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Abstract

The qualifications that teachers should possess have become one of the most frequently discussed
topics in educational research, especially since Shulman's seminal work. However, despite the
transformation in the purpose and content of history teaching since the second half of the 20th
century, studies on the qualifications that history teachers should possess are very limited. The
purpose of this study was to reveal the qualities that a good history teacher should have based on
high school students” views. The case study, one of the qualitative research designs, was utilized
in the study. The participants of the research consisted of 108 high school students studying in the
12th grade at two different schools in Tokat city center. The data were collected using an open-
ended questionnaire developed by the researchers. The descriptive analysis technique was used
to analyze the data. In the research, high school students emphasized the need to enrich the
methods used in history lessons and gave many examples of methods and techniques that history
teachers can use, such as the use of visual materials, field trips, active learning strategies, and the
use of case studies. It is noteworthy that the participants emphasized that history teachers should
not be boring and should have high narrative power. According to the participants, a good history
teacher should emphasize Turkish history, especially Ottoman and Republican history. They
should give importance to the acquisition of national and cultural values in their lessons, and they
should ensure this by remaining objective. At the end of the research, it was seen that many of the
qualities that students want to see in history teachers are closely related to the responsibilities that
contemporary history teaching approaches place on teachers.

Keywords: history teacher, teacher competencies, student views, teaching history
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Introduction

History teaching in the modern sense began to develop in the mid-19th century with
the "romantic" aims of promoting national identity and social cohesion in a world organized
as nation-states (Carretero et al., 2013) because history education was an effective strategy
for all members of the nation to imagine the uniform stories and symbolic representations
necessary for the construction of a nation (Anderson, 2017). Thus, history teaching, which
had risen in line with the construction of national identities, had become precisely a "cultural

tool" in the service of the construction of national citizenship (Barton, 2001).

The political transformation in the post-World War II world has led many democratic
societies to prioritize the education of citizens who can actively participate in social progress
and the development of democratic reason rather than citizens who are loyal and obedient
to the concepts of nation and power (Carretero & Bermudez, 2012). In addition to this
transformation that led to the revision of the social aims of education, developments in the
understanding of historiography have led to the redefinition of the aims of history teaching
since the 1970s. In addition to promoting social cohesion, students are now expected to use
skills such as distinguishing between different historical periods; developing evidence-
based critical interpretations; understanding historical causality; relating the past to the
present and future; understanding the change and continuity of social relations; analyzing
the historical roots of current problems; understanding different perspectives in history
courses (Carretero & van Alphen, 2017; Carretero, 2011; Barton & Levstik, 2008;).

Since the mid-twentieth century, history teaching, despite changes in its content and
function, has oscillated between the goals of preserving this national identity and efforts to
develop historical thinking skills (Demircioglu, 2010; Dilek, 2007). The tension between
these categories of purpose, which are commonly conceptualized in Turkey as disciplinary
and extra-disciplinary (Dilek, 2007), has made the competencies that a history teacher
should possess even more important because the teacher, together with the relevant
curricula and textbooks, is one of the main factors, perhaps the most important one, in the

realization of the objectives expected from a course.

The Law on the Teaching Profession, which entered into force on February 14, 2022,
defines teaching as "a specialized profession that undertakes education and training and
related administrative duties" and emphasizes that teachers are obliged to "perform these
duties in accordance with the objectives and basic principles of Turkish National Education
and the ethical principles of the teaching profession". However, the same law states the
qualifications that teachers should possess under three headings: general culture, special
field education, and pedagogical formation/teaching professional knowledge (Teaching
Profession Law, 2022). On the other hand, the qualities that teachers should possess, or in
other words, teacher competencies, are the subject of a wide debate in the educational
literature.
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The most comprehensive research on the qualities that teachers should possess was
conducted by Shulman (1986, 1987). Shulman (1986) approached teacher qualifications on
the basis of knowledge and sought an answer to the question of what a teacher needs to
know in order to teach effectively. In this context, Shulman categorized subject matter
knowledge, curriculum knowledge, and pedagogical content knowledge, and in his
subsequent research, he included four new categories: general pedagogy, students and their
characteristics, educational content, and educational goals (Shulman, 1987).

In the General Competencies for the Teaching Profession prepared by the General
Directorate of Teacher Training in Turkey in 2017, the concept of teacher competence is
defined as "the knowledge, skills and attitudes that teachers should possess in order to fulfill
the teaching profession effectively and efficiently" (MEB, 2017: 4). The professional
knowledge that teachers should have was expressed as a) field knowledge, b) field
education knowledge, c) legislation knowledge, and professional skills as a) planning
education and training, b) creating learning environments, c¢) managing the teaching and
learning process, and d) measurement and evaluation. Attitudes and values required by the
teaching profession were classified as a) National, spiritual, and universal values, b)
approach to students, ¢) communication and cooperation, and d) personal and professional
development (MEB, 2017).

The first study on the qualifications that history teachers should have was carried out
by the General Directorate of Teacher Training and Development of the Ministry of National
Education and entered into force in 2011 with the title "History Teacher Special Field
Competencies" (MEB, 2011). The related study defines history teacher competencies as a)
Content Knowledge (To be able to use history methodology; To be able to evaluate the role
of events, concepts and people related to Turkish history; To be able to evaluate the role of
events, concepts and people related to world history); b) Content Education Knowledge (To
be able to analyze the aims and benefits of history education; To be able to evaluate the
development of history education in the world and in Turkey; To be able to analyze the
psycho-sociological foundations of the historical understanding of adolescents; To be able
to apply curricula; To be able to develop and use materials; To be able to participate in class
meetings and implement common decisions; To be able to make applications related to first
and second-hand sources; To be able to apply reading and writing strategies in history
lessons, To be able to associate history lessons with other lessons and the environment; To
be able to apply active learning methods and techniques; To be able to monitor and evaluate
the development of history learning); c) Attitudes and Values (To be able to have general
attitudes and values related to history and history education; To be able to have attitudes
and values related to the processing of history lessons; To be able to have attitudes and
values towards cultural heritage and historical artifacts) (MEB, 2011).

When the literature on history education is examined, it is seen that the discussion

on the qualifications that history teachers should have is dealt with in a narrow framework.
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In this context, John (1991), who developed a model proposal based on the studies of
Shulman (1986) and Schon (1983), claims that the professional competencies of history
teachers are a combination of knowledge and thought. History teachers' knowledge consists
of five dimensions: (a) knowledge of history (knowledge of historical events, topics,
personalities and concepts); (b) Knowledge of teaching history (knowledge of pedagogical
content, curriculum and classroom management); (c) knowledge of institution (knowledge
of the institutional fabric of the school, its social environment and student profile); (d)
knowledge of education (perspectives, understandings, beliefs and theories about
education in general); (e) knowledge of how history is learned (knowledge of the mental
processes that affect learning history, determining appropriate teaching and assessment
methods).

Stating that history teaching is clearly influenced by the belief system of each teacher,
John's (1991) second component of his model of the professional competencies that history
teachers should possess, ideology, can be considered in three dimensions: (a) Beliefs (the
teacher's views that form the basis of their philosophy of history), (b) Values (the values and
principles that underpin the teacher's views on the nature and purpose of education), (c)
Attitudes (the teacher's attitude towards history as a subject).

Apart from the model proposed by John (1991), the results of other studies also give
clues about the qualities that a good history teacher should possess. For example, according
to Culha Ozbas (2016), history teachers should be aware that the content they provide to
students is not based on final judgments, and they should understand that different
historians can bring different perspectives to the same historical event. Therefore, they
should approach historical events from a pluralistic perspective by moving away from their
individual prejudices. According to Ajayi (2015), a good history teacher should not limit
themselves to textbooks but should closely follow the latest developments in history as an
academic discipline in order to keep their professional interest alive. History teachers
should not be limited to their own field but should cooperate with teachers from other
disciplines in order to relate history to other subjects when necessary.

Knowing the field is undoubtedly important. However, it is also important to know
that the content is not the whole picture (Grant, 2003). For this reason, teachers should be
creative in history lessons (Culha Ozbas, 2016) and should know and be able to apply
different teaching methods and techniques that they can use. It should also be kept in mind
that teaching methods and techniques should change depending on the content to be taught
and the interests and needs of the students (Crookall, 1975). Therefore, a good history
teacher should know their students, know their strengths and weaknesses (Ajayi, 2015), and
organize the learning environment according to their age group and abilities (Culha Ozbas,
2016).

The responsibilities that history education literature places on the ideal history
teacher show us that history teachers are not passive transmitters of historical knowledge
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but professionals who are expected to actively teach a multifaceted and complex content
(Karabag, 2016). However, research on the qualifications or competencies of history teachers
or pre-service teachers in Turkey reveals interesting results. For example, in studies
conducted on pre-service teachers, participants consider themselves competent in terms of
content knowledge (Yildirim & Yazici, 2017), pedagogical content knowledge (Bozkurt,
2015) and technological pedagogical content knowledge (Bozkurt, 2016). This perception of
competence of pre-service teachers is not directly reflected on the quality of history lessons
when they become history teachers in the future. In a field where many techniques can be
used, history teachers mostly use lecture and question-answer techniques (Yesil, 2010),
almost never apply place-based activities such as field trips, see local and oral history
studies as a waste of time, and do not give enough space to practices that will activate
students such as games, analogies, drama, biography and film use (Bal & Yigittir, 2011).

Although there are some important studies in the Turkish literature on history
teachers' perceptions of efficacy or the reflection of teacher qualifications in the classroom,
studies on which qualifications history teachers should have are quite limited. The studies
on this subject mostly consist of adapting models of general teacher competencies to history
teachers. The only applied study encountered in the Turkish literature was conducted by
Demircioglu and Kekeg (2020), and the opinions of prospective history teachers receiving
formation education about the ideal history teacher were taken. This study, aims to reveal
the qualities that a good history teacher should have according to high school students, who
are the direct subjects of the issue, and who can be considered as the group most affected

by teacher qualifications.

Method

Research Pattern

In this study, which aims to examine the views of high school students on the
qualities that a good history teacher should have, the case study, one of the qualitative
research designs, was utilized. Case studies are studies in which what is characterized as a
case (such as an individual, event, subject, phenomenon) is examined in depth (Mcmillan &
Schumacher, 2010). The type of case study used in this research is the descriptive case study,
which aims to reveal what is characterized as the case in a detailed and realistic way.

Study Group

The compliance of this study with ethical rules was approved by Tokat
Gaziosmanpasa University Social and Human Sciences Ethics Committee (25.04.2023 date,
Session: 07, Decision: 07). The participants of the study were composed of 108 high school
students studying in two different schools in a city center in the Central Black Sea region.
The participants of the research were formed according to the purposive sampling method,
and only 12th grade students were included in the study because they had more experience
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with history lessons. Of the participants, 57 were female and 51 were male. In the findings

section, the real names of the participants were not used and were coded as S1, S2, S3....
Data Collection Tool

The research data were collected with an open-ended questionnaire developed by
the researchers. The question form includes 5 questions corresponding to the special
teaching methods, content, and value dimensions of history teaching. The necessary
literature review was conducted in the preparation of this form. The open-ended questions
prepared after the literature review were evaluated by three field experts, two of whom
worked in the field of history education and one in the field of social studies education, and
the open-ended question form was finalized with the changes made in the context of the
comprehensibility of the questions and their suitability for the level of students. The
prepared data collection tool was distributed to the participants by the researchers during
school hours, and they were asked to answer the questions in written.

Analysis of Data

Descriptive analysis was used to analyze the data. In descriptive analysis, the data
obtained are first described systematically and clearly. Then, the described data are
explained, interpreted, and some conclusions are reached by establishing cause-effect
relationships (Yildirrm & Simsek, 2011). The data obtained in this study were also
categorized and described by the researchers, and direct quotations from participant
responses were used to explain these categories.

Results

First of all, in order to determine the teaching methods and techniques that a good
history teacher should use to attract students' interest in the lesson according to high school
students, the question "How do you think a good history teacher should attract students'
interest in the lesson?" was asked and the answers obtained are presented in Table 1.

