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Abstract
For centuries, people have expressed and shared their cultures through

language. The desire to understand different cultures and languages has
driven societies to develop various approaches to foreign language ed-
ucation. With technological advancements, Web 2.0 tools have become
integral to language learning. In teaching Turkish as a foreign language,
such tools are employed to enhance writing skills. One notable example is
Padlet, an online platform designed for collaborative writing. However, re-
search on how Padlet influences Turkish writing skillremains limited. This
study investigates the impact of Padlet on the writing skilland attitudes of
learners studying Turkish as a foreign language. Adopting a mixed-meth-
od research design, the study involved 30 B2-level students divided into
experimental and control groups. Quantitative data were gathered using
pre-and post-tests on writing skilland a writing attitude scale, while quali-
tative insights were obtained through a “Padlet Activity Evaluation Form.”
he findings revealed that Padlet positively influenced writing skillbut did
not lead to a significant difference between the two groups. Conversely,
the tool significantly improved writing attitudes, favoring the experimental
group. Additionally, sub-themes such as the platform’s ease of use and the
value of its instructive feedback were highlighted.
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Yabanci Dil Olarak Tiirkce Ogretiminde Padlet’in Yazma
Becerisi ve Tutumuna Etkisi

Ozet

Bireyler, yiizyillardir dil aracilifiyla hem iletisim kurmus hem de kiiltiir-
lerini aktarmustir. Farkli toplumlar, diger kiiltiirleri ve dilleri 6grenme ih-
tiyact hissetmis, bu da yabanci dil 6gretiminde ¢esitli yontemlerin gelisti-
rilmesine yol agmistir. Teknolojinin gelismesiyle birlikte, Web 2.0 araclari
yabanci dil 6gretiminde 6nemli bir rol oynamistir. Yabanci dil olarak Tiirk-
ce Ogretiminde de yazma becerisinin gelistirilmesi i¢in web araglar1 kul-
lanilmaktadir. Bunlardan biri olan Padlet, ¢evrim igi is birligine dayali bir
yaz1 panosudur. Ancak, Padlet’in Tiirk¢ce yazma becerisine etkisini incele-
yen ¢alismalar sinirlidir. Bu arastirmada, Padlet kullaniminin yabanci dil
olarak Tiirk¢e 6grenenlerin yazma becerisi ve tutumlarina etkisi incelen-
migtir. Karma arastirma yontemiyle yiiriitiilen ¢alismada, deney ve kontrol
grubu B2 seviyesinde 30 0greniciyle olusturulmustur. Nicel veriler, yaz-
ma becerisi 6n ve son testleri ile yazma tutumu 6lgegi kullanilarak analiz
edilmis; nitel veriler ise “Padlet Etkinligini Degerlendirme Formu™ile top-
lanmistir. Sonuclar, Padlet’in yazma becerisine olumlu etki ettigini ancak
gruplar arasinda anlamli bir fark yaratmadigini gostermistir. Ote yandan,
Padlet’in yazma tutumuna olumlu etki ettigi ve deney grubu lehine anlamli
bir fark olusturdugu bulunmustur. Arastirmada ayrica, uygulamanin kolay
kullanim1 ve gretici geri bildirim alt temalart tespit edilen alt temalar ara-
sindadir.

Anahtar Kelimeler: Tiirkce egitimi, yabanci dil olarak Tiirkce o6gretimi,
yazma becerisi, yazma tutumu, Padlet
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Introduction

Societies strive to learn each other’s languages to facilitate communica-
tion. The emergence of diverse communities has led to the formation of na-
tions with different languages. However, the necessity of acquiring foreign
languages from distant environments beyond the immediate surroundings
arose naturally (Sen, 2021: 3). Consequently, the field of foreign language
teaching has evolved over time, establishing itself as a significant domain.
Foreign language instruction, which has gained increasing importance
over the years, offers numerous advantages. Learning a foreign language
exposes individuals to diverse value systems, perspectives, and ways of
thinking. By introducing alternative worldviews and cultural frameworks,
foreign languages enhance communication across various fields and con-
tribute to the intellectual development of individuals (Ozil, 1991: 96).
Foreign language teaching also serves to promote the culture of a nation,
allowing it to transcend its borders and gain global recognition (Candas
Karababa, 2009: 268).

