasil
bir anlam yiiklendigi ve cocukta egitsel yonelim olusturma bigimleriyle, buna
kaynaklik eden kiiltiirel yeterlilikler ebeveynlerin sosyokiiltiirel nitelikleri
cergevesinde sekillenmektedir. Burada aile tiirleri parali-kiiltiirlii ve parali-kiiltiirsiiz
seklinde tanimlanabilir. Her iki tiirdeki aile de ¢ocuklarini kendi dlgiitleriyle ilintili
0zel okullara gonderebilmektedir. Ancak ailelerin egitsel sec¢imlerinin onlarin
sosyokiiltiirel yeterliklerine gore sekillenmesi bazi okullar1 belirli sosyal gruplara
Ozgii kilmaktadir. Katilimeilarin egitsel yasantilar ii¢ temel aile modeli ¢ergevesinde
sekillenmektedir. Ogrencilerin ailelerine iliskin meslek, egitim durumu gibi temel
niifussal (demografik) degiskenlerle, ailelerinin egitsel yonelimlerinin olugsmasinda ya
da sekillenmesindeki rollerine iliskin ¢6ziimleme sonucunda ulasilan aile modelleri;
ii¢ kusak egitimli ve seckin aileler, aldiklar1 egitim sayesinde iistiin (avantajli) konum
ya da statii elde etmis aileler ve ekonomik kosullari iyi ve genellikle kendi isletmesine
sahip ancak {ist egitim basamaklarini ¢ogunlukla tamamlamamus ailelerdir. Bireylerin
aileleri tizerinden kendilerini toplumsal diizlemde konumlandirmalar1 aile
bireylerinden iist kusaklarin egitim durumlari ile iliskilidir. Ozellikle anne veya babas1
devam ettikleri okullardan ya da benzer diizeydeki bagka okullardan mezun olan
katilimeilarin ifadeleri, ailenin egitim referanslarinin bireysel ya da okul yasantilarina
yansimalarinin iistiinliiklerin (avantajlarin) aktarim bigimlerinin dnemli bir gostergesi
oldugunu ortaya koymaktadir.

Dora: lyi bir ailenin ¢ocugu olmam sanirim. Mesela, Manisa'da kdy kesiminde
dogmus olsam bu kadar bilgi ve donanima kesinlikle sahip olamazdim. Annem,
babam film festivallerine katilir, sahaflar1 tanir. Annemin doktorlugu gercekten
iyidir. Siirekli konferans ve kongrelerde ders verir. Hem kendi alaninda hem
diger alanlarda bilgi sahibidirler ve toplumsal olarak bir yerleri var ve belki de
bu ylizden buradayim.

Bilge: “Annem 6zel okulda okumus, Tarsus Amerikan Koleji. Bu da benim i¢in
belirli seylerin beraberinde gelmesi demek.”

Mete: “Babam eski Yiikselis Kolejinden mezun. O zamanlarda o okulda okuyan
bir adam ve o da Ingilizce egitim gormiis bir adam. Yani o sistemi, o diizeni biliyor.
Benim de gerekleri yerine getirmem gerektigini diigiiniiyor.”

Orta siniftan gelen aileler icin egitim, sinifsal konumun siirekliligi icin
onemlidir. Bu aileler dikey toplumsal hareketlilik i¢cin somut zeminler olusturmak
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amaciyla belirli toplumsal gruplara hitap eden egitsel cevrelere katilim yoluyla,
ellerinde bulunan ve erisilebilir olan biitiin kiiltiirel, ekonomik ve sosyal kosullar1
harekete gecirirler (Weis, 2014). Egitim iizerinden dikey hareketlilik saglamis ve
belirli diizeyde statiiye erismis olan ailelerden gelen katilimcilarin anlatilari, ailelerin
bu istiinliiklerini (avantajlarini) siirdiiriilebilmek igin ¢ocuklarini basariya giidiileme
(motive etme) konusunda Onceki yasantilarini 6rnek olarak gosterdiklerini ortaya
koymaktadir.

Melis: “Mesela 6zellikle kendi annemi biliyorum, kéyler boyle bildigimiz kuru
ekmek suyla uzun siire geginmis, masadaki zeytinin giizel haber oldugu dénemler
yasadigint biliyorum. Ben kendi annemin c¢abalariyla nasil buralara geldigini
biliyorum.”

Yasemin: “Onlarin durumu baya kétitymiis, baya ¢alismis. Sonra Tip kazanmus.
Bana onu anlatip, ‘istersen yaparsm’ diyor.”

Egitim sayesinde toplumsal diizlemde belirli bir iistiinliik (avantaj) elde etmis
ailelerden gelen katilime1 6grencilerin, kendi i¢lerinde statii bakimindan farklilastigi
anlasilmustir. Ust diizey biirokratik islerde ¢alisanlar cocuklarmi nitelik bakimindan
daha iyi okullara gondermektedirler. Bir vakif okulunda gorev yapan Belgin
Ogretmen’in okulun veli profiliyle ilgili olarak ¢ocugunu 6zel okula géndermenin
yalnizca ekonomik ve egitsel istiinliiklerden (avantajlardan) kaynaklanmadigi, bazi
veliler icin belirli {stiinliiklere (avantajlara) erisim saglama diigiincesi etrafinda
sekillendigi yoniindeki ifadeleri soyledir:

Belgin Ogretmen: Aslinda egitimli aileler ¢cok fazla bizim okulda. Ogretmen,
{iniversite bitirmis aile profili var. Ozel okullarda genelde parastyla cok zengin
cocuklar disiiniiliir. Bizde ¢ok zengin bir ziimre de var. Bizde genellikle orta
siif ama ¢ocugunu bir sekilde dzel okula gonderebilecek kisiler. Egitim igin
liseden baglatip, ortaokulu ¢ok dnemsememis ama lise igin bir kolej diisiinmiis
aileler var yani. Boyle maddi durumu ¢ok iyi olan bir veli profili degil bu. Bu
nedenle 6grencilerde ailelerin verdigi imkanin farkinda. Bu anlamda ellerinden
gelenin en iyisini yapmaya ¢aligtyorlar.

