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Oz
Giris: Kaynastirma uygulamalarinin basarisini etkileyen en dnemli faktdrlerden biri siiphesiz 6gretmenlerdir. Ozel
egitime ihtiyact olan birey ve akranlari arasinda sosyal uyumun saglanmasi, ailelerin siirece aktif olarak dahil
edilmesi gibi konularda sinif ve rehber dgretmenlerinin rolii yadsinamaz. Bu arastirmada da istanbul ilinde bulunan
ilkokullarda gérev yapan sinif ve rehber 6gretmenlerinin kaynastirma uygulamasinda yasadiklar giigliiklere iliskin
g0riis ve Onerilerinin belirlenmesi amaglanmistir.

Yontem: Nitel arastirma yontemlerinden biri olan durum ¢aligmasi modelinin kullanildig1 ¢aligmada; siifinda
kaynagtirma 6grencisi bulunan yedi sinif 6gretmeni ve okulunda kaynastirma 6grencisi olan alt1 rehber 6gretmen
ile yar1 yapilandirilmis goriismeler yapilmistir. Goriismelerden elde edilen verilere igerik analizi uygulanarak, ana
tema ve alt temalar olusturulup bulgulara ulagilmistir.

Bulgular: Arastirma bulgulart simif Ogretmenlerinin  bireysellestirilmis egitim programimni (BEP) rehber
ogretmenden yardim alarak hazirladiklarini, okul idaresinin kaynastirma uygulamasi hakkinda yeterli bilgiye
sahibi olmadigini, smif mevcutlar1 kalabalik oldugu igin akademik beceri kazandirmada zorlandiklarini
gostermektedir. Rehber 6gretmenler ise BEP gelistirme biriminde tiim sorumluluklarin kendilerine yiiklendigini,
okul idaresinin kaynastirmayla ilgili is birligi saglamadigini hem siif 6gretmenleri hem de rehber 6gretmenlerin;
Ogrencinin destek egitim aldig1 kurumlarla kurduklari iletisim ve is birliginin tek tarafli oldugunu, kendilerine
ogrenciyle ilgili geri doniis saglanmadigimi belirtmislerdir. Ailelerin ¢ocuklarmin yetersizlik durumunu
kabullenmemeleri smif ve rehber 6gretmenleri icin is birligini gliglestiren diger bir bulgu olarak ortaya
¢tkmaktadir.

Tartisma: Arastirmadan elde edilen bulgular kaynastirma uygulamasinda siif ve rehber 6gretmenlerinin okul,
aile ve 6grenciye destek egitim sunan paydaslar ile is birligi i¢inde olmalarmin gerekliligini ortaya ¢ikarmistir. Bu
is birligi 6grencinin egitim siirecinin daha saglikl ilerlemesini saglayacaktir. Yapilacak benzer ¢aligmalarda okul-
aile is birligine dayali deneysel ¢aligmalarin yapilmasi dnerilmektedir.

Anahtar sozciikler: Ozel egitim, kaynastirma uygulamasi, dzel gereksinimli 6grenci, simf 6gretmeni, rehber
ogretmen.

Anf i¢in: Baran-Karalar, E., Bogeng, A., & Kargin, T. (2024). Kaynastirma egitiminde simif ve rehber
ogretmenlerinin yasadiklar1 giigliiklerle ilgili goriislerinin incelenmesi. Ankara Universitesi Egitim
Bilimleri Fakiiltesi Ozel Egitim Dergisi, 25(1), 51-70.
https://doi.org/10.21565/0zelegitimdergisi.1078468

1Sorumlu Yazar: Ars. Gor., Biruni Universitesi, E-posta: ebaran@biruni.edu.tr, https://orcid.org/0000-0001-5904-8461
2Dr. Ogr. Uyesi, Biruni Universitesi, E-posta: abogenc@biruni.edu.tr, https://orcid.org/0000-0001-9949-5039
3Prof. Dr., Hasan Kalyoncu Universitesi, E-posta: tkargin@gmail.com, https://orcid.org/0000-0002-1243-8486

Baran-Karalar vd. 2024, 25(1)



KAYNASTIRMA EGITIMINDE SINIF VE REHBER OGRETMENLERININ YASADIKLARI 52
GUCLUKLERLE iLGILI GORUSLERININ INCELENMESI

Giris

Her birey i¢inde bulundugu topluma uyum saglayabilmek, sahip oldugu yetileri gelistirme ve sosyal,
biligsel alanlarda bilgi ve becerileri kazanmak i¢in egitime ihtiya¢ duyar. Akranlarina gore fiziksel, zihinsel, sosyal
olarak yetersizlige sahip Ogrencilerin de toplumla biitiinlesmesi, kendisine yetebilmesi i¢in egitim alma
gereksinimleri ve haklart vardir. 196011 yillarda tiim ¢ocuklara esit egitim firsat1 sunulmasi gerektigi diisiincesinin
ardindan 1970’lerde Amerika Birlesik Devletleri’nde 6zel egitime ihtiyact olan 6grenciler igin baglatilan
kaynastirma uygulamalar1 ¢ok kisa bir zamanda Italya, Ingiltere, Fransa, Norveg gibi iilkelerde de yasalarla
yiiriirliige girmistir (Organisation for Economic Co-Operation and Development [OECD], 1995). Ulkemizde ise
1983 yilinda yasal olarak kabul edilmig ve genelgelerle kaynastirma uygulamalart ile ilgili yillar igerisinde
reformlar yapilmistir (Milli Egitim Bakanligi [MEB], 2006, 2010; Uysal, 2003; Yazicioglu, 2018). Kaynastirma
uygulamalar1 sayesinde 6zel egitime ihtiyact olan &grencinin genel egitim sinifinda uygun diizenleme ve 6zel
egitim destegiyle birlikte egitim gdrmesi saglanmaktadir (Bender vd., 1995; Lindsay, 2007; Sucuoglu & Kargin,
2006). Son yillarda kaynastirma (mainstreaming) kavrami yerine hem kavramsal hem de felsefi bakis agis1 sunmast
bakimindan biitiinlestirme (inclusion/inclusive education) kavrami kullanilmaktadir. Biitiinlestirme kavraminin
onemi her gegen giin artmakta ve ulagilmaya ¢aligilan hedef olmakla birlikte uygulamadaki kullaniminin daha ¢ok
kaynastirmay1 yansitmasi agisindan bu ¢alismada kaynastirma kavraminin kullanimi tercih edilmistir.

Kaynastirma uygulamasi, 6zel egitime ihtiyaci olan 6grencilerin topluma uyumunu kolaylastirip sosyal,
akademik ve bir¢ok yonden 6grencileri gelisim alaninda iist diizeye tasimay1 amaglamasinin yani sira hem bu
¢ocuklarin hem normal geligim gosteren ¢ocuklarin ailelerini, 6gretmenleri hatta okuldaki yoneticileri de i¢ine
alan biiytik bir kesimi etkilemektedir (Kuz, 2001). Kaynastirma uygulamasi yalnizca 6zel egitime ihtiyaci olan
Ogrencinin genel egitim smifina yerlesmesi degildir. Basarili bir kaynagtirma uygulamasi temel Olgiitlerin
kargilanmasi ve tim paydaslarin gérev ve sorumluluklarini yerine getirmesine baglidir. Cilinkii kaynastirma
uygulamalar1 dogasi geregi birden fazla uzmanlik alaninin bilgi, beceri ve deneyimlerini gerekli kilmaktadir
(Tercan & Bigakel, 2016). Bu nedenle sinifta kaynastirma uygulamalarini yiiriiten gretmenlerin; kaynastirma
Ogrencisinin egitimini bireysellestirmek, normal gelisim gosteren 6grenciler ile sosyal uyumunu kolaylastirmak,
6grencinin ailesine danismanlik yapmak ve is birligini saglamasi beklenmektedir (Batu, 2000; Smith vd., 1995).
Ozel egitime ihtiyaci olan dgrencilere sinif disinda da ihtiyaglar1 dogrultusunda 6zel egitim ve destek hizmet sunan
rehber ogretmen, okul yoneticisi, fizyoterapist, dil konusma terapisti gibi profesyoneller de bulunmaktadir
(Sonmez & Kartal, 2019). Kaynastirma uygulamalarinin basariya ulasmasi igin ekipte yer alan tiim paydaslarin is
birligi i¢cinde uygulamalar yiiriitmesinde fayda vardir.

Uluslararasi alanyazin incelendiginde kaynastirma uygulamasinda 6nemli rol oynayan dgretmenlerin
sorunlarina iligkin yapilan ¢aligmalarin sayisinin sinirli oldugu, kaynastirma uygulamasinda materyal eksikligi,
veli-6gretmen arasinda saglanan iligkinin sinirhligi, paydaslar arasinda is birliginin saglanmadigi ve devlet
politikalarinin yetersizligi ortak sorunlar arasinda yer almaktadir (Anati, 2012; Attwood vd., 2019; Avissar vd.,
2016; Benjamin, 2020; Grénlund vd., 2010; Hill & Sukbunpant, 2013; Nilsen, 2020; Shani & Hebel, 2016).

Ulusal alan yazin incelendiginde ise kaynastirma uygulamasinda yasanan sorunlarin baginda okullarin ve
smiflari kaynastirma uygulamasi i¢in uygun fiziksel ortama sahip olmadig: (Batu vd., 2004; Sadioglu, 2011;
Sara¢ & Colak 2012) bu uygun olmayan fiziksel kosullar altinda siniflarin kalabalik olmasi da 6gretmenlerin
yasadig1 bir diger giicliik olarak karsimiza ¢ikmaktadir (Balo, 2015; Deniz & Coban, 2019; Gok, 2013; Giileryiiz
& Ozdemir, 2015; Giizel, 2014). Paydaslarla is birligi saglanmas1 noktasinda sadece okul idaresi ile is birligiyle
ilgili caligmaya rastlanmis olup 6gretmenlerin okul idaresinden kaynastirma uygulamasiyla ilgili gerekli destegi
gormedikleri bildirilmistir (Akalin, 2015; Bilen, 2007; Gtizel, 2014). Kaynastirma uygulamasinin basarisini
etkileyen bir diger faktor olan ailelerle ilgili de smif 6gretmenleri iletisim kurmada ve ailenin 6grenciyi kabul etme
noktasinda sorunlar yasadigi goriilmiigtiir (Akalin, 2015; Avcioglu, 2011; Balo, 2015; Kis, 2013; Sadioglu, 2011;
Uzun, 2009).

Yapilan arastirmalara bakildiginda kaynastirma uygulamasi ile ilgili sinif 6gretmenleri ile yapilan pek
¢ok calisma olmasina karsin alanyazinda rehber Ogretmenlerle yapilan g¢alisma sayisinin smirlt oldugu
goriilmektedir. Ozel egitime ihtiyac1 olan 6grencinin okula uyumunu kolaylastirma, dgretmenler, aile ve okul
yoOnetimi arasinda is birligi saglama gibi gorevleri bulunan rehber 6gretmenlerin kaynastirma uygulamalarinda
yasadiklari giigliikleri belirlemek verilecek olan hizmet-ici egitimlerde {izerinde durulacak konulara 151k tutacaktir.
Ayrica kaynastirma uygulamalarinda 6nemli rol alan iki paydasin karsilastirmali olarak diger paydaslar ile
yasadig1 giigliikleri tek bir arastirmada goriislerine yer verilmesinin alan yazina katki saglayacagi diisiiniilmektedir.
Bu amag dogrultusunda sinif ve rehber 6gretmenlerin kaynastirma uygulamasinda siiregte yer alan paydaslarla is
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birliginde ve ogretim siireclerinde yasadiklari giigliiklerle iliskili goriislerin betimlenmesidir. Bu ana amag
dogrultusunda alt amaclar agagidaki gibi siralanmistir.

Sinif §gretmenlerinin kaynastirma uygulamasinda;

Ogretim sirasinda yasadiklan giigliiklere iliskin goriislerini ortaya koymak.
Okul rehber 6gretmeniyle is birligine yonelik goriislerini ortaya koymak.
Destek egitim hizmetleri ile ilgili goriislerini ortaya koymak.

Okul ile is birliginde yasanilan giicliiklere yonelik goriislerini ortaya koymak.
Aile isbirliginde yasadiklari giigliiklere iligskin goériislerini ortaya koymak.

© 0k~ wbdpE

Bireysellestirilmis egitim programi (BEP) gelistirme biriminin isleyisinde yasadiklari giicliiklere iligskin
goriiglerini ortaya koymak.

Rehber 6gretmenlerin kaynastirma uygulamasinda;
Smif gretmeni ile is birligine yonelik goriislerini belirlemek.
Ogrencinin ailesi ile is birliginde yasadig1 giigliiklerle ilgili goriisleri belirlemek.

Okul yonetimi ile is birliginde yasadig1 giigliiklerle ilgili goriisleri belirlemek.

A w D pRe

Rehberlik ve Arastirma Merkezi (RAM) ile is birliginde yasanilan giicliiklere yonelik goriisleri
belirlemek.

5. Ogrencinin destek aldigi diger meslek elemanlar1 ile (psikiyatr, psikolog, terapist vb.) yasadiklari
giigliiklere iliskin gortsleri belirlemek.