Turkish has been taught as a foreign language for centuries. Historical
sources indicate that numerous texts focusing on teaching Turkish have been
produced over its 1,600-year history (Ozcan and Demirddven, 2018: 169).
Objectives such as disseminating Turkish culture, fostering trade relations,
and increasing tourism have amplified efforts in foreign language education.
In teaching Turkish as a foreign language, the primary aim is to devel-
op learners’ proficiency in the four foundational language skills. Learners
utilize listening and reading to comprehend the thoughts and emotions of
others while speaking and writing, which enables them to express their
own ideas and feelings. Deniz and Demir (2019: 499) emphasize that writ-
ing requires multidimensional thinking, nurtures curiosity and discovery,
and 1s therefore among the most essential skillin everyday life. Writing is
not only a core component of language skillbut also plays a crucial role in
enabling individuals to articulate their thoughts, emotions, and knowledge
effectively in various life contexts.

Writing, as one of the four basic language skills, involves conveying emo-
tions, ideas, events, and desires according to established rules. According
to Ozbay (2009: 115), writing is a vital means of transferring not only
daily but also professional knowledge. It is a skill encountered across all
areas of life and forms an integral part of foreign language education.
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Among the four language skills, writing is often the most challenging for
learners in foreign language contexts. As noted by Bagc1 and Basar (2018:
312), foreign learners frequently identify writing as the skill they find most
difficult to master. Writing skilldevelop more slowly than other language
skilland require extensive practice (Demirel, 2003). Additional challenges
arise from various factors, including a lack of interest in writing activities
in the native language, complex grammar rules in the target language, dif-
ferences between spoken and written forms, and issues related to spelling
and punctuation (Melanlioglu, 2021; Tok and Unlii, 2014). These chal-
lenges can hinder learners’ progress and negatively affect their writing
success in foreign language education.

Leveraging technology has proven to be an effective strategy for address-
ing these challenges and enhancing learners’ writing skilland achievement
in foreign language education. Altunkaya (2021: 15) highlights the impor-
tance of integrating technological solutions to improve writing skills. Ku-
rudayioglu and Mutlu (2022: 189) assert that Web 2.0 tools offer significant
benefits to both teachers and learners in fostering writing development.
To teach writing effectively in a foreign language, instruction should align
with modern technological advancements rather than relying solely on
traditional methods. Joo, Bong, and Choi (2000) argue that incorporating
new technologies into the teaching process benefits learners and simplifies
the learning experience.

A review of the literature highlights a multitude of studies examining
the effect of technology on writing skilland achievement in foreign lan-
guage teaching (Aydin, 2019; Baki, 2019; Cangal, 2020; Guksu, 2020;
Giiciiyeter and Iskender, 2019; Nergiz, 2022; Sozer, Ozdamar and Pilanci,
2020; Tiryaki and Zini, 2022; Uslu, 2019; Yamag, 2015; Yilmaz, 2021).
These studies investigate the effects of digital writing tools such as Wiki,
Email, Google Drive, Blogs, Google Docs, Poll Everywhere, WhatsApp,
Storyjumper, and digital storytelling on writing success. The findings
demonstrate that using technology-aligned writing applications instead
of traditional approaches positively influences learners’ writing skilland
achievement.

However, it is evident that studies on the impact of technology on writing
skilland success in teaching Turkish as a foreign language remain limited
(Aydin, 2019; Cangal, 2020; Guksu, 2020; Giiciiyeter and Iskender, 2019;
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Nergiz, 2022; Sozer et al., 2020; Tiryaki and Zini, 2022; Yilmaz, 2021).
This highlights the need for further studies in this area. The difficulty of
writing in a foreign language affects foreign language achievement as well
as foreign learners’ attitudes towards writing. Writing attitude is defined
as a behavior that describes how learners feel themselves while writing
(Graham, Berninger and Abbott, 2012: 53) and directs them towards or
away from their writing goals (Kemiksiz, 2023: 753). Studies reveal that
the writing attitude of foreign learners is negative (Akbulut, 2016; Cakar,
2010; Guksu, 2020; Kaplan, 2018, Melanlioglu, 2021).