Katilimer 6gretmenlerin okullarinin 6grenci profiliyle ilgili sdylemleri, bazi
okullarin baz1 sosyal gruplara 6zgii oldugu diisiincesini desteklemektedir. Egitim ayni
zamanda bireylere kiiltiirel yeterlikler de kazandirmaktadir. Bu durum goz oniine
alindiginda, bu ailelerden gelen gocuklarin ailenin egitsel ve kiiltiirel sermayesinin
sagladig tistiinliiklerden (avantajlarindan) yararlandiklari ¢ikarimlanabilir. Akademik
acidan daha diizenli ve disiplinli bir kurumsal politikaya sahip okullarda gorev yapan
Ogretmenler, egitimsel agidan daha iist diizey ailelerden gelen 6grencilerin ailelerinin
kiiltiirel birikimini okula tagidiklar ve akademik agidan daha yiiksek yonelimlerinin
oldugunu belirtmiglerdir. Ailesinin ekonomik kosullari iyi ancak egitim diizeyi diisiik
olan 6grencilerin ifadelerinden akademik basar1 yonelimlerinin diisiik oldugu ve daha
rahat bir egitim alabilmek amaciyla 6zel okulu sectikleri anlagilmigtir. Ogretmenler
bu 6grencilerin egitsel siireclere etkin katilim gostermedikleri izerinde durmuslardir.
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Bu dogrultuda ailelerin sadece ekonomik iistiinliiklerinin olmasi1 ve kiiltiirel
donanimin eksikligi okulu ¢ocuklarinin zorunlu olarak tamamlamalar1 gereken bir
basamak olarak tanimlamalarina bunun da ailenin bu siirecteki yiikiinii hafiflettigi
yoniinde bir ¢ikarim olanaklidir. Burada okulun bireye ¢ok yonlii gelisim ya da
nitelikli egitim saglamasi 6n planda degildir. Leyla Ogretmen ise okulun veli profilini
yalnizca ekonomik kaynaklara sahip olanlar ile buna ek olarak egitsel ve kiiltiirel
sermayeye sahip olanlar agisindan karsilagtirmis ve 6zellikle isletme sahibi ailelerden
gelen bireylerin kiiltiirel bir donanim elde edemedikleri yoniinde bir degerlendirmede
bulunmustur:

Leyla Ogretmen: Mesela bakiyorsunuz anne baba akademisyen, yurtdisinda
yasamuglar, yabanci dil biliyorlar ... Ote yanda bakiyorsun durumu gok iyi,
zengin aile ¢ocugu, baba ticaret ile ugrasiyor. Cocuk enstriiman ¢almiyor. Sosyal
etkinliklerde ¢ok 6n planda degil, dans etmiyor. Sanat¢1 ya da akademisyen
aileden geliyorsa c¢ocuklar daha kapsamli enstriimanlara, {igiincli dordiincii
yabanci dillere yoneliyor. Ama ticaretle ugrasan bir aileden geliyorsa, cocugun
okula sosyallesmesi ¢ok olmuyor.

Okul Secimine Etki Eden Toplumsal Dinamikler

Ustiinliigii olan (avantajli) &grencilerin egitsel siirecleri aileleri tarafindan
berlilenmektedir. Varlikli ailelerin bu tiirden okullara yatirnm yapmalari, ¢ocuklari
icin uygun bulduklar1 ¢evrelerde egitsel yasanti saglamanin 6tesinde, kendileri gibi
olmayan sosyal cevrelerin icerdigi olast risklerden onlart korumak anlamina
gelmektedir (Angus, 2015). Dolayisiyla ailelerin farkli ve tehlikeli olanlardan uzak
durmak istedikleri i¢in 6zel okullar1 tercih ettikleri sdylenebilir. Bu ailelerin giivenlik
kaygilarinin oldugu ve g¢ocuklarinin giivenli bir ¢evrede olmalarimi dnemsedikleri
gorlilmiistiir. Ayrica egitimin en temel ve ortiik islevinin, ailelere, ¢ocuklarinin sosyal
statlilerini korumalar1 icin gerekli araglar1 saglamak ve ailenin sosyokiiltiirel
ozelliklerini besleyen bir okul yasamina iligskin beklentileri yerine getirmek oldugu
soylenebilir. Okullarin egitim politik ile 6gretmen nitelikleri ve egitsel uygulamalar
arasinda yakin bir iliski oldugu gozlemlenmistir. Ozel okullarda egitim misyonu,
aslinda 6grenci profilini de belirleyen okul igi siiregleri belirlemektedir. Katilime1
Ogrencilerden bazilari, bir okulu istenmeyen kilan 6zelliklerden birinin okuldaki
diisiik 6grenci profili oldugunu belirtmislerdir. Bu durum Beyaz Ugus kavramiyla
iligkilendirilebilir. Bireylerin okul tercihlerinin temelinde basinda sinirligit olan
(dezavantajli) kisilerin devam ettigi okullardan uzak durmak oldugu sdylenebilir.
Fairlie ve Resch (2002), devlet okullar1 ile 6zel okullar arasindaki gecisi belirleyen
etmenleri tanimlamak i¢in Beyaz Ugug kavraminin kullanilabilecegini belirtmislerdir.
Buna gore, belirli devlet okullarindan kaginmak o6zel okullara gitme nedenleri
arasindadir.

Ipek: “Serserilerle dolu, siirekli sigara alkol kullanan, uyusturucu, it kopuk...
Oyle tiplemelerin oldugu bir okulda okumak istemezdim.”

Atakan: “Meslek lisesi olmaz yani, onlara gitmek istemezdim. Meslek lisesinden
arkadasim var. Simdi su var, anlattiklari seylerden sagma sapan durmadan kavgalari
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varmis. Hepsi sigara iciyor, hepsi alkol aliyorlar. Mesela ¢ogu birakmis okulu zaten
on ikinci siifta.”