6. BEP gelistirme biriminin igleyisinde yasadiklar1 gii¢liiklerle ilgili goriisleri belirlemek.
Yontem
Katimcilar

Bu arastirmanin katilimcilart amagli 6rnekleme yoluyla belirlenmistir. Amagli érnekleme zengin bilgiye
sahip oldugu diistiniilen durumlarin derinlemesine ¢alisilmasina olanak saglamaktadir (Yildirim & Simsek, 2000).
Aragtirmanin yéntemine uygun bir ¢alisma grubu belirlemek igin su siirec takip edilmistir. Istanbul Il Milli Egitim
Miidiirliigiinden gerekli izinler alinarak kaynastirma 6grencisi olan okullar tespit edilmis ve se¢ilecek okullarin
farklr ilgeden olmasima dikkat edilmistir. Belirlenen kurumlarin okul miidiirlerine ziyaret gergeklestirilmis olup
aragtirmanin amaci ve igerigi hakkinda bilgi verilmistir. Goriismeye katilabilecek ve kaynastirma 6grencisine sahip
yedi goniilli sinif 6gretmeni ve alti goniillii rehber 6gretmen belirlenmistir.

Aragtirma kapsaminda goriisme yapilacak okullarda gorev yapan sinif Sgretmenleri ve rehber
ogretmenlerden goriisme i¢in uygun giin ve saatte randevu alinmis ve goriigme onam formu katilimcilara
gonderilmistir. Pandemi dolayisiyla goriismeler ¢evrimici ortamda gerceklesmistir. Ayrica katilimeilara 11 Milli
Egitim Miidiirliigiinden alinan izni gosteren belgenin bir 6rnegi sunulmustur.

Arastirma grubunda yer alan smif 6gretmenleri, arastirma siiresince O.1, 0.2, ... seklinde, rehber
ogretmenler ise R.1, R.2, ... seklinde kodlanmuistir. Sinif 6gretmenlerinin tanimlayici 6zelliklerine iligkin dagilimlar
Tablo 1’de gosterilmigtir.

Tablo 1
Sinif Ogretmenlerinin Tanimlayict Ozelliklerine Iliskin Veriler

. Mesleki Ozel-egitim kaynastirma Ozel egitim-kaynastirma Ozel egitimle ilgili Ozel egitimle
!(Oq Egitim kid lamas ile ilgili uygulamas ile ilgili MEB’in yayimladig1 ilgili gelismeleri
ismi  durumu rdem uygu & .yg . . g . . Y y . g 9 g 5
(y1l) ders alma hizmetci egitim alma  yonetmelikleri takip etme takip etme

O.1 Lisans 15 Hayir Evet Evet Evet
0.2 Lisans 10 Hayir Evet Evet Hayir
0.3 Lisans 16 Hayir Evet Evet Hayir
0.4 Lisans 15 Hayir Evet Evet Evet
0.5 Lisans 13 Hayir Evet Evet Hayir
0.6 Lisans 36 Hayir Evet Evet Hayir

‘iil;l;zk Evet Hayir Hayir Hayir
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Tablo 1’e bakildiginda, arastirmaya katilan dgretmenlerin ¢ogunun kaynastirma uygulamalar1 ve 6zel
egitim ile ilgili herhangi bir ders almadig1 fakat hizmeti¢i egitimlere katildiklar1 goriilmiistiir. Katilimcilarin
mesleki kidemleri ise 2-36 yil arasinda degismektedir. Ayrica katilimcilardan altisi lisans mezunu iken biri yiiksek
lisansini tamamlamistir. Rehber 6gretmeni 6rneklemine iligkin dagilimlar Tablo 2’de gosterilmistir.

Tablo 2

Rehber Ogretmenlerinin Tammlayici Ozelliklerine Iliskin Veriler

.. Mesleki Ozel egitim- Ozel egitim- Ozel egitimle ilgili Ozel egitimle
Kod  Egitim kaynastirma kaynastirma s - Lo 8 .
L kidem R SR MEB’in yayimladig1 ilgili gelismeleri
ismi durumu (yil) uygulamasi ile ilgili uygulamas ile ilgili Snetmelikleri takip etme takip etme
y ders alma hizmetci egitim alma y P P

R.1  Lisans 1 Evet Hayir Evet Evet

R.2  Lisans 3 Evet Evet Evet Hayir

R.3  Lisans 2 Evet Hayir Evet Evet

R.4  Lisans 15 Evet Evet Evet Evet

R.5  Lisans 7 Evet Hayir Evet Evet

R.6  Lisans 6 Evet Evet Evet Evet

Tablo 2’ye bakildiginda, arastirmaya katilan alt1 rehber 6gretmenin tamami 6zel egitim alani ile ilgili ders
almigtir ve MEB’in yayimladig1 yonetmelikleri takip etmektedirler. Katilimcilarin mesleki kidemleri ise 1-15 yil
arasinda degismektedir.

Arastirma Modeli

Istanbul ilinde Milli Egitim Bakanligina baglh ilkokullarda gérev yapan smif ve rehber 6gretmenlerin
kaynastirma uygulamasinda yasanan gii¢liiklere iligkin goriislerini belirlemeyi amaglayan bu aragtirmada kisilerin
deneyimlerini gergekgi ve biitlinciil bir sekilde sunmasi ve siirecin derinlemesine izlenebilmesi i¢in nitel arastirma
yontemlerinden durum calismasi deseni kullanilmistir. Durum galismasi arastirmada nigin veya neden sorularina
odaklanilan, arastirmacinin olayda kontroliiniin neredeyse hi¢ olmadigi, olaylar iistinde durdugu arastirma
yontemi olarak tanimlanmaktadir (Yin, 1984).

Etik ilkeler

Aragtirma siirecinde etik ilkelere dikkat edilmistir. Arastirmanin gergeklestirilebilmesi i¢in Biruni
Universitesi Girisimsel olmayan Arastirmalar Etik Kurulu’ndan 30.10.2020 tarihli 2020/44-21 numarali etik kurul
izin belgesi temin edilmistir. Ayrica aragtirmaci tarafindan dgretmen goriislerinin alinmasi igin Istanbul Il Milli
Egitim Midiirliigiin’ den arasgtirma izni alinmistir. Katilimeilarla goniilliilik ilkesine bagli olarak goériigmeler
yapilmis olup katilimcilarin isimleri arastirma siirecinde ve dokiim siirecinde gizli tutulmustur. Katilimcilarin
isimleri yerine ¢alismada kod ismi kullanilacagi bilgisi verilmistir.

Veri Toplama Araclari ve Ortam

Calisma kapsaminda Kisisel Mesleki Bilgi Formu ve Yari-yapilandirilmis Goriisme Soru Formu hem
sinif 6gretmenleri hem de rehber 6gretmenler i¢in kullanilmistir. Goriisme sorular1 hazirlanirken ilgili alanyazin
taramasindan sonra sorularin anlagilir olmasina, bilgi, diisiince ve deneyimlerini aktarabilecekleri agik uglu
sorularin olmasina dikkat edilmistir. Daha sonra arastirmaya uygun goriisme sorular1 hazirlanarak 6zel egitim
alaninda calisan bir 6gretim iiyesi tarafindan goriis alinmistir. Alinan uzman goriisiinde sorularin arastirmanin
amacina uygun oldugu sonucuna ulasilmistir.

Sinif 6gretmenleri ile yapilan goriismeler ortalama 27 dakika, rehber 6gretmenler ile yapilan goriismeler
ise 25 dakika stirmtistiir. Tablo 3°te ve Tablo 4’te goriigmelerin yapildig1 ortam ve goriisme siirelerine iliskin veriler
yer almaktadir.
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Tablo 3
Simif Ogretmeni Géoriisme Takvimi
Koq ismi Goriigme tarihi Goriigme siiresi (dakika) Kayit tiirii Goriigme yeri
0.1 01 Mart 2021 20 Gorintiilii kayit Zoom
0.2 02 Mart 2021 28 Goriintiilii kayit Zoom
03 03 Mart 2021 16 Goriintiilii kayit Zoom
04 04 Mart 2021 25 Goriintiilii kayit Zoom
0.5 05 Mart 2021 20 Goriintiilii kayit Zoom
0.6 07 Mart 2021 51 Goriintiilii kayit Zoom
0.7 08 Mart 2021 31 Goriintiilii kayit Zoom
Tablo 4
Rehber Ogretmen Goriisme Takvimi
Kod ismi Goriigme tarihi Goriigsme siiresi (dakika) Kayit tiirii Goriigsme yeri
R.1 04 Mart 2021 15 Goruntiili kayit Zoom
R.2 06 Mart 2021 12 Gorintili kayit Zoom
R.3 08 Mart 2021 24 Goruntiili kayit Zoom
R.4 10 Mart 2021 25 Gorintiili kayit Zoom
R.5 11 Mart 2021 30 Goruntiili kayit Zoom
R.6 12 Mart 2021 45 Goriintiili kayit Zoom

Veri Toplama ve Analizi

Arastirmada veriler nitel aragtirma yontemlerinde yer alan analiz tekniklerinden igerik analizi kullanilarak
coziimlenmistir. Icerik analiziyle verileri tanimlamak ve verilerin icinde sakli olan gergekleri ortaya koymak
amagctir. Burada temel yapilan birbirine benzeyen verileri belirli temalarla okuyucunun anlayacagi sekliyle
diizenlemek ve sunmaktir (Yildirnm & Simsek, 2016). Verilerden elde edilen bilgilerin, igerdikleri konularin
'benzerliklerine ya da farkliliklarina' gore simiflanmasiyla 'kategoriler' olusturulur (Berg, 2004). Bu calismada
kategoriler olusturulurken gériismede kullanilan sorular temel almmustir. Ornegin simf dgretmenleri igin;
“Kaynastirma uygulamasinda aile ile is birliginde yasadiginiz giigliiklere iligkin goriisleriniz neler?” sorusuna
gelebilecek cevaplar igin “Aile ile is birligi” kategorisi ya da rehber 6gretmenlerin, “Kaynastirma 6grencisinin
sinif 6gretmeni ile is birliginde yaganilan giigliikler neler?” sorusuna gelebilecek cevaplar i¢in “Sinif 6gretmeni ile
i birligi” kategorisi olugturulmustur. Daha sonra, sorulara verilen cevaplarin i¢inde diger kategoriler olusturularak
kodlar belirlenmistir. Temalarin i¢ ve dis tutarliligimi saglamak igin temalar ve altinda toplanan kodlar kontrol
edilmistir. Son agama olan bulgularin yorumlanmasi bolimiinde arastirmaci ulastigi sonuglar1 yorumlamastir.

Arastirmanin Gecgerlik ve Giivenirligi

Nitel calismalarda gegerlik i¢in inanirlik kavrami kullanilmaktadir. inanirlilik, bulgularin gerceklikle ne
diizeyde uyumlu oldugunu ifade etmektedir (Arastaman & Fidan, 2015). Lincoln ve Guba (1986) inandiriclikta
kullanilan yontemler arasinda uzun siireli etkilesim, uzman incelemesi, katilimci teyidi ve derinlik odakli veri
toplamay1 onermistir. Bu ¢alismada inanilirlik boyutunda su konulara yer verilmistir. Arastirmada kullanilan
goriisme sorular1 igin uzman goriisiine basvurulmasidir. Egitimde 6lgme ve degerlendirme, 6zel egitim ve
psikolojik danigmanlik ve rehberlik uzmanlarina goriisme sorulari gonderilmis ardindan uzmanlardan gelen
oneriler dogrultusunda goriisme sorular1 diizenlenmistir. Bu Onerilerden birisi sorularda kavram biitiinliigiiniin
saglanmasi olmustur. Verilerin analizinde nitel arastirma konusunda deneyimli bir arastirmaci tarafindan temalar
ve alt temalar olusturularak arastirmacinin tema, alt temalar1 ile karsilagtirilmistir. Bunun i¢in Miles ve
Huberman’mn (1994) “géris birligi / (goris birligi + goriis ayriligl) x 100” formdilii kullanilmistir. Nitel
caligmalarda, uzman ve arastirmacinin degerlendirmeleri arasinda %90 ve iizeri bir uyum saglanmasi
beklenmektedir (Biiylikoztiirk vd., 2016). Bu dogrultuda uzman ile yapilan giivenirlik ¢alismasinda sinif
ogretmenleri i¢in %97, rehber 6gretmenler icin %93.15 uyum bulunmustur. Arastirmanin gegerliligi igin
goriigmelerden elde edilen verilerin ayrintili rapor edilmesi ile saglanmaya g¢alisilmistir. Goriisme sorularint
hazirlama agsamasinda, i¢ gegerliligi saglamak i¢in sorularin olusturulmasinda ilgili alanyazin gézden gegirilerek
kavramsal ¢erceve olusturulmustur.
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Bulgular

Aragtirma verilerinin analizinin sonucunda smif 6gretmenleri igin sekiz, rehber dgretmenler i¢in yedi
temaya ulagilmistir. Tema ve alt temalara iligkin bilgilere Tablo 5'te yer verilmistir. Ayrica bulgular boliimiinde
her bir temaya iligkin tablo altinda frekans: yiiksek olan alt temalara iliskin katilimer goriislerinden drnekler yer
almaktadir.

Tablo 5
Simif Ogretmenleri I¢in Genel Tema Yapist

Temano Tema ad:
Ogretim siirecinde yasanan giigliikler

BEP hazirlama

BEP uygulama sirasindan yasanilan giigliikler
Akademik becerilerin ogretiminde yasanan giigliikler

Destek hizmetler ile yasanilan giigliikler

Rehber ogretmen ile is birliginde yasanilan giicliikler
Diger meslek elemanlariyla (psikiyatrist, dil terapisti vb.) is birliginde giicliikler
Okul disi egitimle is birliginde (RAM, Rehabilitasyon Merkezi) giicliikler

Okul idaresi ile is birliginde yasanan giigliikler

3

4 Aile igbirliginde yasanilan giicliikler
5 Sinifin ve okulun fiziki ortam1

6

Mesleki yeterlik anlaminda yasanan giigliikler
Not: BEP = bireysellestirilmis egitim programi; RAM = rehberlik ve arastirma merkezi.