There are various factors influencing the writing attitudes of foreign lan-
guage learners. Melanlioglu (2021: 185) identifies the causes of negative
writing attitudes in teaching Turkish as a foreign language as writing anxi-
ety, insufficient writing practice, instructor behavior, challenges with spell-
ing and punctuation, the transfer of spoken language to written language,
unfamiliarity with grammar structures, limited vocabulary and difficulties
writing in the mother tongue. Considering these factors, it becomes ev-
ident that multiple aspects must be addressed to foster positive writing
attitudes among foreign learners of Turkish.

In the context of foreign language teaching, technology offers a valuable
avenue for improving learners’ attitudes toward writing. Phinney (1991:
25) observed that the use of technology enables foreign language learners
to produce longer texts during writing activities in the target language and
that their attitudes toward writing improve positively over time.

A review of the literature reveals several studies examining the impact
of technology on writing attitudes in foreign language education (Aktas,
2019; Aydin, 2005; Cangal, 2020; Guksu, 2020; Kadan, 2020; Karadag,
2018; Kansizoglu, 2018; Kiziltepe Ayhan, 2017; Tiryaki and Zini, 2022).
These studies explore the effects of various technological tools and prac-
tices, such as digital writing platforms, Web 2.0 tools, computer-assisted
writing, social media, and applications like Storybird, on learners’ writing
attitudes. Findings consistently indicate that the integration of technolo-
gy positively impacts foreign learners’ attitudes toward writing. Howev-
er, studies specifically focused on teaching Turkish as a foreign language
remain limited (Aktas, 2019; Cangal, 2020; Guksu, 2020; Kadan, 2020;
Tiryaki and Zini, 2022). This highlights the need for further research into
writing attitudes in teaching Turkish as a foreign language.
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Over time, web-based tools designed to boost the writing skilland attitudes
of foreign language learners have gained prominence. Among these tools,
Padlet is a widely used application by both learners and instructors to sup-
port writing development. Kurudayioglu and Mutlu (2022: 203) describe
Padlet as “One of the most effective web applications for developing
writing skills.” Research corroborates this view, demonstrating that using
Padlet in educational contexts positively affects both writing skilland atti-
tudes (Erdogdu Dogan, 2024; Ozipek, 2019).

Studies examining the effects of Padlet on writing skilland attitudes in
foreign language teaching are well-documented in the literature (Baskaya
and Tursunovic, 2017; Deni and Zainal, 2015; Saygili Durak, 2024; Inal
and Arslanbas, 2021; Oflaz, 2019; Onal and Tanik Onal, 2022). Research
conducted in the context of teaching English highlights Padlet’s influence
on learners’ writing skills, motivation, and attitudes, with findings consis-
tently demonstrating its positive impact on writing performance and atti-
tudes. Within this framework, it is evident that Padlet serves as an effec-
tive tool for enhancing both writing success and attitudes. However, while
these findings are promising, there remains a lack of studies specifically
addressing the impact of Padlet on writing achievement and attitudes in
the context of teaching Turkish as a foreign language. Existing evidence
suggests that technological tools, including Padlet, generally yield positive
outcomes in improving writing skilland attitudes, underscoring the need
for further investigation into their specific applications in this area.

In addition to investigating the impact of Padlet on learners’ writing perfor-
mance and attitudes in teaching Turkish as a foreign language, it is import-
ant to analyze the underlying processes that contribute to these effects. The
majority of studies examining the application of Padlet in foreign language
instruction have utilized quantitative research methods. While quantitative
research is valuable for measuring the extent of the impact, qualitative
approaches are crucial for uncovering the underlying reasons behind these
outcomes. Mixed-methods research, which integrates both quantitative
and qualitative methodologies, provides a more holistic understanding
of the effects and their underlying dynamics. Consequently, conducting
mixed-methods studies is imperative to thoroughly explore how the use of
Padlet influences learners’ writing performance and attitudes in teaching
Turkish as a foreign language. Based on the aforementioned importance
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and need, within the scope of this study, the aim is to investigate what and
how the use of Padlet in teaching Turkish as a foreign language has an
impact on learners’ writing skilland attitudes by answering the question
“What and how is the effect of Padlet use on learners’ writing skilland at-
titudes in teaching Turkish as a foreign language?”’. The sub-objectives of
the research conducted for this purpose are as follows:

1. What is the effect of using Padlet in teaching Turkish as a foreign lan-
guage on learners’ writing skills?

2. What is the effect of using Padlet on learners’ writing attitude in teach-
ing Turkish as a foreign language?

3. What is the effect of using Padlet on learners’ writing skillin teaching
Turkish as a foreign language?

Method

Research Model

This study aimed to address the research questions regarding the impact of
using Padlet in teaching Turkish as a foreign language at the B2 level on
learners’ writing skilland attitudes, as well as how this method influences
their writing proficiency. The mixed research method was employed to
achieve these objectives.

The mixed research method integrates both qualitative and quantitative
data collection and analysis processes (Johnson and Turner, 2003). Cre-
swell (2021: 3) further elaborates that the mixed method is a widely used
approach in behavioral sciences, health, and social sciences, where com-
bining quantitative and qualitative data allows researchers to capitalize on
the strengths of both to address research problems comprehensively.

Unlike single-dimensional evaluations, the mixed research method pro-
vides a broader scope of information, enabling in-depth analysis of a given
topic. Alkan et al. (2019) emphasize that by incorporating multiple data
sources, this approach allows for a more nuanced understanding and de-
tailed answers to research questions. In addition to enhancing the reliabil-
ity and validity of findings, it enriches the results by offering multidimen-
sional perspectives. Alkan and Simsek (2019) note that the mixed method
is adaptable to different types of research depending on the complexity of
the study and the nature of the questions being investigated.
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The mixed research method is further categorized into various designs.
Creswell (2021) classifies these into six types: sequential exploratory, se-
quential explanatory, sequential transformative, concurrent triangulation,
concurrent nested, and concurrent transformative designs. This study uti-
lized the concurrent nested design, which involves conducting qualitative
and quantitative phases simultaneously. According to Baki and Gokgek
(2012: 10), this design collects and analyzes both quantitative and qualita-
tive data concurrently, though typically one type of data—either quantita-
tive or qualitative—is given greater emphasis.

The concurrent nested design is particularly effective for gaining a com-
prehensive understanding of the research topic and for studying multiple
groups or levels within a single investigation. Baki and Gokgek (2012: 10)
highlight that this design is advantageous when researchers aim to explore
broader perspectives or conduct studies involving diverse groups or hier-
archical levels within the same research framework.

In the quantitative research part of the study, the effect of the use of Padlet
on writing skilland attitudes in teaching Turkish as a foreign language was
measured with a quasi-experimental study with pre-test and post-test, and
control group: Quasi-experimental designs are accepted as a model with
high application validity, especially in educational research where all vari-
ables cannot be controlled (Cohen etc., 2007). The research design of the
experimental and control groups in this study is given in Table 1:

Table 1. Information on research design

Group Pre-test Process Final test
Experimental Experimental Application Experimental Group
30 learners Group Group
in the Writing Writing Writing skillassessment
experimental 15 learners  skillassessment activities with scale was used
and control scale was used Padlet
groups Control Control Application Control Group
Group Group
Writing Writing Writing skillassessment
15 learners  skillassessment activities scale was used

scale was used  were carried
out on paper
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As can be seen in Table 1, the experimental group performed writing ac-
tivities with Padlet, while the control group practiced writing on paper
with traditional methods. Before the study, both groups were administered
the “Writing Skill Assessment Pre-Test,” and at the end of the study, the
groups were administered the “Writing Skill Assessment Post-Test.”

A qualitative research method was also employed in the study. The quali-
tative research method can be considered as a strategy that determines the
approach of the research and ensures that different stages are compatible
with this approach (Yildirim and Simsek, 2021: 36).

A case study design was employed in the qualitative research part of the
study. According to Subast and Okumus (2017: 420), a case study is a
method in which a single phenomenon or event is examined in-depth and
long-term, data are collected systematically, and what happens in the real
environment is observed. In this method, answers to “how” and “why”
questions are sought. In this study, the effect of using Padlet on writing
skillwas investigated.

