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Abstract

The perceptions of gifted students about different environments in which they receive education are important for
creating the right learning environments for them. Thus, the aim of this study is to map the perceptions of gifted
students about school and Science and Art Center (SAC) through metaphors. One of the qualitative research
models called the phenomenological model was used in the study. This research was carried out with 63 students
who were identified as gifted and enrolled in the Science and Art Center in Siirt province during the spring semester
of the 2017-2018 academic year. In order to elicit students’ perceptions about concepts of “School” and “SAC”, a
form with the statements “School is like.......... , because.......... ” and “SAC is like.......... , because..........
was given to the students. Content analysis was used to analyze the data. Findings revealed that gifted students
produced 30 different metaphors related to the concept of “school” and 31 different metaphors related to “SAC”
concept. Similar metaphors in relation to the “School” and “SAC” concepts Were observed to have been used such
as second home, home of education, entertainment center and useful book. However, it was determined that the
environment in school and SAC didn’t form completeness, that’s to say, the school was expressed with both
negative and positive metaphors while SAC was totally mentioned with positive metaphors.
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It is known that gifted individuals are different and advanced in many respects in comparison to their
peers. According to Gallagher and Kirk (1989), gifted individual is the person who has a high level of success in
the fields of creativity, art, leadership or intellectuality and needs to be involved in activities with rich content in
the field where he/she cannot reach within the school environment to improve his / her skills (as cited in Unal, Giir
Erdogan, & Demirhan, 2016). In Turkey, Science and Arts Centers (SAC) serve outside of the school environment
to meet the educational needs of the gifted individuals. As well as the schools in which they have formal education,
emotional perceptions of gifted students who receive education according to their abilities in SAC can have either
a positive or negative impact on the learning and teaching process (Baykog¢-Donmez, 2011). These students receive
training programs appropriate for their age and development stage in the schools where they receive formal
education as stated in the implementation and strategy plan for gifted individuals (Milli Egitim Bakanlig1 [Ministry
of National Education-MoNE], 2013). At the same time, they are trained in the learning environments created
according to their special abilities by SAC. Therefore, students’ perceptions related to these learning environments
that are thought to be different in terms of the development of gifted students are highly important. These students
who are shown to be different from their normal peers also have a significant difference in terms of their cognitive
abilities (Akarsu, 2001; Ataman, 2004; Cutts & Moseley, 2001). It has been a matter of concern to what these
individuals liken, how they perceive and which metaphors they use to explain any object, fact, and situation in
their world of thought.

Metaphor is a way of describing experience or perceptions as a personal thought (Dur, 2006; Sharoff,
2013). In general, metaphor means that some of the characteristics of an entity are transferred to another entity.
Metaphors can be structurally considered as a production tool, as well as a way of expression. Metaphors are used
frequently in language, literature, education and other fields with its ease of cognitively transfer and adaptation to
new situations. When considered as an expression technique, metaphor is an analogy (Demirci, 2016). Hence, the
metaphorical way of thinking revealed by metaphors is to use a similar object and phenomenon as a tool to indicate
the characteristics of a complex phenomenon or situation (Oxford et al., 1998). According to Pesen (2015), the
perception difference that individuals present through metaphors is expressed as the “quantum view”. Accordingly,
the perception of any concept can be explained by the way in which this concept is viewed and the individual's
active or passive positioning.

Expressing the characteristics of a situation through the metaphors in a proper and correct language is all
about the cognitive capacity of the individual. Therefore, as a mental tool, the transfer of meaning from one object
with perceptual similarity to another by individuals can be uncovered through metaphors. Also, considering that
metaphors have the power to reveal correct information, in the process of using metaphor, individuals may tend to
express the truths and facts by creating a pattern with their lives and experiences, being aware or not.

Examining the cognitive role of metaphor, Rosenman (2008) stated that it is used to support psychiatric
concepts and that the existing concepts are based on embedded metaphors which are now considered real. As the
function of metaphors is to “understand”, it is possible to say that they are also used as a way of experience and
comprehension to reflect on the thoughts about learning and teaching practices in education. According to Eraslan
(2011), metaphors are a product of a much more powerful cognitive process than the explanation of a concept by
another concept because it expresses the experience and practice of a particular area.

Scrutinizing literature a large number of studies were conducted to determine the perceptions of gifted
students about various concepts through metaphors (Aslan, 2016; Ciiha, Ates, & Nazli, 2018; Cifci, 2015; Eristi,
2012; Karabulut, Mertol, & Alkan, 2017; Kog, 2016; Kurnaz, Citci, & Karapazar, 2013; Mertol, Dogdu, & Yilar
2013; Ozso, 2014; Unal & Er, 2015; Yam, Cetinkaya, & Kurnaz, 2018). Examining the studies on the SAC and
school concepts in the literature, it was discovered that Kunt and Tortop (2013) identified gifted students’
metaphoric perceptions related to SAC. Ogurlu, Opengin and Hizlh (2015) examined their metaphoric perceptions
about the school concept while Su, Saglam and Mutlu (2017) tried to map their metaphoric perceptions about both
SAC and school. With this respect, the students' perceptions about these two different learning environments can
be revealed by using metaphors to determine whether their perceptions about school and SAC are consistent.
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Research Purpose and Importance

The aim of this study was to determine the perceptions of gifted students about school and SAC. In
accordance with this general purpose,

1. the perceptions of gifted students about the school concept,
2. the perceptions of gifted students about SAC concept,

3. differences between the perceptions of gifted students about the school and SAC concept were
investigated.

The perceptions of the gifted students about the different environments in which they receive education
are important for creating the right learning environments for them. It is thought that this research is important in
terms of revealing the difference of perception that gifted students have by means of metaphors.

Methodology
Research Design

One of the qualitative research models called the phenomenological model was used in the study.
Phenomenology means that the individual focuses on the facts that s/he is aware of but does not have an in-depth
and detailed understanding. According to this model, it is important to realistically and holistically present
perception and events in the natural environment. Phenomenology has an appropriate research environment for
the studies aiming to investigate the facts that the individual is not completely unfamiliar, but also cannot
comprehend the exact meaning (Yildirrm & Simsek, 2013). In the research carried out with the phenomenological
model, the common meaning of the participants' experiences related to a phenomenon or concept is expressed in
depth (Creswell, 2013).

Study Group

This research was carried out with 63 students out of 68 students who were identified as gifted and
enrolled in the Science and Art Center in Siirt province during the spring semester of 2017-2018 academic year.
All the students were included in the study group, however, the forms not filled out properly were eliminated, so
54 students' opinions were evaluated. The students who participated in the study consisted of primary school (N =
5), secondary school (N = 32) and high school (N = 17) students. The information about the participants is given
in the Table 1 below.

Data Collection and Analysis

In order to elicit students’ perceptions about concepts of “School” and “SAC”, a form with the statements
“School is like................... , because.............oeeiiiiinnn.. ” and “SAC is like................oooei. ,
because..........ocoeuinnnnn ” was given to the students. This form is a semi-structured interview form prepared by
the researchers which was used as an interview technique to elicit information about the interests, opinions,
attitudes, and behaviors of the individual (Balci, 2013). Interview or question forms can be used to gather simple
and fact-based information (Gillham, 2010). Official permission for the study was obtained from the institutions
involved. Taking into account the curriculum that students had, the interviews were conducted in separate days
and hours. In order for the participants to express their opinions freely and comfortably, the interviews were
conducted in a relaxing and appropriate room or class that was determined by the school management.

Content analysis was used to analyze the data. Content analysis can be defined as a systematic,
reproducible technique in which some of the words of a text are summarized in smaller content categories
(Buytikoztirk, Kiligc Cakmak, Akgiin, Karadeniz, & Demirel, 2014). The main purpose of content analysis is to
reach the concepts and relations that can explain the collected data (Yildinm & Simsek, 2013). Following the
elimination of inappropriate data obtained in the study, the metaphors of 54 gifted students about “school” and
“SAC” were determined. The metaphors were categorized according to similar characteristics. In order to ensure
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the reliability of the research, the opinions of 3 experts (one expert in the field of curriculum and instruction and
two experts in the field of special education) were consulted to confirm whether the metaphors used by the students
represent the categories created. As a result of the examinations of the experts who have been consulted,
“agreement” and “disagreement” categories were determined. After necessary modifications, the reliability
formula [Reliability = Agreements / (Agreements + Disagreements)] proposed by Miles and Huberman (2016)
was used. In qualitative research, as Yildirrm and Simsek (2013) state, a reliability percentage of at least 70%
should be obtained. In this study, the average reliability coefficient obtained in the total of all categories was .90
for the concept of “school” ve and .93 for the concept of “SAC”.