Ogretim Siirecinde Yasanan Giicliikler
BEP Hazirlama

Aragtirmaya katilan sinif 6gretmenlerinin BEP hazirlama siirecine yonelik goriislerine iligskin frekans
bilgileri Tablo 6’da verilmistir. Tablo 6 incelendiginde dikkat ¢eken bulgulardan biri O.6’nin internette hazir
bulunan BEP planlarini kullandigini bildirmesi olmustur. Rehber 6gretmenden destek alarak hazirlayan simif
dgretmeni O.2’nin ifadesi su sekildedir:

“BEP plan1 hazirlarken idareci, smif 6gretmeni ve rehber dgretmenin bir araya gelerek hazirlamasi
gerekir. Fakat bu paydaslarin bir araya getirilmesi zor olmakta. Rehber 6gretmenimizin destegiyle BEP
planlarimizi hazirlamaktayiz.”

Tablo 6
BEP Hazirlamaya Iliskin Gériisler
Goriisler Katilimci (n)
1. Sadece rehberlik 6gretmenlerinden destek alarak hazirlayanlar 5
2. Internette hazir bulunan BEP’leri kullananlar 1
3. Ogrencinin kaynastirma raporu bulunmadigi icin BEP hazirlamayan 1

Not: BEP = bireysellestirilmis egitim program.
BEP Uygulama

Aragtirmaya katilan sinif d6gretmenlerinin BEP uygulama siirecine yonelik goriislerine iliskin frekans
bilgileri Tablo 7°de verilmistir. Tablo 7’ye bakildiginda smif mevcudunun kalabalik olmasindan kaynakli
uygulamada giicliik yasayan 6gretmenlerin goriisii su sekildedir:

“Siniflarimizin mevcudu ortalama 40 civarinda. Her sinifta yaklasik 2 3 kaynastirma 6grencisi var. Bu
kaynastirma Ogrencilerinin kaynastirma sebepleri birbirinden farkli. Bu sebeplerle kaynastirma
dgrencisinin bireysel egitim planin1 uygulamakta giigliik yasiyorum.” (O.1)

“BEP’i uygulamak zor &grenciyle. Ciinkii dgrenci devamsizlik yapiyor, gelmiyor, uymak zorlastyor.
BEP’i 6grencinin disiplininden dolay1 uygulamada giigliik ¢ekiyoruz.” (0.2)
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Tablo 7
BEP Uygulamada Yasanan Giicliiklere Iliskin Goriisler
Goriisler Katilimet (n)
1. Ogrenci disiplininden kaynakh giigliik yasayanlar 2

2. Smif mevcudunun kalabalik olmasindan kaynakl giicliik yasayanlar 2
3. BEP’i uygulamada giigliik yasamayanlar 2
1

4. BEP hazirlamayan
Not: BEP = bireysellestirilmis egitim programi.

Akademik Becerilerin Ogretimi

) Tablo 8’de akademik becerilerin 6gretiminde yasanan giigliiklere dair frekans bilgileri yer almaktadir.
Ogrenci tanisindan kaynakli giigliik yasadigini belirten 6gretmen goriisii ve sinif mevcutlarinin kalabalik olmasina
deginen gorisler su sekildedir:

“Dikkatini toplamada, ne yapmasi gerektigini ifade etmede sikinti ¢ekiyoruz. Verilen gérevi yaparken
stirekli saga sola bakmak, beni bile lafa tutup benim de dersten kopmami neden oluyor.” (0.6.)

“Siniflarimiz ¢ok kalabalik oldugu i¢in, gocuklar ile bire bir ilgilenmekte gii¢likk cekiyoruz. Biliyorsunuz
ders siiresi sinirli. 40 dakikalik siirede her 6grenciye yaklasik 1 dk. zaman ayirabiliyoruz. 39 ¢ocuga siz
kenarda durun ben 5 dk. diger arkadasimiz ile ilgilenecegim deme gibi bir liiksiiniiz yok.” (O.1.)

Tablo 8
Akademik Becerilerin Ogretimine Iliskin Goriisler
_ Goriisler Katilime1 (n)
1. Ogrencinin tanisindan kaynaklanan sorunlar 4
2. Sinif mevcutlarinin kalabalik olmasi ve miifredat sorunu 2
3. Akademik becerilerin dgretiminde giicliik yasamayan 1

Destek Hizmetler ile flgili Yasamilan Giicliikler
Rehber Ogretmen ile Is Birliginde Yasanan Giicliikler

Rehber 6gretmenle is birliginde yasanan giicliiklere iligkin frekans bilgileri Tablo 9°da yer almaktadir.
Tablo 9 incelendiginde 6gretmenlerin bilyiikk ¢ogunlugunun rehber 6gretmenle is birliginde giiglik yasamadigi
goriilmektedir. Buna iligkin goriisler su sekildedir:

“Rehber dgretmenle is birliginde bir giicliik yasamadim. Son derece ilgili.” (0.3)

“Okulumuzda yaklasik iki bin civar1 6grenci bulunmakta. Bu 6grencilerin altmisa yakimi kaynastirma
ogrencisi. Kalabalik bir okul olmamiza ragmen tek rehber 6gretmen bulunmakta. Bu ylizden kaynagtirma
ogrencileri ile ilgili yapilacak olan ig birligi sinirli kalmakta.” diyerek rehber 6gretmen yetersizligini
vurgulamstir. (0.2)

Tablo 9
Rehber Ogretmenle Is birliginde Yasanan Giigliikler
Goriisler Katilimci (n)
1. Rehber dgretmenlerle is birliginde giigliik yasamayanlar 6
2. Rehber §gretmen sayisinin yetersizligi 1

Diger Meslek Elemanlaryla (Psikiyatrist, Dil Terapisti vb.) Is Birliginde Giicliikler

Diger destek elemanlariyla ig birliginde yasanan giicliiklere iliskin goriislerin frekanslar1 Tablo 10°da
verilmigtir. Simf 6gretmenlerinin yanitlari bu soruda daha cok is birligi saglayamayan ve smirh is birligi
saglanmasi yoniinde dagilmistir. Ogretmen goriislerine agagida yer verilmistir.

“Onlarin bizimle iletisim kurmalar1 gerekir aslinda. Benim dil konusma terapistine giden dgrencim var.
Fakat bir iletisim ve ig birligi saglanmiyor.” (O.1)
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“Psikiyatriste giden kaynastirma 6grencim ile ilgili tarafima bir form gonderildi. Bu formu doldurup
tekrar veli yoluyla gondermem istendi.” Seklinde goriis belirterek is birliginin tek tarafli saglandigina
dikkat ¢ekmistir. (O.2)

Tablo 10

Diger Meslek Elemanlariyla Is Birliginde Yasanan Giicliikler

Goriisler Katilimet (n)
1. Is birligi saglayamayan 3
2. Sinirlt is birligi saglayan 3
3. Is birligi saglayan 1

Okul Dus1 Egitimle Is Birliginde (Rehberlik ve Arastirma Merkezi, Rehabilitasyon Merkezi) Giicliikler

Smif 6gretmenlerinin okul dist egitimle is birligine dair goriiglerinin frekanslar1 Tablo 11°de verilmistir.
Sinif 6gretmenlerinin goriisiine asagida yer verilmistir.

“Giiglik yastyoruz ciinkii RAM ¢ok yogun calisiyor, istedigimiz tarihlerde randevu bulamiyoruz.
Cocuklari tanilar ¢ok gec belirleniyor. Bir ilgede bir RAM yeterli degil. Destek egitim ile de is birligi
saglayamiyoruz agikgasi. Ciinkii resmiyette bdyle bir sey yok.” (0.1)

Tablo 11

Olkul Dis1 Egitimle Is Birliginde Yasanan Giigliikler

Goriigler Katilimei (n)
1. Is birliginde giiglilk yasamayanlar 2
2. Iletisim kurmada yasanan giicliikler 4
3. Tanilama siirecinde yasanan giicliikler 1

Okul idaresi ile Is Birliginde Yasanan Giicliikler

Sinif dgretmenlerinin kaynastirma uygulamasinda okul yonetimi ile is birliginde yasadig1 giigliiklere
iliskin goriislerinin frekanslar1 Tablo 12’de verilmistir. Tablo 12 incelendiginde sinif 6gretmenlerinden okul
idaresiyle is birliginde giicliik yasamayan dgretmenlerin yer aldig1 gériilmektedir fakat yonetmelige uygun 6grenci
yerlestirilmemesine iligskin goriis bildiren ve okul idaresinin kaynastirma uygulamasina vurgu yapan dgretmenin
goriigiine asagida yer verilmistir.

“Okul idaresi bazi1 siniflara kaynastirma 6grencisi hi¢ yerlestirmezken bazi siniflara {i¢ tane kaynastirma
Ogrencisi yerlestiriyor. Yani kaynastirma 6grencisi olan var ama hi¢ olmayan da var. Bu durumda okul
idaresi beni zorluyor.” (O.5)

“Okul idaresinin bilgisi ok yetersiz. Is birligi saglamak veya destek almak istediginizde bu dgrencilerin
sadece idare edilmesine, hocam seni rahatsiz etmiyorsa takilma bos ver seklinde yaklasiyor. Idarenin daha
hassasiyetle yaklasmasi gerekirken higbir bilgiye sahip degiller.” Seklinde ifade ederek okul idaresinin
kaynastirma uygulamastyla ilgili bilgi yetersizligini belirtmistir. (0.7)

Tablo 12

Okul Idaresi ile Is Birliginde Yasanan Giicliikler

Goriisler Katilimei (n)
Okul idaresi ile ig birliginde higbir gii¢liik yasamayan 3

Okul idaresinin kaynastirma ile ilgili bilgisi yetersizligi 2
Yonetmelige uygun dgrenci yerlestirilmemesi 1
1

Okul idaresinin is birliginde arka planda kalmas1

Aile ile is Birliginde Yasamlan Giicliikler

Kaynastirma 6grencilerinin aileleriyle is birliginde yasanan giigliikler ile ilgili olarak 6gretmen goriisleri
ve frekanslar1 Tablo 13’te verilmistir. Sinif 6gretmenlerinin aile ile is birliginde giicliikk yasadigi noktalardan biri
ailenin 6grenciyi kabullenmemesi yoniinde olurken bir diger giicliik ise aile tarafindan 6gretmenin suglandig
olmustur. Ogretmen goriislerine asagida yer verilmistir.
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“Aile ¢ocuklarinin diger gocuklardan daha istte oldugunu kabul ediyor bu konuda sikinti yasiyoruz.
Rapor almak istemiyor dgrenci i¢in biz yine de elimizden geleni yapiyoruz dgrenci i¢in rapor bir kagittir
belki ama ilerisi i¢in nasil olumlu mu yansir olumsuz mu bilmiyorum. Aileyle bu konularda zorluk
yastyorum.” (0.4)

“Ogrencinin ailesi ¢ok hir¢in genel olarak ¢ocugunun durumunun eksiklik olarak gérmesinden dolay1
okula geliyor onun iyiligini diisiindiigiimiizii zannetmiyor, sanki herkes ¢ocugunun diismaniymis gibi
sinirli ve tepkili geliyor okula. Birden rehber 6gretmenin odasina cagriliyorsunuz.” (0.7)

Tablo 13

Aile ile Is Birliginde Yasanilan Giicliikler

Goriigler Katilimei (n)
Ogrencinin durumunu kabullenmeme 3

Ailenin ¢gocugun durumunu takip etmeme 1
Ogrencinin durumunu kabullenip 6gretmenleri suglama 1
Pargalanmuis aile ¢ocuklari 1

1

Herhangi bir giicliik yasamayan

Smifin ve Okulun Fiziki Ortam

Aragtirmaya katilan sinif 6gretmenlerinin fiziki ortamla ilgili goriis ve frekanslar1 Tablo 14’te verilmistir.
Fiziksel ortamin yetersizligi ve 6grenciye olan yansimalari ile ilgili 6gretmen goriisiine asagida yer verilmistir.
Tablo 14
Okulun ve Sinifin Fiziki Ortami

Goriigler Katilimei (n)
Fiziksel ortam yeterli 3
Fiziki ortam ve okul yetersiz 4

“Bedensel engeli olan 6grenci genelde olarak birinin yardimiyla inmesi gerekiyor, 6grenci inip ¢ikmakta
sorun yastyor. Okulun asansorleri var ama kapali. Ogrenci siirekli birilerinin yardimiyla inip gikiyor. Bu
yiizden smifta yalmzlagiyor genelde de smifta tek oturuyordu.” (0.7)

Mesleki Yeterlik Anlaminda Yasanan Giicliikler

Sinif dgretmenlerinin kaynastirma uygulamasinda mesleki anlamda yasadiklari giigliiklere iliskin goriis
ve frekans1 Tablo 15°te verilmistir. Mesleki yeterlik anlaminda Ogretmenlerin tamami lisans egitiminin
yetersizliginden kaynakli giicliik yasadigini bildirmistir. Ogretmen goriisiine asagida yer verilmistir.