Table 1

High School Students' Views on How a Good History Teacher Should Conduct the Lesson.
Categories Participants f

Use Visual Materials 51, 54, 57, 510, S12, S16, S19, 524, 527, 528, S30, S32, 40

S38, S39, 540, S45, 547, S50, S51, 554, S58, S59, S60,
S62, 567, 569, 570, S72, S73, S74, S75, S80, S82, S85,
S86, 5102, S104, S106, S107, S108

The presentation S3, S5, S8, S9, 517, S19, S31, S32, S35, S36, S38, 542, 32
should not be boring 544, S48, 553, 557, S58, S59, S63, 569, 570, S72, S73,
S77,S578, S81, S83, S90, S99, S101, 5105, S107
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Involve the studentin S5, S6, S11, S20, S44, S52, S55, S56, S68, S98, 5100, 12
the lesson 5107

Conduct Activities S13, S15, S31, S43, S65, S69, S79, S80, S98, S100 10
Anecdote Telling S2, S30, S31, S33, 549, S70, S88, S93, S97 9
Conduct Field Trips ~ S12, S14, S15, S18, 521, S23, 524, S26 8
Endear Themselves S22, 561, S64, S84, S87, S105 6
Give Examples S31, S33, S37, 540 4
Linking the Past with 59, 566, S82 3

the Present

As seen in Table 1, high school students emphasized the use of visual materials by
history teachers in order to attract attention to the lesson because "Since history is a verbal
course, it is a course that students generally get bored. Therefore, supporting the lessons...
with different visuals can increase the interest in the lesson" (551). The visuals suggested by
the participants to be used in the lessons range from paintings, photographs, cartoons,
movies, documentaries, videos, and animations. Although slides can also be considered
within the scope of visual materials, the participants make an important reminder to history
teachers: "I think it should be original. It is a bit boring with stereotypical, colorless, non-
visual slides" (S16). It is important that the visuals to be used in history lessons have certain
qualities. First of all, "these visuals should be interesting and arouse students' curiosity"
(562). For this purpose, history teachers do not even have to use a smart board: "Rather than
using the smart board, it can be helpful to create a mind map prepared by the teacher
themselves or by the students in the classroom (S60).

The second category that the participants emphasized the most in terms of attracting
interest in the lesson was that the teacher's presentation should not be boring!. It is useful
to start explaining this category with 542's important reminder to history teachers: "When
explaining historical events, they should realize that the people in front of them are not
children in their beds waiting to be told a fairy tale." For this reason, teachers should not use
"a monotonous tone of voice". (S5), "He will not speak monotonously" because "History
lesson is already a boring lesson for me, and if the teacher is boring, it will be unbearable"
(S35).

"I think a good history teacher should teach the lesson standing up rather than sitting
down. He should change his tone of voice once in a while" (5§77), use "gesture-mimics"
(5108), "make eye contact" (532). "By emphasizing some parts of the lesson themselves, not

1Tt should also be noted that the most used concept of the participants who answered the open-ended question
form regarding the history course was "boring/boringness".
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by opening slides from the computer" (563) would have attracted the students' attention
more. Therefore, "his style and self-education” (S3) is important at this point. In some
historical subjects, on the other hand, it is necessary to teach the content "by making the
event live, that is, by animating it instead of just telling it" (546). "Just as a novel is gripping
when it draws you into the event and gives you the feeling that you are in the event, a
history teacher should draw us, students, into the event and tell us as if we are living it"
(5108).

Another issue emphasized by the participants is related to the active participation of
students in the lesson. According to the high school students who participated in the
research, history teachers should "be in contact with students" (S37), "ask questions and
make students participate in the lesson" and "take the opinions of students" to ensure that
the lesson progresses in a "conversational atmosphere" (S5). In this way, what the student
learns, "the dialogues that take place in the lesson will remain in the mind" (568).

The need for history teachers to include activities in their lessons is another category
frequently repeated by the participants because "History lesson can be a bit boring because
it is a verbal lesson. Therefore, they can teach the lesson not only by telling and talking, but
also by adding a little practice. Thus, they can attract the student's attention" (589). In
addition to the activities that can be done in the classroom, out-of-school activities can also
be effective in attracting interest in the lesson. In this sense, "field trips" mentioned by the
participants can be one of the methods that can be preferred by history teachers because
"Organizing trips to historical places can help students at our age to pay more attention. In
other words, it will be more memorable by traveling and seeing rather than listening" (S15).

The fact that all these suggestions expressed by the participants increase their interest
in history lessons is closely related to another category that is not frequently mentioned by
the participants. According to some of the high school students who participated in the
study, the most important condition for increasing interest in history lessons is that history
teachers should make their students like them. History teachers should "love their students"
and approach them "with a smiling face" (584), "be friends with them and not provoke fear
of grades" (S61). The answer of S87, one of the participants, which is evaluated in this
category, is a suggestion not only for history teachers but for all teachers: "They should leave
aside clichéd and unnecessary practices such as selecting them from the list or doing oral
exams unannounced, communicate with the students one-on-one, make them like
themselves before trying to make them like the lesson, and include them in the practices

without offending them..."

To reveal what the distinctive features of a history teacher should be according to the
participants, high school students were asked the question, "What do you think makes a
history teacher different from other teachers?". The answers obtained are shown in Table 2.
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Table 2

High School Students' Views on What Makes a Good History Teacher Different from Other
Teachers

Categories Participants f

Must have high expressive S5, 59, 511, S13, S34, 541, 543, S44, 545, 17

power S47, 548, S51, S64, S68, S73, 595, S108

Must be objective S4,S8, 59, S15, S22, 546,551, S54, S56, S59, 16
S63, S67,S71, S78, S96, S97

Must have a good knowledge of S7, S9, 510, S18, S19, 523, 527, 5S40, S80, 15

history S86, S88, S98, S100, S103, S108

Must be not boring S37, 557, 564, 565, S67, S69, S73, S77, S87, 11
S93, S107

Must be committed to national S28, S38, S55, 572, S78, S79 6

values

Must include activities S17, 521, S25, S106 4

Must not avoid questions S1, S58, S66 3

Must think in multiple ways 52,579 2

Must make you love their lesson 531, 533 2

Must guide the student 549, S83 2

According to high school students, the main characteristic of a good history teacher
that makes them different from other branch teachers is their high power of expression.

' "

According to the participants, a good history teacher's "power of expression should be more
impressive than other branches" (568). In history lessons, "since there is a lot of verbal
information, they should not explain every detail in the lesson for a long time" and "should
not make the students sleepy" (S48). Instead, their narration should be "clear, fluent" (S44)
and "in a way that students can understand" (551), and they should "make better sentences
and explain the events clearly" (543). Of course, it is also important for "breath control” to
be "strong" (S5). They should teach the lesson "lovingly, willingly, enthusiastically" (S11)
and "in a fun way" (S13). Of course, it is also important that "the conversation is interesting"
(59). Thus, "they should be able to attract the student's attention in the lesson, they should
not be passive, they should be self-confident, they should not trivialize the lesson" (564). 545
explains the reason for all this to us as follows: "History lesson is not an ordinary lesson like
other lessons. Because what we learn in the lesson teaches us our past, our history, our
ancestors. The history teacher, being aware of this, should tell history from the heart as if

he/she is experiencing the events. It should penetrate us".
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Another distinguishing feature of a good history teacher is their objectivity.
According to the participants, a good history teacher "should be more objective than other
branches" (544). They should "not look at things politically” (522) and "should not have
ridiculous obsessions. They should not enter the class to praise and glorify something" (S71).
Instead, "although they have a certain view, they should move away from this view and
approach objectively while lecturing” (S59), "They should tell history with all its aspects.
They should never be on one side or the side of a person or a society. Thus, students can
learn the real history" (S67). However, according to some participants, there is not much
objectivity in history teaching in Turkey: "I don't think any social lesson is taught objectively
in Turkey. The main purpose is not to teach something but to keep things under control"
(595).

A good history teacher should of course have a good knowledge of history. They
should "have a strong memory" (510), "approach everything in detail" (S7), "read more than
other teachers" (527), and "have lived and seen the past" (540). In short, they should "know
what they are going to teach" better than other teachers because if "the student realizes the
flaw in the teacher, the student may lose respect” (527). If the history teacher has a good
knowledge of history, they will not avoid the questions posed to them. "This is history, we
can think about it for days, weeks and produce a million questions. The history teacher
should answer these questions patiently and satisfy the other person" (S58).

According to some of the participants, one of the distinguishing features of current
history teachers is that they are "boring" (S37). According to some participants, "Students’
interest may be low due to the current content of the course” (565). "Many teachers have
accepted it as such" (587). For these reasons, history teachers' "lessons are usually more
boring, or there are some who do not teach at all" (5107). A good history teacher, on the
other hand, "should choose more entertaining ways of teaching than other teachers," (565)
"without putting their students to sleep in class" (569, S65).

According to some participants, it is not correct to generalize the characteristics that
make a good history teacher different from other branch teachers because "what makes a
person different is their personality and it would be wrong to look for the same personality
in every teacher" (516). On the other hand, when compared to other teachers, history
teachers "have a special task that can give history consciousness" and "they should be aware

of this" (S82).

In order to determine the historical issues that a good history teacher should
emphasize according to high school students, the question "What do you think should be
the historical issues that a good history teacher should emphasize?" was asked, and the
answers obtained were divided into chronological and thematic categories and expressed
in Table 3.
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Table 3
Historical Issues that a Good History Teacher Should Emphasize According to High School
Students
Categories Participants f
Chronological
Ancient Civilizations S44 1
First Turkic States S11, S66, S72, S82, S98, S103 6
History of Islam S28, 547, 563, S70, S72, 577, S102 7
Seljuks 532 1
Ottoman History S3, S6, S9, 523, S24, S31, S41, S43, S47, S48, S52, S53, 25
S57, S58, S64, S65, S70, S72, S77, S88, S89, S91, S95,
598, 5100
Conquest of S28,S38, S39, 545, S59, S63, 5102 7
Istanbul
Foundation S17, 532, 545, 575, 5104 5
Collapse S11, S81, S82, S97, S104 5
Sultans S16, S24, S44, S59 4
Wars S6, S16 2
Victories S17 1
Reforms S19 1
Education S38 1
System
History of the Republic S1, 59, S38, 540, S41, S48, S53, S58, S72, 582,588,593, 13
S95
Atatlirk's Life S6, S26, S30, S34, S55, S70, S78, 579, S80, S84, S91, 13
594, S99
Revolutions S5, S11, S78, S79 4
Declaration of the S5, S9 2
Republic
Recent History S3, S59, S71, 589 4
Thematic
Wars S7, 516, S42, S62, S92 5
Battle of 528,539, S63, 5101 4
Malazgirt
Balkan War S11 1
World War I S7,S11, 527, S32, 544, S55, 559 7
Gallipoli War S7, 540 2
War of S7,511, S34, 537, 548, S55, S58, 559, S81, S99 10
Independence
World War II S50 1
Turkish history S12, S14, S15, S18, S29, S34, S41, S43, S47, S50, S54, 13
S56, S63
TURK] 39
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Every subject of history S4, 59, 510, S12, S33, S51, S85, S101 8
Failures S2, 549, S61, 578, 596 5
Important topics S74,587,5102, S107 4
History of different societies 521, 525, S90 3
Socio-cultural history S3, S35, S83 3
Topics covered in exams S60, S107 2
Curriculum is sufficient S68, 569 2
Any subject that is not rote S16 1
memorization

Entertaining topics S13 1
Subjects the teacher knows  S14 1

According to the participants, Ottoman history comes to the forefront in the
chronological category of the subjects that a good history teacher should emphasize. A total
of 43 participants stated Ottoman history and related topics as one of the topics that should
be emphasized. According to the participants, "Ottoman history should be emphasized a lot
because Turkish youth cannot direct their future without knowing their past" (564).
However, especially the "last periods" of the Ottoman Empire is "a subject that is passed
over very quickly in schools" (582). In addition, according to the participants, the history
teacher "should explain the last periods of the Ottoman Empire without ignoring its
achievements before" (S81). On the other hand, there are also participants who complain
that too much emphasis is placed on Ottoman history: "Pre-Ottoman history should be
given as much importance as Ottoman history." A good history teacher "should try to
destroy the perception that Turkish history is only about the Ottoman Empire" (S66).
However, the number of participants who think this way is extremely small in the general
picture. While there were 6 participants who drew attention to the first Turkish states, one
participant each pointed to the Seljuk and Ancient Civilizations.

After the Ottoman history, the history of the Republic and related subjects came after
the Ottoman history with 28 participants among the subjects that a good history teacher
should give the most importance. This is because the period in which there was "the most
development... and a great development" was "between 1923 and 1938" (S1). For this reason,
"Atatiirk's contributions to this country should be emphasized as much as possible" (S30).