Table 1
Information about Participants

. Class
Curriculum Cender — 5% 7 8 9 10, 1L 12 Total
Supporting education Female 1 1 2

pporting Male 2 1 3
Recognizing individual Female 1 2 3 1 7
talents Male 1 1 2 1 1 1 7
Developing special Female 1 1 1 2 7 1 1 14
talents Male 2 1 2 1 2 8
Project production and Female 1 1 1 3
management Male 1 2 1 1 5 10
Total 5 4 5 8 14 8 2 1 7 54

Content analysis was used to analyze the data. Content analysis can be defined as a systematic,
reproducible technique in which some of the words of a text are summarized in smaller content categories
(Biuyiikoztirk, Kilig Cakmak, Akgiin, Karadeniz, & Demirel, 2014). The main purpose of content analysis is to
reach the concepts and relations that can explain the collected data (Yildinm & Simsek, 2013). Following the
elimination of inappropriate data obtained in the study, the metaphors of 54 gifted students about “school” and
“SAC” were determined. The metaphors were categorized according to similar characteristics. In order to ensure
the reliability of the research, the opinions of 3 experts (one expert in the field of curriculum and instruction and
two experts in the field of special education) were consulted to confirm whether the metaphors used by the students
represent the categories created. As a result of the examinations of the experts who have been consulted,
“agreement” and “disagreement” categories were determined. After necessary modifications, the reliability
formula [Reliability = Agreements / (Agreements + Disagreements)] proposed by Miles and Huberman (2016)
was used. In qualitative research, as Yildirim and Simsek (2013) state, a reliability percentage of at least 70%
should be obtained. In this study, the average reliability coefficient obtained in the total of all categories was .90
for the concept of “school” ve and .93 for the concept of “SAC”.

Findings

In this section, metaphors produced by gifted students about school and SAC concepts were presented in
tables. The metaphors produced for these concepts were initially classified under separate conceptual categories.
Sample metaphors were then given in these conceptual categories. Finally, the conceptual categories developed
for these metaphors were examined in the context of whether there was any difference between the perceptions of
the gifted students about school and SAC.

The Opinions of Gifted Students on the Concept of “School”

It is seen that the students who participated in the research stated their opinions about the concept of
school with 5 different metaphors in the “School as a Restrictive Environment” category. The results are presented
in Table 2.
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Table 2
Metaphors and Students in School as a Restrictive Environment Category
Category Metaphor Number of students using metaphor (f)
Prison 6
Nice and fun prison 1
School as a restrictive environment Where | feel limited 1
Incomplete training 1
Heavy traffic 1

The opinions of some of the students in “School as a Restrictive Environment” Category are stated below
by direct quotations.

“The school is like a prison for me. Because I don't want to come here, I'm counting seconds to finish the
lesson.” (S5)

“The school is like a prison for me. Because they are pushing us hard and have a very tense environment
as if our life is consisted of exams.” (S17)

“The school is like a prison for me. Because everything is provided by the rules and these rules are no
end.” (S18)

“The school is like a prison for me. Because we're stuck here all day, and we're bombarded with
information. “(S21)

“The school is like a prison for me. Because I feel like a prisoner.” (S28)

“The school is like a nice and fun prison for me. Because you can't leave without permission, but you
don't need to get out.” (S15)

“The school is like a prison for me. Because everything is limited.” (S19)

“The school is like a place where I feel limited. I can't express myself enough because there are so many
people in the class. “(S52)

“The school is like a place for me with incomplete education. Because at school we're just working for
the exam.” (S10)

“The school is like heavy traffic for me. Because the exam stress, tests, written and oral exams do not
stop.” (542)

It is seen that the students who participated in the research stated their opinions about the concept of
school with 10 different metaphors in the “School as an Unhappiness Environment” category. The results are
presented in Table 3.
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Table 3
Metaphors and Students in School as an Unhappiness Environment Category
Category Metaphor Number of students using metaphor (f)
A boring obligation 2
A saddening environment 1
A disturbing place 1
A boring house 1
School as an unhappiness Death 1
environment Deadly water at sea 1
Cold 1
Written Exam 1
Exam Stress 1
House of thrill and horror 1

The opinions of some of the students in “School as an Unhappiness Environment” category are stated
below by direct quotations.

“The school is like a boring obligation for me. Because we cannot get a qualified education despite long
hours.” (S20)

“The school is like a saddening place for me. Because it is a cinema scene full of nostalgia.” (S24)
“The school is like a disturbing place for me. Because I don't feel comfortable.” (S26)

“The school is like a boring school for me. Because, unnecessary lessons make me bored when | am just
about to take great pleasure in being at school.” (S31)

“The school is like death for me. Because I don't like it.” (§32)

“The school is like deadly water at sea. Because when you have a mistake, you capsize.” (S3)
“The school is like cold... Because I don't even want to get near it.” (S36)

“The school is like written exam. Because it is too tense.” (S43)

“The school is like house of thrill and horror for me. Because we have too many exams at school, | get
tense and this exhausts me...” (545)

It is seen that the students who participated in the research stated their opinions about the concept of
school with 5 different metaphors in the “School as an Ordinary Environment” category. The results are presented
in Table 4.

Table 4
Metaphors and Students in School as an Ordinary Environment Category
Category Metaphor Number of students using metaphor (f)

Just where | have education
Place of memorization
Theoretical information
Normal learning environment
Ordinary place

School as an ordinary

1
environment 1
1
1
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The opinions of some of the students in “School as an Ordinary Environment” Category are stated below
by direct quotations.

“The school is like a place just where I have education for me. Because our sole aim is to prepare for
examinations.” (S8)

“The school is like a place of memorization for me. Because here the teachers just teach formulas but do
not teach the reason for formulas...” (S11)

“The school is like theoretical information training for me. Because we're just on paper...” (S30)
“The school is like a normal learning environment for me. Because we learn ordinary things.” (S33)

“The school is like an ordinary place for me. Because it makes me feel like I'm educated by an ordinary
teacher.” (540)

It is seen that the students who participated in the research stated their opinions about the concept of
school with 8 different metaphors in the “School as Home of Information and Entertainment” category. The results
are presented in Table 5.

Table 5
Metaphors and Students in School as Home of Information and Entertainment Category
Category Metaphor Number of students using metaphor (f)

Home of education 4
Information house

Education and entertainment room
_School as home of School
information and
entertainment Useful book
Textbook

Information table
New and nice teaching area

[ = = SR I

The opinions of some of the students in “School as Home of Information and Entertainment” Category
are stated below by direct quotations.

“The school is like home of education for me. Because I learn lots of things and prepare for exams.”’(S12)
“The school is like information house for me. Because I get information at school.” (S50)
“The school is like school for me. Because I see everything as it is” (522)

“The school is like education and entertainment room for me. Because we learn something during the
lessons and have fun at breaks.” (S1)

“The school is like a useful book for me. Because it not only educates and prepares me for my daily life
but also for my educational life.” (S4)

“The school is like textbook for me. Because I learn information by reading, imagining and feeling it
inside myself.” (S27)

“The school is like information table for me. Because everything in school becomes a masterpiece when
the subject matters are complete, so the perfection at the end of the table.” (S35)

“The school is like a new and nice teaching place for me. Because we not only have lessons but aslo
extracurricular activities. That’s to say, we have educational topics.” (S53)
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It is seen that the students who participated in the research stated their opinions about the concept of
school with 2 different metaphors in the “School as a Family Atmosphere” category. The results are presented in
Table 6.

Table 6
Metaphors and Students in School as a Family Atmosphere Category
Category Metaphor Number of students using metaphor (f)
School as a family atmosphere Home o
Second home 4

The opinions of some of the students in “School as a Family Atmosphere” category are stated below by
direct quotations.

“The school is like home for me. Because I have friends there like brother.” (S9)
“The school is like home for me. Because I spend 70% of my daytime at school.” (S23)

“The school is like a second home for me. Because, even if it doesn 't belong to me directly, it is full people
who strive hard for me.” (S34)

“The school is like a second home for me. Because most of my time passes there.” (541, S47)
The Opinions of Gifted Students on the Concept of “SAC”

It is seen that the students who participated in the research stated their opinions about the concept of SAC
with 9 different metaphors in the “SAC as a Peaceful and Safe Environment” category. The results are presented
in Table 7.

Table 7
Metaphors and Students in SAC as a Peaceful and Safe Environment Category
Category Metaphor Number of students using metaphor (f)
Relaxation home 3
My own home 2
A beautiful place I love 2
A place where | relax 2
SAC as a peaceful .
and safe environment Break time bell 1
Heaven 1
Park 1
A quiet room of mine 1
An intimate friend, satisfying my curiosity 1

The opinions of some of the students in “SAC as a Peaceful and Safe Environment™ category are stated
below by direct quotations.