“Giglik yastyoruz, yetersiz hissettigimiz ¢ok oluyor. Bize tniversitede hep normal geligsime sahip
cocuklarla calisacagiz sekliyle egitim verildi, hayatin gercegi bu.” (O.1)

“Yetersizlik yagtyorum ¢iinkii verdiginizi alamiyorsunuz. Nasil vereceginizi bilmiyorsunuz ya da.
Universitede belki bdyle bir gézlem yapabilseydik daha iyi olabilirdi.” (O.5)

Tablo 15
Mesleki Yeterlik Anlaminda Yasanan Giicliikler
Goriisler Katilimci (n)
Lisans egitiminin yetersizliginden kaynakli 7

Rehber dgretmenler igin tema ve alt temalara iliskin bilgilere Tablo 16°da yer verilmistir. Ayrica bulgular
boliimiinde her bir temaya iligkin tablo altinda frekansi yiiksek olan alt temalara iliskin katilimc1 goriislerinden
ornekler yer almaktadir.
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Tablo 16
Rehber Ogretmenler I¢in Genel Tema Yapist
Tema no Tema adi
1 BEP gelistirme biriminde yasanan giigliikler
2 Destek hizmetler ile yasanilan giigliikler

Destek egitim odasiyla ilgili yasanan giigliikler
Diger meslek elemanlariyla (psikiyatrist, dil terapisti vb.) is birliginde giicliikler
RAM ile is birliginde giicliikler

3 Smif 6gretmeni ile is birliginde yasanan giigliikler
4 Okul idaresi ile ig birliginde yasanan giicliikler
5 Aile is birliginde yasanilan giigliikler

6 Mesleki yeterlik anlaminda yasanan giicliikler
Not: BEP = bireysellestirilmis egitim programi; RAM = rehberlik ve arastirma merkezi.

BEP Gelistirme Biriminde Yasanan Giicliikler

Aragtirmaya katilan rehber 6gretmenlerinin BEP gelistirme birimine yonelik goriislerine iligkin frekans
bilgileri Tablo 17°de verilmistir. Arastirmaya katilan rehber 6gretmenlerin tamami BEP gelistirme biriminde diger
iiyelerin gorevlerini yerine getirmedigi goriisii ortaya konulmustur. Ogretmenlerin gériisii su sekildedir:

“Genel itibariyle bu siireci ben yiiriitiiyorum. Psikolojik danigman ve rehber 6gretmen bu birimin dogal
bir liyesi sadece onun isi degil aslinda.” (R.1)
“Sinif o6gretmenleri bu konudaki is yiikiinii rehberlik servisine yiiklemekte gerekli Ozveriyi
gostermemekte.” (R.4)

Tablo 17

BEP Gelistirme Biriminde Yaganan Giigliikler

Goriig Katilimei (n)
1. BEP gelistirme biriminde diger {iyelerin gorevlerini yerine getirmemesi 6
Not: BEP = bireysellestirilmis egitim programi.

Destek Hizmetler ile Yasanilan Giicliikler
Destek Egitim Odasyla Ilgili Yasanan Giicliikler

Rehber 6gretmenlerin destek egitim odasiyla ilgili goriis ve frekanslar1 Tablo 18’de verilmistir. Destek
egitim odasiyla ilgili 6gretmen goriisleri su sekildedir:

“Okulda bir destek egitim odasi yok. Bir siifi bosaltip masa tenisi koyuyorlar ama destek egitime oda
yok. Ogretmenler BEP kapsaminda ders vermek yerine DYK (destekleme ve yetistirme kursu) dersi
vermeyi tercih ediyor. Ciinkii DYK’da verilen ek ders iicreti daha yiiksek.” (R.1)

“Destek egitim odasinin olmamasi ¢ok bilyiik bir eksiklik okulumuzda. Ciinkii destek egitim verecek
dgretmen bulma konusunda sikint1 yastyoruz. Ogretmenlerin {izerindeki ders yiikiiniin fazla olmasi ve
Odenen ticretin diisiik olmas1 6nemli etkenler.” (R.4)

Tablo 18
Destek Egitim Odasiyla Ilgili Yasanan Giigliikler
Goriig Katilimci (n)
1. Destek egitim odasinin olmamasi ve sinif 6gretmenlerin ders vermek istememesi 4
2. Destek egitim odast ile ilgili gii¢liik bildirmeyenler 2

Diger Meslek Elemanlariyla (Psikiyatrist, Dil Terapisti vb.) Is Birliginde Giicliikler

Rehber Ogretmenlerin goriislerine iliskin frekans bilgileri Tablo 19’da verilmisgtir. Diger meslek
elemanlartyla ig birliginin tek tarafli oldugunu belirten 6gretmen goriisii su sekilde belirtmistir:

“Psikiyatristler veli aracihityla tarafimiza ulasiyor. Ogrenciyle ilgili bilgi istiyor ve form doldurtuyor.
Ancak doldurulan form ve 6grenciyle ilgili sonrasinda bilgi aktarimi olmuyor. Ne oldugunu 6grenmek
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icin veli ve meslek elemanlariyla iletisime gegmeye calisiyoruz. Cogu zaman bu ¢abamiz sonugsuz
kaliyor.” (R.6)

Tablo 19
Diger Meslek Elemanlariyla (Psikiyatrist, Dil Terapisti vb.) Is Birliginde Giigliikler

Goriisler Katilimet (n)
1. Diger meslek elemanlartyla is birliginde giicliik yasayanlar 5
2. Diger meslek elemanlariyla is birliginde gii¢liilk yasamayanlar 1

RAM ile Is Birliginde Giicliikler

Rehber 6gretmenlerin RAM ile is birliginde yasadigi giiglilkler Tablo 20’de verilmistir. Tablo 20
incelendiginde arastirmaya katilan rehber 6gretmenlerin ¢cogunlugunun RAM ile is birliginde giicliik yasamadigi,
yasayan 0gretmenlerin ise yanlig tanilamadan kaynakli giigliik yasadigi goriisii ortaya ¢ikmistir. Giigliik yasayan
Ogretmen goriisiine asagida yer verilmistir.

“Bazen tanilama islemlerinde sikint1 yasaniyor. Ben daha dnce ii¢c sene RAM’da calistigim i¢in orada
yapilan is ve islemlere hakimim. Yapilan yanlis tanilamalarda ve yonlendirmelerde bunu neye dayanarak
yaptiklarini sordugumuzda iletisime kapalilar. Herhangi bir sekilde yardime1 olmuyorlar. Siireg¢ hep uzun
isliyor.” (R.4)

Tablo 20
RAM ile Is Birliginde Giigliikler
Goriisler Katilimet (n)
1. RAM ile is birliginde gii¢lik yasamayanlar 4
2. RAM’da yapilan yanlis tanilama 2

Not: RAM = rehberlik ve aragtirma merkezi.
Simif Ogretmeni ile Is Birliginde Yasanan Giicliikler

Aragtirmaya katilan rehber 6gretmenler sinif dgretmenleri ile is birliginde yasanan giigliiklerle ilgili
olarak goriisleri Tablo 21°de verilmistir. Arastirmaya katilan rehber 6gretmenlerin cogunlugu sinif 6gretmenlerinin
engel tiirleri hakkinda yeterli bilgiye sahip olmadigini bildirmislerdir. Ayrica BEP hazirlanmasi ile ilgili sinif
ogretmenleriyle is birliginde giigliik yagayan 6gretmen goriigiine de asagida yer verilmistir.

“Smuf d6gretmeni engel tiirlerinin 6zelliklerini bilme konusunda sorun yasiyor. Mesela DEHB (Dikkat
Eksikligi ve Hiperaktivite Bozuklugu) olan bir dgrencimiz vardi. Ogretmen bunun farkinda degil.
Ogrencinin siirekli hareket halinde olmasindan, hatta pencere kenarinda oturmak istemesinden
sikayetciydi. Ogretmene bu durumdan bahsettim. DEHB olan &grencinin dzelliklerini, smifta onlara nasil
davranmasi gerektigini, 6grencinin egilimlerini anlattim.” (R.3)

“Ogretmenler BEP hazirlamay1 yiik olarak goriiyor. Her seminerde BEP hazirlama ile ilgili bilgi
sunmama ragmen donem basinda BEP’ in nasil hazirlanacagi ile ilgili sorular geliyor. BEP’e uygun soru
hazirlamay1 da yiik olarak goriiyorlar ve uygulamiyorlar. Bu nedenler is birligi yapmamiza engel oluyor.”

(R.5)
Tablo 21
Sinif Ogretmeni ile Is Birliginde Yaganan Giigliikler
Gortgler Katilimei (n)
1. Sinif 6gretmenleri ile is birliginde sorun yasamayanlar 1
2. Smif dgretmeninin, dgrencinin engel tiiriine uygun davranmamasindan kaynakli sorun yasayanlar 4
3. BEP’in hazirlanmasinda ve uygulanmasinda sorun yasayanlar 1

Not: BEP = bireysellestirilmis egitim programi
Okul idaresi ile Is Birliginde Yasanan Giicliikler

Aragtirmaya katilan rehber 6gretmenlerin okul idaresi ile is birliginde yasadig: giigliiklere iliskin goriis
ve frekanslar1 Tablo 22’de verilmistir. Tablo 22 incelendiginde rehber 6gretmenlerin okul idaresiyle giigliik
yasadig1 konularin okul idaresinin kaynastirmaya olan duyarsiz bakis agisinin ve okul idaresinin destek egitim
odasi saglama noktasinda geregini yapmamasi olarak ortaya ¢ikmistir. Rehber 6gretmen goriislerine asagida yer
verilmistir.
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“Miidiir bey kaynastirma uygulamasina duyarsiz. Ogrencileri RAM’a yénlendirirken miidiir bey gok
sorguluyordu, gereksiz bulup konuyu kapatmak isitiyordu.” (R.2)

“Okulumuzda destek egitim odast yok. Bunu idareye soyledigimde fiziksel ortam uygun degil dediler.
Miizik odasi var ama destek egitim odas1 yok. Ya da bir sinif bosaltip masa tenisi koyuyorlar fakat destek
egitime yer yok diyorlar.” (R.3)

Tablo 22

Okul Idaresi ile Is Birliginde Yasanan Giicliikler

Goriisler Katilimet (n)
1. Okul idare ile is birliginde sorun yasamayanlar 3
2. Kaynastirma uygulamasinda duyarsizlik nedeniyle giigliik yasayanlar 2
3. Destek egitim odasiyla ilgili giicliik yasayanlar 1

Aile Isbirliginde Yasamlan Giicliikler

Rehber 6gretmenlerin aile ile is birliginde yagadig: giicliiklere iliskin goriis ve frekans bilgisi Tablo 23°te
verilmistir. Tablo 23 incelendiginde okul rehber 6gretmenlerinin tamami kaynastirma uygulamasinda ailenin
6grencinin durumunu kabullenmemesinden kaynakli is birligi saglanamadigi yoniinde goriis bildirmistir. Rehber
O0gretmenlerin goriisii su sekildedir:

“Kaynastirma uygulamasinda 6grencinin tanilama siirecinde aile ile ¢ok sikint1 yasiyoruz. Veli bu durumu
kabul etmek istemiyor. Benim ¢ocugum normal, siz benim ¢ocuguma deli raporumu aldiracaksiniz
seklinde ciddi doniisler oluyor. RAM raporunu ciddi bir psikiyatrik bozukluk raporu gibi algiliyorlar.”

(R.1)
“Aileye ¢cocugun 6zel oldugunu anlatirken, aile kabul etmiyor. Sonraki siiregte ise dgretmeni sugluyor.”
(R.5)
Tablo 23
Aile Isbirliginde Yasanan Giigliikler
Goriisler Katilimet (n)
1. Kaynastirma dgrencisi oldugunu kabullenememe 6

Mesleki Yeterlik Anlaminda Yasanan Giicliikler

Rehber 6gretmenlerin mesleki yeterlik anlaminda yasadigi giicliiklere iliskin goriis ve frekanslar1 Tablo
24°te verilmistir. Tablo 24 incelendiginde rehber 6gretmenlerin biiyiik bir gogunlugu mesleki yeterlilik anlaminda
glicliik yasamadig1 goriilmektedir ancak giicliik yasayan 6gretmenlerin ise deneyim ve bilgi eksikligi konusunda
glicliik yasadig1 goriilmektedir. Giigliik yasayan 6gretmenlerden birinin goriisii su sekildedir:

“Universitede aldigimiz egitimle MEB’de géreve basladigimizda, bu konudaki ihtiyaclar1 karsilayacak
donanima sahip olmadigimiz ortaya ¢ikiyor.” (R.4)

Tablo 24
Mesleki Yeterlik Anlaminda Yasanan Giicliikler
Goriisler Katilimci (n)
1. Mesleki yeterlilik anlaminda giigliik yasamayanlar 4
2. Deneyim ve bilgi eksikligi nedeniyle giicliik yasayanlar 2
Tartisma

Bu arastirmada, Istanbul’da bulunan ilkokullarda calismakta olan 6zel egitime gereksinim duyan
Ogrencisi bulunan sinif 6gretmenleri ve okul rehber 6gretmenlerine kaynastirma uygulamasinda yasamis olduklari
glicliiklerle ilgili sorular sorulmugtur. Sinif ve rehber 6gretmenlerinin BEP hazirlama ve uygulamada, akademik
beceri 6gretiminde ve kaynastirma 6grencisinin egitiminde yer alan diger unsurlarla ilgili gériislerine ulagilmistir.

Kaynastirma uygulamasinda dgrencinin yalnizca sinifa yerlestirilmesi degil ayni zamanda basarili bir
kaynastirma uygulamasi i¢in baz1 diizenlemelerin yapilmasi gereklidir. Basartya ulagtiracak olan bu unsurlar ise
ogretmenler, 6grenciler, bireysellestirilmig egitim programlari, aileler ve okul idareleridir (Batu, 2000; Kircaali-
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Iftar & Batu, 2011). Bu ¢alismada smif ve rehber dgretmenlerinin bu ve benzeri unsurlarla yasadig: giicliikler
iizerinde durulmustur.