Seckin yasam bi¢imini benimseyen dgrenciler, hi¢ bilmedikleri devlet okullarini
ozellikle fiziki kosullar ve egitim niteligi agisindan elestirmektedirler. Bu yaklagimin
nedeni, 6zel okullarin sundugu kosullarin ve konfor ve destek mekanizmalarinin kolay
terkedilebilecek bir durum olmamasi olabilir. Ayrica burada egitimin niteligi de
bireyler i¢in 6nemlidir. Bu bilingte olan ebeveynlerin ¢ocuklarinin bu tiirde bir egitim
baglaminda egitim almasimi saglamalar1 beklenir. Prestijli okullarda gorev yapan bazi
ogretmenler, ebeveynlerin okulun akademik yapisi ve egitim niteligi ile kendi egitim
diizeyleri arasindaki uyumu oOnemsediklerini belirtmislerdir. Ayrica ebeveynler,
okulun akademik basariy1 artiracak ve ¢ocuklarini ¢ok yonlii bir sekilde gelistirecek
ozelliklerine odaklanmaktadirlar. Bazi ailelerin se¢imlerinin ¢ocuklari i¢in nitelikli
bir egitim saglamak oldugunu bir 6gretmen su seklide agiklamistir:

Esin Ogretmen: “Buradaki ailelerin gogunda ‘Cocugum iyi egitim alsin’
diistincesi var. Eger kendine giivenen kendini ifade eden herhangi bir sosyal aktivitede
aldig1 sosyal aktiviteyi yerine getiren bir 6grenci bekliyorsaniz, bu yonleri ile fark
edilsin istiyorsaniz génderin.”

Bilginin Ayrimsal Dagitimi

Belirli tiirde bilgilerin sosyal diizen iginde belirli kisilere verildigi gergeginin
0zel okullardaki yansimalarini ve sosyal ayrimi pekistiren siirecleri agiklayan bu tema
akademik egitim siiregleri ve ders dist etkinliklerin ayrimi siirdiirme big¢imlerine
odaklanan iki alt temadan olugmaktadir.

Akademik Egitimle lgili Uygulamalar

Ogrencilerin okulun sagladig: iistiinliiklerin (avantajlarm) farkinda olduklar1 ve
nitelikli bir egitimin temel oOzellikleri konusunda okulun, onlarin beklentilerini
karsiladigi anlagilmistir. Ogrenciler igin okul niteliginin gostergeleri 6gretmen
yeterlikleri, bilginin igerigi ve fiziksel kosullarla iligkilidir. Egitim araciligiyla belirli
diizeyde ekonomik ve sosyal kosullar edinen orta simif ailelerin ¢ocuklari genel olarak
nitelik bakimindan ikincil diizeyde olan okullara devam etme egilimindedirler. Bu
okullar, akademik etkinliklere digerlerine gore daha fazla oncelik vermektedirler.
Ayni zamanda bu okullar bireyin ¢ok yonlii gelisimini de Oncelemektedir. Bu
okullarda yabanci dil egitimi oldukea niteliklidir ve kiiltiirel etkinlikler de bu okullarin
se¢iminde baslica 6lgiitlerdendir. Ozellikle okullarda uygulanan gesitli programlar,
iniversiteye giris igin gesitli kanallar saglamaktadir. Bu kanallar, benzer niteliklerdeki
okullarla ya da 6grenci kabul siireglerinde bu tiirde okullardan mezun olma 6l¢iitii
olan belirli tiniversitelerle isbirligi iizerinden islevsellestirilmektedir. Bu okullar
ogrencilere gelecekte kendilerine Tistlinlik (avantaj) saglayacak etkinlikler
sunmaktadirlar. Bu okullarin amaci her alanda en iyi insanlar1 yetistirmektir. Ayrica
bu etkinlikler 6grencilerin hem bireysel gelisimlerine hem de iiniversiteye girme
olanaklarina katki saglamaktadir. Bu nedenle sosyal ve kiiltiirel etkinlikler akademik
stireclerle i¢ ige gecmis durumdadir. Dolayisiyla okullarin dgrencilerin sosyal
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statiilerini pekistirme islevinin oldugu sdylenebilir. Ozellikle dgrencilerini yurt disina
yonlendiren okullar, kurduklar isbirlikleri ile 6gretim uygulamalari, 6grencileri bu
stirece hazirlama ve gegis siirecini kolaylastirma gibi istiinliikler (avantajlar)
saglamaktadir. Uluslararas1 Bakalorya (International Baccalaureate [IB]) programlari
bu uygulamalarin en goriiniir olanlardir. Bu programin &grencilerin ¢ok yonlii
gelisimine ve akademik basariya katkida bulunacagi agiktir. Okullarin yurt disinda
egitim gormeleri i¢in sagladigi olanaklara iligkin katilimci goriislerinden bazilart
sOyledir:

Mine: “Egitimi sadece bir yone itmiyor. Sadece bize fizik, matematik, Tiirkge
Ogretmiyor da, diger alanlarda da bizi zenginlestirmeye ¢alisiyor. Okulda herhangi bir
maddi sikint1 olmadigi i¢in bize de bunu yansitabiliyor. Gerek yurtdisi tercihlerinde
yurti¢i desteklerinde olsun.”

Bilge: “Bizim okulun bir ayricaligi, liseden sonrasinda opsiyonlari ¢ok ¢ok fazla.
Mesela bizim okulun diplomas1 Bachalorya esdeger oldugu i¢in Fransiz bir 6grencinin
bagvurabildigi gibi bagvurabiliyorum. Ayni zamanda miifredat takip ettigi i¢in isteyen
normal {iniversite sinavindan da alikoymuyor yani.”

Melis: “IB programu var, hem normal Tiirkiye’de diploma aliyorsunuz, hem de
Avrupa standartlarinda lise, bildigimiz lise diplomasi aliyorsunuz ... Cambridge’in
yaptig1 kendi Ingiltere icinde yaptign mesela SAT smavlari var. Mesela onlar
aliyoruz.”

Toprak: “IB ve Birlesmis Milletler Modeli (Model United Nations [MUN])
programi bizim yurtdisina agilmamizi sagliyor ve bu da benim yurtdisi planim igin
daha iyi hazirlanmami sagliyor.”