“SAC is like a relaxation home for me. Because I let it all hang out there.” (§44)
“SAC is like my own home. Because when I get information, it makes me feel myself at home.” (S39)

“SAC is like a beautiful place I love. Because there is not dullness of the school thanks to extracurricular
activities.” (S20)

“SAC is like a place where I can rid of monotony and relax. Because it contributes to us more if we have
fun while learning.” (S8)
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“SAC is like break time bell for me. Because it is the only place where I can relieve when | get
exasperated.” (S3)

“SAC is like heaven for me. Because I act in line with my abilities and do not have any test anxiety and
suppression.” (S17)

“SAC is like a park where I go get rid of my stress. Because I don’t have difficulty at SAC.” (S29)

s

“SAC is like a quiet room of mine. Because it is the room I turn to after getting rid of school waves.’

(S34)

“SAC is like an intimate friend, satisfying my curiosity. Because it always gives logical answers to all my
curiosity and surprising questions.” (S42)

It is seen that the students who participated in the research stated their opinions about the concept of SAC
with 7 different metaphors in the “SAC as an Environment of Entertainment and Happiness” category. The results
are presented in Table 8.

Table 8
Metaphors and Students in SAC as an Environment of Entertainment and Happiness Category
Category Metaphor Number of Students Using Metaphor (f)
Entertainment center 4
Address of fun learning 4
SAC as an environment A land full of fun 1
of entertainment and Playground 1
happiness Festival 1
A fire warming the cockles of my heart 1
Dream 1

The opinions of some of the students in “SAC as an Environment of Entertainment and Happiness”
Category are stated below by direct quotations.

“SAC is like an entertainment center. Because I feel myself valued there.” (S5)

“SAC is like the address of fun learning. Because we have lessons at school in the same way we have at
SAC, the education level of our country will go up.” (S18)

“SAC is like a land full of exciting activities. Because you are free. Teachers are more sincere; the
activities are more enjoyable and didactic.” (S15)

“SAC is like a playground. Because, the subjects there are taught through games.” (S51)
“SAC is like a festival for me. Because we do enjoyable and useful activities.” (S14)
“SAC is like a fire warming the cockles of my heart. Because I like it.” (S36)

“SAC is like a dream for me. Because it is a place where all my dreams come true.” (540)

It is seen that the students who participated in the research stated their opinions about the concept of SAC
with 8 different metaphors in the “SAC as an Environment of Development” category. The results are presented in
Table 9.
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Table 9
Metaphors and Students in SAC as an Environment of Development Category
Category Metaphor Number of students using metaphor (f)
Science and art 4
An appropriate environment for education 3
A place of high-level education 3
SAC as an environment School 3
of development Private teaching institution 2
School of talents 1
Book of general knowledge 1
Waterfall 1

The opinions of some of the students in “SAC as an Environment of Development” category are stated
below by direct quotations.

“SAC is like SAC for me. Because I see everything as it is.” (S22)

“SAC is like an appropriate environment for education. Because we can clearly express our thoughts and
our goal is to learn.” (S10)

“SAC is like a place of high-level education for me. Because there I learn the things I haven't learned
before.” (S38)

“SAC is like school for me. Because I learn what I want.” (S26)
“SAC is like a private teaching institution. Because we can learn something extra.” (S21)

“SAC is like a school of talents for me. Because it's a place where I really enjoy going and no one forces
me to do that.” (S12)

“SAC is like a book of general information. Because it prepares me for my daily life...” (S4)

“SAC is like a waterfall for me. Because it doesn 't need to be explained, everything stands out like a sore
thumb, perfect.” (S35)

It is seen that the students who participated in the research stated their opinions about the concept of SAC
with 5 different metaphors in the “SAC as an Environment of Application” category. The results are presented in
Table 10.

Table 10
Metaphors and Students in SAC as an Environment of Application Category
Category Metaphor Number of students using metaphor (f)
Workshop 2
. Practical information 1
SAC as an environment .
of application Life 1
Laboratory 1
A place of inquiry 1

The opinions of some of the students in “SAC as an Environment of Application” category are stated
below by direct quotations.

“SAC is like a workshop for me. Because I can handle the tools and put into practice what I think.” (S27)
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“SAC is like practical information for me. Because, rather than being nonfunctional on the paper, | can
see that what | have learned serve the purpose.” (S30)

“SAC is like life for me. Because I love it.” (S32)
“Sac is like a laboratory for me. Because we learn scientific things.” (S33)
“SAC is like a place of inquiry for me. Because I get answers to most of my questions.” (S53)

It is seen that the students who participated in the research stated their opinions about the concept of SAC
with 2 different metaphors in the “SAC as an Authentic Environment” category. The results are presented in Table
11

Table 11
Metaphors and Students in SAC as an Authentic Environment Category
Category Metaphor Number of students using metaphor (f)
SAC as an authentic environment Freedom 2
A different world 1

The opinions of some of the students in “SAC as an Authentic Environment” category are stated below
by direct quotations.

“SAC is like freedom for me. Because I can do whatever I wish.” (S28)

“SAC is like a different world for me. Because I can do activities very different from my daily routines. I
can get information that everybody can’t reach...” (S41)

Are There any Differences between the Perceptions of Gifted Students about the School and SAC Concept?
The following table demonstrates differences perceptions of gifted students about the concepts of the School and
SAC.

Table 12
Concepts and Metaphors Used

Different metaphors Same/Similar metaphors
Prison, Nice and fun prison, Where | feel limited,
Incomplete training, Heavy traffic, A boring obligation, A

saddening environment, A disturbing place, A boring house, Home of education, Information house,
School Death, Deadly water at sea, Cold, Written Exam, Exam Education and entertainment room, School,
concept Stress, House of thrill and horror, Just where | have Useful book, Textbook, Home, Second

education, Place of memorization, Theoretical information, home, New and nice teaching area

Normal learning environment, Ordinary place,Information
table, New and nice teaching area

Relaxation home, A beautiful place I love, A place where |
relax, Break time bell, Heaven, Park, A quiet room of mine,

An intimate friend, satisfying my curiosity, Playground, My own home, Entertainment center,
SAC Festival, A fire warming the cockles of my heart, Dream, Address of fun learning, A land full of fun,
concept Science and art, A place of high-level education, Private An appropriate environment for education,
teaching institution, School of talents, Waterfall, Workshop, School, Book of general knowledge

Practical information, Life, Laboratory, A place of inquiry,
Freedom, A different world
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Table 12 demonstrates that the number of different metaphors used for the concepts of “school” and
“SAC” is much more than the number of same/similar metaphors. It is striking that the common characteristic of
the same/similar metaphors is being positive.

Discussion, Conclusion and Recommendations

In the light of the findings obtained in the study, the metaphors produced in relation to the “school”
concept were classified according to their characteristics in “School as a Restrictive Environment”, “School as an
Unhappiness Environment”, “School as an Ordinary Environment”, School as Home of Information and
Entertainment”, “School as a Family Atmosphere” categories. In the first three of these categories, students (N =
27) used negative metaphors for the concept of “school”, while the same number of students (N = 27) in the next
two categories used positive metaphors. The category in which different metaphors were mostly used was “school
as an unhappiness environment” whereas the category with the least different metaphors was “school as a family
atmosphere”. Going over the metaphors produced for the concept of “school”, it is noteworthy that metaphors
demonstrating both a positive and negative perception was frequently used. For instance, some students referred
to “school” as the home of education, information house, entertainment center and second home whereas others
associated it with such metaphors as the prison, memorization, death, heavy traffic, exam anxiety and the house
of horror. It is possible to say that similar cases have occurred in some of the previous studies. As a matter of fact,
according to Aydogdu (2008) and Saban (2011) there are positive approaches in students’ perceptions as well as
negative ones towards school concept. Starting from the generated metaphors, it can be said that although the
school is fun and has family atmosphere features for some students, it is perceived as a place where teaching is
done in an ordinary way and students feel restricted and unhappy by others. Aslan and Dogan (2016) stated that
gifted students express the school as a frightening environment where there are competition and contests. In the
study by Feldhusen and Kroll (1991), even if they were tired of school, they concluded that gifted students loved
school more than their normal peers. A similar situation was observed when the categories in the present study
were taken into consideration. In a study that compared the perceptions of the gifted students with their normal
peers, Gentry, Gable and Springer (2000) concluded that the metaphors used by secondary school students with
special abilities and normal levels are similar in their attitudes towards school.