When the thematic categories among history topics are analyzed, it is seen that wars
occupy an important place in the views of the participants because "it is fun to listen about
wars". In this regard, history teachers should have a good command of the details about the
wars and should not pass the subject superficially: "No, this war is over, this agreement was
made, the articles of this agreement, and so on, and all the interest goes away" (516).
Although "wars" were categorized thematically, some participants emphasized the teaching
of specific wars.

Within the thematic categories, many participants thought that history teachers
should focus on Turkish history and "introduce Turkish history with all its beauties", while
a few participants thought that the history of other societies should also be included. In
particular, to understand "how the current most powerful states like the USA got here", the
history teacher should "tell us the history of these states down to the smallest detail" (521).
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Some of the participants think that each historical topic should be handled by the
teacher "because each topic is interconnected" (551). Some other participants, on the other
hand, stated that important topics that will "shape our lives" (S87) and "shape the future”
(574) should be included in history lessons, and that information that is "useless for us"
should be abandoned "from now on" (587). Some participants, on the other hand, think that
more emphasis should be placed on the failures that "when we look back at our history, we
say that we should take lessons from this event". Participants with a pragmatist approach
to history lessons said that history teachers should focus on "the subjects that appear in the
university exam" (560), while some participants thought that the "curriculum presented for
this purpose" was "very successful” (568).

In the continuation of the study, the high school students were asked the question "In
your opinion, which values should a good history teacher help their students acquire and
how?". The answers obtained are shown in Table 4.

Table 4

High School Students' Views on the Values that a Good History Teacher Should Acquire
and How to Acquire Them

Categories Participants f
Values to be Acquired
National values S1,54,S5,57,59, 512, 520, S30, S31, 538, S39, 545,
S47, S50, S51, S54, S59, S60, S67, S71, S72, S73, 35
S75, S76, 583, S84, S87, 588, S91, S92, 595, 597,
5100, S101, S103, S104, S106
Cultural values S9, 512, S14, S15, S20, S32, S34, S36, S72, 565, S66, 17
S77,594, S95, S97, S99
Awareness of history S33, S37, S55, S78, 579, S81, S82, S88, S91, S108 10
Spiritual values S21, S25, S31, S35, S38, 542 6
Universal values S70, S83, 596, S101 4
Moral values S56, S58, S65, S101 4
Value Acquisition Methods
By remaining neutral S6,S7, S8, S9, 534, S59, S66, S77, S88, S104, 5107 11
By endearing the past S11, S58, S64, S74, S75, S88, S101, S104, S105 9
Through their personality traits S8, S16, S17, 527, S50, S53, S80, S108 8
Recounting sacrifices of the 526,535, S38, S47, S51, S63, S67 .
past
By making them proud of their 529, S39, 554, S56, S67, S97, S105 .
past
By raising awareness of history 530, S54, S56, S57, S63, 566 6
Drawing lessons from history 52, 552, S68, 569, S79 5
By providing role models from 512, 5S40, S78, S82 4

history
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By presenting case studies from 512, 524, 562, S70

X 4
history
Emphasizing the importance of 5S4, S9, 589, 5100 A
history
Visiting historical sites S13, 519, S23 3
By raising individuals who S3,56 5

question

As can be seen in Table 4, most of the participants (f: 35) agree that national values
are the most important values that history teachers should impart to their students. History
teachers should instill in their students "the love of homeland, nation and the spirit of
nationalism" (547), "the difficulties that our nation experienced in the past should be deeply
ingrained in us" (S51) because "it is the duty of history teachers to instill the love of
homeland" (T103).

Some participants emphasized cultural values by saying "It should explain the
beautiful traditions and customs of our Turkish history" (536), while others emphasized
historical awareness by saying "It should raise students who know and love their history"
(578). A few participants emphasized universal values. A good history teacher "should not
instill strange ideas such as the highest race is their own race. We killed them in that war,
they died like that in this war and wars should not be told as something beautiful" (596),
"We should gain the values of tolerance and labor" (5101). According to T85, who looks at
the issue from a different perspective, history teachers "do not need to impart values. It is
enough for them to explain the lesson."

The question of how a good history teacher should help their students acquire values
was one of the questions that the participants had the most difficulty answering during the
interviews. Many participants could not answer this question. Among the answers given, it
is noteworthy that the impartial attitude of the history teacher can be effective in the process
of imparting values to students. According to the participants, a good history teacher should
"first of all be objective" (5107) in order to help students acquire certain values. They should
"make objective comments rather than their own views" (5104), "should not include their
own political views" in the lesson, "and should respect other views. They should pay
attention to this while lecturing” (5107).

According to some of the participants, a good history teacher makes students love
their past and thus, they gain value. A good history teacher should first of all "make students
love history. Students should participate in history lessons with love" (S11). But this love
may not always cover all history subjects: "They should make them love all subjects related
to Turks" (588). A good history teacher can not only make students love their past but also
emphasize the importance of the past. For this reason, the teacher should make the students
feel that "those who do not know their past cannot build their future" (54) and that they
cannot "give direction to the future" (S89).

The personality traits of the history teacher are undoubtedly important in the process
of imparting values to students. A history teacher can only impart values to their students
by being "sincere" (527) "smiling" and "close" to their students (S80), and "explaining
carefully without breaking hearts" (550). In other words, "they should teach in a warm way
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like a friend, not like I am a teacher and you have to listen to me" (553). In addition, "they
should first know the values themselves so that they can explain them to others. Otherwise,
nothing they tell will work" (5108).

It is important for the history teacher to talk about the sacrifices of the past in terms
of the social aspect of the value. For this reason, the history teacher should "process the
difficulties that our nation experienced in the past deeply into us" (S35). Beyond these
difficulties, "they should teach the struggles this homeland was won as a result of and how
many martyrs were given while winning it" (563). Students can be taught that "Turks are in
unity and solidarity despite many wars" (551), and thanks to this unity and solidarity,
students can gain "the consciousness of solidarity... by taking advantage of their resistance
against enemies" (547).

According to the participants, it is an important part of value education that history
teachers make students proud of their past. A good history teacher should teach their
students that "our history is very bright" (567), "what their ancestors have achieved in the
past" (§55) and thus "we should be proud of it as a value" (S67). In addition, the teacher
should "explain the beauties of the glorious Turkish history in a completely correct way"
(529) and talk about the "victories in our glorious history, the beautiful traditions and
customs of our Turkish history" (597). In this way, the student should "make them feel that
they are Turkish" (539).

Conclusion

In this study, it was tried to reveal what qualities a good history teacher should have
according to high school students. The qualities that a good history teacher should have are
discussed under the subheadings of the methods they should use in their lessons, which
historical topics they should emphasize, what makes them different from other teachers,
and the values they should impart to their students and how they can impart them.

When asked how a good history teacher should conduct their lessons and which
methods or techniques they should use, high school students emphasized the need to enrich
the methods used in history lessons. While the participants gave many examples of methods
and techniques that history teachers can use, such as educational activities, field trips, active
learning strategies, and the use of case studies, the most frequently repeated one was the
use of visual materials. It is known that the use of visual materials in history lessons has
many advantages, such as concretization, increasing motivation, attracting attention,
providing permanent learning, perceiving change and continuity, developing emotional
reactions, and developing imagination (Akbaba, 2016; Demircioglu, 2010). However, a
teaching environment enriched in terms of visual tools can be effective in responding to the
differentiated expectations of today's youth called Generation Z. Because it is not difficult
to understand that the learning styles of a generation born and raised in a digital age are
different from previous generations (Somydiirek, 2014). For this reason, traditional learning
methods are not sufficient to attract their attention as in previous generations. Therefore, it
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has been frequently stated by students that the lecture method, which is one of the leading
traditional teaching methods, is quite boring. However, studies in the field of history
teaching show us that most history teachers teach all or a significant part of their lessons
through lectures (Nalbantoglu, 2019; Geng, 2016; Ulusoy, 2009) and do not know what active
learning methods and techniques are (Akhan, 2022). History teachers use methods and
techniques such as drama, field trips, case studies, and the use of visuals, which are now
almost traditional teaching methods, in a very limited way (Nalbantoglu, 2019), and digital
tools are almost never used (Okumus, 2019). Therefore, history teachers are unable to meet
the expectations and interests of their students in terms of the methods and techniques they
use in their lessons, and history learning in Turkey continues to be a matter of

memorization.

When asked what makes a good history teacher different from other teachers, high
school students emphasized that history teachers should not be boring and should have a
high power of expression. This situation can be considered as a result of the fact that history
teachers mostly teach their lessons based on the lecture method as mentioned above. Under
this heading, students also elaborated on what teachers who prefer the lecture method could
do to make their lessons more lively. Having a good knowledge of history, which is another
responsibility that the students in the study attribute to history teachers as a distinctive
feature, is again the result of a teacher-centered teaching approach. As a matter of fact, in
the study conducted by Er Tuna (2019), most of the high school students and in the study
conducted by Culha Ozbas and Aktekin (2013), most of the prospective teachers defined
history teachers as "omniscient". In this study, none of the students mentioned the
responsibilities of history teachers such as providing skills, encouraging students to think
and research, and creating opportunities for students to create their own historical
constructs. This is because students, who mostly encounter traditional teaching methods in

history lessons, are not aware that history teachers also have such responsibilities.

When the historical topics that a good history teacher should emphasize according
to high school students are examined, it is seen that topics related to Turkish history are
predominant, and within these topics, Ottoman history comes first, followed by the history
of the Republic. Very few students think that the history of different societies should also
be emphasized. It is possible to think that this situation is closely related to the tradition of
historiography in Turkey. In history departments in Turkey, courses related to Turkish
history have a predominant place, while world history subjects have a limited place (Erkan,
2011). Within Turkish history, the fact that subjects related to Ottoman history (with its
institutions, economy, society, culture, modernization, diplomacy, writing, etc.) are the
most common subjects in almost all history departments (Giindiiz, 2011) has significantly
shaped not only the tradition of historiography in Turkey but also the understanding of
history teaching. Since the 1980s, the place allocated to world history in curricula has
decreased, and world history has been handled within a narrow framework such as
European history (Oztiirk, 2016). For students who learn history through curricula based on
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this understanding, it should be natural that the first thing that comes to mind when it

comes to historical content is Turkish and Ottoman history.

When asked what values a good history teacher should help students acquire and
how they should acquire them, most of the high school students emphasized national and
cultural values, while some students prioritized spiritual and moral values. Only a few
students mentioned universal values. It can be said that history teachers' approach to values
limits students' perceptions on this issue. In fact, studies show that the values that both
history teachers and prospective teachers give importance and priority are national values
(Yildirim, 2018; Tokdemir, 2007). However, history lessons are a favorable teaching area for
the transfer of universal values as well as national values (Demircioglu & Tokdemir, 2008).
In the current history curriculum, ten core values that students can acquire through history
lessons are identified and only one of them (patriotism) is directly related to the national
values expressed by high school students (MEB, 2022). This situation shows both that the
history curriculum does not sufficiently achieve its objectives regarding the acquisition of
values and that history teachers consider the process of value transfer within a narrow
framework.

In the process of gaining values, the issue of the history teacher remaining "objective"
comes to the forefront in the views of high school students. History is a field that cannot be
approached objectively due to its nature. However, history teachers are not expected to
reflect their own singular point of view to their students. Within the framework of
contemporary history teaching, the teacher should create a student-centered teaching
environment and allow students to form their own perspectives on historical issues
(Kabapinar, 2019).