BEP; hizmet alanlarla hizmet verenlerin tizerinde anlagmaya varmis, olduklar1 bir s6zlesmedir (Kargin,
2007). Hizmet verenler, 6zel egitime ihtiyaci olan bireyin egitiminden sorumlu tiim bireyler (6zel egitim
Ogretmeni, genel egitim/sinif 6gretmeni, rehber 6gretmen, psikolog gibi) hizmet alanlar ise 6zel egitime ihtiyag
duyan bireyin ailesi ve bazi durumlarda da bireyin kendisidir (Avcioglu, 2011; Kargin, 2007; MEB, 2006; Yilmaz
& Batu, 2016). BEP, tek bir kisi tarafindan hazirlanan bir program olmaktan daha c¢ok, 6zel gereksinimli
egitiminden sorumlu tiim bireylerin bu programin hazirlanmasma aktif bir bicimde katilimlarini ve belirlenen
hedefleri tiim katilanlarin benimsemesini gerektiren bir programdir (Kargin; 2007). Ancak yapilan bu ¢alismada
okullarda bir BEP gelistirme biriminin olmadigini, BEP hazirlama amaci ile ilgili kisilerin belli siirelerde bir araya
gelmedigini gostermektedir. Ayrica BEP planint uygulanabilirligi igin siif mevcutlarinin azaltilmasi da 6énemli
bir bulgu olarak dikkat ¢gekmektedir. Bu agidan bakildiginda ilgililer arasindaki is birligi ve iletisimde goriilen
eksikligin, sinif mevcudunun fazlaligmin kaynagtirma 6grencileri i¢in uygun BEP hazirlamay1 ve uygulamayi
giiclestirdigi sdylenebilir. Kaynastirma 6grencilerinin siniflara esit sekilde dagitilmamasi ve bazi siniflarda tanist
farkli olan kaynastirma &grencilerinin bulunmasi da diger bir giicliik olarak belirtilmekle beraber yapilan ¢alisma
ile de ortiismektedir (Batu & Topsakal, 2003; Karaca, 2018; Orhan, 2010; Ozgiines, 2016; Yener & Dayi, 2021).

Kaynastirma uygulamasinda saglanan ig birliginde sinif 6gretmenleri, 6zel egitim 6gretmenlerinin diginda
okul i¢inde egitimden sorumlu olan bransg Ogretmenleri, psikologlar, rehber Ogretmenleri ve konusma—dil
terapistleri gibi ilgili hizmet uzmanlarinin da yer aldig1 belirtilmektedir (Friend & Cook, 2003). Bu uzmanlarin is
birligi i¢inde ¢aligmasi gerekmektedir (Glimiigkaya, 2018). Arastirmaya katilan simif 6gretmenlerinin gogunlugu
rehber 6gretmen ile is birliginde giiglik yasamadiklarini, kolaylikla ulasabildiklerini ve kendilerine yardimci
olduklarini belirtmistir. Rehber 6gretmenlerin sinif 6gretmenine olumlu yénde yardim saglayan yardime1 uzmanlar
oldugu, okul rehberlik servislerinin, kaynastirma uygulamasinda profesyonel anlamda simif 6gretmenleri igin
o6nemli bir destek oldugu yapilan diger ¢aligmalarda da ortaya konulmustur (Batmaz & Cermik, 2019). Bu goriisiin
aksine Akcan (2013) yaptig1 ¢alismada sinif 6gretmenlerinin, rehber 6gretmenlerden kaynastirma uygulamasiyla
ilgili yeterli destegi alamadigini bildirmistir. Rehber 6gretmenlerin, sinif 6gretmeniyle is birligi saglarken yasadigi
giicliiklerin ise genellikle sinif 6gretmenlerinin dgrencinin engel tiirii hakkinda yeterli bilgiye sahip olmamasi,
BEP hazirlamayla ilgili bilgi eksikliklerinin olmasi ve BEP hazirlamayr yiik olarak gormesi de rehber
ogretmenlerle is birligini engelledigi yoniindedir.

Kaynastirma uygulamasinda okul idarelerinin 6zel egitim hizmetlerinin sunulmasinda ve bu hizmetlerin
yiriitiilmesinde 0gretmenle is birligi saglama gibi gorev ve sorumluluklari bulunmaktadir. Ancak yapilan bu
caligmada sinif ve rehber 6gretmenlerinin okul idaresi ile is birliginde yasadig: giicliikler oldugu goriilmiistiir. Bu
glicliikler arasinda; okul idaresinin kaynastirma hakkinda yeterli bilgiye sahip olmamasi ve yonetmeliklere uygun
sekilde kaynastirma 6grencilerini siiflara yerlestirmemesi yer alirken ayn1 zamanda okul idaresinin kaynastirma
uygulamasi i¢in destek egitim odasi agmayarak kaynastirma uygulamasi icin isleri zorlastirdigi goriilmektedir.
Oysa MEB’in 18/05/2015 tarih ve 2015/15 say1li genelgesinde kaynastirma uygulamalari kapsaminda yetersizligi
olmayan akranlartyla birlikte ayn1 sinifta egitimlerine devam eden 6zel egitim ihtiyaci olan 6grenciler i¢in “Destek
Egitim Odas1” agilmasi zorunlu kilinmistir. Okul idaresi tarafindan 6gretmenlerin kaynastirma uygulamalari
konusunda yalniz birakilmasi kaynastirma uygulamasiyla ilgili yetersiz hissetmelerine ve olumsuz tutum
gelistirmelerine neden olmaktadir (Avramidis & Norwich, 2002; Babaoglan & Yilmaz, 2010; Boer vd., 2011;
Bradshaw, 2009; Cardona, 2009; Demir & Agar, 2011; Fakolade & Adeniyi, 2009; Fuchs & Mandell, 2002; Hwang
& Evans, 2011; Kuyini & Mangope, 2011; Kuzu, 2011; Unal, 2010).

Kaynastirma uygulamasinin bagariya ulagsmasinda aile stiphesiz en énemli unsurlardan biridir. Ciinkii
aileler, cocugun okul dis1 performansiyla ilgili 6gretmene hem doniit vermekte hem de ¢gocugun okul diginda var
olan diinyasinda da gelisimini desteklemesi gerekmektedir. Yapilan arastirmada ise sinif ve rehber 6gretmenlerinin
ailelerle is birligi saglamada giicliik yasadigi goriisii ortaya cikmistir. Gliglik yasanan konularin baginda
kaynagtirma 6grencisinin tanisinin aile tarafindan kabul edilmemesi yer almaktadur. Tlgili literatiirde de bu sonuca
paralel olarak, kaynastirma Ogrencilerinin ebeveynleri c¢ocuklarinin 6zel durumlarini kabullenmedikleri,
ogretmenlerin ailelerle iletisim problemi yagadigi, ailelerin ¢ocuklar1 hakkinda bilgi sahibi olmadig1 sonuglarina
ulagmistir (Glizel, 2014; Yilmaz, 2015). Arastirmanin bir diger bulgusu ise rehber gretmenler 6grenciyi RAM’a
yonlendirmek istediklerinde ailelerin ¢ekimser davranarak ¢ocuk i¢in hazirlanacak olan raporu ciddi bir psikiyatrik
bozukluk olarak algiladiklart yoniindedir. Parmaksiz ve Gok (2017) de gerceklestirdigi c¢aligmada rehber
ogretmenlerin aileler ile ig birligi saglayamadigini, 6grenciyi RAM’a veya doktora yonlendirirken velinin tereddiit
ederek kabul etmedigini ortaya koymustur. Yiiksel ve Tanriverdi’nin (2019) yapmis oldugu ¢aligmada ise aileler
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¢ocuklarinin tan1 almasindan sonra yalnizlastiklarini ve ¢evrelerinden destek goremediklerini ortaya koymustur.
Bu bulgu ailelerin kaynastirma uygulamasina karsi ¢ekimser kalma nedenlerini ortaya koyar niteliktedir.
Kaynastirma Ogrencilerinin ailelerine psikolojik ve sosyal destek verilerek, ailenin ¢ocugu kabul stireci
kolaylagtirilabilir ve aile ¢ocugun egitim siirecinde aktif olarak rol alabilir. Boylelikle d6grenciyle ilgili alinacak
kararlarda aile, okul, rehberlik birimi is birligi temelli bir yol izlenmesiyle kaynastirma uygulamasinin basariya
ulasacag diisliniilmektedir (Cavkaytar & Diken, 2012).

Kaynastirma uygulamasmin sinif ve rehber 6gretmenlerin yasadigi giicliiklerle bas etmede mesleki
yetersizlik olabilecegi bu ¢alismada ortaya ¢ikmistir. Arastirmaya katilan siif 6gretmenlerinin lisans egitiminde
Ozel egitim ve kaynastirma uygulamasina yonelik bir ders almamasi yasanan gigliiklere neden olarak
goriilmektedir. Rehber 6gretmenlerin ise kaynastirma uygulamasinda sinif dgretmenlerine gore daha yeterli
hissettikleri fakat uygulama anlaminda lisans egitimlerinin yetersiz kaldigir goriisii ortaya ¢ikmustir. Siit¢ii de
(2007) bu g¢alismayla paralel olarak rehber 6gretmenlerin kaynastirma 6grencileriyle ilgili kendilerini yeterli
gormediklerini ortaya koymustur.

Siirhiliklar ve Oneriler

Bu arastirma; 2020-2021 egitim ogretim yili bahar doénemi, Istanbul ilinde gérev yapan sinifinda
kaynagtirma 6grencisi bulunan yedi sinif dgretmeni ve alti psikolojik danigman/rehber 6gretmenin goriisme
sorularina verdigi cevaplar ile sinirhdir.

1. Bu aragtirmada kaynastirma uygulamasinda sinif ve rehber Ogretmenlerin yasadiklar giicliikler
belirlenmistir. Smif 6gretmenlerinin BEP hazirlamada ve uygulamada giigliik ¢ektikleri saptanmustir.
BEP’lerle ilgili lisans egitiminde detayl bir egitim verilmesi gerekmektedir. Ayrica 6gretmenlerin BEP’i
smif mevcutlarinin  kalabalik olmasindan dolayr uygulayamadiklart da caligmanin ortaya ¢ikan
sonuclarindadir. Smif mevcutlarinin  seyreltilmesi, yonetmeliklere uygun sekilde kaynastirma
Ogrencilerinin yerlestirilmesi onerilmektedir.

2. Akademik beceri 6gretiminde 6grencinin dikkatini toplamada ve tanisina uygun sekliyle akademik beceri
kazandirmada giicliik yasanildigi goriilmiigtiir. Lisans egitiminde yalniz normal gelisim gdsteren
ogrenciler igin degil, sinif Sgretmenlerine kaynastirma uygulamasiyla ilgili yogun bir program
hazirlanmasi 6nerilmektedir.

3. Smuf 6gretmenlerinin rehber 6gretmenle is birligi sagladig: dile getirilmistir. Fakat okullarda yeterli
sayida rehber 6gretmen bulunmamasi kaynagtirma uygulamasi igin is birligini gii¢ hale getirebilmektedir.
Milli Egitim Bakanliginin okulda yer alan 6grenci sayistyla dogru orantili olacak sekilde rehber 6gretmen
atamasi gerekmektedir. Kaynastirma 6grencileri igin de ayr1 bir rehber 6gretmen atamasi yapilabilir.

4. Smuf 6gretmenleri diger meslek elemanlartyla is birligi saglamada giicliik g¢ektiklerini, taraflarina
psikiyatristlerin form ilettigini fakat kendilerine herhangi bir bilgi verilmedigi dile getirilmistir. Diger
meslek elemanlarmin kaynastirma Ogrencisiyle ilgili sinif &gretmenlerine bilgilendirme yapmasi
Onerilmektedir.

5. Smuf 6gretmenleri RAM ile is birligi saglayamadiklarini, 6grencileri i¢in randevu bulamadiklarin dile
getirmislerdir. Ayrica 6grenci tanilama siirecinde 6gretmen gorislerinin yeterince dikkate alinmadig:
bildirilmistir. Ilgelerde yer alan RAM sayisinin arttirilmasi, RAM’larin islevselliginin arttirilmasi
Onerilmektedir.

6. Okul idarelerinin kaynagtirmaya iliskin yeterli bilgiye sahip olmadiklari aragtirmanin bulgular: arasinda
yer almistir. Ayrica okul idaresi yonetmeliklere uygun sekliyle kaynastirma dgrencilerini yerlestirmedigi
i¢in smif icerisinde giicliik yasayan 6gretmende ¢aligmakta yer almaktadir. Bu nedenle; okul idarelerine
kaynagtirmayla ilgili hizmet ici egitimler diizenlenmesi okullarin denetlenmesi gerekmektedir.

7. Simif 6gretmenleri ailelerin ¢ocugun durumunu takip etmedigini, ailelerin is birliginde direncli olduklarin1
dile getirmislerdir. Katilimecilar ailelerin kaynastirma uygulamasina dahil olmas1 gerektigini
belirtmislerdir. Bu dogrultuda ailelerin kaynastirma uygulamasinin bir pargast olmasi icin etkinliler
diizenlenmeli, rehberlik servisi bilgilendirici ¢caligmalar yapmalidir.

8. Arastirmada okullarin fiziki ortamlarmin yeterli olmadigi, bedensel engelli 6grencilerin yer aldig
okullarda asansorlerin kapali oldugu dile getirilmistir. Bu eksikliklerin giderilmesi kaynastirma
uygulamasinin basarisini arttiracaktir.
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9. Mesleki yeterlik anlaminda sinif 6gretmenleri lisans egitiminde kaynastirmaya iligkin yeterli ders ve staj
gormedikleri icin giligliik yasadiklarimi dile getirmislerdir. Sinif &gretmenligi lisans programlarinda
kaynastirma uygulamasiyla ilgili dersler konulmasi ve stajlarin1 da kaynastirma 6grencilerinin yer aldigi
smiflarda yapmasi dnerilmektedir.