The metaphors generated related to the “SAC” concept were classified according to their characteristics
in “SAC as a peaceful and safe environment”, “SAC as an environment of entertainment and happiness”, “SAC
as an environment of development”, “SAC as an environment of application” and “SAC as an authentic
environment” categories. As it is understood from the name of the categories, it was determined that all of the
students (N = 54) used positive metaphors for the concept of “SAC”. The category in which different metaphors
were mostly used was “SAC as a peaceful and safe environment” whereas the category with the least different
metaphors was “SAC as an authentic environment”. When the perceptions of gifted students about the “SAC”
concept were examined, it was determined that a positive perception was displayed. The students associated these
perceptions with such original concepts as relaxation house, break time bell, heaven, entertainment center, festival,
workshop, school of talents, freedom, dream and a different world. The results of the study examining the gifted
students’ metaphorical perception of Science and Art Centers in Turkey conducted by Kunt and Tortop (2013) can
be said to support the present study. That is to say, many metaphors like education center, entertainment center,
school, park, break time, my home, special education institution and heaven were used in the same way. Similarly,
“SAC” was perceived as a place that contributes to students’ abilities and interests, a place where they feel better
and free. It was determined that all the perceptions related to this concept were positive. In their study, Aslan and
Dogan (2016) found that gifted students produced metaphors that relate the science and art center to relaxing,
exciting and developing.

Among gifted students’ perceptions related to “school” and “SAC” concepts, it was revealed that they
used similar metaphors like my second home, education house, entertainment center and, useful book. However,
according to the perceptions of the students, it is seen that the environment in school and SAC did not constitute
complete integrity. In other words, the school was mentioned with negative metaphors as well as positive
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metaphors, but SAC stood out with positive metaphors. Just as in the present study, Ogurlu, Opengin and Hizli
(2015) examined gifted students’ metaphorical perceptions related to “school” and “teacher” concepts and they
found out that students used such metaphors as home, prison, information house, book, so on for “school” concept.
It is remarkable that same or similar metaphors were seen in the study by Su, Saglam and Mutlu (2017), in which
they compared the metaphorical perception level of students studying at 11 Science and Art Centers in different
regions of Turkey related to “SAC” and “school” (Prison, exam, obligation, information house etc. for “school”;
my home, workshop, stopover, place for entertainment, game, special education institution/course etc. for “SAC”).
This has been found to be remarkable, as gifted students use the same or similar metaphors for the same concepts,
although they have different regions or levels of education. Thus, it can be interpreted in the direction that the
perception level and thinking styles of gifted students about a concept can demonstrate similarities.

As a result, through the metaphor use of these students, it is understood that gifted students are aware of
their individual abilities, and they improve their potential and fulfill it at high levels. Furthermore, the goals
mentioned in the SAC directive are attained (MoNE, 2016). Silverman (1994) mentions that gifted children think
and feel differently from their peers. Therefore, the metaphors used by these students are worth noting that they
reflect their thoughts and feelings. Abawi (2013) investigated how metaphorical concepts are used in schools and
how cognitive connections are formed to facilitate collective understanding of metaphors in school-wide
implementations. According to him, a rich and well-researched metaphor can capture the essence of what a school
community believes is important for student success. This essence can be shared, refined, reflected in the
implementation, grasped and directed to practice.

Arrangements can be made to ameliorate the situations that affect school-related perceptions of students
in a negative manner. Further research utilizing qualitative methodology and placing an inquiry on the negative
perception of students towards the school is warranted. Considering the source of the positive meaning that the
students put on SAC, how they dreamed of a school can be investigated. In order to lead students to spend more
time in SAC, legal arrangements can be made according to each level of education. Guidance programs can be
established on how the students' positive perception about SAC can be better reflected in their social environment
at home, school and outside.
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Ozel yetenekli bireylerin, normal akranlarina gore bircok agidan farkhi ve ileri seviyede oldugu
bilinmektedir. Gallagher ve Kirk’e (1989) gore 6zel yetenekli birey; yaraticilik, sanat, liderlik ya da entelektiiellik
alanlarinda {ist diizey basari gosteren ve becerilerini gelistirmek i¢in okul ortaminda erisemedigi, alana yonelik
zengin iceriklere sahip etkinliklere ihtiya¢ duyan kisidir (Akt: Unal, Giir Erdogan, & Demirhan, 2016). Tiirkiye’de,
ozel yetenekli bireylerin egitsel ihtiyaclarina okul ortamlari disinda cevap verebilmek i¢in Bilim ve Sanat
Merkezleri (BILSEM) hizmet vermektedir. Orgiin 6grenim gordiikleri okullarin yam sira Bilim ve Sanat
Merkezi’nde yeteneklerine gore egitim alan 6zel yetenekli 6grencilerin duyussal agidan 6grenme ortamina iligkin
algilari, 6grenme ve Ogretme siirecini olumlu veya olumsuz yonde etkileyebilir (Baykog-Donmez, 2011). Bu
ogrenciler 6rgilin 6grenim gordiikleri okullarda yas ve gelisim basamaklarina uygun egitim alirken, iistiin yetenekli
bireyler strateji ve uygulama planinda da belirtildigi gibi (Milli Egitim Bakanligi [MEB], 2013), BILSEM aracilig1
ile 6zel yeteneklerine gore olusturulan &grenme ortamlarma yetistirilmektedirler. Dolayisiyla 6zel yetenekli
Ogrencilerin gelisimleri agisindan farkli oldugu diisliniilen bu 6grenme ortamlarina iliskin algilan oldukga
onemlidir. Yukarida normal akranlarindan bir¢ok yoniiyle farkli olduklari anlatilan ogrencilerin 6nemli bir
farkliliklar1 da sahip olduklart bilissel yetenekleridir (Akarsu, 2001; Ataman, 2004; Cutts & Moseley, 2001). Bu
bireylerin herhangi bir nesneyi, olguyu veya durumu diisiince diinyasinda neye benzettigi, nasil algiladigi ve hangi
metaforlari kullanarak agiklama yoluna gittigi merak konusu olmustur.

Metafor, deneyim ya da algilan kisisel diislince ifadesi olarak tanimlamanimn bir yoludur (Dur, 2006;
Sharoff, 2013). Genel anlamda metafor, bir varligin bazi 6zelliklerinin bagka bir varliga aktarilmasi, taginmasi
anlamindadir. Metafor, ¢ok kullaniglt bir anlatim araci olmanin yaninda yapisal olarak da bir iiretim araci seklinde
diistiniilebilir. Bilissel olarak yeni durumlara gegis kolayligini ve uyumu saglama o6zelligi ile metaforlar dil,
edebiyat, egitim ve diger farkli alanlarda siklikla kullanilmaktadir. Metafor, anlatim teknigi olarak
diistiniildiigiinde bir benzetme yapma eylemidir (Demirci, 2016). Dolayisiyla metaforlarla ortaya konan soyut
diistince bi¢imi, karmasik bir olgunun veya durumun 6zelliklerini belirtme y6niinde benzer bir nesne ve olguyu
arag olarak kullanma yoluna karsilik gelmektedir (Oxford vd., 1998). Pesen’e (2015) gore bireylerin mecazlar yolu
ile ortaya koydugu algi farklihg1 “kuantum bakis” seklinde ifade edilmektedir. Buna gore herhangi bir kavram ile
ilgili alg1, o kavrama nereden bakildig1 ve bireyin kendini etken veya edilgen sekilde konumlandirmasi {izerinden
agiklanabilir.

Mecazlar araciliiyla bir durumun &zelliklerini uygun ve dogru bir dil ile anlatmak, bireyin biligsel
kapasitesi ile ilgilidir. Bu yiizden zihinsel bir ara¢ olarak metaforlar araciligiyla bireylerin, algisal benzerligi
bulunan bir objeden digerine nasil aktarildigi ortaya ¢ikarilabilir. Ayrica metaforlarin dogru bilgileri ortaya
¢ikarma giiciine de sahip oldugu disiiniiliirse metafor kullanma siirecinde bireyler, yasamlari ve deneyimleri ile
oriintii olusturarak, farkinda olarak ya da olmayarak dogrular ve gercekleri ifade etme egilimi gosterebilirler.

Rosenman (2008), metaforun bilissel roliinii incelerken, psikiyatrik kavramlarin desteklenmesinde
kullanildigim ve su anda gergek olarak kabul edilen mevcut kavramlarin gomiilii/yerlesmis metaforlara
dayandigini ifade etmistir. Egitimde, 6gretme ve d6grenme uygulamalar ile ilgili diisiincelerin yansitilmasinda,
metaforlarin deneyim ve anlamanin bagka bir yolu olarak kullanildigini séylemek miimkiindiir. Eraslan’a (2011)
gore belli bir alana iliskin deneyim ve yasanmishig: belirttigi igin metaforlar, bir kavramin bagka bir kavram ile
anlatilmasindan ¢ok daha giiclii biligsel bir siirecin tiriiniidiir.