Throughout the research, high school students expressed many qualities that a good
history teacher should possess. Many of these qualities that students want to see in history
teachers are highly related to the responsibilities that contemporary history teaching
approaches place on teachers. Considering that most of the students idealize a history
teacher based on the deficiencies they see in their own teachers, a pessimistic picture
emerges about the qualifications of history teachers. Because theoretically, history curricula
have been organized according to the constructivist approach and thus the basic principles
of contemporary history teaching since 2007, but in practice, it is difficult to say that history
teachers have adapted to this approach and met what is expected of them.
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Oz

Ogretmenlerin hangi niteliklere sahip olmasi gerektigi, 6zellikle Shulman’mn milat niteligindeki
calismalariyla birlikte egitim arastirmalarinin sikga tartisilan konularindan biri haline gelmistir.
Fakat tarih 6gretiminin amag ve iceriginde, 20. yiizyihn ikinci yarisindan bu yana yasanan
doniisiime ragmen, tarih Ogretmenlerinin sahip olmasi gereken niteliklere dair yapilan
calismalarin son derece sinirh oldugu goriilmektedir. Bu aragtirmada lise 6grencilerine gore, iyi
bir tarih Ogretmeninin sahip olmasi gereken niteliklerin ortaya konulmasi amaglanmuistir.
Calismada nitel arastirma desenlerinden durum calismasindan yararlanilmistir. Arastirmanin
calisma grubunu, Tokat il merkezinde yer alan iki farkli ortadgretim kurumunun 12. siiflarinda
ogrenim goren 108 lise 6grencisi olusturmaktadir. Arastirma verileri, arastirmacilar tarafindan
gelistirilen agik uglu soru formu ile toplanmistir. Elde edilen veriler ise betimsel analize tabi
tutulmustur. Arastirmada lise Ogrencileri, tarih derslerinde kullanilan yo6ntemlerin
zenginlestirilmesi gerektigine vurgu yapmis, tarih 6gretmenlerinin kullanabilecekleri yontem ve
tekniklere; gorsel materyal kullanimy, alan gezileri, aktif 6grenme stratejileri, 6rnek olay kullanimi
gibi pek ¢ok 6rnek vermislerdir. Katilimcilar tarafindan tarih 6gretmenlerinin sikici olmamasi ve
anlatim gliciiniin yiiksek olmasi gerektigine yapilan vurgu ise dikkat cekmektedir. Katihmcilara
gore iyi bir tarih 6gretmeni igerikte Tiirk tarihine, 6zellikle de Osmanli ve Cumhuriyet tarihine
agirbk vermelidir. Derslerinde ulusal ve kiiltiirel degerlerin kazandirilmasina 6nem vermeli,
bunu da tarafsiz kalarak saglamalidir. Arastirma sonunda Ogrencilerin tarih 6gretmenlerinde
gormek istedikleri niteliklerin pek ¢ogunun, cagdas tarih 6gretim yaklasimlarmin 6gretmenlere
ylikledikleri sorumluluklarla yakindan iligkili oldugu gortilmiistiir.

Anahtar Kelimeler: tarih 63retmeni, 6gretmen yeterlikleri, 63renci goriisleri, tarih 6retimi
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Giris

Modern anlamda tarih O6gretimi, 19. yiizyilin ortalarinda, ulus-devletler olarak
orgiitlenmis bir diinyada, ulusal kimligi ve sosyal uyumu tegvik etmek gibi "romantik”
amaglarla gelismeye baslamistir (Carretero vd., 2013). Ciinkii bir ulusun insasi i¢in gerekli
goriilen tek tip hikayelerin ve sembolik temsillerin, ulusun biitiin {iyelerince hayal
edilebilmesi icin tarih egitimi, etkili bir stratejiydi (Anderson, 2017). Boylelikle ulusal
kimliklerin insasina baglh olarak yiikselen tarih O0gretimi, ulusal vatandaglik ingasinin
hizmetinde tam olarak “kiiltiirel bir ara¢” haline gelmisti (Barton, 2001).

II. Diinya Savasi sonrasinda diinyada yasanan siyasal dontisiim, demokratik
toplumlarin bir¢cogunda ulus ve iktidar kavramlarina sadakat ve itaatle bagl yurttaslar
yerine toplumsal ilerlemeye ve demokratik aklin gelisimine etkin katilim saglayabilen
yurttaslarin yetistirilmesine oncelik verilmesini saglamistir (Carretero ve Bermudez, 2012).
Egitimin toplumsal amagclariin gozden gecirilmesini saglayan bu doniisiimiin yaninda,
tarihyazim anlayisinda meydana gelismeler, 1970°1li yillardan itibaren tarih ogretiminin
amaglarinin da yeniden belirlenmesine neden olmustur. Tarih derslerinde artik sosyal
uyumun tesvik edilmesinin yani sira 6grencilerden farkl tarihsel donemleri birbirinden
ayirma; kanita dayal elegtirel yorumlar gelistirme; tarihsel nedenselligi anlama; ge¢misi,
bugiin ve gelecekle iligskilendirmek; toplumsal iligkilerin degisim ve siirekliligini anlama;
glincel sorunlarin tarihsel kokenlerini analiz etme; farkli bakis acilarini anlama gibi
becerileri kullanmasi beklenmektedir (Carretero & van Alphen, 2017; Carretero, 2011;
Barton & Levstik, 2008).

Icerik ve islevinde yasanan degisime ragmen tarih &gretimi, yirminci yiizyihn
ortalarindan bu yana, bu ulusal kimligi koruma hedefleri ile tarihsel diisiinme becerilerini
kazandirma c¢abalar1 arasinda gidip gelmektedir (Demircioglu, 2010; Dilek, 2007).
Tiirkiye’deki yaygin kavramsallastirmayla disiplin i¢i ve disiplin dis1 seklinde tanimlanan
(Dilek, 2007) bu amag kategorileri arasinda yasanan gerilim, bir tarih 6gretmeninin sahip
olmasi gereken yeterlikleri daha da 6nemli hale getirmistir. Ciinkii 6gretmen, ilgili 6gretim
programlar1 ve ders kitaplariyla birlikte, bir dersten beklenen amaglarin gerceklesmesinde

basat etkenlerden biri, belki de en 6nemlisidir.

14 Subat 2022 tarihinde yiiriirliige giren Ogretmenlik Meslek Kanunu'nda
ogretmenlik, “egitim ve 0gretim ile bununla ilgili yonetim gorevlerini tizerine alan 6zel bir
ihtisas meslegi” olarak tanimlanmis ve 6gretmenlerin bu gorevlerini “Tiirk Millt Egitiminin
amaglar1 ve temel ilkeleri ile 6gretmenlik meslegi etik ilkelerine uygun olarak ifa etmekle”
ylikiimlii oldugu vurgulanmistir. Bununla birlikte ayn1 kanun, 6gretmenlerin sahip olmasi
gerek nitelikleri genel kiiltiir, 6zel alan egitimi ve pedagojik formasyon/6gretmenlik meslek
bilgisi seklindeki {i¢ baslik altinda ifade eder (Ogretmenlik Meslek Kanunu, 2022). Buna
karsin 6gretmenlerin sahip olmasi gereken nitelikler ya da bir bagka deyisle 6gretmen
yeterlikleri, egitim literatiiriindeki genis bir tartismanin konusudur.
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Ogretmenlerin sahip olmasi gereken nitelikler konusundaki en kapsamli
arastirmalar Shulman (1986, 1987) tarafindan yiirtitiilmiistiir. Shulman (1986) 6gretmen
niteliklerine bilgi temelinde yaklagsmis ve bir Ogretmenin, dersini etkin bir gsekilde
yapabilmek icin neleri bilmesi gerektigi sorusuna cevap aramistir. Bu kapsamda konu alan
bilgisi, miifredat bilgisi ve pedagojik alan bilgisi seklindeki bir smiflandirmaya giden
Shulman, sonraki arastirmasinda ise genel pedagoji, 6grenciler ve ozellikleri, egitimsel
icerikler ve egitimsel amaclar olmak tizere dort yeni kategoriyi smiflandirmasina dahil
etmistir (Shulman, 1987).

Tiirkiye’de 2017 yilinda Ogretmen Yetistirme Genel Miidiirliigii tarafindan
hazirlanan Ogretmenlik Meslegi Genel Yeterliklerinde Ogretmen yeterligi kavrami
ogretmenlerin “Ogretmenlik meslegini etkili ve verimli bir bigimde yerine getirebilmek igin
sahip olmalar1 gereken bilgi, beceri ve tutumlar” olarak tanimlanmistir (MEB, 2017: 4).
Ogretmenlerin sahip olmasi gereken mesleki bilgi; a) alan bilgisi, b) alan egitimi bilgisi, c)
mevzuat bilgisi seklinde mesleki beceriler ise; a) egitim O0gretimi planlama, b) 6grenme
ortamlar1 olusturma, c) 6gretme ve 6grenme siirecini yonetme, d) 6lgme ve degerlendirme
olarak ifade edilmistir. Ogretmenlik mesleginin gerektirdigi tutum ve degerler de; a) Milli,
manevi ve evrensel degerler, b) 6grenciye yaklasim, c) iletisim ve isbirligi, d) kisisel ve
mesleki gelisim olarak simiflandirilmistir (MEB, 2017).

Tarih 6gretmenlerinin sahip olmasi gereken niteliklere dair ilk ¢alisma ise Milli
Egitim Bakanhigi Ogretmen Yetistirme ve Gelistirme Genel Miidiirliigii tarafindan
yuritiilmiis ve “Tarih Ogretmeni Ozel Alan Yeterlikleri” bashgiyla 2011 yilinda yiirtirliige
girmistir (MEB, 2011). Ilgili calisma tarih 6gretmeni yeterliklerini a) Alan Bilgisi (Tarih
metodolojisini kullanabilme; Tiirk tarihi ile ilgili olay, kavram ve kisilerin roliinii
degerlendirebilme; Diinya tarihi ile ilgili olay, kavram ve Kkisilerin roliinii
degerlendirebilme); b) Alan Egitimi Bilgisi (Tarih egitiminin amaglarini ve yararlarini analiz
edebilme; Diinyada ve Tiirkiye’'de tarih egitiminin gelisimini degerlendirebilme; Ergenlik
cagindaki genglerin tarihsel anlayislarinin psiko-sosyolojik temellerini analiz edebilme;
Ogretim programlarim uygulayabilme; Materyal gelistirebilme ve kullanabilme; Ziimre
toplantilarina katilarak ortak kararlar1 uygulayabilme; Birinci ve ikinci elden kaynaklarla
ilgili uygulamalar yapabilme; Tarih derslerinde okuma ve yazma stratejilerini
uygulayabilme, Tarih dersini diger derslerle ve gevreyle iliskilendirebilme; Aktif 6grenme
yontem ve tekniklerini uygulayabilme; Tarih O6grenmenin gelisimini izleyebilme ve
degerlendirebilme); c¢) Tutum ve Degerler (Tarih ve tarih egitimi ile ilgili genel tutum ve
degerlere sahip olabilme; Tarih dersinin islenmesi ile ilgili tutum ve degerlere sahip
olabilme; Kiiltiirel miras ve tarihi eserlere yonelik tutum ve degerlere sahip olabilme)
seklindeki ti¢ temel kategori ve yeterlik alanlarina ayirmistir (MEB, 2011).

Tarih egitimine dair literatiir incelendiginde, tarih 6gretmenlerinin sahip olmas:
gereken niteliklere iliskin tartismanin dar bir cercevede ele alindig1 goriilmektedir. Bu
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kapsamda Shulman (1986) ve Schon'un (1983) calismalarini temel alarak bir model onerisi
gelistiren John (1991), tarih 6gretmenlerinin mesleki yeterliklerinin, bilgi ve diistincenin bir
bilesimi oldugunu iddia eder. Tarih 0gretmenlerinin sahip oldugu bilgi, bes boyuttan
olusmaktadir: (a) Tarih bilgisi (tarihsel olaylar, konular, kisilikler ve kavramlar hakkindaki
bilgiler); (b) Tarih 6gretimi bilgisi (pedagojik icerik, 6gretim programi ve smif yonetimine
dair bilgiler); (c) Kurum bilgisi (gorev yapilan okulun kurumsal dokusuna, ait oldugu
sosyal cevreye ve 0grenci profiline iliskin bilgi); (d) Egitim bilgisi (genel olarak egitime
iliskin bakis acilari, anlayislar, inanclar ve teoriler); (e) Tarihin nasil 6grenildigi bilgisi (tarih
ogrenmeye etki eden zihinsel siirecler, uygun 6gretim ve degerlendirme yontemlerini
belirlemeye iligkin bilgiler).

Tarih Ogretiminin, her bir 6gretmenin sahip oldugu inang sisteminden agikga
etkilendigini belirten John'un (1991), tarih 0gretmelerinin sahip olmasi gereken mesleki
yeterliklere iliskin modelinin ikinci bileseni olan diislinceyi, {i¢ boyutta ele almak
miimkiindiir: (a) Inanglar (6gretmenin, tarih felsefesinin de temelini olusturan goriisleri),
(b) Degerler (6gretmenin, egitimin dogasmma ve amacma yonelik goriiglerine dayanak
olusturan deger ve ilkeler), (c) Tutumlar (6gretmenin, bir ders olarak tarihe yonelik

tutumu).