Yazarlarin Katki Diizeyleri

Birinci yazarn, ikinci ve ti¢lincii yazarin danismanliginda tamamladig: yiiksek lisans tezinden tiretilmis
bir ¢aligmadir. Calisma konusu ve aragtirma deseni ii¢ yazar tarafindan belirlenmistir. Veri toplama birinci yazar
tarafindan yapilmistir. Birinci yazar veri analizi yaparken ve c¢alismay1 raporlarken diger yazarlarda yardimci
olmustur.
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Abstract

Introduction: One of the most important factors in mainstreaming practices is the teacher. The role of the created
class and psychological guidance, such as ensuring social cohesion between students with special educational
needs and their peers, and the active inclusion of families throughout their life, cannot be denied. It is expected
that the opinions and expectations regarding the inclusion difficulties and experiences of the classroom and
guidance teachers working in primary schools in the province of Istanbul are reached.

Method: In the study in which the case study model, which is one of the qualitative research methods, was used,;
semi-structured interviews were conducted with seven classroom teachers who have inclusion students in their
classroom and six psychological counselor/guidance teachers who have inclusion students in their school. By
applying content analysis to the data obtained from the interviews, the main themes and sub-themes were formed
and the findings were reached.

Findings: Research findings show that classroom teachers prepare the individualized education program (IEP)
with the help of the guidance teacher. The school administration does not have enough information about the
inclusion practice because the classrooms are crowded. Thus the teachers have difficulty in gaining academic
skills, as well as finding and adapting appropriate materials for mainstreaming students. Counselors, on the other
hand, state that the IEP development unit remains on paper, that all responsibilities related to IEP are assigned to
them, and that the school administration does not cooperate on inclusion. In addition, both classroom teachers and
guidance teachers stated that the communication and cooperation they established with the institutions where the
student received support education was one-sided and they did not receive any feedback regarding the student.
The fact that families do not accept their children's inadequacy, and do not have enough information about
inclusion, is another finding that makes cooperation difficult for classroom and guidance teachers.

Discussion: The findings obtained from the research revealed the necessity of the classroom and guidance teachers
to be in cooperation with the school, family and stakeholders who provide support education to the students in the
inclusive practice. This cooperation will enable the student's educational process to improve their learning better.
It is recommended to conduct experimental studies based on school-family cooperation in similar studies.

Keywords: Special education, inclusive practice, students with special needs, classroom teacher, guidance
counselor.
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Introduction

Each student needs training in order to ensure harmony with the community. Students develop their
abilities and to gain knowledge and experience in social areas. According to their peers, students with physical,
mental and social disabilities also have the right to receive education in order to integrate with society and be self-
sufficient. In the 1960s when the idea that all children should have an equal education level came out, there were
countries such as Italy, England, France and Norway, and in the United Kingdom, in the 1970s which facilitated
children with special education needs in a very short time (Organisation for Economic Co-Operation and
Development [OECD], 1995). On the other hand, the same procedure, was legally accepted in 1983, and reforms
were made over the years regarding inclusion practices (Ministry of National Education [MoNE], 2006; 2010;
Uysal, 2003; Yazicioglu, 2018). Observing children with special education needs being educated in the general
education classroom with appropriate arrangement and special edution suppport, has occurred thanks to inclusion
practices (Bender et al., 1995; Lindsay, 2007; Sucuoglu & Kargin, 2006). In recent years, the concept of integration
(inclusion/inclusive education) has been used instead of the concept of inclusion (mainstream) because of
including attention of students. The importance of the concept of integration is increasing day by day and the use
of this concept of unification has been preferred in terms of reflecting more inclusion in practice together as the
goal sought to be achieved.

Inclusion practice not only aims to facilitate the adaptation of students with special education needs to
society and to carry students to a higher level in social, academic and many aspects of development, but also affects
the families of these children as well as children with typical development, teachers and even school administrators
(Kuz, 2007). Inclusion is not just about placing students in need of special education in a general education
classroom. A successful inclusion implementation depends on meeting the basic criteria and fulfilling the duties
and responsibilities of all stakeholders, because inclusion practices, by their nature, require knowledge, skills and
experiences of more than one area of expertise (Ucar, 2021; Tercan & Bigakgi, 2016). For this reason, teachers
who carry out inclusion practices in the classroom are expected to individualize the education of the inclusion
students, to facilitate the social adaptation of the students with typical development, and to provide counseling to
the family of the student and to provide cooperation (Batu, 2000; Smith, 1995). There are professionals such as
guidance teachers, school administrators, physiotherapists, language and speech therapists who provide special
education and support services to students with special education needs outside the classroom (Sénmez & Kartal,
2019). In order for inclusion practices to be successful, it is beneficial for all stakeholders in the team to carry out
the practices in cooperation.

When the international literature is examined, the number of studies on the problems of teachers who
play an important role in inclusion practice is limited. The lack of materials in the inclusion practice, the limited
relationship between parents and teachers, the lack of cooperation between stakeholders and the inadequacy of
government policies are among the common problems (Anati, 2012; Attwood et al., 2019; Avissar et al., 2016;
Benjamin, 2020; Gronlund et al., 2010; Hill & Sukbunpant, 2013; Nilsen, 2020; Shani & Hebel,2016).

When the national literature is examined, one of the problems experienced in the inclusion practice is that
the schools and classrooms do not have the appropriate physical environment for the inclusion practice (Batu vd.,
2004; Sadioglu, 2011; Sara¢ & Colak 2012), and that the classrooms are crowded under these unsuitable physical
conditions is another difficulty experienced by teachers (Balo, 2015; Deniz & Coban, 2019; Gok, 2013; Giileryiiz
& Ozdemir, 2015; Giizel, 2014). At the point of cooperation with stakeholders, only studies on cooperation with
the school administration have been found, and it has been reported that teachers do not receive the necessary
support from the school administration regarding the inclusion practice (Akalin, 2015; Bilen, 2007; Gtizel, 2014).
Regarding families, another factor affecting the success of the mainstreaming practice, it was observed that the
classroom teachers had problems in communicating with the students and the family had problems in accepting
the student (Akalin, 2015; Avcioglu, 2011; Balo, 2015; Sadioglu, 2011; Uzun, 2009; Winter, 2013).

Considering the studies conducted, it is observed that the number of studies conducted with guidance
teachers in the literature is limited, although there are many studies conducted with classroom teachers regarding
the inclusion practice. Identifying the difficulties experienced by counselors, who have duties such as facilitating
the adaptation of students with special education needs to school, and providing cooperation between teachers,
family and school management, will shed light on the issues to be emphasized in the in-service trainings to be
given. In addition, it is thought that it will contribute to the literature by including the opinions of two stakeholders,
who play an important role in inclusion practices, in a single study on the difficulties they experience with other
stakeholders. In line with this purpose, the aim of this study is to describe the opinions of the classroom and
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counselor teachers about the difficulties they experience in the teaching processes and in cooperation with the
stakeholders involved in the process of inclusion.

In line with this main purpose, answers to the following research gquestions were sought in two categories
as below: In the mainstreaming practice of classroom teachers;

1. To reveal their views on the difficulties they experienced during teaching.
To reveal their views on cooperation with the school counselor.

To reveal their views on support education services.

2
3
4. Toreveal their views on the difficulties experienced in cooperation with the school.
5. To reveal their views on the difficulties they experience in family cooperation.

6

To present their views on the difficulties they experienced in the functioning of the individualized
education program (IEP) development unit.

In the mainstreaming practice of counselors;
1. To determine their views on cooperation with the classroom teacher.
2. To determine the views on the difficulties experienced by the student in cooperation with his family.

3. To determine the opinions about the difficulties experienced in cooperation with the school
administration.

4. To determine the views on the difficulties experienced in cooperation with the Guidance and Research
Center (GRC).

5. To determine the views on the difficulties experienced by the student with other professional staff
(psychiatrist, psychologist, speech and language therapist, etc.).

6. To determine the opinions about the difficulties they have experienced in the functioning of the IEP
development unit.

Method
Participants

The participants of this study were determined through purposive sampling. Purposeful sampling allows
for in-depth study of situations that are thought to have rich information (Yildirim & Simsek, 2000). The following
process was followed in order to determine a working group suitable for the research method. By obtaining the
necessary permissions from the Istanbul Provincial Directorate of National Education, schools with inclusion
students were determined and attention was paid to the fact that the schools to be selected were from different
districts. The school principals of the determined institutions were visited and information was given about the
purpose and content of the research. Seven volunteer classroom teachers and six volunteer guidance teachers who
can participate in the interview and have inclusive students were determined.

Within the scope of the research, an appointment was made for the interview at the appropriate day and
time from the classroom teachers and guidance teachers working in the schools to be interviewed, and the interview
consent form was sent to the participants. Due to the pandemic, the interviews took place online. In addition, a
sample of the document showing the permission obtained from the Provincial Directorate of National Education
was presented to the participants.

The classroom teachers in the research group were coded as T.1, T.2, ..., and the psychological counsellor
-guidance teachers were coded as G.1, G.2, ... during the research. The distributions regarding the descriptive
characteristics of classroom teachers are shown in Table 1.
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Table 1
Data on Descriptive Characteristics of Classroom Teachers

Following the
regulations published by
Ministry of Education on

To follow the
development related

Professional ~ Have taken a Having received in

Code Education . - . . L
experiences special education  service training on

name level

(years) course special education special education to special education
T.1  Bachelor 15 No Yes Yes Yes
T.2  Bachelor 10 No Yes Yes No
T.3  Bachelor 16 No Yes Yes No
T.4  Bachelor 15 No Yes Yes Yes
T.5 Bachelor 13 No Yes Yes No
T.6  Bachelor 36 No Yes Yes No
T.7 g’é";srt:g ) No No No No

When we look at Table 1, it can be observed that the majority of the participating teachers did not receive
any training on inclusive practices and special education, but they attended in-service training programs. The
professional seniority of the participants varies between 2 and 36 years. Additionally, out of the participants, six
completed their undergraduate studies, while one has completed their postgraduate studies. The distributions
regarding the sample of guidance counselors are shown in Table 2.

Table 2
Data on Descriptive Characteristics of Guidance Teachers

Professional ~ Havetakena  Having received in Following the regulations To follow the
Code Education . . . g recer published by Ministry of development
experiences special education service training on . : .
name level . . Education on special related to special
(years) course special education - .
education education
G.1 Bachelor 1 Yes No Yes Yes
G.2 Bachelor 3 Yes Yes Yes No
G.3  Bachelor 2 Yes No Yes Yes
G.4  Bachelor 15 Yes Yes Yes Yes
G.5 Bachelor 7 Yes No Yes Yes
G.6  Bachelor 6 Yes Yes Yes Yes

When we look at Table 2, it can be seen that all participating guidance counselors have received training
related to the field of special education and they follow the regulations published by the Ministry of Education
(MoNE). The professional seniority of the participants varies between 1 and 15 years.

Model of the Study

This research aims to determine the opinions of classroom teachers and guidance counselors working in
primary schools affiliated with the Ministry of National Education in Istanbul regarding the difficulties
encountered in inclusive education practices. In order to allow individuals to present their experiences realistically
and comprehensively, and to deeply analyze the process, a qualitative research method called a case study design
was used. Case study is defined as a research method that focuses on the questions of why or how, where the
researcher has almost no control over the situation. (Yin, 1984).

Ethical Principles

Ethical principles were observed throughout the research process. In order to conduct the research, an
ethics committee approval document with the number 2020/44-21 dated 30.10.2020 was obtained from the Non-
Interventional Research Ethics Committee of Biruni University. Additionally, permission was obtained from the
Istanbul Provincial Directorate of National Education by the researcher to gather teachers' opinions. The interviews
were conducted based on the principle of voluntariness, and the names of the participants were kept confidential
during the research and transcription process. The participants were informed that code names would be used
instead of their actual names.
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Data Collection Tools and Environment

In this study, a Personal Professional Information Form and a Semi-structured Interview Guide were used
for both classroom teachers and guidance counselors. When preparing the interview questions, care was taken to
ensure that the questions were understandable and that there were open-ended questions through which the
participants could convey their knowledge, thoughts, and experiences. Afterwards, the interview questions suitable
for the research were prepared and expert opinions were obtained from a faculty member working in the field of
special education. The expert opinion confirmed that the questions were appropriate for the purpose of the research.

The interviews with classroom teachers lasted an average of 27 minutes, while the interviews with
guidance counselors lasted 25 minutes. Tables 3 and 4 provide data on the environment where the interviews were
conducted and the duration of the interviews.

Table 3
Class Teacher Interview Schedule
Code name Interview date Interview duration (minute) Record type Interview type
T.1 1 March 2021 20 Video recording Zoom
T.2 2 March 2021 28 Video recording Zoom
T.3 3 March 2021 16 Video recording Zoom
T.4 4 March 2021 25 Video recording Zoom
T.5 5 March 2021 20 Video recording Zoom
T.6 7 March 2021 51 Video recording Zoom
T.7 8 March 2021 31 Video recording Zoom
Table 4
Counselor Interview Schedule
Code name Interview date Interview duration (minute) Record type Interview type
G.1 4 March 2021 15 Video recording Zoom
G.2 6 March 2021 12 Video recording Zoom
G.3 8 March 2021 24 Video recording Zoom
G4 10 March 2021 25 Video recording Zoom
G.5 11 March 2021 30 Video recording Zoom
G.6 12 March 2021 45 Video recording Zoom

Data Collection and Analysis

In this research, the data was analyzed using content analysis, which is one of the analysis techniques
used in qualitative research methods. The purpose of content analysis is to describe the data and uncover the hidden
truths within the data. It involves organizing and presenting similar data with specific themes in a way that the
reader can understand (Yildirim & Simsek, 2016). Categories are created by classifying the information obtained
from the data based on the similarities or differences in their content (Berg, 2004). In this study, the interview
questions served as the basis for creating the categories. For example, for classroom teachers, a category of
"Collaboration with Parents" was created for potential answers to the question, "What are your opinions on the
difficulties encountered in collaboration with parents in inclusive education practices?" Similarly, a category of
"Collaboration with Classroom Teacher" was created for potential answers to the question, "What are the
difficulties encountered in collaboration with the classroom teacher of the inclusive student?" Afterwards, codes
were determined by creating other categories within the answers to the questions. To ensure internal and external
consistency of the themes, the themes and the codes collected under them were checked. In the final stage of
interpreting the findings, the researcher interpreted the results obtained.