Alanyazin incelendiginde 6zel yetenekli 6grencilerin gesitli kavramlara iligkin algilarini metaforlar
araciligiyla tespit etmeye yonelik ¢ok sayida galismanin yapildigi tespit edilmistir (Aslan, 2016; Culha, Ates, &
Nazli, 2018; Cif¢i, 2015; Mertol & Alkan, 2017; Kog, 2016; Kurnaz, Ciftci, & Karapazar, 2013; Mertol, Dogdu,
& Yilar, 2013; Ozsoy, 2014; Unal & Er, 2015; Yam, Cetinkaya, & Kurnaz, 2018). Alanyazinda BILSEM ve okul
kavramima yonelik caligmalar incelendiginde; Kunt ve Tortop (2013),iistiin yetenekli dgrencilerin BILSEM’e
iliskin algilarim; Ogurlu, Opengin ve Hizli (2015) ise okul kavramina iliskin metaforik algilarim tespit etmistir.
Su, Saglam ve Mutlu (2017) iistiin yetenekli grencilerin hem okul hem de BILSEM e iliskin metaforik algilarim
belirlemeyi hedeflemistir. Bu yonii ile bakildiginda 6zel yetenekli dgrencilerin okula ve BILSEM’e iligkin
algilarimin bir biitiinliik tasiyip tagimadigi sorusuna, 6grencilerin iki farkli 6grenme ortami hakkindaki goriiglerini
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igeren metaforlar iizerinden yamit verilebilirtyla metaforlarin 6zel yetenekli 6grencilerin “okul” ve “BILSEM”
kavramlarina iligkin algilarim disavurmada bagvurulabilecek 6nemli bir ara¢ oldugu soylenebilir.

Bu arastirmanin amaci 6zel yetenekli dgrencilerin okula ve BILSEM e iliskin algilarini tespit etmektir.
Bu genel amag dogrultusunda 6zel yetenekli 6grencilerin;

1. Okul kavramina iligkin algilari,
2. BILSEM kavramina iliskin algilar1 ve
3. Okul ve BILSEM kavramlarina iliskin algilar1 arasindaki farkliliklar arastiriimistir.

Ozel yetenekli dgrencilerin dgrenim gordiigii farkli ortamlara iliskin algilar, onlar igin daha uygun
o0grenim ortamlarin1 olusturmak acisindan 6nem tasimaktadir. Bu arastirmanin, metaforlar aracilifiyla 6zel
yetenekli Ogrencilerin  sahip oldugu algi1 farkliligini ortaya ¢ikarabilmesi agisindan onemli oldugu
diisiiniilmektedir.

Yontem
Arastirma Deseni

Aragtirmada nitel arastirma yontemlerinden olgu bilim (fenomenoloji) modeli kullanilmigtir. Olgu bilim
modeli, bireyin farkinda oldugu ancak derinlemesine ve ayrintili bir anlayisa sahip olmadig1 olgulara odaklanmasi
demektir. Bu modele gore, gercekei ve biitiinciil bir sekilde algi ve olaylarin dogal ortaminda ortaya konulmasi
onemlidir. Olgu bilim, bireyin tiimiiyle yabancisi olmadig1 ayn1 zamanda da tam anlamini kavrayamadigi olgulan
arastirmay1 amaglayan calismalar i¢in uygundur (Yildirnm & Simsek, 2013). Fenomenolojik model ile yapilan
arastirmalarda katilimcilarin bir fenomen ya da kavrama iligskin yasantilarimin ortak anlami derinlemesine ifade
edilir (Creswell, 2013).

Calisma Grubu

Bu aragtirma 2017-2018 egitim-6gretim y1l1 bahar doneminde Siirt Bilim ve Sanat Merkezi’nde kayith
68 6grenciden BILSEM’e devam eden 63 6grenci ile gerceklestirilmistir. Calisma grubuna tiim 6grenciler dahil
edilmis olup diizglin doldurulmayan 9 form ¢ikarildiginda 54 6grencinin goriisleri degerlendirmeye alinmigtir.
Aragtirmaya katilan 6grenciler ilkokul (5), ortaokul (32) ve lise (17) 6grencilerinden olusmaktadir.

Veri Toplanmasi ve Analizi

Aragtirmaya katilan &grencilerin “Okul” ve “BILSEM” kavramlara iliskin algilarini belirlemek
amaciyla “Okul................. gibidir; ¢linkii..............oooi ” ve “BILSEM................. gibidir;
GUNKU. ... ” ifadelerinin yer aldigi bir form kullamlmistir. Bu form kaynak bireyin ilgi,
goriis, tutum ve davramslarindan faydalanmak i¢in olusturulmustur (Balci, 2013). Goriisme sirasinda
aragtirmacilar tarafindan hazirlanan yari yapilandirilmig goriisme formu kullanilmistir. Goriisme veya soru
formlan basit, gercege dayali bilgi toplamada kullanilabilirler (Gillham, 2010). Arastirma igin gerekli mercilerden
izinler alidiktan sonra okul idaresi ile goriisiilerek ayr1 ayr1 belirlenen giin ve saatlerde (6grencilerin devam ettigi
egitim programlar1 dikkate alinarak) goriigme formlar1 6grencilere uygulanmistir. Katilimeilarin goriislerini rahat
bir sekilde ifade edebilmeleri igin goriismeler okul idaresinin belirledigi uygun bir oda veya derslikte yapilarak
gergeklestirilmistir.

Elde edilen verilerin ¢dziimlenmesinde icerik analizi kullamlmistir. igerik analizi belirli kurallara iliskin
kodlamalar ile bir metnin bazi sozciiklerinin daha kiigiik igerik kategorileriyle 6zetlendigi sistematik, tekrar
edilebilir bir teknik olarak tamimlanabilir (Biiytiikoztirk, Kilig-Cakmak, Akgiin, Karadeniz, & Demirel, 2014).
Icerik analizinde temel amacg, toplanan verileri agiklayabilecek kavramlara ve iliskilere ulasmaktir (Yildirm &
Simsek, 2013). Arastirmadaki veriler incelenmis, uygun goriilmeyen veriler elendikten sonra, gorisleri
degerlendirilen 54 6zel yetenekli 6grencinin, “okul” ve “BILSEM” kavramlarina iliskin metaforlar1 belirlenmistir.
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Uretilen metaforlar benzer ozelliklere sahip olma durumlarina gore kategorize edilmistir. Arastirmanin
giivenirligini belirlemek iizere aragtirmacilar tarafindan olusturulan kategorilerin metaforlarla uygunlugunu
dogrulamak amaciyla 1 egitim programcisi ve 2 6zel egitimci uzmanin goriislerine bagvurulmustur. Goriislerine
bagvurulan uzman Kkisilerin incelemeleri sonucunda “goriis birligi” ve “gorlis ayriligi” olan kategoriler
belirlenmistir. Gerekli diizenlemelerden sonra Miles ve Huberman’in (2016) onerdigi giivenirlik formiilii
[Giivenirlik = Goriis Birligi / (Goriis Birligi + Goriis Ayriligr)] kullanilmistir. Yildinm ve Simsek’in (2013) de
ifade ettigi lizere nitel caligmalarda, arastirmaci ve uzmanlarin veri ¢éziimlemeleri arasinda en az %70 oraninda
bir giivenirlik ylizdesi elde edilmelidir. Bu aragtirmada tiim kategorilerin toplaminda elde edilen ortalama
giivenirlik katsayist “okul” kavrami i¢in .90 ve “BILSEM” kavrami i¢in .93 olarak ¢tkmustir.

Bulgular

Bu béliimde dzel yetenekli dgrencilerin okul ve BILSEM kavramlaria iliskin iirettikleri metaforlar
sunulmustur. Okul kavramu icin 5, BILSEM kavrami igin de 5 olmak iizere toplamda 10 farkhi kategori
olusturulmustur. Daha sonra bu kavramsal kategoriler i¢in 6rnek metaforlar verilmistir. Son olarak 6zel yetenekli
ogrencilerin okul ve BILSEM kavramlarma yonelik algilari arasinda farklilik olup olmadig1 incelenmistir.

Ozel Yetenekli (")grencilerin “Okul” Kavramina iliskin Goriisleri

Aragtirmaya katilan 6grencilerin okul kavramina iliskin goriislerini, “Kisitlayict Bir Ortam Olarak Okul”
kategorisinde 5 farkli metafor ile belirttikleri goriilmektedir. Bu metaforlar; hapishane, giizel ve eglenceli bir
hapishane, kisitli hissettigim yer, eksik egitim ve yogun bir trafik seklinde siralanmaktadir. Bu kategori igerisinde
ogrencilerin bazilarina ait goriisler dogrudan alintilar yoluyla asagida ifade edilmistir.