John'un (1991) Onerdigi model disinda farkli arastirma sonuglar1 da iyi bir tarih
ogretmeninin sahip olmasi gereken niteliklere dair ipuglari vermektedir. Ornegin Culha
Ozbag’a (2016) gore tarih dgretmeni, dgrenciye kazandirdigi icerigin nihai yargilar iizerine
kurulu olmadiginin farkinda olmali, ayni tarihsel olaya farkh tarihgilerin farklh bakis agilar
getirebilecegini kavramalidir. Bu nedenle tarihsel olaylara, bireysel Onyargilarindan
uzaklasarak ¢ogulcu bir perspektiften yaklasmalidir. Ajayi'ye (2015) gore iyi bir tarih
ogretmeni, kendisini yalmizca ders kitaplariyla sinirlandirmamali, mesleki ilgisini canli
tutabilmek icin akademik bir disiplin olarak tarihteki en son gelismeleri yakindan takip
etmelidir. Tarih 6gretmeni sadece kendi alaniyla yetinmemeli, gerektiginde tarihi, diger
konularla iliskilendirebilmek igin, farkli branslardan Ogretmenlerle isbirligi icinde
olmalidur.

Alan1 bilmek sitiphesiz onemlidir. Fakat igerigin, resmin tamami olmadigini da
bilmek gerekir (Grant, 2003). Bu nedenle 0gretmenler, tarih derslerinde yaratict olmal
(Culha Ozbas, 2016), kullanabilecekleri farkli 6gretim yontem ve tekniklerini bilmeli ve
uygulayabilmelidir. Ayrica 6gretim yontem ve tekniklerinin; 6gretilecek icerige, 6grencinin
ilgi ve ihtiyaglarina bagl olarak degismesi gerektigi de unutulmamalidir (Crookall, 1975).
Bu nedenle iyi bir tarih 6gretmeni, 6grencilerini tanimali, giiglii ve zayif yanlarini bilmeli
(Ajayi, 2015), 6grenme ortamini onlarin yas grubuna ve yeteneklerine gore diizenlemelidir
(Culha Ozbas, 2016).

Tarih egitimi literatiiriiniin, ideal bir tarih 6gretmenine yiikledigi sorumluluklar bize
gostermektedir ki tarih 6gretmenleri, tarihsel bilginin pasif aktaricilar1 degil, cok yonlii ve
karmasik bir igerigi aktif bir sekilde 6gretmesi beklenen profesyonellerdir (Karabag, 2016).
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Fakat Turkiye'de tarih Ogretmenlerinin veya ogretmen adaylarimin nitelikleri ya da
yeterlikleri {izerine yapilan arastirmalar, ilging sonuglar1 ortaya koymaktadir. Ornegin
Ogretmen adaylari tizerine yapilan ¢alismalarda katilimcilar alan bilgisi (Yildirim ve Yazici,
2017), pedagojik alan bilgisi (Bozkurt, 2015) ve teknolojik pedagojik alan bilgisi konusunda
kendilerini yeterli olarak gdrmektedir (Bozkurt, 2016). Ogretmen adaylarmin bu yeterlik
algisi, ilerleyen siirecte tarih Ogretmeni olduklarinda ise tarih derslerinin niteligine
dogrudan yansimamaktadir. Zira bir¢ok teknigin kullanilabilecegi bir alanda tarih
ogretmenleri cogunlukla anlatim ve soru-yanit tekniginin kullanilmakta (Yesil, 2010), alan
gezileri gibi yer temelli etkinliklere hemen hemen hi¢ uygulamamakta, yerel ve sozlii tarih
calismalarini zaman kaybi olarak gormekte; oyun, benzetisim, drama, biyografi ve film
kullanimu gibi 6grenciyi aktiflestirecek uygulamalara yeterince yer verilmemektedir (Bal ve
Yigittir, 2011).

Tarih Ogretmenlerinin yeterlik algilar1 ya da Ogretmen niteliklerinin sinif icine
yansimasina dair Tiirkge literatiirde 6nemli bazi ¢calismalar yapilmis olmasina karsin, tarih
ogretmenlerinin hangi niteliklere sahip olmasi1 gerektigine iligkin calismalar oldukca
siirlidir. Bu konuda yapilan caligmalar ise daha ¢ok, genel 6gretmen yeterliklerine iliskin
modellerin, tarih Ogretmenlerine uyarlanmasindan olusmaktadir. Tiirkge literatiirde
karsilagilan tek uygulamali calisma ise Demircioglu ve Kekeg (2020) tarafindan yiiriitiilmiis,
formasyon egitimi alan tarih 6gretmeni adaylarinin, ideal tarih 6gretmeni ile ilgili gortisleri
alinmuistir. Bu calismada ise, konunun dogrudan 6znesi olan ve 6gretmen niteliklerinden en
cok etkilenen grup olarak degerlendirebilecegimiz lise d6grencilerine gore, iyi bir tarih
Ogretmeninin sahip olmasi gereken niteliklerin ortaya konulmasi amaglanmaistir.

Yontem

Arastirmanin Deseni

Lise 6grencilerinin, iyi bir tarih 6gretmeninin sahip olmasi gereken niteliklere iligkin
goriislerini incelemeyi amagclayan bu calismada nitel arastirma desenlerinden durum
calismasindan yararlanilmistir. Durum ¢alismasi, durum olarak nitelendirilen seyin (birey,
olay, konu, olgu gibi) derinlemesine incelendigi ¢alismalardir (Mcmillan ve Schumacher,
2010). Bu arastirmada kullanilan durum calismasi tiirti ise, durum olarak nitelendirilen
seyin ayrintili ve gercekgi bir sekilde ortaya koyulmasmi amaglayan betimleyici durum
calismasidir.

Calisma Grubu

Bu ¢alismanin etik kurallara uygunlugu Tokat Gaziosmanpasa Universitesi Sosyal ve
Beseri Bilimler Etik Kurulu (25.04.2023 tarih, Oturum: 07, Karar: 07) tarafindan
onaylanmigtir. Aragtirmanin ¢alisma grubunu, Orta Karadeniz bolgesindeki bir il

merkezinde yer alan iki farkli ortadgretim kurumunda 6grenim goren 108 lise 6grencisi
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olusturmaktadir. Arastirmanin c¢alisma grubu, amagl oOrnekleme yontemine gore
olusturulmus, tarih dersleriyle ilgili deneyimleri daha fazla oldugu icin arastirmaya
yalnizca 12. simif 6grencileri dahil edilmistir. Calisma grubunda yer alan 6grencilerin 57’si
kiz, 51’1 ise erkektir. Bulgular kisminda katilimlarin gercek isimleri kullanilmamas, 01, 02,
O3... seklinde kodlama yapilmustir.

Veri Toplama Araglar

Arastirma verileri, arastirmacilar tarafindan gelistirilen ac¢ik uglu soru formu ile
toplanmustir. Soru formunda tarih 6gretiminin 6zel 6gretim yontemleri, icerik ve deger
boyutlarina karsilik gelen 5 adet soru yer almaktadir. S6z konusu formun hazirlanmasinda
gerekli literatiir taramas1 yapilmigstir. Yapilan literatiir taramasi sonrasinda hazirlanan agik
uclu sorular ikisi tarih egitimi biri ise sosyal bilgiler egitimi alaninda ¢alisan {i¢ alan uzmarn
tarafindan degerlendirilmis, sorularin anlasilirligi ve Ogrenci seviyesine uygunlugu
baglaminda yapilan degisikliklerle acik uglu soru formuna son sekli verilmistir. Hazirlanan
veri toplama araci, okul saatleri igerisinde aragtirmacilar tarafindan katilimcilara dagitilarak
formda yer alan sorular1 yazili olarak cevaplamalari istenmistir.

Verilerin Analizi

Arastirma sonucunda elde edilen veriler betimsel analize tabi tutulmustur. Betimsel
analizde elde edilen veriler 6nce sistematik ve acik bir bicimde betimlenir. Sonrasinda ise
betimlenen veriler agiklanir, yorumlanir, neden-sonug iliskileri kurularak bir takim
sonuglara ulasilir (Yildirrm ve Simsek, 2011). Bu calismada elde edilen veriler de
arastirmacilar tarafindan kategorik hale getirilerek betimlenmis, bu kategorileri agiklamak

i¢in katilimci cevaplarindan dogrudan alintilara yer verilmistir.

Bulgular

Arastirmada oncelikle, lise 68rencilerine gore iyi bir tarih 6gretmeninin derse ilgi
cekmek icin kullanmasi gereken Ogretim yontem ve tekniklerinin neler oldugunu
belirlemek amaciyla “Sizce iyi bir tarih 6gretmeni 6grencinin derse olan ilgisini nasil

¢ekmelidir?” sorusu yonlendirilmis, elde edilen cevaplar Tablo 1'de ifade edilmistir.

Tablo 1

Lise Ogrencilerinin iyi Bir Tarih Ogretmeninin Dersini Nasil Islemesi Gerektigine Dair
Gortigleri

Kategoriler Katilimcilar f
Gorsel Materyaller O1, 04, 07, 010, 012, O16, 019, 024, 027, 028, O30, 40
Kullanmali 032, 038, 039, 040, 045, 047, 050, 051, 054, O58,

059, 060, 062, 067, 069, 070, 072, 073, 074, O75,
080, 082, 085, 086, 0102, 0104, O106, 0107, O108
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Sunumu Sikict Olmamali O3, 05, 08, 09, 017, 019, 031, 032, O35, 036, O38, 32
042, 044, 048, 053, 057, 058, 059, 063, 069, 070,
072, 073, 077, 078, 081, 083, 090, 099, 0101, O105,

0107
Ogrenciyi Derse Katmali 05, 06, O11, 020, O44, 052, 055, 056, 068, 098, 12
0100, 0107
Etkinlikler Yaptirmali 013, 015, 031, 043, 065, 069, 079, 080, 98, 0100 10
Anekdot Aktarmali 02, 030, 031, 033, 049, 070, 088, 093, 097 9
Alan Gezileri Yaptirmali 012, 014, 015, 018, 021, 023, 024, 026 8
Once Kendini Sevdirmeli 022, 061, 064, 084, 087, 0105 6
Ornekler Vermeli 031, 033, 037, 040 4
Gecgmisle Giiniimiiz 09, 066, O82 3

Arasinda Bag Kurmali

Tablo 1'de goriildiigii tizere lise 6grencileri, tarih 6gretmenlerinin derse ilgi cekmek
amaciyla en fazla gorsel materyal kullanimini vurgulamislardir. Clinkii “Tarih dersi sozel
bir ders oldugu igin genel olarak 6grencilerin sikildig: bir ders. Bu ytizden derslerin...
degisik gorsellerle desteklenmesi, derse olan ilgiyi artirabilir” (O51). Katiimcilarin derste
kullanilmasini onerdigi gorseller; resimler fotograflar, karikatiirler, filmler, belgeseller,
videolar ve animasyonlar gibi ¢ok ¢esitli bir yelpazede sekillenmektedir. Slaytlar da gorsel
materyal kapsaminda degerlendirilebilmekle birlikte katilimcilar tarih Ogretmenlerine
onemli bir hatirlatmada bulunmaktadir: “Bence 6zgiin olacak. Basmakalip, renksiz,
gorselsiz slaytlarla biraz sikici oluyor” (O16). Tarih derslerinde kullanilacak gorsellerin belli
niteliklere sahip olmasi &nemlidir. Oncelikle “bu gorseller ilging ve dgrencinin merak
duygusunu uyandiracak derecede olmalidir” (O62). Bunun igin tarih 6gretmeni akilli tahta
kullanmak zorunda bile degildir: “Akilli tahtay1 kullanmaktan ziyade kendi hazirladig:
veya sinifta 6grenciler tarafindan zihin haritasi olusturmak yardimci olabilir (O60).

Katilmalarin derse ilgi cekme noktasinda en ¢ok vurguladiklar: ikinci kategori
dgretmenin sunumunun sikici olmamasi yéniindedir?. Bu kategoriyi agiklamaya, O42'nin
tarih 6gretmenlerine yaptig1 6nemli hatirlatmayla baslamakta yarar vardir: “Tarihi olaylar:
anlatirken, karsilarindaki insanlarin yataklarinda kendilerine masal anlatilmasini bekleyen
cocuklar olmadiklarimizi fark etmeliler.” Bu yilizden O6gretmenler “Tek diize bir ses
tonuyla” (O5), “Monoton konusmayacak”. Ciinkii “Tarih dersi zaten bana gore sikici bir
ders, hoca da sikic olursa hic cekilmez” (O35).