Validity and Reliability of the Research

In quantitative research, internal validity has been replaced by credibility in qualitative studies. Credibility
refers to the degree to which the findings are consistent with reality (Arastaman & Fidan, 2015). Lincoln and Guba
(1985) have suggested long-term interaction, expert examination, member checking, and in-depth data collection
as methods used for establishing credibility. In this study, the following aspects were considered in terms of
credibility: Consulting an expert opinion for the interview questions used in the research. The interview questions
were sent to experts in educational measurement and evaluation, special education, and guidance counseling, and
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the interview questions were revised based on the suggestions received from the experts. One of these suggestions
was to ensure conceptual integrity in the questions. For data analysis, themes and sub-themes were created by an
experienced researcher in qualitative research, and the researcher compared their themes and sub-themes. For this,
Miles and Huberman's (1994) formula “agreement / (agreement + disagreement) x 100” was used. In qualitative
studies, a match of 90% or higher between the evaluations of the expert and the researcher is expected
(Biiytikoztiirk et al., 2016). Accordingly, the reliability study conducted with the expert showed a match of 97%
for classroom teachers and 93.15% for guidance counselors. For the validity of the research, efforts were made to
ensure it by providing detailed reporting of the data obtained from the interviews. In the stage of preparing the
interview questions, a conceptual framework was created by reviewing the relevant literature to ensure internal
validity.

Results

As a result of the analysis of the research data, eight themes were identified for classroom teachers and
seven themes were identified for guidance counselors. Information about the themes and sub-themes is provided
in Table 5. Additionally, in the findings section, examples of participant opinions related to the sub-themes with
high frequency are presented under each theme.

Table 5
General Theme Structure for Classroom Teachers
Theme number Theme
Difficulties experinced in the teaching process

1 IEP preparation
Difficulties experinced during IEP implementation
Difficulties in teaching academic skills

Difficulties with support services

2 Difficulties experinced in cooperation with the guidance teacher
Difficulties in cooperating with other professionals (psychiarist, speech and language language therapist)
Difficulties in cooperating with out-of-school education (rehabilitation centre)

3 Difficulties in cooperstion with the school administration
4 Difficulties in family cooperation
5 Physical environment of the classroom and school

6 Difficulties in professional competence
Note: IEP = individualized education program.

Difficulties Experienced in the Teaching Process
IEP Preparation

The frequency data regarding the opinions of participating classroom teachers on the process of preparing
IEP are provided in Table 6.
Table 6

Opinions on IEP Preparation

Opinions Participants (n)
1. Only those who prepare with the support of guidance teachers 5
2. Users of IEP’s program on the Internet 1
3. The student who doesn’t prepare an IEP because (s)he doesn’t have an inclusion report 1

Note: IEP = individualized education program.

One notable finding from Table 6 is that T.6 reported using pre-existing IEP plans found on the internet.
On the other hand, classroom teacher T.2 mentioned that the IEP plans are prepared by bringing together the
administrator, classroom teacher, and guidance counselor. However, it is challenging to gather all of the
participants in the program. Classrom teachers prepare our IEP plans with the support of guidance counselor.
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Difficulties Experinced During IEP Implementation

The frequency data regarding the views of the participating classroom teachers on the implementation
process of IEP are provided in Table 7. According to Table 7, it is a way of finding solutions to difficulties caused
by large class sizes:

"Average class size is around 40 students. Each class has approximately 2-3 inclusive education students
with different inclusion reasons. | struggle to implement individualized education plans for these inclusive
education students due to these reasons.” (T.1)

"It is challenging to implement the IEP for the student. The student has attendance issues and sometimes
doesn't come to school, which makes it difficult to enforce the plan. We face difficulties in implementing
the IEP due to the student's lack of discipline." (T.2)

Table 7
Opinions on Difficulties Experienced in IEP Implementation
Opinions Participants (n)
1. Those who have difficulties due to student discipline 2
2. Those who have difficulties due to the large class size 2
3. Those who don’t have difficulties in applying the I[EP 2
4. Not preparing IEP 1

Note: IEP = individualized education program.
Difficulties in Teaching Academic Skills

In Table 8, frequency data regarding the difficulties encountered in teaching academic skills are presented.
The teacher's opinion, stating that the student had difficulties due to meeting him, and the opinion referring to the
density of students in the classroom, are as follows:

“We have difficulties in maintaining their attention and expressing what they need to do. They constantly
look around while doing the given task, which even distracts me and disrupts my focus on the lesson.”
(T.6)

“Our classrooms are overcrowded, making it difficult for us to give individual attention to each child.
You know, the class duration is limited. In a 40-minute period, we can only allocate about 1 minute to
each student. With 39 students, we don't have the luxury of saying “wait on the side, I'll spend 5 minutes
with your classmate.” (T.1)

Table 8
Views on Teaching Academic Skills
Opinions Participants (n)
1. Problems arising from the student’s diagnosis 4
2. Crowded classrooms and curriculum problems 2
3. The teachers who do not have difficulties in teaching academic skills 1

Difficulties with Support Services
Difficulties Experienced in Cooperation with the Guidance Teacher

The frequency data regarding the difficulties in collaboration with guidance counselors is presented in
Table 9. When Table 9 is examined, it is seen that the majority of teachers do not have difficulties in cooperating
with the guidance counselor. Opinions regarding this are as follows.

"I haven't encountered any difficulties in collaborating with the guidance counselor. They are highly
supportive." (T.3)

"Our school has approximately two thousand students, and around sixty of them are inclusive education
students. Despite being a large school, we only have one guidance counselor. Therefore, the collaboration
regarding inclusive education students remains limited, because of not having the adequate number of
guidance counselors.” (T.2)

Baran-Karalar et al. 2024, 25(1)



AN INVESTIGATION ON THE OPINIONS OF CLASS AND GUIDANCE TEACHERS 58
ABOUT THE CHALLENGES IN MAINSTREAM EDUCATION

Table 9
Difficulties Experienced in Cooperation with the Guidance Teacher
Opinions Participants (n)
1. Those who don’t have difficulties in cooperating with counselors 6
2. Insufficient number of counselors 1

Difficulties in Cooperation with Other Professional Staff (Psychiatrist, Language Therapist etc.)

The frequencies of the opinions regarding the difficulties in collaboration with other support staff
members are given in Table 10. The answers of the classroom teachers to this question were distributed more in
the direction of not being able to cooperate and providing limited cooperation. Teacher opinions are given below.

"They should actually communicate with us. | have a student who receives speech therapy, but there is
no communication and collaboration established." (T.1)

"A form regarding my inclusion student who goes to the psychiatrist was sent to me. | was asked to fill
out this form and send it back through the parent.” (T.2)

Table 10
Difficulties Experienced in Cooperation with Other Professional Staff
Opinions Participants (n)
1. Unable to cooperate 3
2. Limited cooperation 3
3. Collaborative 1

Difficulties in Cooperation with Informal Education (GRC, Rehabilitation Centre)

The frequencies of classroom teachers' views on collaboration with informal education are provided in
Table 11. The opinion of the classroom teacher is given below.

"We face difficulties because the GRC is extremely busy, and we cannot find appointments on the dates
we want. The diagnoses of children are determined very late. One GRC in a district is not sufficient. We
cannot collaborate effectively with special education either because there is no official rule for it." (T.1)

Table 11
Difficulties in Cooperation with Informal Education

Opinions Participants (n)
1. No difficulty in cooperation 2
2. Difficulties in communicating 4
3. Difficulties in the diagnosis process 1

Difficulties in Cooperation with School Administration

The frequency of the opinions of classroom teachers regarding the difficulties they experience in
collaboration with school administration in inclusive practices is given in Table 12. When Table 12 is examined,
it can be seen that there are classroom teachers who do not have difficulty in cooperating with the school
administration, but the opinion of the teacher who expresses his opinion about not placing students in accordance
with the regulations and emphasizes the inclusion practice of the school administration is given below.

"While the school administration does not place any inclusive students in some classes, they place three
inclusion students in some other classes. So, there are some classes with inclusive students and some
without. In this situation, the school administration is putting pressure on me." (T.5)

"The school administration's knowledge is very inadequate. When you try to collaborate or seek support,
they approach it as if these students should only be managed to say 'If it doesn't bother you, don't worry
about it, just let it be." Instead of that, the administration should approach it with more sensitivity, but they
lack any knowledge about it." (T.7)
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Table 12
Difficulties in Cooperation with the School Administration
Opinions Participants (n)
No difficulty in cooperation 3
Lack of knowledge of school administration about inclusion 2
Failure to place students in accordance with regulations 1
School adminitration stays in the background in cooperation 1

Difficulties Experienced in Cooperation with the Family

The opinions and frequencies of teachers regarding the difficulties in collaboration with the families of
inclusive students are provided in Table 13. One of the difficulties that classroom teachers had in cooperating with
the family was that the family did not accept the student, while another difficulty was that the teacher was blamed
by the family. Teacher opinions are given below.

Table 13
Difficulties Experienced in Cooperation with the Family
Opinions Participants (n)
Parents’ not accepting their disabled children 3

Failure of the family about following the child’s situation
Don’t blame the teacher

The children of divorced parents

No difficulty

N el

"The family has difficulty accepting their children with special are different from other children. They
don't want to get any reports, but we still do our best for the student. A report might just be a piece of
paper for the student, but I don't know if it will have a positive or negative impact in the future. | face
difficulties with the family regarding these issues.” (T.4)

"The student's family is generally aggressive. They come to school considering their child as a person
with special needs. Also they think that that we don't pay attention to their child's interests. They come to
school with anger and react as if everyone is an enemy to their child. Suddenly, you are called to the
guidance counselor's office." (T.7)

Physical Environment of the School and Class

The opinions and frequencies of the classroom teachers participating in the research regarding the
physical environment are provided in Table 14. Teacher opinions regarding the inadequacy of the physical
environment and its reflections on the student are given below.

"Students with physical disabilities usually need someone's assistance to go up and down the stairs since
the elevators in the school are not functioning. The student faces difficulties in going up and down and
constantly relies on others for help. As a result, the student often feels isolated in the classroom and
usually sits alone.” (T.7)

Table 14

Physical Environment of the School and Class
Opinions Participants (n)
Sufficient 3
Insufficient 4

Difficulties in Professional Competence

The opinions and frequencies regarding the professional difficulties experienced by classroom teachers
in inclusive education practices are provided in Table 15. In terms of professional competence, all of the teachers
reported that they had difficulties due to the insufficient undergraduate education. The teacher's opinion is given
below.

"We face difficulties and often feel inadequate. We were trained in university with the assumption that
we would only work with typically developing children, but that's not the reality of life." (T.1)
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"I feel inadequate because you don't receive what you're supposed to. You either don't know how to
deliver it or you don't know how to. It would have been better if we had the opportunity to observe such
situations during our university education.” (T.5)

Table 15
Difficulties in Professional Competence
Opinions Participants (n)
Difficulties caused by insufficient bachelor education 7

Table 16 provides information about the themes and sub-themes related to guidance counselors.
Additionally, in the findings section, under each theme, there are examples of participant opinions regarding sub-
themes with high frequencies.

Table 16
General Theme Structure for Counselors
Theme number Theme
1 Challenges experienced in the IEP development unit

Difficulties with support services

2 Difficulties with the support training room
Difficulties in the cooperating with other professionals (psychiatrist, language therapist)
Difficulties in cooperation with GRC

3 Difficulties in classroom teacher collaboration
4 Difficulties in the collaboration with school administration
5 Difficulties in cooperating with the family

6 Difficulties in professional competence
Note: GRC = guidance and research center; IEP = individualized education program.

Challenges Experienced in the IEP Development Unit

Table 17 provides the frequency information regarding the opinions of the guidance counselors
participating in the research on the IEP development unit. All of the counselors who participated in the research
were of the opinion that other members of the IEP development unit did not fulfill their duties. The teachers'
opinion is as follows:

"Generally, | am the one handling this process. The school psychologist and guidance counselor are
natural members of this unit, but it's not solely their responsibility.” (G.1)

"Classroom teachers are not showing the necessary dedication in transferring the workload related to this
matter to the guidance service." (G.4)

Table 17

Challenges Experienced in the IEP Development Unit

Opinions Participants (n)
1. Failure of in the IEP development unit fulfilling the duties of other members 6
Note: IEP = individualized education program.

Difficulties with Support Services
Challenges with the Support Training Room

The opinions and frequencies of guidance counselors regarding the support education room are provided
in Table 18. Teacher opinions about the support education room are as follows:

"There is no support education room in the school. They simply empty a classroom and put in table tennis,
but there is no dedicated room for support education. Teachers prefer to teach SDC (Support and
Development Course) instead of providing lessons within the scope of IEP because the additional pay for
SDC is higher." (G.1)
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"The absence of a support education room is a lacking at our school. We face difficulties in finding
teachers to provide support education. The heavy workload on teachers and the low payment are important
factors.” (G.3)

Table 18
Challenges with the Support Training Room
Opinions Participants (n)
1. Lack of support training room and classroom teachers not wanting to teach 4
2. Those who didn’t report difficulties with the support training room 2

Difficulties in Cooperation with Other Professional Staff (Psychiatrist, Language Therapist, etc.)