“Okul benim i¢in hapishane gibidir. Ciinkii buraya isteyerek gelmiyor, dersin bitmesi icin saniyeleri
sayiyorum.” (05)

“Okul benim i¢in hapishane gibidir. Ciinkii kendimi esir hissediyorum.” (028)

“Okul benim i¢in giizel ve eglenceli bir hapishane gibidir. Ciinkii izin almadan ¢ikamiyorsun ama ¢ikma
ihtiyact da duymuyorsun.” (0O15)

“Okul benim igin kendimi kisitl hissettigim bir yer gibidir. Ciinkii sinifta ¢ok kisi oldugundan kendimi
yeterince ifade edemiyorum. *“ (052)

1l

“Okul benim icin eksik egitimin oldugu bir yer gibidir. Ciinkii okulda sadece sinav odakli ¢alistyoruz.’
(010)

“Okul benim_i¢in yogun bir trafik gibidir. Ciinkii sinav stresi, deneme sinavlari, yazililari, sozliileri
bitmiyor.” (042)

Arasgtirmaya katilan 6grencilerin okul kavramina iliskin goriislerini, “Mutsuzluk Ortami Olarak Okul”
kategorisinde 10 farkli metafor ile belirttikleri goriilmektedir. Bu metaforlar; sikici bir zorunluluk, iiziicti bir ortam,
rahatsiz eden bir yer, sikici bir yuva, 6liim, denizdeki 6liimciil su, soguk, yazili, siav stresi, heyecan ve korku evi
seklindedir. Bu kategori igerisinde Ogrencilerin bazilarina ait goriisler dogrudan alintilar yoluyla asagida
verilmistir.

“Okul benim igin sikici bir zorunluluk gibidir. Ciinkii uzun saatler kalmamiza ragmen nitelikli bir egitim
alamiyoruz.” (020)

“Okul benim icin iiziicii bir ortam gibidir. Ciinkii nostalji dolu bir sinema sahnesidir.” (024)
“Okul benim i¢in rahatsiz bir yer gibidir. Ciinkii kendimi iyi hissetmiyorum.” (026)

“Okul benim igin sikict bir yuva gibidir. Ciinkii okulda bulunmaktan tam keyif alirken gereksiz dersler
stkwyor.” (031)
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“Okul benim icin éliim gibidir. Ciinkii sevmiyorum.” (032)

“Okul benim icin denizdeki 6liimciil su gibidir. Ciinkii bir hatan oldugunda alabora olursun.” (O3)
“Okul benim icin soguk gibidir. Ciinkii yamna yaklasmak bile istemiyorum.”(036)

“Okul benim icin yazili gibidir. Ciinkii ¢ok stresli.”(043)

“Okul benim i¢in heyecan ve korku evi gibidir. Ciinkii okulda siirekli sinav oluyoruz ¢ok stresli oluyorum
bu beni ¢ok yoruyor.” (045)

Aragtirmaya katilan 6grencilerin okul kavramina iliskin goriislerini, “Swradan Bir Ortam Olarak Okul”
kategorisinde 5 farkli metafor ile belirttikleri goriilmektedir. Metaforlar; sadece egitim aldigim yer, ezber yeri,
teorik bilgi, normal 6grenim ortami ve siradan bir yer olarak ifade edilmistir. Bu kategoride 6grencilerin bazilarina
ait goriislere dogrudan alintilarla agagida oldugu gibi yer verilmistir.

“Okul benim i¢in sadece egitim aldigim yer gibidir. Ciinkii tek amacimiz sinavlara hazirlanmak.” (O8)

“Okul benim icin ezber yeri gibidir. Ciinkii burada hocalar bize formiil 6gretir ama formiiliin niye boyle
oldugunu 6gretmez.” (O11)

“Okul benim icin teorik bilgiler egitimi gibidir. Ciinkii sadece kagit iizerinde variz.” (030)
“Okul benim i¢in normal bir 6grenim ortam gibidir. Ciinkii siradan seyler goriiyoruz.” (033)

“Okul benim i¢in siradan bir yer gibidir. Ciinkii bilgiyi anlatirken kendimi orta diizey bir ogretmenin
elindeymisim gibi hissettiriyor.” (O40)

Aragtirmaya katilan 6grencilerin okul kavramina iligkin gortislerini, “Bilgi ve Eglence Yuvasi Olarak
Okul” kategorisinde 8 farkli metafor ile belirttikleri goriilmektedir. Bu metaforlar; egitim yuvasi, bilgi evi, egitim
ve eglence salonu, okul, faydali bir kitap, ders kitabi, bilgi tablosu ile yeni ve giizel 6gretim alani olarak
siralanmistir. Bu kategoride 6grencilerin bazi goriisleri dogrudan alintilarla asagida ifade edildigi gibidir.

“Okul benim icin egitim yuvas: gibidir. Ciinkii bir seyler 6grenir sinavlara ¢alisirim.” (012)
“Benim i¢in okul bilgi evi gibidir. Ciinkii okulda bilgileri 6grenirim.” (O50)
“Okul benim i¢in okul gibidir. Ciinkii hi¢hir seyi oldugundan baska gérmem.” (022)

“Okul benim i¢in egitim ve eglence salonu gibidir. Ciinkii derslerde bir seyler ogreniyoruz, teneffiislerde
de egleniyoruz.” (O1)

“Okul benim igin faydali bir kitap gibidir. Ciinkii beni gerek giinliik gerekse egitim hayatim igin hazirlar.”
(04)

“Okul benim igin ders kitabi gibidir. Ciinkii bilgileri okuyarak hayal ederek kendimi iginde hissederek
ogreniyorum.” (027)

“Okul benim igin bilgi tablosu gibidir. Ciinkii okulda her sey bilgiler konular tastamam olunca bir
saheser olur dort dortliik olur yani tablonun sonundaki miikemmellik.” (O35)

“Okul benim i¢in yeni ve giizel seyler 6gretim alan gibidir. Ciinkii sadece ders degil ders dis etkinlikler
de goriiyoruz. Yani egitici seyler goriiyoruz.” (053)

Arastirmaya katilan Ogrencilerin okul kavramina iliskin goriislerini, “Aile Ortamui Olarak Okul”
kategorisinde 2 farkli metafor ile belirttikleri goriilmektedir. Bu metaforlar; Ev ve ikinci ev olarak ifade edilmistir.
Bu kategoride 6grencilerin bazi goriisleri dogrudan alintilarla asagida ifade edildigi gibidir.

“Okul benim icin ev gibidir. Ciinkii giiniimiin %70 ini okulda gegiriyorum.” (023)
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“Okul benim i¢in ikinci bir ev gibidir. Ciinkii orasi dogrudan bana ait olmasa da benim i¢in ugrasan
insanlarla doludur.” (034)

Ozel Yetenekli Ogrencilerin “BILSEM” Kavramina iliskin Goriisleri

Arastirmaya katilan 6grencilerin BILSEM kavranuna iliskin goriislerini, “Huzur ve Giiven Ortami Olarak
BILSEM” kategorisinde 9 farkli metafor ile belirttikleri goriilmektedir. Bu metaforlar; Dinlenme evi, kendi evim,
sevdigim giizel bir yer, rahatladigim yer, teneffiis zili, cennet, park, kendime ait sessiz oda ve merak gideren
samimi bir dost seklinde siralanmistir. Bu kategori igerisinde dgrencilerin bazilarina ait goriisler dogrudan alintilar
yoluyla asagida verilmistir.

“Bilsem benim i¢in dinlenme evi gibidir. Ciinkii orada kafami dagitirim.” (044)

“Bilsem benim icin kendi evim gibidir. Ciinkii bilgiyi alirken kendimi evimdeymisim gibi hissettiriyor.”
(039)

“Bilsem benim i¢in sevdigim giizel bir yer gibidir. Ciinkii ders dusi etkinlikler sayesinde okulun sikicilig
burda yok.” (020)

“Bilsem benim i¢in monotonluktan ¢ikip rahatladigim bir kurum gibidir. Ciinkii eglenirken ogrenmemiz
bizi daha iyi yerlere tasyor.” (08)

“Bilsem benim i¢in teneffiis zili gibidir. Ciinkii bunaldigim zaman tek rahat bulabildigim yer orasidir.”
(03)

“Bilsem benim i¢in cennet gibidir. Ciinkii yeteneklerim dogrultusunda hareket ediyorum ve sinav kaygist
baskilar yok.” (O17)

“Bilsem benim icin stres atmak icin gittigimiz park gibidir. Ciinkii bilsemde zorlanmiyorum.” (029)

“Bilsem benim igin kendime ait sessiz bir oda gibidir. Ciinkii okulun dalgalarindan kurtulduktan sonra
sessizlik icin geldigim odadir.” (034)

“Bilsem benim icin merak gideren samimi bir dost gibidir. Ciinkii benim tiim merakima ve sagsirtan
sorularima her zaman mantikli yamtlar verir.” (042)

Aragtirmaya katilan &grencilerin BILSEM kavramina iliskin gériislerini, “Eglence ve Mutluluk Ortanu
Olarak BILSEM” kategorisinde 7 farkli metafor ile belirttikleri goriilmektedir. Bu metaforlar; eglence merkezi,
eglenerek 6grenme adresi, eglence dolu bir arazi, oyun oynama yeri, festival, i¢i 1sitan ates ve riiya olarak ifade
edilmistir. Bu kategori igerisinde 6grencilerin bazilarina ait goriisler dogrudan alintilar yoluyla asagida verildigi
gibidir.