2 Agik uglu soru formunu cevaplayan katilmeailarin, tarih dersiyle ilgili en ¢ok kullandiklari kavramin
“sikilmak/sikicilik” oldugunu da belirtmek gerekir.
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“Bence iyi bir tarih 6gretmeni oturarak degil de ayakta anlatmalidir dersi. Ses tonunu
arada bir degistirmeli” (O77), “jest-mimikler” kullanmal: (0108), “g0z temas1 kurmal1” dir
(032). “Dersi bilgisayardan slayt acarak degil kendisi bazi yerlere vurgu yaparak” (O63)
ogrencinin ilgisini daha ¢ok ¢ekmis olacaktir. Dolayisiyla “lislubu ve kendini yetistirmis
olusu” (O3) bu noktada énemlidir. Baz1 tarihsel konularda ise icerigi “sadece anlatmak
yerine olay amini yasatarak, yani canlandirarak” (O46) dersi islemesi gerekir. “Nasil bir
roman sizi olaym igine ¢ekip, size olaym igindeymigsiniz hissini verince siiriikleyici
oluyorsa, bir tarih 6gretmeni de biz 6grencileri olayin igine gekip sanki yasiyormusuz gibi
anlatmalidir” (O108).

Katilimcilarin vurguladigr bir diger husus ise 6grencinin derse aktif katilimi ile
ilgilidir. Arastirmaya katilan lise 6grencilerine gore tarih 6gretmenleri “Ogrencilerle iletisim
halinde olmal” (O37), “Sorular sorup ogrencinin derse katilmasini saglamali” ve
“Ogrencilerin gortislerini alarak” dersin bir “sohbet havasinda” ilerlemesini saglamalidir
(O5). Boylelikle dgrencinin dgrendikleri, derste “gecen diyaloglar zihinde kaliciliin
korusun” (O68).

Tarih 6gretmeninin dersinde etkinliklere yer vermesi gerektigi, katihmcilarin siklikla
tekrar ettigi bir bagka kategoridir. Clinkii “Tarih dersi sozel bir ders oldugu icin biraz sikic
olabiliyor. O yiizden sadece anlatarak, konusarak degil de biraz da uygulama katarak ders
anlatabilir. Boylece 6grencinin ilgisini gekebilir” (O89). Sinifta yapilabilecek etkinliklerin
yant sira okul dist etkinlikler de derse ilgi ¢ekme noktasinda etkili olabilir. Bu anlamda
katilmalarin dile getirdikleri “alan gezileri”, tarih Ogretmenleri tarafindan tercih
edilebilecek yontemlerden biri olabilir. Zira “Daha ¢ok tarihi mekanlara geziler
diizenleyerek islemek, bizim yaslarimizda 6grencinin dikkatini daha ¢ok toplamasima
yardimci olabilir. Yani dinleyerek degil de gezip gorerek akilda daha kalict olacaktir” (O15).

Katilimcilar tarafindan ifade edilen biitiin bu Onerilerin, tarih derslerine ilgiyi
arttirmasi, katilmcilar tarafindan ¢ok siklikla dile getirilmeyen bir baska kategori ile
yakindan ilgilidir. Arastirmaya katilan bazi lise 6grencilerine gore tarih derslerine ilginin
arttirllmasmin en 6nemli kosulu tarih 6gretmeninin kendini 6grencilerine sevdirmesidir.
Tarih 6gretmeni “Ogrencilerini severek” onlara “giiler yiizle” yaklasmali (O84), onlarla
“arkadas olmali, not korkusu vermemelidir” (O61). Katilimcilar arasinda yer alan O87'nin,
bu kategoride degerlendirilen cevabi ise yalmizca tarih Ogretmenlerine degil, biitiin
ogretmenlere bir Oneri niteligindedir: “Listeden kaldirmak veya habersiz s6zlii yapmak gibi
klise ve gereksiz uygulamalar1 bir kenara birakip 6grenci ile birebir iletisime gegip, dersi
sevdirmeye calismadan Once kendisini sevdirmeli ve Ogrenciyi rencide etmeden
uygulamalara dahil etmeli...”

Katilimcilara gore bir tarih 6gretmenlerinin ayirt edici 6zelliklerinin neler olmasi
gerektigini ortaya koymak amaciyla lise Ogrencilerine “Sizce tarih Ogretmenini diger
ogretmenlerden farkli kilan 6zellikler nelerdir?” seklindeki soru yoneltilmistir. Elde edilen
cevaplar Tablo 2'de gosterilmistir.
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Tablo 2

Lise Ogrencilerinin Iyi Bir Tarih Ogretmenini Diger Ogretmenlerden Farkli Kilan Ozellikler

Kategoriler Katilimcilar f

Anlatim giicii yiiksek olmali 05, 09, O11, 013, 034, 041, 043, 044, 045, 17
047, 048, O51, 064, 068, 073, 095, 0108

Tarafsiz olmalt 04, 08, 09, 015, 022, O46, O51, 054, O56, 16
059, 063, 067, 071, 078, O96, 097

Iyi bir tarih bilgisi olmal 07, 09, 010, 018, 019, 023, 027, 040, O80, 15
086, 088, 098, 0100, 0103, 0108

Sikict olmamali 037, 057, 064, 065, 067, 069, 073, 077, 11
087, 093, 0107

Milli degerlere bagli olmali 028, O38, 055, 072, 078, O79 6

Etkinliklere yer vermeli 017, 021, 025, 0106 4

Sorulardan kagmamali 01, 058, 066 3

Cok yonlii diistinmeli 02, 079 2

Dersini sevdirmeli 031, 033 2

Ogrenciye yol gostermeli 049, 083 2

Lise 0grencilerine gore iyi bir tarih 6gretmenini, diger brans 6gretmenlerinden farkl
kilan 6zelliklerinin basinda anlatim giiciiniin yiiksek olmasi gelmektedir. Katihmcilara gore
iyi bir tarih 0gretmeninin “anlatim giicii diger branglara oranla daha etkileyici olmali”dir
(O68). Tarih derslerinde “cok fazla sozel bilgi oldugu icin derste uzun uzun her ayrintiyr
anlatmamali,” 6grencinin “uykusunu getirmemeli”dir (O48). Bunun yerine anlatimi “agik,
akicl” (O44) ve “dgrencinin anlayabilecegi sekilde” (O51) olmali, “daha giizel ciimleler
kurup olaylar1 agik agik anlatmali”dir (O43). Tabii bunun icin “nefes kontrolii”niin “gliclit”
(O5) olmast da &nemlidir. Dersini “severek, isteyerek, coskulu” (O11) ve “eglenceli bir
sekilde” (O13) islemelidir. Elbette ki “sohbetinin cekilir olmast” (O9) da onemlidir.
Boylelikle “derste 6grencinin ilgisini ¢ekebilmeli, pasif olmamali kendine giivenmeli, dersi
siradanlastirmamali” dir (O64). Biitiin bunlarin nedenini O45 bize su sekilde aciklamaktadir:
“Tarih dersi diger dersler gibi siradan bir ders degildir. Ciinkii derste 6grendiklerimiz bize
gecmisimizi, tarihimizi, atalarimizi 6gretir. Tarih 6gretmeni de bunun farkinda olarak ona
gore tarihi anlatirken sanki olaylar1 yasiyormuscasina icten anlatmalidir. Bizim igimize
islemelidir”.

Iyi bir tarih dgretmeninin bir diger ayirt edici ozelligi ise tarafsiz olmasidir.
Katilimcilara gore iyi bir tarih 6gretmeni “diger branglara gore daha objektif olmali”dir
(O44). “Olaylara siyasi bakmama”li (022), “sagma sapan takintilar1 olmamali. Bir seyleri
ovmek ve yiiceltmek icin” (O71) derse girmemelidir. Bunun yerine “belli bir goriise sahip
oldugu halde ders anlatirken bu goriisiinden uzaklagip tarafsiz yaklagmal” (059), “Tarihi
biitiin yanlariyla anlatmalidir. Hicbir zaman bir tarafta veya bir kisinin, bir toplumun
yaninda olmamalidir. Béylece 6grencilerin gergek tarihi 6grenmeleri saglanabilir” (O67).
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Fakat baz1 katilimcilara gore Tiirkiye’deki tarih 6gretiminde tarafsizlik ¢ok da s6z konusu
degildir: “Turkiye’de hi¢bir sosyal dersin objektif anlatildigini diisiinmiiyorum. Asil amag
bir seyler 6gretmek degil de sanki bir seyleri kontrol altinda tutmak” (O95).

Iyi bir tarih 6gretmeninin elbette ki iyi bir tarih bilgisi de olmalidir. “Giiglii bir
hafizaya sahip olmali” (O10), “her seye detayc1” yaklagmali (O7), “diger 6gretmenlerden
daha ¢ok okumus olmali” (O27), “ge¢misi yasamig gormiis” (O40) gibi dersini islemelidir.
Kisacas1 “anlatacag seyi” diger ogretmenlere gore “daha iyi bilmeli”dir. Clnkii eger
“dgrenci dgretmendeki kusuru fark ederse dgrenci duydugu saygiy1 kaybedebilir” (O27).
Tarih 6gretmeni iyi bir tarih bilgisine sahip olursa kendisine yoneltilen sorulardan da
kaginmayacaktir. “Tarih bu, istiinde giinlerce, haftalarca diisiiniip milyon tane soru
uretebiliriz. Tarih 6gretmeni de bu sorulari sabirla cevaplayip karsisindakini tatmin
etmelidir” (O58).

Katilimcilardan bazilarina gore halihazirdaki tarih Ogretmenlerinin ayirt edici
ozelliklerinden biri “sikict olmalari”dir (O37). Bazi katilimcilara gore ise dersin mevcut
ieriginden “dolay1 8grencinin ilgisi az olabiliyor” (O65). “Bircok dgretmen bunu bdyle
kabullenmis” durumda (O87). Bu sebeplerden otiirii tarih &gretmenlerinin “dersleri
genellikle daha sikici oluyor veya hi¢ islemeyen de var arada” (O107). Iyi bir tarih gretmeni

e “bu yiizden diger dgretmenlere gore daha eglenceli,” (O65) “Ogrencisini derste
uyutmadan” (O69) dikkat gekici anlatim yollar1 segmelidir” (O65).

Baz1 katihmcilara gore ise iyi bir tarih 6gretmenini diger brans 6gretmenlerinden
farkli kilacak oOzelliklerle ilgili bir genelleme yapmak dogru degildir. Ciinkii “bir insani
farkli kilan kisiligidir ki her 6gretmende aym kisiligi aramak da yanlis olur” (O16). Fakat
diger yandan farkli 6gretmenlerle karsilastirildiklarinda tarih 6gretmenleri, “tarih bilinci
kazandirabilecek 6zel bir gdreve sahiptirler” ve bunun da “bilincinde olmalilar” (O82).

Lise 6grencilerine gore iyi bir tarih 6gretmeninin {izerinde durmasi gereken tarihsel
konularin neler oldugunu belirlemek amaciyla “Sizce iyi bir tarih 6gretmeninin tizerinde
onemle durmas: gereken tarihsel konular neler olmalidir?” sorusu yonlendirilmis, elde
edilen cevaplar kronolojik ve tematik kategorilere ayrilarak Tablo 3’te ifade edilmistir.