Okulun kurdugu uluslararas: baglantilarla ilgili anlatilar genellikle tiniversiteye
girmede sagladig iistiinliiklerele (avantajlarla) ilgilidir. Ancak bu okullar, liseler i¢in
pek yaygin olmayan degisim programlari gibi uygulamalar1 da igermektedir. Degisim
programlarina katilan bir 6grencinin agiklamalari, 6grencilere uluslararasi egitim
veren ve yurtdigina gitmelerini saglayan bir okulun nitelik farkini ortaya koymaktadir.

Melis: “Okul bana uluslararasi seyler bakimindan ¢ok avantaj sagladi. Bu
degisim programi... Hani bu ¢ok biiyiik bir imkandi benim i¢in degisim programina
gitmeyi ¢ok istemistim, bu sekilde Kanada’ya gidebildim. Sadece bizim okul anlagma
yaptyor. Bizim giivenligimizi...”

Ders Dis1 Etkinlikler Uzerinden Farklilasma

Okul niteliginin belirlenmesinde akademik egitimin yaninda sosyal etkinliklere
de odaklanmak gerekmektedir. Ozel okullarin bireyleri daha nitelikli ve gok yonlii
yetistirmek seklinde vaatleri vardir. Bu okullarda ders dis1 etkinlikler ve bagka diger
uygulamalar okullarin niteliginde 6nemli bir tamamlayicidir. Genelde 6zel okullarda
ders dis1 egitsel ve sosyal etkinliklerin egitimin énemli bir boyutunu olusturdugu
sOylenebilir. Ancak bu etkinliklerin icerigi, yapist ve Onemi okullara gore
farklilagabilir. Okulun yapisi, hitap ettigi bireyler ve kurum kiiltiirii bu farkliligin
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temel kaynaklar1 olarak gosterilebilir. Buna gore, bu etkinliklerin dgrencilere sinif
disinda sosyallesme, isbirligi, liderlik, inisiyatif alma, sorun ¢dzme becerileri
kazandirdigi, akademik alanlar diginda ilgi alanlarinin gelismesine katki sagladigi ve
etkili zaman yonetimi becerisi kazandirdig1 soylenebilir.

Ancak bu etkinliklerin niteligi ve bu etkinliklere ayrilan siire ve diger akademik
etkinliklere gore orani, okulun kurumsal politikalarina bagli olarak degisebilmektedir.
Prestijli okullar i¢in bu etkinlikler farkli alanlarda kendini gostermektedir.
Ogrencilerini daha sonraki yasamlarinda ydnetici pozisyonlarinda konumlandirmay1
hedefleyen okullar, bagimsiz ¢alisma, tercihler, yonetim siiregleri ve Orgiitsel
deneyimler i¢in daha fazla olanak sunmaktadir (Cookson ve Persell, 2010). Bazi
ogrencilerin liderlik ve organizasyon becerileri ve teknolojik yeterlikleri gelistiren
etkinliklere katildiklart anlasilmistir. Akademik ozellikleri dogrudan {ilkenin
ekonomik piyasasiyla ilgili olarak degerlendiren okullar, piyasa beklentilerini
karsilamak i¢in gerekli araclar1 saglayarak is diinyasi ile iliskilere odaklanir (McNeil,
2002). Sonug¢ olarak, okullar 6grencileri sosyokiiltiirel diizeylerinin gerektirdigi
rollere hazirlamaktadir ve bu 6grencilerin yonetim veya yiiksek statiilii pozisyonlara
hazirlandig1 sdylenebilir.

Yasemin: “Benim oldugum kuliip Innovasyon kuliibii. Gezi falan diizenleniyor.
Proje yapmustik hatta. Sirket kurduk birlikte. Sirket kurar gibi yaptik sonra isim, proje
bulduk bunun igin fuar yaptik.”

Kolektif Kimligin Bilesenleri

Bireylerin konumlarimin digerlerinden ayri ve farkli olmalarimi saglayan bir
egitsel uygulama da yalitilmis gevreler baglaminda onlarda kolektif bir kimlik
gelistirmedir. Bu kimlik inga siireci o okula 6zgii nitelikler ve 6grencileri bu kiiltiire
sosyallestirme bicimleri lizerinden gerceklesmektedir.

Okulun Kurumsal ve Kiiltiirel Baglanm

Okul yapisinin 6nemli belirleyicilerinden birinin kurulus felsefesi oldugu ve
bunun da okuldaki tiim siireglere yansidig1 sdylenebilir. Okulun kurallari, 6grenci
se¢me Olgiitleri, yaptirimlar, &grenciye iletilen mesajlar veya okulun ilettigi 6z
gorevler gibi siiregler yapiy1 sekillendiren ve siirdiiren temel 6gelerdir. Ayrica okulun
kurumsal yapisinin kurulus felsefesi ile sekillenmesi bu okullarda gorevlendirilen
ogretmenlerin yeterliklerinin 6nemli bir belirleyicisidir. Ekonomik gerekliliklerin
otesindeki Olgiitler bu okullar1 herkes i¢in ulagilamaz kilmaktadir. Bu okullar, 6zel
okullar i¢inde bir derecelendirme yapildiginda, basamagin en iistiinde yer almaktadir.
Kokli bir gegmise ve kiiltiirel geleneklere sahip okullarda, mezun dernekleri ve
okulun mezun ¢ocuklara sundugu ayricalikli olanaklarin, okulun kiiltiirel baglaminin
devamliligini saglayan 6nemli 6geler oldugu da sdylenebilir. Ayrica bu 6grenciler bu
okullar1 digerlerinden farkli konumlandirmaktadirlar. Bu nedenle &zellikle prestijli
okullarin giiclinii ge¢misten aldigi soylenebilir. Grup kimligiyle 6zdeslesmis ve
aidiyet duygusu gii¢lii 6grencilerin yetistirilmesi, kurumsal yapinin siirdiiriilmesi igin
olduk¢a onemli bir diizenlemedir. Kisaca okul bunu, &grencilere kim olduklarina,
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okulda nasil olacaklar1 konusunda belirli bir ideoloji yaratarak yapmaktadir. Babasi
seckin bir okuldan mezun olan bir 6grenci, bu okullardan mezun olmanin 6zelliklerini
vurgulamis ve bu okullarin kiiltiirel yeniden {iiretim alanindaki islevlerini dile
getirmistir.