“Bilsem benim i¢in eglence merkezi gibidir. Ciinkii kendimi orada degerli hissediyorum.” (05)

“Bilsem benim i¢in eglenerek 6grenmenin adresi gibidir. Ciinkii bilsemde isledigimiz dersi okulda islesek
tilkemizin egitim diizeyi ugar.” (O18)

“Bilsem benim icin ¢ok eglenceli etkinliklerle dolu bir arazi gibidir. Ciinkii 6zgiirstin. Hocalar daha
samimi etkinlikler daha eglenceli ve dgretici.” (015)

“Bilsem benim i¢in oyun oynama yeri gibidir. Ciinkii orada dersler oyunla anlatiliyor.” (O51)
“Bilsem benim i¢in festival gibidir. Ciinkii eglenceli ve yararl etkinlikler yapiyoruz.” (O14)
“Bilsem i¢i 1sitan ates gibidir. Ciinkii seviyorum.” (O36)

“Bilsem benim i¢in riiya gibidir. Ciinkii biitiin hayallerimin hayat bulmus hali gibi.” (040)
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Arastirmaya katilan Ogrencilerin BILSEM kavramma iliskin goriislerini, “Gelisim Ortami Olarak
BILSEM” kategorisinde 8 farkli metafor ile belirttikleri goriilmektedir. Bu metaforlar; Bilim ve sanat, uygun
egitim ortamu, st diizey 6grenim yeri, okul, dershane, yetenek okulu, genel kiiltiir kitab1 ve selale olarak
belirtilmistir. Bu kategoride 6grencilerin bazilarina ait goriislere dogrudan alintilarla asagida oldugu gibi yer
verilmistir.

“Bilsem benim i¢in bilsem gibidir. Ciinkii hi¢hir seyi oldugundan baska gérmem.” (022)

“Bilsem benim i¢in uygun egitim ortami gibidir. Ciinkii fikirlerimizi agik¢a belirtiyoruz ve amacimiz
6grenmek oluyor.” (010)

“Bilsem benim icin iist diizey ogrenim yeri gibidir. Ciinkii orada daha once dgrenmedigim seyleri
6greniyoruz.” (038)

“Bilsem benim i¢in okul gibidir. Ciinkii 6grenmek istediklerimi 6greniyorum.” (026)
“Bilsem benim i¢in dershane gibidir. Ciinkii ek bilgiler dgreniyoruz.” (021)

“Bilsem benim icin yetenek okulu gibidir. Ciinkii gercekten yapmaktan zevk aldigum ve kimsenin beni
buna zorlamadigi bir yerdir.” (O12)

“Bilsem benim icin genel kiiltiir kitab1 gibidir. Ciinkii beni giinliik yasantima hazirlar.” (O4)
“Bilsem benim i¢in selale gibidir. Ciinkii anlatmaya gerek yok her sey ortada, miikemmel.” (035)

Aragtirmaya katilan dgrencilerin BILSEM kavramina iliskin goriislerini, “Uygulama Ortami Olarak
BILSEM” kategorisinde 5 farkli metafor ile belirttikleri goriilmektedir. Metaforlar; atdlye, pratik bilgi, yasam,
laboratuvar ve soru sorma yeri seklinde ifade edilmistir. Bu kategori igerisinde 6grencilerin bazilarina ait goriisler
dogrudan alintilar yoluyla asagida verilmistir.

“Bilsem benim icin atélye gibidir. Ciinkii aletleri elime alip kafamdakileri gerceklestirebiliyorum.” (027)

“Bilsem benim i¢in pratik bilgi gibidir. Ciinkii sadece kagit iizerinde kalmaktansa ogrendiklerimin ne ise
yarayacagini goriiriim.” (030)

“Bilsem benim icin yasam gibidir. Ciinkii seviyorum.” (032)
“Bilsem benim i¢in laboratuvar gibidir ciinkii bilimsel seyler 6greniyoruz.” (033)
“Bilsem benim i¢in soru sorma yeri gibidir. Ciinkii orada ¢ogu soruma cevap aliyorum.” (053)

' Aragtirmaya katilan dgrencilerin BILSEM kavramina iliskin goriislerini, “Ozgiin Bir Ortam Olarak
BILSEM” kategorisinde 2 farkli metafor ile belirttikleri goriilmektedir. Metaforlar; 6zgiirlikk ve farkli bir diinya
olarak ifade edilmistir. Bu kategoride dgrencilerin bazi goriisleri dogrudan alintilarla asagida verilmistir.

“Bilsem benim i¢in ézgiirliik gibidir. Ciinkii istedigim seyi yapabiliyorum.” (028)

“Bilsem benim i¢in farkl bir diinya gibidir. Ciinkii giinliik maraton hayatimdan ¢ok ayri etkinlikler
yapryorum. Herkesin ulasamadig: bilgiler ediniyorum.” (0O41)

Ozel Yetenekli Ogrencilerin Okul ve BILSEM Kavramina iliskin Kullandig1 Farkh ve Benzer Metaforlar

Okul kavrami igin kullanilan farkli metaforlar; hapishane, giizel ve eglenceli bir hapishane, kisith
hissettigim yer, eksik egitim, yogun bir trafik, sikic1 bir zorunluluk, {iziicli bir ortam, rahatsiz eden bir yer, sikici
bir yuva, 6liim, denizdeki 6liimciil su, soguk, yazili, sinav stresi, heyecan ve korku evi, sadece egitim aldigim yer,
ezber yeri, teorik bilgi, normal 6grenim ortam, siradan bir yer, bilgi tablosu, yeni ve giizel 6gretim alan.
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BILSEM kavranu igin kullamlan farkli metaforlar; dinlenme evi, sevdigim giizel bir yer, rahatladigim
yer, teneffis zili, cennet, park, kendime ait sessiz oda, merak gideren samimi bir dost, oyun oynama yeri, festival,
i¢i 1sitan ates, riiya, bilim ve sanat, {ist diizey 6grenim yeri, dershane, yetenek okulu, selale, atolye, pratik bilgi,
yasam, laboratuvar, soru sorma yeri, 6zgirliik, farkli bir diinya. Okul kavrami i¢in kullanilan ayni/benzer
metaforlar; egitim yuvasi, bilgi evi, egitim ve eglence salonu, okul, faydali bir kitap, ders kitabi, ev, ikinci ev.
BILSEM kavrami igin kullamlan ayni/benzer metaforlar; kendi evim, eglence merkezi, eglenerek 6grenme adresi,
eglence dolu bir arazi, uygun egitim ortami, okul, genel kiiltiir kitabi.