The frequency information regarding the opinions of guidance counselors is presented in Table 19. The
teacher stated that the cooperation with other professionals was one-sided and stated as follows:

"Psychiatrists reach out to us through parents. They request information about the student and ask us to
fill out forms. However, after the form is completed, there is no information exchange regarding the
student. We try to communicate with the parents and professionals to find out what happened, but most
of the time our efforts remain unsuccessful.”"(G.6)

Table 19
Difficulties in Cooperation with Other Professional Staff (Psychiatrist, Language Therapist, etc.)
Opinions Participants (n)
1. Those who have difficulties in the cooperating with other professionals 5
2. Those who don’t have difficulties in the cooperating with other professionals 1

Difficulties in Collaborating with GRC

The difficulties that guidance counselors experience in collaboration with special education teachers in
GRC are presented in Table 20. When Table 20 is examined, it is revealed that the majority of the counselors who
participated in the research did not have difficulties in cooperating with the GRC, while the teachers who did
experience difficulties due to misdiagnosis. The opinions of teachers who experienced difficulties are given below.

"Sometimes we encounter difficulties in the diagnostic processes. Since | previously worked in GRC for
3 years, | am familiar with the tasks and procedures carried out there. When we ask them on what basis
they make incorrect diagnoses and provide guidance, they become unresponsive in communication. They
don't offer any assistance in any way. The process always takes a long time." (G.4.)

Table 20

Difficulties in Collaborating with GRC

Opinions Participants (n)
1. No difficulties 4
2. Misdiagnosis 2

Difficulties Experienced in Cooperation with the Class Teacher

The opinions of guidance counselors participating in the research regarding the difficulties experienced
in collaboration with classroom teachers are presented in Table 21. The majority of counselors who participated
in the research reported that classroom teachers did not have sufficient information about types of disabilities. In
addition, the opinions of teachers who have difficulties in cooperating with classroom teachers regarding the
preparation of IEP are given below.

"The classroom teacher faces difficulties in knowing the characteristics of different types of disabilities.
For example, we had a student with ADHD (attention deficit hyperactivity disorder). The teacher was
unaware of this. They complained about the student constantly being in motion and even wanting to sit
by the window. I informed the teacher about this situation and explained the characteristics of a student
with ADHD, how to interact with them in the classroom, and their inclinations.” (G.3)

"Teachers consider IEP preparation as a burden. Despite providing information about IEPs in every
seminar, they still have questions about how to prepare an IEP at the beginning of each term. They also
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see preparing appropriate questions for the IEP as an additional burden and do not implement it. These
reasons hinder our collaboration.” (G.5)

Table 21
Difficulties Experienced in Cooperation with the Class Teacher
Opinions Participants (n)
1. No difficulties 1

2. Those who have problems due to the classroom teacher’s failure to act in accordance with
the student’s disability

3. Those who have problems in the preparation and implementation of the IEP 1
Note: IEP = individualized education program.

4

Difficulties in Cooperation with the School Administration

The opinions and frequency information regarding the difficulties experienced by the participating
guidance teachers in collaboration with school administration are provided in Table 22. When Table 22 is
examined, it is revealed that the issues that counselors have difficulties with the school administration are the
school administration's insensitive perspective on inclusion and the school administration's failure to do what is
necessary in providing a support education room. The opinions of the guidance counselor are given below.

"The principal is insensitive to inclusive practices. When referring students to the Special Education and
Rehabilitation Center (GRC), the principal would question it a lot, find it unnecessary, and try to close
the issue." (G.2)

"Our school does not have a support education room. When | mentioned this to the administration, they
said the physical space is not suitable. There is a music room, but no support education room. Or they
would empty a classroom and set up a table tennis table, but they say there is no room for support
education.” (G.3)

Table 22
Difficulties in Cooperation with the School Administration
Opinions Participants (n)
1. No difficulties 3
2. Those who have difficulty in inclusion practice due to insensitivity 2
3. Those who have difficulties with the support training room 1

Difficulties in Family Cooperation

The views and frequency information regarding the difficulties experienced by guidance teachers in
collaboration with families are provided in Table 23. When Table 23 is examined, all of the school counselors
expressed the opinion that cooperation in the inclusion practice was not achieved due to the family not accepting
the student's situation. The opinion of the counselors is as follows:

"In inclusive practices, we face a lot of difficulties in the student's diagnostic process with the family. The
parents do not want to accept this situation. They make serious responses such as: “My child is normal,
you are going to get a crazy report for my child.' They perceive the special education and rehabilitation
center report as a serious psychiatric disorder report.” (G.1)

"While explaining to the family that the child is special, they do not accept it. In the following process,
they blame the teacher." (G.6)
Table 23

Difficulties in Family Cooperation

Opinion Participants (n)
1. Inability to accept being an inclusive student 6

Difficulties in Professional Competence

The opinions and frequencies regarding the difficulties experienced by guidance teachers in terms of
professional competence are given in Table 24. When Table 24 is examined, it is seen that the majority of guidance
teachers do not have difficulties in terms of professional competence, but the teachers who do experience
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difficulties have difficulties in terms of lack of experience and knowledge. The opinion of one of the teachers who
experienced difficulties is as follows:

"When we started working for the Ministry of Education with the education we received at the university,
it became apparent that we lack the necessary skills to meet the requirements in this field.” (G.4)
Table 24

Difficulties in Professional Competence

Opinions Participants (n)
1. No difficulties 4
2. Those who have difficulties due to lack of experience and knowledge 2
Discussion

In this study, questions were asked to classroom teachers and school guidance counselors who work in
primary schools in Istanbul including students with special educational needs, about the difficulties they
experienced in inclusive education practices. The opinions of classroom and guidance teachers regarding the
preparation and implementation of 1EPs, academic skill instruction, and other elements related to the education of
inclusive students were obtained.

In inclusive education, it is necessary not only to place the student in the classroom but also to make
certain arrangements for a successful inclusive practice. The elements that contribute to success in inclusive
education are teachers, students, individualized education programs, families, and school administrators (Batu,
2000; Kicaali-Iftar, 1998). This study focused on the difficulties experienced by classroom and guidance teachers
regarding these and similar elements.

The IEP is an agreement on service providers and recipients (Kargin, 2007). Service providers include all
individuals responsible for the education of individuals with special needs (special education teachers, general
education/classroom teachers, guidance counselors, psychologists, etc.), while recipients include the family of the
individual with special educational needs and, in some cases, the individual themselves (Avciglu, 2011; Kargin,
2007; MoNE, 2006; Yilmaz & Batu, 2016). The IEP is not just a program prepared by a single person, but rather
a program that requires active participation from all individuals responsible for special needs education and the
acceptance of defined goals by all participants (Kargin, 2007). However, this study indicates that there is no IEP
development unit in schools, and individuals involved in IEP preparation do not come together at regular intervals.
Furthermore, reducing class sizes for the feasibility of IEP implementation is an important finding. From this
perspective, it can be deduced that the lack of collaboration and communication among stakeholders and the high
class sizes make it difficult to prepare and implement appropriate IEPs for inclusion students. The unequal
distribution of inclusive students among classes and the presence of inclusion students with different diagnoses in
some classes were also identified as difficulties, which is consistent with previous studies (Batu, 2003; Karaca,
2018; Orhan, 2010; Ozen, 2008; Ozgiines, 2016; Yener & Day1, 2021).

In inclusive education, collaboration involves not only special education teachers and classroom teachers
but also other relevant service professionals within the school, such as subject teachers, psychologists, guidance
counselors, and speech-language therapists (Friend & Cook, 2003). These professionals need to work
collaboratively (Giimiiskaya, 2018). The majority of participating classroom teachers in this study reported that
they did not have difficulty collaborating with guidance counselors, that they could easily reach them, and that
they provided assistance. Other studies have also shown that school guidance services are an important support for
classroom teachers in inclusive education practices (Batmaz & Cermik, 2019). However, in contrast to this view,
Akcan (2013) reported in their study that classroom teachers did not receive sufficient support from guidance
counselors regarding inclusive education practices. The difficulties faced by guidance counselors in collaboration
with classroom teachers are generally related to the classroom teacher's lack of sufficient knowledge about the
student's disability type, lack of knowledge about IEP preparation, and perceiving IEP preparation as a burden.

Inclusive education practices involve the collaboration between school administrators and teachers in the
provision and implementation of special education services. However, difficulties have been observed in the
collaboration between classroom and guidance teachers with school administrators in these efforts. Among these
difficulties are the insufficient knowledge of school administrators about inclusive education and their failure to
place inclusive students in classrooms according to regulations. Additionally, it is observed that school
administrators implement the inclusive education without establishing support rooms specifically for inclusive
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practices. Moreover, the Ministry of Education's directive (General Circular No. 2015/15, May 18, 2015) states
that these rooms should be established for students with special needs as these students continue their education
in the same environment with their peers. The lack of support from school administrators in inclusive education
practices leads teachers to feel inadequate and develop negative attitudes towards inclusive education (Avramidis
& Norwich, 2002; Babaoglan & Yilmaz, 2010; Boer et al., 2011; Bradshaw, 2009; Cardona, 2009; Demir & Agar,
2011; Fakolade & Adeniyi, 2009; Fuchs, 2009-2010; Hwang & Evans, 2011; Kuyini & Mangope, 2011; Kuzu,
2011; Unal, 2010).

The involvement of parents is undoubtedly one of the most important factors in the success of inclusive
education. Parents not only provide feedback to teachers regarding their child's performance outside of school but
also play a crucial role in supporting their child's development in their everyday world. However, research indicates
that classroom and guidance teachers face difficulties in collaborating with parents. One of the main challenges is
the reluctance of parents to accept the diagnosis of their child as an inclusion student. Consistent with the relevant
literature, it has been found that parents of inclusive students do not accept their children's special needs, teachers
experience communication problems with parents, and parents have lack of information about their children
(Gtizel, 2014; Yilmaz, 2015). Another finding of the study is that when guidance teachers attempt to refer students
to Resource and Assessment Centers, parents hesitate to accept the report for their child as a serious psychiatric
disorder. Parmaksiz and Gok (2017) also revealed in their study that guidance teachers face difficulties in
collaborating with parents and encounter resistance while suggesting students for assessment or medical referral.
Yiiksel and Tanriverdi's (2019) study indicated that parents feel isolated and unsupported in their environment
after their child's diagnosis, which may contribute to their reluctance towards inclusive education. Providing
psychological and social support to parents of inclusion students can facilitate the acceptance process and enable
active involvement in their child's education. Thus, it is believed that the success of inclusive education depends
on a collaborative approach involving parents, schools, and guidance units in decision-making processes
(Cavkaytar & Diken, 2012).

This study has identified a professional inadequacy in dealing with the difficulties faced by classroom
and guidance teachers in implementing inclusive education. The absence of a specific course on special education
and inclusive practices in the undergraduate education of participating classroom teachers is seen as a contributing
factor to the encountered difficulties. On the other hand, guidance teachers reported feeling more competent in
inclusive education compared to classroom teachers but expressed the insufficiency of their undergraduate training
in terms of implementations in the clasroom. Siit¢ii (2007) also found that guidance teachers perceive themselves
as inadequate in dealing with inclusion students, which aligns with the findings of this study.

Limitations and Recommendations of the Research

This research is limited to the responses provided by seven classroom teachers and six
counseling/guidance teachers who work in Istanbul during the spring semester of the 2020-2021 academic year
and have inclusive students in their classes.

Recommendations for Implementation and Future Research

1. This research identifies the difficulties experienced by classroom and guidance teachers in inclusive
education. It is determined that classroom teachers face difficulties in preparing and implementing IEPs.
It is recommended to provide detailed training on IEPs in undergraduate education. Additionally, the
study reveals that teachers are unable to implement IEPs due to overcrowded class sizes. It is suggested
to reduce class sizes and place inclusion students according to regulations.

2. Itisobserved that there are difficulties in capturing the attention of students and teaching academic skills
in a manner suitable for their diagnoses. It is recommended to prepare an intensive program on inclusive
education not only for typically developing students but also for classroom teachers in undergraduate
education.

3. Classroom teachers have expressed that they collaborate with guidance teachers. However, the lack of an
adequate number of guidance teachers in schools can make collaboration challenging in inclusive
education. The Ministry of Education should appoint guidance teachers in proportion to the number of
students in schools. Applications in the classroom of guidance teachers can also be made for inclusive
students.
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4. Classroom teachers have expressed difficulties in collaborating with other professionals, stating that
psychiatrists provide information through forms but do not share any information with them. It is
recommended that other professionals provide information to classroom teachers regarding inclusion
students.

5. Classroom teachers have reported that they cannot collaborate with GRC and cannot find appointments
for their students. Furthermore, it is stated that teacher opinions are not adequately considered in the
student diagnosis process. It is recommended to increase the number of GRCs in districts and to enhance
their abilities functional impacts.

6. The findings of the research indicate that school administrators lack sufficient knowledge about inclusive
education. Additionally, the failure of school administrators to place inclusion students within the
classroom according to regulations contributes to the difficulties experienced by teachers. Therefore, in-
service training on inclusive education should be provided to school administrators, and schools should
be monitored.

7. Classroom teachers have mentioned that parents do not follow up on their child's situation and show
resistance in collaboration. The participants have emphasized the importance of involving parents in
inclusive education. In this regard, events should be organized to involve parents in inclusive education,
and guidance services should conduct informative activities.

8. The research highlights that school facilities are insufficient, with closed elevators in schools where
students with physical disabilities are present. Addressing these disabilities will enhance the success of
inclusive education.

9. Classroom teachers have expressed difficulties due to the lack of sufficient coursework and internships
related to inclusive education in their undergraduate training. It is recommended to include courses on
inclusive education in the curriculum of classroom teacher education programs and apply internships in
classrooms where inclusion students are present.
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