Mete: Tabi ki d6grencilerin birgogu da zaten aileleri belli bir yere gelmis daha
acik fikirli daha diislinceli insanlar oluyor. Aileleri tabi bazilarinin, ki biiyiik
¢ogunluguna mahsus sadece para verdigi i¢in oraya geliyor. Ama diger yandan
bizim gibi aileler kendi gibi olsun diye bu ¢ocuklar:1 yolluyorlar. Hani onlar agik
fikirli, diisiinebilen, nitelikli olmalar1 igin.

Sosyallesme Pratiklerinin Icerigi ve Dogasi

Okul i¢i sosyallesme siireclerinin iki temel ara¢ iizerinden gergeklestirildigi
gozlemlenmistir: Seckinlerin (elitlerin) ayirt edici bir 06zelligi olarak sosyal
sorumluluk projeleri ve sosyal aglar1 genisletmek olusturduklari igbirlikleri. Ders dist
etkinliklerin ¢ogu, 6grencilerin ¢ok yonlii gelisimini desteklemektedir. Yiiksek statiilii
gruplara hitap eden okullarda, entelektiiel merak ve sorgulama becerileri akademik
bagaridan daha 6nemli olan uygulamalardir (Forbes ve Lingard, 2015). Bununla
birlikte, bu etkinliklerin bireylerin sosyal statiilerinden kaynakli yasam bigimleriyle
uyumlu oriintiilerde oldugu g6z oniinde bulundurulmalidir. Ebeveynler, ¢ocuklarina
ders dis1 etkinlikler araciligiyla bir portfolyo kazandirma cabasi igindedirler ve bu
durum onlar, c¢ocuklarini ayricalikli  konumlandiracak etkinlikler arayigina
yonlendirmektedir (Weis ve Cipollone, 2013). Okullarin, benzer sosyal oriintiileri
olan diger okullarin &grencilerinin yer aldigi bazi etkinliklere katilmalarint tesvik
etmek gibi gesitli etkinlikler araciligryla bireyleri gelecekteki konumlarina 6zgi
rollere hazirladig1 da vurgulanmalidir. Bu etkinlikler ayni kosullara ve hedeflere sahip
bireylerin bir arada bulunmalarini saglamaktadir. Arastirma kapsaminda yer alan 6zel
okullar nitelik agisindan siniflandirildiginda, en iist diizeydeki okullarin 6grencilerin
bu islevi yerine getirmeleri i¢in araglar sagladig1 sdylenebilir.

Melih: MUN’e katildim. Her okula, katilan her okula bir iilke veriliyor. Belli
komiteler oluyor. Belli sorunlar tartigiliyor diinya politikast ile giindemle ilgili.
Bunun yaparken insan kendi {iilkesinin ¢ikarlarim1 gozetmesi gerekiyor. Her
okulun hem yurtdis1 hem yurtigi bir toplulugu vardi. Ingilizce oluyor dil olarak.
Pek ¢ok okul var. Bir kere Hollanda’ya gittim. Kendi aramizda diizenledik.
Insana politik vizyon katma agisindan iyi bir kuliiptii.

Isbirliginin diger bir boyutu ise aidiyet duygusudur. Ozellikle seckin (elit)
okullarin bu duyguyu gelistirmek igin uygulamalar1 vardir. Ciinkii okulun kolektif
kimligine dahil olma duygusu okul kiiltiiriinii giiglendirmekte ve okulu koklii bir
kurum haline getirmektedir. Bu diisiinceyi gelistirmek i¢in &zel okullarin izledigi
cesitli yollar vardir. Bir okul igerisinde 6grencilerin yasam kosullart agisindan tiirdes
(homojen) bir yapmin oldugu sdylenebilir. Bu tiirdeslik (homojenlik) okul
baglaminda bir sosyal aga dontigmektedir. Bazi okullar, bu sosyal aglart mezunlar
dernekleri gibi yollarla veya 6zel etkinliklerle yapilandirmaktadir. Bu, 6grenciler i¢in
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yapilandirilmis bir sosyal ortam ve onemli bir etiket saglar. Bu baglamda bazi
katilimcilarin goriisleri su sekildedir;

Mine: Okul ¢esitli konferanslar diizenliyor. Mezunlar okula gelip dediler ki eger
bu okuldan mezunsaniz ofisime gelip benden yardim isteyebilirsiniz. O yiizden
ben de diyorum ki, eger ilerde isimle ilgili bir sikinti ¢ekersem ya da is
bulamazsam en azindan bir mezun bana yardim edebilir diyebiliyorum.

Inci: “Bence bu okuldan mezun olmak demek bir adimim olmasi demek. Hangi
tiniversiteden mezun oldugun degil.”

Bu katilimcilar i¢in okullarin tstiinliikleri (avantajlar1) sagladigi sosyal aglar
acisindan ortaklasmaktadir. Okullar nitelik agisindan derecelendirildiginde, bu
okullarin fiziki olanaklar, farklilagtiran Ogretim programlar1 ve sosyokiiltiirel
etkinlikler a¢isindan en ist diizeyde oldugu anlasilmaktadir. Buna gore 6grencilerin
toplumdaki ayricalikli konumlarinin korunmasinda kendi katkilarinin yaninda, okulun
benzer materyal kosullara sahip bireyler arasindaki dayanisma ve isbirligini
giiclendirerek bu siirece katki sagladigi sdylenebilir.

Bununla birlikte sosyal sorumluluk projelerinde katilim ekonomik kosullara
gore belirlenmektedir. Topluma hizmeti uygulamalari, seckin okullar i¢in okul
etkinliklerinde 6ne ¢ikan konulardir (Cookson ve Persell, 2010). Buna gore 6zel
okullarda ders dis1 etkinlikler kapsaminda yiiriitiilen topluma hizmet uygulamalarinin
olagan oldugu sOylenebilir. Sriprakash ve dig. (2017) gore sosyal sorumluluk
calismalari, Ogrencilerin sosyal konumlarini anlamalarina ve ayricaliklarini
stirdiirmelerine katkida bulunur. Bu tiir uygulamalar sayesinde 6grenciler liderligi
deneyimlerler ve ayni zamanda bu uygulamalar bireylerin 6zgiiven, bagimsizlik ve
diren¢ kazanmalarima katkida bulunurlar (Cookson ve Persell, 2010). IB programinda
sosyal sorumluluk ¢aligmalar1 6nemli bir 6devdir.