Tartisma, Sonucg ve Oneriler

Arastirmada elde edilen bulgular 1s18inda “okul” kavramina iliskin iiretilen metaforlar; “kisitlayici bir
ortam olarak okul”, “mutsuzluk ortam1 olarak okul”, “siradan bir ortam olarak okul”, “bilgi ve eglence yuvasi
olarak okul” ve “aile ortami olarak okul” kategorilerinde dzelliklerine gore stmiflandirilmistir. Bu kategorilerin ilk
tiglinde dgrenciler (N = 27) “okul” kavrami igin olumsuz metaforlar kullanirken, sonraki iki kategoride ayni1 sayida
ogrencinin (N = 27) olumlu metaforlar kullandig1 goriilmiistiir. Farkli metaforlarin en ¢ok kullanildig kategori
“mutsuzluk ortami olarak okul” kategorisi iken, en az kullanildig1 kategori ise “aile ortam1 olarak okul” kategorisi
olmustur. “Okul” kavrami ile ilgili iiretilen metaforlar incelendiginde olumlu bir alginin yaninda olumsuz bir algiy1
da ortaya koyan metaforlarin siklikla kullanildig1 gzlenmektedir. Ornegin; dgrencilerin bir kismi, okulu, egitim
yuvasi, bilgi evi, eglence salonu ve ikinci ev seklinde ifade ederken diger bir kismi da hapishane, ezber, zorunluluk,
oliim, soguk, yogun trafik, sinav stresi ve korku evi gibi metaforlarla iligkilendirmistir. Daha 6nce yapilmis bazi
calismalarda benzer durumlarin ortaya ¢iktigini sdylemek miimkiindiir. Aydogdu (2008) ve Saban’a (2011) gore,
ogrencilerin okul kavramina yonelik algilarinda olumlu yaklasimlarla birlikte, olumsuz yaklagimlar da s6z
konusudur. Ortaya ¢ikan metaforlardan hareketle okulun, bazi 6grenciler i¢in eglenceli ve aile ortami 6zelliklerine
sahip oldugu goriilse de digerleri i¢in &gretimin siradan yapildigi, 6grencilerin kendilerini kisitlanmis ve mutsuz
hissettigi bir yer olarak algilandig1 soylenebilir. Aslan ve Dogan (2016) yaptiklari ¢alismada iistiin yetenekli
ogrencilerin okulu yarigmanin ve rekabetin oldugu korkutucu bir ortam olarak ifade ettikleri belirtilmistir.
Feldhusen ve Kroll’un (1991) yaptig1 ¢alismada 6zel yetenekli 6grencilerin, okul ortamindan sikildiklart halde
normal diizeyde olan akranlarina gére okulu daha ¢ok sevdikleri sonucuna ulagilmigtir. Bu arastirmada olusturulan
kategoriler incelendiginde benzer bir durumun ortaya ¢iktig1 goriilmektedir. Yine ozel yetenekli 6grencilerin
normal akranlarina gore algilarinin degerlendirildigi bir ¢aligmada, Gentry, Gable ve Springer (2000), 6zel
yetenekli ve normal diizeyde olan ortaokul Ggrencilerinin, sinif etkinliklerinde okula iliskin tutumlarinda
kullandiklar1 metaforlarin benzerlik gosterdigi sonucuna ulagsmistir.

“BILSEM” kavramina iligkin iiretilen metaforlar; “huzur ve giiven ortami olarak BILSEM”, “eglence ve
mutluluk ortami olarak BILSEM”, “gelisim ortami olarak BILSEM”, “uygulama ortami olarak BILSEM” ve
“dzgiin bir ortam olarak BILSEM” kategorilerinde 6zelliklerine gére siniflandirilmistir. Olusturulan kategorilerin
adindan da anlagilacag iizere 6grencilerin tamamimn (N = 54) “BILSEM” kavramu igin olumlu metaforlar
kullandig tespit edilmistir. Farkli metaforlarin en ¢ok kullanildigi kategori “huzur ve giiven ortami olarak
BILSEM” kategorisi iken, en az kullanildign kategori ise “dzgiin bir ortam olarak BILSEM” kategorisi olmustur.
Ozel yetenekli dgrencilerin “BILSEM” kavramina iliskin algilari incelendiginde ise olumlu bir alg1 sergilendigi
tespit edilmistir. Ogrenciler bu algilarimi dinlenme evi, teneffiis zili, cennet, eglence merkezi, festival, atdlye,
yetenek okulu 6zgiirliik, riiya ve farkli bir diinya gibi orijinal kavramlarla iligkilendirmistir. Kunt ve Tortop’un
(2013) Tiirkiye’deki 6zel yetenekli 6grencilerin Bilim ve Sanat Merkezleri ' ne iliskin metaforik algilarini inceledigi
caligmada bu arastirmay1 destekler nitelikte sonuglarin ortaya ¢iktigi gozlenmistir. Ornegin; egitim merkezi,
eglence merkezi, okul, park, teneffiis, evim, dershane, cennet gibi ¢ok sayida metaforun ayni sekilde kullanildig
tespit edilmistir. Benzer sekilde BILSEM’in, &grencilerin yetenek ve ilgilerini gelistirmelerine katki saglayan,
kendilerini daha iyi hissettikleri ve 6zgiir olduklan bir yer seklinde algilandig1 ve bu kavrama iliskin algilarin
tamamen olumlu oldugu gorilmistir. Aslan ve Dogan (2016) tarafindan yapilan ¢aligmada da {stiin yetenekli
ogrencilerin bilim ve sanat merkezini rahatlatici, heyecan verici ve gelismislik ile iligkilendirilen metaforlar
iirettikleri tespit edilmistir.
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Ozel yetenekli dgrencilerin “okul” ve “BILSEM” kavramlarina iliskin algilar1 arasinda; ikinci evim,
egitim yuvasi, eglence merkezi, faydali kitap gibi benzer ifadelerin oldugu metaforlar kullanilmistir. Ancak
dgrencilerin algilaria gore okuldaki ve BILSEM deki ortamlarmin tam anlanuyla bir biitiinliik olusturmadig1 yani
okulun olumlu metaforlarin yaninda olumsuz metaforla da amldigi, BILSEM’in ise tamamen olumlu metaforlarla
one ¢iktigr goriilmektedir. Ogurlu, Opengin ve Hizli’nin (2015) 6zel yetenekli gocuklarin, “okul” ve “6gretmen”
kavramlarina iligkin metaforik algilarini inceledigi ¢alismada, bu arastirmada oldugu gibi “okul” kavrami i¢in; ev,
hapishane, bilgi yuvasi, kitap vb. metaforlarin kullanildig1 tespit edilmistir. Su, Saglam ve Mutlu’nun (2017)
Tiirkiye'nin farkli bolgelerindeki 11 Bilim ve Sanat Merkezi’'nde 6grenim goren 6zel yetenekli dgrencilerin,
“BILSEM” ve “okul” kavramlarina yonelik alg1 diizeylerini metaforlarla karsilastirdigi ¢alismada, bu arastirmada
da gegcen metaforlarin aynisinin veya benzerlerinin kullamldigi dikkat g¢ekmistir (“Okul” i¢in; hapis, sinav,
zorunluluk, bilgi yuvasi vb., “BILSEM” icin, evim, atdlye, dinlenme tesisi, eglence yeri, oyun, dershane/kurs vb.).
Farkli bolgeler veya 6grenim diizeyine sahip olmalarina karsin 6zel yetenekli 6grencilerin ayni kavramlar igin ayni
veya benzer metaforlar1 kullanmalari dikkat cekici bulunmustur. Bu bulgu herhangi bir kavrama dair algi
diizeylerinin ve diisiinme bigimlerinin benzerlik gosterebilecegi seklinde yorumlanabilir.

Sonu¢ olarak, ogrencilerin kullandiklart metaforlar sayesinde &grencilerin bireysel yeteneklerinin
farkinda olduklar ve potansiyellerini gelistirdikleri ve bunu yiiksek seviyelerde yerine getirdikleri anlasilmaktadir.
Dahasi, BiLSEM yonergesinde ifade edilen hedefler gerceklestirilmistir. Silverman (1994), 6zel yetenekli
¢ocuklarin, akranlarindan sadece farkli diisiinmediklerini ayn1 zamanda akranlarindan farkli da hissettiklerinden
s6z etmektedir. Dolayisiyla bu 6grencilerin, adi gegen kavramlar i¢in kullandig1 metaforlar, onlarin diisincelerini
ve hislerini yansitmasi yoniinden dikkate deger bulunmustur. Abawi (2013), okullardaki metaforik kavramlarin
kullanimi ve metaforun okul ¢apindaki uygulamalarin anlasilmasinda kolektif anlayislar1 kolaylastiracak biligsel
baglantilarin nasil olustugunu arastirmistir. Ona gore iyi arastirilmis zengin bir metafor, bir okul toplulugunun
Ogrenci basarisi i¢in 6nemli olduguna inandig1 seyin oziinii yakalayabilir. Bu 6z, paylasilabilir, rafine edilebilir,
uygulamaya yanstyabilir, anlasilir ve pratik anlayislarini yonlendirebilir.

Ogrencilerin okula iligkin algilarini olumsuz yonde etkileyen durumlari iyilestirmek igin diizenlemeler
yapilabilir. Okulun olumsuz algilanma sebepleri iizerine nitel arastirmalar yaparak ogrencilerin diisiince
diinyasindaki okul ortami igin girisimlerde bulunulabilir. Ogrencilerin BILSEM’e yiikledigi olumlu anlamin
kaynagini goz dniinde bulundurup nasil bir okul hayal ettikleri arastirilabilir. Ogrencilerin bu kadar cok memnun
oldugu BILSEM ortaminda daha fazla zaman gegirmelerini saglamak igin, her egitim kademesine gore gerekli
goriilen yasal diizenlemeler yapilabilir Ogrencilerin BILSEM hakkindaki olumlu algilarimin evde, okulda ve
digaridaki sosyal ¢evrelerine nasil daha iyi yansiyabilecegi konusunda rehberlik programlart olusturulabilir.
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