Tablo 3

Lise Ogrencilerine GOre iyi Bir Tarih @gretmeninin Uzerinde Durmasi Gereken Tarihsel

Konular
Kategoriler Katilimcilar f
Kronolojik
flk¢ag Uygarliklari O44 1
Ik Tiirk Devletleri 011, 066, 072, 082, 098, 0103 6
Islam Tarihi 028, 047, 063, 070, 072, 077, 0102 7
Sel¢uklular 032 1
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Osmanl Tarihi 03, 06, 09, 023, 024, 031, O41, 043, 047, O48, 25
052, 053, 057, 058, 064, 065, 070, 072, O77, O88,
089, 091, 095, 098, O100
Istanbul’un Fethi 028, 038, 039, 045, 059, 063, 0102 7
Kurulusu 017, 032, 045, 075, 0104 5
Yikilist 011, 081, 082, 097, 0104 5
Padisahlari 016, 024,044, 059 4
Savaslar1 06, 016 2
Zaferleri 017 1
Islahatlar: 019 1
Egitim Sistemi 038 1
Cumbhuriyet Tarihi 01, 09, 038, 040, O41, 048, 053, O58, 072, 082, 13
088, 093, 095
Atatiirk’iin Hayati 06, 026, 030, O34, 055, 070, 078, 079, 080, O84, 13
091, 094, 099
inkllaplar 05, 011, 078, 079 4
Cumbhuriyet'in flan1 05, 09 2
Yakin Donem Tarihi 03, 059, 071, 089 4
Tematik
Savaslar 07, 016, 042, 062, 092 5
Malazgirt Savast 028, 039, 063, 0101 4
Balkan Savasi O11 1
I. Diinya Savast 07, 011, 027, 032, 044, O55, 059 7
Canakkale Savasi 07, 040 2
Kurtulus Savasi 07, 011, O34, 037, 048, O55, 058, 059, 081,099 10
II. Diinya Savasi 050 1
Tiirk Tarihi 012, 014, 015, 018, 029, O34, 041, 043, 047, O50, 13
054, 056, 063
Tarihin her konusu 04, 09, 010, 012, 033, 051, 085, 0101 8
Basarisizliklar 02, 049, 061, (578, 096 5
Onemli konular 074, 087, 0102, 0107 4
Farkli toplumlarin tarihi 021, 025, 090 3
Sosyo-kiiltiirel tarih 03, O35, 083 3
Sinavlarda ¢ikan konular 060, 0107 2
Miifredat yeterli 068, 069 2
Ezberci olmayan her konu 016 1
Eglenceli konular 013 1
Ogretmenin bildigi konular 014 1

Katilimcilara gore iyi bir tarih 6gretmeninin 6onem vermesi gereken konularin
kronolojik kategorisinde Osmanh tarihi 6n plana ¢ikmaktadir. Toplamda 43 katihimc
Osmanl: tarihi ve onunla ilgili konulari, tizerinde 6nemle durulmasi gereken konulardan
biri olarak ifade etmistir. Katilimcilara gore “Osmanl tarihi iizerinde ¢ok durmalidir.
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Ciinkii bir Tiirk genci gecmisini bilmeden gelecegine yon veremez” (O64). Fakat
Osmanli'nin dzellikle “son dénemleri”, “okullarda ¢ok hizli gegilen bir konu”dur (O82).
Ayrica katilimcilara gore tarih ogretmeninin “Osmanlinin son donemlerini anlatirken,
oncesindeki basarilarini hice saymadan anlatmasi gerekir” (O81). Diger yandan Osmanli
tarihine gereginden fazla yer verilmesinden sikayet¢i olan katiimcilar da mevcuttur:
“Osmanli tarihine verilen énem kadar Osmanli 6ncesine de énem verilmeli.” Iyi bir tarih
ogretmeni “Tiurk tarihinin sadece Osmanli’dan ibaret oldugu algisimi yikmak icin
ugrasmalidir” (O66). Fakat genel tablo icinde boyle diistinen katilimcr sayisi son derece
azdir. Ik Tiirk devletlerine dikkat ceken 6 katilimci bulunurken Selguklu ve Ilkcag
uygarliklarma birer katilimar igaret etmistir.

Iyi bir tarih 6gretmeninin en fazla dnem vermesi gereken konular arasinda Osmanli
tarihinden sonra 28 katiima ile Cumhuriyet tarihi ve onunla ilgili konular gelmektedir.
Cunkii “en fazla gelismenin... ve biiylik bir kalkinma”nin oldugu donem, “1923-1938
aras1”dir (O1). Bu sebeple “Atatiirk’tin bu {tilkeye kattiklari tizerinde olabildigince ¢ok
durulmali”dir (O30).

Tarih konular1 arasindaki tematik kategoriler incelendiginde ise savaglarin, katilimci
goriislerinde Onemli bir yer tuttugu goriilmektedir. Cilinkii “savaslari dinlemek
eglenceli”dir. Bu konuda tarih 6gretmeninin savaslarla ilgili ayrintilara hakim olmasi,
konuyu ylizeysel gecmemesi gerekir: “yok su savas bitti, su anlasma yapildi, bu anlasmanin
maddeleri bu falan faslina girince gidiyor biitiin ilgi” (O16). Her ne kadar “savaslar” tematik
olarak kategorize edilmisse de bazi katilimcilar belli savaslarin ogretimini oOzellikle
vurgulamislardir.

Tematik kategoriler icinde bir¢ok katilimcilar tarih O6gretmenin Tiirk tarihine
odaklanmasi, “Tiirk tarihini tiim giizellikleriyle 6zel olarak tanitma”s1 gerektigini
diisiintirken az sayida da olsa baz1 katihmailar farkli toplumlarin tarihine de yer verilmesi
gerektigini diisiinmektedir. Ozellikle Amerika gibi “su anki en giiclii devletlerin buraya
nasil geldiklerini” anlamak igin tarih 6gretmeninin, bu devletlerin tarihine “en kiigiik
ayrintisina kadar bize anlatmasi” gerekmektedir (O21).

Katilimcilardan bazilar1 “her bir konu birbirine bagh oldugu igin” (O51) her tarihsel
konunun oOgretmen tarafindan ele alinmasi gerektigini diistinmektedir. Diger baz
katilimeilar ise “hayatimiza” (O87), “gelecege yon verecek” (O74), énemli konulara tarih
derslerinde yer verilmesini, “isimize yaramayacak” bilgilerden “artik” vazgegcilmesi
gerektigini ifade etmektedir (O87). Baz1 katilimailar ise “tarihimize déniip baktigimizda bu
olaydan ders ¢ikarmaliyiz dedigimiz” basarisizliklar iizerinde daha fazla durulmas:
gerektigini diistinmektedir. Tarih derslerine pragmatist yaklasan katilimcilar ise tarih
Ogretmeninin, “iiniversite smavinda ¢ikan konular” (O60) iizerinde yogunlasmasi
gerektigini soylerken bazi katilimailar ise zaten “bunun icin sunulmus olan miifredat”in
“gayet basarili” (O68) oldugunu diistinmektedir.

Calismanin devaminda lise Ogrencilerine “Size gore iyi bir tarih Ogretmeni,
ogrencilerine hangi degerleri nasil kazandirmalidir?” seklindeki soru yoneltilmistir. Elde
edilen cevaplar, Tablo 4’te gosterilmistir.
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Tablo 4

Lise @grencilerinin 1yi Bir Tarih @gretmeninin Kazandirmas: Gereken Degerlere ve Bunlar:
Nasil Kazandirmas: Gerektigine Yonelik Gortisleri

Kategoriler Katilimcilar f

Kazandirilmasi Gereken Degerler

Milli degerler 01, 04, 05, 07, 9, 012, G20, O30, 031, 038, 35
039, 045, 047, 050, O51, 054, 059, 060, 067,
071, 072, 073, 075, 076, 083, 084, 087, 088,
091, 092, 095, O97, 0100, 0101, 0103, O104,

0106
Kiiltiirel degerler 09, 012, 014, 015, 020, 032, O34, 036, 072, 17
065, 066, 077, 094, 095, 097, O99
Tarih bilinci 033, 037, 055, 078, 079, 081, 082, 088, 091, 10
0108
Manevi degerler 021, 025, 031, 035, 038, 042 6
Evrensel degerler 070, 083, 096, 0101 4
Ahlaki degerler 056, 058, 065, 0101 4
Deger Kazandirma Yontemleri
Tarafsiz kalarak 06, O7, 08, 09, 034, 059, 066, O77, 088, 11
0104, 0107
Gecmisini sevdirerek O11, O58, 064, O74, 075, 088, 0101, 0104, 9
0105
Kendi kisilik 6zellikleriyle 08, O16, 017, 027, 050, 053, 080, 0108 8
Gecmisteki fedakarliklart O26, O35, 038, 047, O51, 063, 067 7
anlatarak
Ge¢misinden gurur duymasini 029, 039, 054, 056, 067, 097, 0105 7
saglayarak
Tarih bilinci kazandirarak 030, 054, 056, O57, 063, O66 6
Tarihten dersler ¢ikartarak 02, 052, 068, 069, O79 5
Tarihten rol modeller sunarak 012, 040, 078, 082 4
Tarihten ornek olaylar sunarak 012, 024, 062, O70 4
Tarihin 6nemini vurgulayarak 04, 09, 089, 0100 4
Tarihi mekanlar1 gezdirerek 013, 019, 023 3
Sorgulayan bireyler yetistirerek 03, 06 2

Tablo 4'te goriildiugi gibi katilmeilarin bircogu (f: 35) tarih 6gretmenlerinin
ogrencilerine kazandirmasi gereken degerlerin basinda milli degerlerin geldigi konusunda
hemfikirdir. Tarih 6gretmenleri, 6grencilerine “Vatan, millet sevgisi ve milliyetcilik ruhu
katmali” (O47), “Ulusumuzun gecmiste yasadig1 zorluklar1 bizim icimize derinlemesine
islemelidir” (O51). Ciinkii “Vatan sevgisini asilamak en basta tarih gretmenlerinin
gorevidir” (O0103).
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Baz1 katilmailar “Tiirk tarihimizin giizel gelenek ve goreneklerini anlatmalidir”
(O36) diyerek kiiltiirel degerlere vurgu yaparken diger bazilar1 da “Tarihini bilen ve seven
ogrenciler yetistirmeli” (O78) diyerek tarih bilincine vurgu yapmaktadir. Az sayida
katilimci ise evrensel degerlerin altini ¢izmektedir. 1yi bir tarih 6gretmeni “En yiiksek 1rkin
kendi 1rki oldugu gibi garip fikirler agilamamali bence. O savasta onlar1 oldiirdiik, bu
savasta dyle oldiiler diyerek savaslar giizel bir seymis gibi anlatilmamali” (O96), “Bizlere
hosgorii ve emek degerlerini kazandirmalidir” (O101). Konuya farkli bir yerden bakan
O85’e gore ise tarih 6gretmenlerinin “Deger kazandirmalarina gerek yok. Dersi anlatsinlar
yeter.”

Iyi bir tarih 6gretmeninin 6grencilerine degerleri nasil kazandirmasi gerektigi,
yapilan goriismeler sirasinda katilimcilarin cevap vermekte en ¢ok zorlandigi sorular
arasindadir. Bir¢cok katiime1 bu soruya cevap verememistir. Verilen cevaplar arasinda ise
tarih Ogretmeninin tarafsiz tutumunun Ogrencilere deger kazandirma siirecinde etkili
olabilecegi goze carpmaktadir. Katilimcilara gore iyi bir tarih 6gretmeninin 6grencilerine
birtakim degerleri kazandirabilmesi icin “Oncelikle objektif olma”s1 (O107) gerekmektedir.
“Kendi goriislerinden ¢ok nesnel yorumlarda bulunmali” (O104), “kendi siyasi goriiglerini”
derse “katmamali ve diger goriislere saygi duymalidir. Ders anlatirken de buna 6zen
gostermelidir” (0107).

Katilmalardan bazilarina gore iyi bir tarih 6gretmeni 6grencilerine, ge¢mislerini
sevdirerek de degeri kazandirmis olur. Iyi bir tarih 6gretmeni oncelikle “6grenciye tarihi
sevdirmelidir. Ogrenci tarih derslerine severek katilmalidir” (O11). Ama bu sevgi her
zaman i¢in tiim tarih konularini kapsamayabilir: “Onlara Tiirklerle ilgili olan tiim konular:
sevdirmelidir” (O88). Iyi bir tarih 0gretmeni ge¢misini sevdirmenin yaninda ge¢misin
onemini vurgulayarak da Ogrencilerine deger kazandirabilir. Bu sebeple 6gretmen
“gecmisini  bilmeyenin gelecegini de insa edemeyecegini” (O4), “gelecege yon
vereme”yecegini 6grenciye hissettirmelidir (O89).

Ogrencilere deger kazandirma siirecinde tarih 6gretmeninin kisilik 6zellikleri de
siiphesiz Snemlidir. Bir tarih &gretmeni ancak “samimi” (O27) “giiler yiizli” ve
ogrencilerine “yakin olarak” (O80), “kalp kirmadan &zenle anlatarak” (O50) 6grencilerine
deger kazandirabilir. Yani “ben 6gretmenim beni dinlemek zorundasiniz gibi degil de bir
arkadagsimiz gibi sicak bir sekilde ders anlatmali”dir (O53). Ayrica “degerleri nce kendi
bilmelidir ki dyle birilerine anlatmali. Yoksa hicbir anlattig1 ise yaramaz” (O108).