Mete: IB’de CAST diye bir olay var. Sosyal sorumluluk projeleri diizenleyip o
konuda puanlar toplaman gerekiyor. Sonra 1B diplomanda bu yardime1 oluyor.
Mesela bizim evimizin yanindaki bir yaslt bakim evi var. Oraya gidip oradaki
insanlara yardim edip veya bir kitap okuyup veya bir o konu hakkinda bir
calisma yapip CAST puan alabiliyorsun veya okulda bir bagis, kermes yapip o
oradan aldigin paray1 bir anaokuluna bagis yapabiliyorsun.

Inci: Hayvan barinagma gitmistim. Kermes yaptik. CAST béliimiiniin bir
bankasi var. Paray1 oraya koyabiliyoruz. Sonradan bu paray1 iste bir tane okul
ortaya ¢ikiyor o okula kitap, iste veya kiyafet ihtiyact vardir, o bankadan alinip
yardim yapilabiliyor. Yani hi¢bir zaman 6zel okula veya durumu iyi olan okula
yardim yapmamigstir bizim okul. Mesela okulun duvarlarin1 boyadiklar1 var.
Yeni sira almislar mesela, siralart kirikmis, mesela bazilarinin yokmus.

Tartisma, Sonu¢ ve Oneriler

Bu calismada 6zel okullar baglaminda sosyal ayricaliklarin iiretilmesine ve
stirdiiriilmesine kaynaklik eden sosyal dinamiklerin neler oldugunun belirlenmesi
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amaclanmistir. Sosyal diizen igerisinde ayricalikli olarak konumlanmak okul igi
sireclerde ve aile yasantilart cergevesinde Ogrenilebilen bir durum olarak
tanimlanmistir. Ayricaliklar siirdiiriilmesine aracilik eden araclarin neler oldugunu
belirlemek ¢ok yonlii bir yaklasim gerektirmektedir. Dolayisiyla aile &zelliklerinin
egitsel siireclere etkisi ve ayricaliklar saglayan temel araglarin bireyi toplum iginde
ayricalikll olarak nasil konumlandirildigr agiklanmustir.

Sosyal, kiiltiirel ve ekonomik avantajlart gelecek nesillere aktarma cabasi,
bireylerin ait olduklar1 sosyal gruplara gore farklilagsmaktadir (Weis ve Cipollone,
2013). Buradan okullarin i¢ dinamiklerinin belirli aile tiirlerine hitap ettigi
¢ikariminda bulunulabilir. Seckin okullar koklii gegmisleri, mezun dernekleri ve o
okullardan mezun olan bireylerin ¢ocuklarina tanidiklar1 ayricaliklar agisindan seckin
ailelere hitap etmektedir. Bulgular, orta sinif ailelerden gelen Ogrencilerin vakif
okullarina ve 6zel kuruculu okullara devam ettigini ortaya koymustur. Ancak,
yalnizca ekonomik avantajlari olan ailelerin ¢ocuklar1 her iki okul tiiriine de devam
etme egilimindedir. Ekonomik kaynaklar bir kenara birakildiginda, ebeveynlerin
egitim diizeyinin egitsel siire¢lerin temel belirleyicilerinden biri oldugu gérillmiistiir.
Bu noktada ebeveynlerin egitsel katilimi, ekonomik kaynaklari ise kosmak igin
gerekli olan kiiltiirel ya da egitsel yeterlige sahip olmalart ile sekillenmektedir. Ayrica
egitsel diizeyi diisiik olan ailelerin ¢ocuklari akademik basar1 agisindan diger statii
gruplarindaki 6grencilere gore daha diisiik egilimler gostermektedirler.

Benzer bigimde, van Zantén (2007) akademik basari agisindan en belirgin
farkliliklarin kamu sektoriinde galisan veya kiiltiirel sermayesi yiiksek ebeveynler ile
0zel sektorde calisan ve ekonomik sermayesi daha yiiksek olan ebeveynlerin ¢ocuklari
arasinda oldugunu ortaya koymustur. Bourdieu (1984) iist statii grubundan gelen
aileleri ekonomik seckinler ve kiiltiirel segkinler seklinde siniflandirmistir. Buna gore
bu aileler yasam bicimleri, ¢ocuk yetistirme bigimleri ve g¢ocuklarinin egitsel
sireclerine  katilm  segimleri  acisindan  olduk¢a  farkli  yaklagimlar
benimsemektedirler. Kiiltiirel segkinlerin ¢ocuklar1 akademik yeterlikleri sayesinde
prestijli okullara devam ederken, ekonomik seckinlerin egitsel katilimlar1 genellikle
diisiik diizeydedir ve bu siirecte ekonomik kaynaklarimi kullanmakla sinirli kalirlar
(Windle ve Nogueira, 2015). Egitim diizeyi diisiik olan bu ailelerin normal diizeyde
bir egitsel katilim gosterme olasiliklar1 da diisiiktiir (Weis ve Cipollone, 2013).

Ozel okullarda olusturulan egitsel siireglere etkin katiim ve bunlardan
yararlanma agisindan kiiltiirel ve egitsel yetkinlikler bilyliik 6nem tasimaktadir. Bu
nedenle, ekonomik iistlinliiklerin (avantajlarin) 6zel okullarda rahat olmak gibi bir
karsilig1 olsa da, herkes igin etkili bir egitim siireci anlamina gelmemektedir (Ball,
2003). Mekansal koruma ve yalitim, orta smif ¢ocuklari ve onlarin akademik
basarilart durumlarmi digerlerinden korumak igin ¢ok 6nemli bir stratejidir. Ozel
okullar tarihsel siire¢ i¢inde varlikli ailelerin ¢ocuklarim1 zarar verici olarak
tanimlanan digerlerinden ayr1 tutmak icin en etkili mekanizmalardan biridir (Reay,
2010). Lamont (1992) bu durumu agiklamak i¢in sembolik simirlar kavramini
kullanmistir. Sembolik simirlar, insanlarin sosyal sinif gibi kavramlar hakkinda ne
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diigiindiiklerini ve konustuklarimi anlamak icin analitik bir aragtir. Sembolik smirlar,
kimin hangi sosyal eylemlerde bir araya gelecegini belirleyen bir kurallar sistemi insa
eder (Lamont, 1992). Bireylerin diger insanlar1 nasil etiketledigi ve degerlendirdigi de
bu smirlar iginde sekillenmektedir. Ogrencilerin 6zel okullar baglaminda herkesle
etkilesim iginde olmamasi da bu sinirlarla agiklanabilir. Dolayisiyla bireylerin
marjinallegsme bigimleri de bu sinirlar iizerinde sekillenmektedir.

Ozel okullarda 6grencilere yonelik akademik, sosyal ve psikolojik destek
mekanizmalar1 sistemli bir sekilde islemektedir. Bu nedenle, okullarin sundugu
o6grenme deneyimleri ve destek mekanizmalarinin onlarin ayricalikli konumlarini
besledigi ve dgrencilere kim olduklari ve nasil olmalart gerektigi konusunda ortiilii
veya acik mesajlar ilettigi ¢ikarimlanabilir. Bu ¢aligma baglamindaki temel konu,
ayricaligin 6gretilmesine, pekistirilmesine veya siirdiirilmesine katkida bulunan
araglardir. Buna gore okul igindeki yeniden iiretim siirecinin iki temel boyutu ortiik
ve agik uygulamalar olarak tanimlanmaktadir (Bernstein, 1990). A¢ik uygulamalar
okulun oOgretim boyutuna karsilik gelir ve genellikle akademik basari ile
iliskilendirilir. Akademik diizeyde, bilginin igerigi ve dagilimi, sosyal sinif ve egitim
arasindaki iliski agisindan  Snemlidir. Ozel okullarin  yiiriittiigii  egitsel
uygulamalarinin akademik basariya katkisini ortaya koyan birgok ¢alisma
bulunmaktadir (Boliver, 2013; Coleman ve dig., 1966; Coleman ve dig., 1982;
Marginson, 2016). Ozel okullar, dgrencilere yalmzca neyi ve nasil 6grenecekleri
konusunda degil, ayni zamanda kendilerini sosyal bir 6zne olarak nasil
konumlandirmalar1  gerektigi konusunda da Onemli mesajlar iletmektedir
(Gaztambide-Fernandez ve Howard, 2010). Bu bakis a¢is1 ¢ercevesinde bireylerin
kim olduklariyla, digerlerinden nasil farklilastiklariyla ve gelecekte kendilerini sosyal
merdivende nasil konumlandiracaklariyla ilgili temel yaklasimlar gelistirmesi
saglanir. Fiziki kogullar1 gelismis ve belirli segme 6lgiitleri olan bu okullar, tarihi ve
kiiltiirel ozelliklerinden dolay: prestijlidirler (Stevens, 2007). “Bu okullar, tarihi
gecmiglerini hem 6grencilerde hem de velilerde okula aidiyet gelistirmek i¢in bir arag
olarak kullanir” (Rizvi, 2014, s. 291). Ust siiftan gelen 6grencilerin devam ettikleri
bu okullardaki 6grencilerin 6nemli bir kismu gelecekte yonetici seckinlerin iiyeleri
olacaktir (Cookson ve Persell, 1985, akt., Stoudt ve dig., 2010). Bu nedenle okul
ebeveynlerin tercihleri, cocuklarinin gelecek beklentilerinin gergceklesmesine katkida
bulunabilmeleri ve sosyal statiileri dogrultusunda ¢ocuklarmin gelecekteki
konumlarina aracilik edebilmeleri gibi 6lgiitlere dayanmaktadir.

Bununla birlikte orta siniftan gelen Ogrencilerin devam ettigi okullarda
akademik basarinin 6n planda tutuldugu gdzlemlenmistir. Ozel kuruculu okullar
akademik basar1 baskis1 yaratmaktadir. Ayrica, bu okullarda 6grencileri sosyal olarak
gelistiren faaliyetler de yiiksek oranda degildir. Segkin okullarda, aragsal diizen kendi
kendine isleyen dogal bir siiregken, sdylem iiretme ve aktarma bicimleri ise Ortiik
stirecler aracilifiyla gerceklesmektedir. Seckin okullar, hem resmi hem de ortiik
programlarla 6grencilerin sosyal ve yetiskinlik yasamlarini belirleyecek giiclii bir
sosyallesme modeli saglayan biitiinciil kurumlardir (Faguer, 1991, akt., van Zantén,
2010). Bu okullar ¢ok yonlii bireyler yetistirmektedirler. Ders dis1 sosyal ve kiiltiirel
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etkinliklere katilimi zorunlu tutarak okul i¢i sosyallesme siireglerine ve 6grencilere
sunduklar1 bu 6gretim programlarina gii¢lii bir vurgu s6z konusudur (Maxwell ve
Aggleton, 2013). Okullarin bireyleri kendi sosyal siniflarinin rollerine ve bu
dogrultuda gelecekteki konumlarina hazirladigi géz 6niinde bulunduruldugunda, 6zel
okullarin {ist diizey konumlara hazirlamasi dogaldir. Bu iglevin gergeklestirebilmek
icin de, okullarin akademik yeterliliklerin yani sira bireylere farkli bakis agilari
kazandirmalar1 beklenir. Bdylece 6zel okullar, belirli bir grubun istiinliklerini
(avantajlarin1) koruyan kiiltiirel uygulamalari pekistirir ve destekler (Gaztambide-
Fernandez ve Howard, 2010). Egitsel siireclerde bu bireylere toplumdaki iist diizey
konumlarin gerektirdigi rolleri kazanmalar1 ve bakis agilarimi pekistirmeleri igin
bir¢ok deneyim kazandirilmaktadir.