Tarih 6gretmenin gegmisteki fedakarliklardan bahsetmesi, degerin toplumsal yonii
bakimindan onemlidir. Bu sebeple tarih Ogretmeni “ulusumuzun geg¢miste yasadig
zorluklar1 bizim icimize derinlemesine islemelidir” (O35). Bu zorluklarin Stesinde “bu
vatanin hangi miicadeleler sonucunda kazanildigini kazanilirken kag sehit verildigini
bunlar1 gretmelidir” (O63). “Tiirklerin bircok savasa ragmen birlik ve beraberlik icinde
oldugu” (O51), bu birlik ve beraberlik sayesinde “diismanlara karsi koymalarmdan
yararlanarak... dayanigsma bilinci” 6grencilere kazandirilabilir (O47).

Tarih 6gretmenin, Ogrencilerin geg¢mislerinden gurur duymasmi saglamas: da
katilimcilara gore deger egitiminin Snemli bir parcasidir. Iyi bir tarih &gretmeni,
ogrencilerine “tarihimizin ¢ok parlak oldugunu” (O67) “gecmiste atalarmin neler
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bagsardigini” (O55) dgretmeli ve bdylelikle “bununla gurur duymamiz gerektigini deger
olarak kazandirmalidir” (O67). Ayrica 6gretmen “sanli Tiirk tarihinin tamamen dogru bir
sekilde giizelliklerini anlatmal1” (029), bu “sanli tarihimizdeki zaferlerden, Tiirk
tarihimizin giizel gelenek ve gdrenekler”inden soz etmelidir (O97). Boylelikle dgrenci de
“Tiirk oldugunu hissettirmeli” dir (O39).

Sonug¢

Bu arastirmada, lise Ogrencilerine gore iyi bir tarih 6gretmeninin sahip olmasi
gereken niteliklerin neler oldugu ortaya koyulmaya galigilmistir. Iyi bir tarih gretmeninin
sahip olmasi gereken nitelikler ise derslerinde kullanmasi gereken yontemler, hangi
tarihsel konular {izerinde durmasi gerektigi, onu diger O6gretmenlerden farkli kilan
ozelliklerin neler oldugu ve 6grencilerine kazandirmasi gereken degerler ile bunlar1 nasil
kazandirabilecegi seklindeki alt baghiklarda ele alinmstir.

Iyi bir tarih 6gretmeninin dersini nasil islemesi, hangi ydntem ya da teknikleri
kullanmas1 gerektigi soruldugunda lise Ogrencileri, tarih derslerinde kullanilan
yontemlerin zenginlestirilmesi gerektigine vurgu yapmaktadir. Katihmailar, tarih
ogretmenlerinin kullanabilecekleri yontem ve tekniklere; egitsel etkinlikler, alan gezileri,
aktif 0grenme stratejileri, 0rnek olay kullanimi gibi pek ¢ok 6rnek verirken bunlar arasinda
en sik tekrar edileni gorsel materyal kullanimidir. Tarih derslerinde gorsel materyal
kullaniminin somutlastirma, motivasyonu artirma, dikkat ¢ekme, kalict 6grenme saglama,
degisim ve stireklilii algilama, duygusal tepkiler gelistirilmesini saglama, hayal giictinii
gelistirme gibi pek ¢ok avantaji oldugu bilinmektedir (Akbaba, 2016; Demircioglu, 2010).
Bununla birlikte gorsel araglar yoniinden zenginlestirilen bir 6gretim ortami, z kusag:
olarak adlandirilan giiniimiiz gengliginin farklilasan beklentilerine cevap verme noktasinda
etkili olabilir. Zira dijjital bir cagda dogmus ve biiylimiis olan bir kusagin 6grenme
bigimlerinin, 6nceki nesillerden farkli oldugunu anlamak gii¢ degildir (Somytirek, 2014). Bu
nedenle, geleneksel 6grenme yontemleri, daha onceki nesillerde oldugu gibi onlarin
dikkatlerini cekmede yeterli olamamaktadir. Bundan dolayidir ki geleneksel 6gretim
yontemlerinin basinda gelen diiz anlatim yonteminin oldukga sikict bulundugu, 6grenciler
tarafindan siklikla ifade edilmistir. Fakat tarih 0gretimi alaninda yapilan ¢alismalar bize
gostermektedir ki tarih 6gretmenlerinin bir¢ogu derslerinin tamamini ya da onemli bir
kismini diiz anlatim yoluyla islemekte (Geng, 2016; Nalbantoglu, 2019; Ulusoy, 2009), aktif
ogrenme yontem ve tekniklerinin ne oldugunu tam anlamiyla bilmemektedir (Akhan, 2022).
Artik neredeyse geleneksellesen 6gretim yontemleri olan drama, alan gezisi, 6rnek olay
inceleme, gorsel kullanimi1 gibi yontem ve tekniklere de tarih 6gretmenleri oldukga simirl
bir sekilde yer vermekte (Nalbantoglu, 2019), dijital araglar ise neredeyse hig
kullanilmamaktadir (Okumus, 2019). Dolayisiyla tarih 06gretmenleri, derslerinde
kullandiklar1 yontem ve teknikler itibariyle ogrencilerinin beklentilerini ve ilgilerini
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karsilayamamakta, Tiirkiye’de tarih Ogrenimi ise bir ezber meselesi olmaya devam

etmektedir.

Iyi bir tarih 6gretmenini diger 6gretmenlerden farkli kilan 6zelliklerin neler oldugu
soruldugunda lise 6grencileri, tarih 6gretmenlerinin sikict olmamasi ve anlatim giiciiniin
yliksek olmas: gerektigine vurgu yapmiglardir. Bu durum, yukarida ifade edildigi sekliyle
tarih Ogretmenlerinin derslerini ¢ogunlukla diiz anlatim yontemine dayali olarak
islemelerinin bir sonucu olarak degerlendirilebilir. Bu baslik altinda 6grenciler, diiz anlatim
yontemini tercih eden 6gretmenlerin en azindan derslerini daha hareketli kilabilmek igin
neler yapabileceklerini de ayrintili bir sekilde ifade etmistir. Arastirmaya katilan
ogrencilerin, ayirt edici bir ozellik olarak tarih 6gretmenlerine yiikledikleri bir baska
sorumluluk olan iyi bir tarih bilgisine sahip olma, yine 6gretmen merkezli bir 6gretim
anlayisinin sonucudur. Nitekim Er Tuna (2019) tarafindan yapilan arastirmada da lise
ogrencilerinin, Culha Ozbas ve Aktekin (2013) tarafindan yapilan calismada ise 6gretmen
adaylarinin bir¢ogu, tarih 6gretmenlerini “her seyi bilen” kisiler olarak tanimlamislardir.
Bu aragtirmada da hicbir 6grenci tarih 6gretmenlerinin beceri kazandirma, diisiinmeye ve
arastirmaya sevk etme, 6grencilerin kendi tarihsel kurgularin1 olusturmalari igin firsatlar
yaratma gibi sorumluluklarindan s6z etmemislerdir. Ciinkii tarih derslerinde ¢ogunlukla
geleneksel Ogretim yontemleriyle karsilasan Ogrenciler, tarih Ogretmeninin bu gibi
sorumluluklar1 da oldugunun farkinda degillerdir.

Lise 6grencilerine gore iyi bir tarih 6gretmeninin tizerinde durmasi gereken tarihsel
konularin neler oldugu incelendiginde ise Tiirk tarihi ile ilgili konularin agirlikta oldugu,
bu konular icinde ise Osmanli tarihinin basta geldigi ve onu Cumhuriyet tarihinin takip
ettigi goriilmektedir. Cok az sayida Ogrenci farkli toplumlarin tarihleri tizerinde de
durulmas: gerektigi kanaatindedir. Bu durumun Tiirkiye’deki tarihgilik gelenegiyle
yakindan iligkili oldugunu diisiinmek miimkiindiir. Tiirkiye’deki tarih boliimlerinde Tiirk
tarihi ile ilgili dersler agirlikli bir yer tutarken diinya tarihi konulari ise smirl bir yere
sahiptir (Erkan, 2011). Tiirk tarihi igerisinde ise Osmanli tarihi ile ilgili konularm
(kurumlari, ekonomisi, toplumu, kiiltiirti, modernlesmesi, diplomasisi, yazis1 gibi pek ¢ok
yoniiyle), hemen hemen tiim tarih boliimlerinde en ¢ok yer tutan dersler olmas: (Giindiiz,
2011), Tirkiye’deki tarihgilik gelenegini oldugu kadar tarih 6gretim anlayisini da dnemli
olctide belirlemistir. 1980°li yillardan bu yana 6gretim programlarinda diinya tarihine
ayrilan yer azalmis, diinya tarihi ise Avrupa tarihi gibi dar bir ¢ercevede ele alinmistir
(Oztiirk, 2016). Tarihi, bu anlayisa dayali &gretim programlari aracihfiyla 6grenen
ogrenciler igin tarihsel icerik denilince ilk akla gelenin Tiirk ve Osmanli tarihi olmas1 dogal

karsilanmalidir.

Iyi bir tarih 6gretmeninin dgrencilerine kazandirmasi gereken degerlerin neler
oldugu ve bunlar1 nasil kazandirmasi gerektigi soruldugunda ise lise 6grencilerinin ¢ogu
ulusal ve kiiltiirel degerlere vurgu yapmis baz1 6grenciler ise manevi ve ahlaki degerlere
oncelik vermistir. Evrensel degerleri ise yalmizca birka¢ ogrenci dile getirmistir. Tarih
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ogretmenlerinin degerlere iligkin yaklagiminin, 6grencilerin bu konudaki algilarmi
sinirladigi soylenebilir. Zira yapilan ¢calismalar hem tarih 6gretmenlerinin hem de 6gretmen
adaylarmin onem ve oOncelik verdigi degerlerin ulusal degerler oldugu goriilmektedir
(Tokdemir, 2007; Yildirim, 2018). Oysaki tarih dersleri ulusal degerlerin oldugu kadar
evrensel degerlerin aktarimi igin de elverisli bir 6gretim alanidir (Demircioglu ve Tokdemir,
2008). Giincel tarih oOgretim programinda da tarih dersleri aracilifiyla ogrencilere
kazandirilabilecek on adet kok deger belirlenmis olup bunlardan yalnizca biri
(vatanseverlik), lise 6grencilerinin ifade ettigi ulusal degerlerle dogrudan iligkilidir (MEB,
2022). Bu durum bir yandan tarih 6gretim programinin, degerlerin kazandirilmasiyla ilgili
amagclarina yeterince ulasgamadigmi hem de tarih 6gretmenlerinin deger aktarim stirecini
dar bir gercevede ele aldigimi gostermektedir.

Degerlerin kazandirilmas: siirecinde ise tarih Ogretmeninin “tarafsiz” kalmasi
hususu, lise 6grencilerinin gortislerinde 6n plana ¢ikmaktadir. Tarih, dogas1 geregi nesnel
yaklasilmasi pek miimkiin olmayan bir alandir. Fakat tarih 6gretmeninden beklenen, kendi
tekil bakis agisin1 6grencilerine yansitmasi da degildir. Cagdas tarih 6gretimi cercevesinde
ogretmenin, 6grenci merkezli bir 6gretim ortami olusturarak 6grencilerin, tarihsel konulara

iliskin kendi bakis agilarini olusturmalarina imkan tanimasi gerekir (Kabapinar, 2019).

Arastirma boyunca lise 6grencileri, iyi bir tarih 6gretmeninin sahip olmasi gereken
pek cok niteligi ifade etmistir. Ogrencilerin tarih gretmenlerinde gérmek istedikleri bu
niteliklerin pek cogu, cagdas tarih ogretim yaklagimlarinin ogretmenlere yiikledikleri
sorumluluklarla son derece iligkilidir. Ogrencilerin bircogunun, kendi dgretmenlerinde
gordiikleri eksiklikler iizerinden bir tarih Ogretmenini idealize ettikleri goz oOniinde
bulunduruldugunda tarih 6gretmenlerinin nitelikleri konusunda karamsar bir tablo ortaya
c¢itkmaktadir. Zira teorik olarak tarih Ogretim programlari, 2007 yilindan itibaren
yapilandirmaci yaklasima ve dolayisiyla ¢agdas tarih 6gretiminin temel ilkelerine gore
diizenlenirken pratikte tarih ogretmenlerinin buna uyum sagladigim1 ve kendilerinde

beklenilenleri karsiladigini sdylemek zordur.

Katki Orani Beyani: Yazarlar calismaya esit oranda katk: saglamstir.
Destek ve Tesekkiir Beyani: Bu arastirmay1 desteklemek icin dis fon kullanilmamustir.

Cikar Catismasi Beyani: Yazar(lar) ¢ikar catismasi olmadigini beyan eder.
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