Arastirmanin dikkate deger bir bulgusu da ayricaliklarin okul i¢indeki sembolik
kontrol mekanizmalariyla siirdiiriildiigiidiir. Belirli bir bilincin aktarim siireci olan
egitim, sembolik kontroliin temel araglarindan biridir. Burada sembolik kontrol ¢esitli
araglar lzerinden siirdiiriilmektedir. Kiiltiirel aktarim siirecinde sembolik kontrol
bic¢imlerini saglayan pedagojik araglar, bilinci sekillendirme ilkeleri de yaratmaktadir.
Bireylerin bilinci, dolayli olarak iiretim alani tarafindan sekillendirilirken, dogrudan
egitim bi¢imleri tarafindan sekillendirilmektedir (Bernstein, 1990). Cocuklarin sinirli
ve yapilandirilmig etkinlikler igindeki egitsel deneyimleri ailelerin ¢ocuklarini izole
edilmis ve giivenli bir gevrede koruma ve egitsel taleplerini kargilamaktadir. Yerlesim
alanlarimin kurulmasi ve denetimi, sosyal ayricaliklarin korunmasinda 6nemli bir arag¢
olmustur (Daloz, 2010). Stevens’a (2007) gore, son zamanlarda &zel okullara bir
fincan kahve kadar kolay ulasilabildiginden, nitelikli 6zel okullar kendilerini yerlesim
bdlgesi olarak uzak ve arindirilmis alanlara gekme egilimindedir. Orta sinif ailelerin
belirli kesimlerin bulundugu steril alanlarda yasama secimlerinin yansimalari,
cocuklarint gonderdikleri okullarin fiziki ve sosyal ¢evrelerine iligkin goriislerinde
goriilmektedir. Ayrica ritiiellerin bu kontrol siirecinin 6nemli bir boyutunu
olusturdugu sdylenebilir. Belirli ekonomik ve sosyal iistiinliikleri olan bireylerin
kendilerini digerlerinden farklilagtirma bicimleri bu farkliliklarin korunmasina
dayanmaktadir. Bu bireyler ritiieller {izerinden kendileri ile bagkalar1 arasinda sinirlar
ve ayrimlar olusturan séylemleri siirdiirme ¢abasindadirar (Lamont, 1992). Ustiinligii
olan (avantajli) ailelerden gelen bireyler i¢in 6zel okullar, egitim deneyimleri yoluyla
farkliligin kurulmasi ve siirdiiriilmesi i¢in énemli bir temel olusturmaktadir. Okul
baglami, 6grencilerin akranlari, 6gretmenleri, okul yoneticileri ve destek personeli ile
etkilesime girdigi bir toplum yaratir. Bu nedenle, bu mikro &lgekli toplumda,
ogrenciler kendileri ve bagkalari hakkinda ¢ok sey &grenirler ve hayatlarinin geri
kalanin sekillendirecek bir dizi belirli tutum, inang, deger ve benlik algis1 gelistirirler
(Thompson ve Hickey, 2005). Seckin okullarda okulun kokli gecmisiyle iliskili
olarak sunulan bu ritiiellere belirli bir biling formu eslik eder. Bu biling formu da
kolektif kimligin kurulumuna katki saglar. Benzer materyal kogullara sahip bireylerde
okulun gelistirdigi kolektif kimlik tizerinden bir fikir birligi yaratilir bunun makro
diizlemdeki yansimalar1 da sosyal diizen baglamindaki gii¢ iliskileriyle ilintilidir.
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Egitsel siireglerin bireylerin sosyoekonomik kosullariyla ilintili oldugu savi,
onlarin sosyal siniflartyla ilgili konumlarina hazirlanmalari ve bu konumda
kalmalarina aracilik edecek araglart edinimleriyle ilgilidir. Baska bir ifadeyle
sosyoekonomik arka plandaki farklilagsmalar egitsel uygulamalarda da farklilasma
anlamina gelir. Baz1 okullar ekonomik avantajlardan ziyade farkli yasam tarzlar ile
tanimlanir. Bunun nedeni, toplumun farkli kesimlerine hitap etmeleridir. Segkin
okullar 6zelindeki bu farkliliklar 6gretim programlarinin ve okulda sunulan bilginin
iceriginden ¢ok okul baglaminda ders disi sosyal etkinliklerin niteliginde daha
belirgindir. Ders dist sosyal etkinlikler bu 6grencilerin gelecekteki statiilii ya da
yonetici konumlarina hazirlayici niteliktedir. Ozellikle sosyal sorumluluk ¢alismalari
bireylerin ayricalikli konumun deneyimlendigi ve pekistirildigi bir siireg
niteligindedir. Egitimin sosyal kontrol islevi s6z konusu oldugunda odak noktasi
dezavantajli 6grencilerin baskilanma ve onlarin sinirliliklarinin siirdiiriilme bigimleri
ile okulun bu islevinin yine bu 6grenciler lizerindeki tahakkiim mekanizmalaridir. Bu
dogrultuda tartisma giiciin etkisini hisseden ya da giice sahip olmayanlarin
deneyimlerinin Otesine tasinarak, giiciin {iretimine odaklamilmustir. Sonug olarak
ayricalikli olmak sosyal, kiiltiirel ve ekonomik fistiinliikler agisindan 6grenilen bir
durumdur ve egitsel yasantilarla pekistirilmektedir. Ayricaligimm  kontrol
mekanizmalari iizerinden siirdiiriildiigii de belirtilmelidir. Ozellikle prestijli okullarda
O6grenim goren bireylerin hem okul iginde hem okul disinda yasamlarinin tim
yonleriyle bir kusatma altinda oldugu, yalitilmis g¢evrelerde ve egitsel ve sosyal
anlamda yapilandirilmig ve kontrollii etkinler iizerinden siirdiiriildiigii bu ¢ercevede
ulasilan en genel sonugtur. Buna gore, 6zel okullar ayricaligin yeniden iiretilmesi igin
tek baglam degildir. Devlet okullari, avantajli ve dezavantajli kesimlerden gelen
Ogrencilere hitap etme agisindan da farklilagmaktadir. Bu ayrim giin gegtikge
derinlesiyor. Dolayistyla bu ayrimin devlet okullar1 baglaminda nasil iiretilip yeniden
iiretildigi incelenebilir ve istlinliigli olan (avantajli) ve sinirligr olan (dezavantajli)
ogrencileri belirli okullara yonlendiren kogullar incelenebilir.
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