Sample

The study population in this research consists of learners of Turkish as
a foreign language at a state university in the Marmara Region between
2023-2024. The sample of the study consists of 30 learners at the B2 level
studying Turkish as a foreign language. In the study, 15 learners constitute
the experimental group, and 15 learners constitute the control group. In
the study, female learners were named “F,” and male learners were named
“M.” In the experimental group, each learner was given a number. These
numbers are shown as F1-M2 from 1 to 15. Learners in the control group
were shown as F16-M17 from 16 to 30.

The demographic table showing the gender, age, and nationality character-
istics of the experimental group is given below:
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Table 2. Demographic information of experimental group learners

Learner Gender Country Age
F1 ‘Woman Kazakhstan 18
F2 ‘Woman Somalia 19
F3 Woman Kazakhstan 18
F4 Woman Syria 18
F5 ‘Woman Kazakhstan 19
Fé6 Woman Kazakhstan 18
F7 ‘Woman Kazakhstan 18
F8 ‘Woman Kazakhstan 20
M9 Male Kazakhstan 18

M10 Male Yemen 27
Mi11 Male Iraq 23
Mi12 Male Palestine 22
M13 Male Russia 23
M14 Male Kazakhstan 18
M15 Male Kazakhstan 23

Table 2 shows that there were 15 learners in the experimental group, and
the experimental group consisted of 8 female and 7 male learners. It can
be said that 9 of these learners are Kazakhs, and Kazakh learners are pre-
dominant in the experimental group: 1 Russian and 5 Arab learners were
also included in the experimental group. The age range of the experimental
group learners participating in the study varies between 18 and 27.

The demographic table showing the gender, age, and nationality character-
istics of the control group is given below:

Table 3. Demographic information of control group learners

Learner Gender Country Age
M16 Male Nigeria 21
M17 Male Kazakhstan 18
M18 Male Kazakhstan 18
M19 Male Kazakhstan 18
M20 Male Kazakhstan 20
M21 Male Kazakhstan 17
M22 Male Uzbekistan 20
M23 Male Sudan 19
M24 Male Palestine 18
F25 ‘Woman Ukraine 19
F26 Woman Morocco 20
F27 ‘Woman Russia 20
F28 ‘Woman Iran 22
F29 ‘Woman Kazakhstan 17
F30 Woman Kazakhstan 18
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Table 3 shows that there were 15 learners in the control group, 9 male and
6 female learners. Considering the nationalities of the learners, it can be
said that there are 7 Kazakh, 1 Nigerian, 1 Ukrainian, 1 Russian, 1 Uzbek,
4 Arab sleepy learners, and mainly Kazakh learners in this group. The
age range of the control group learners participating in the study varies
between 17-20.

Data Collection

This study was carried out with 30 learners at the B2 level who were learn-
ing Turkish as a foreign language. The implementation spanned a duration
of seven weeks, during which the researcher conducted data collection in
four distinct stages. The reason for selecting the B2 level in the study is the
assumption that students at this level would be able to produce more texts
through practice and provide more elaborate responses to the qualitative
research questions. The reason the study lasted for seven weeks is due to
the duration of the B2 course.

In the initial phase, the “Personal Information Form” was given to both
the experimental and control groups to gather demographic information.
Subsequently, as part of the quantitative research approach, the “Writing
Skill Assessment Pretest” was conducted to evaluate the learners’ base-
line writing skills. This pretest was completed by both groups during a
single class session. Following the pretest, the “Writing Attitude Scale for
Turkish Language Learners as a Foreign Language” was administered to
both groups over two class periods to assess their initial attitudes toward
writing.

During the second stage, the experimental group engaged in writing ac-
tivities facilitated through Padlet. The writing topics were drawn from the
“Yeni Istanbul” textbook, and the activities were conducted using the dig-
ital platform. In contrast, the control group completed the same writing
topics from the textbook using traditional paper-based methods.

To collect qualitative data, the “Padlet Activity Evaluation Form” was dis-
tributed to the experimental group at the end of the first week. Learners
were asked to provide feedback on the Padlet activities, highlighting both
positive and negative aspects.

In the final stage, quantitative data collection involved administering the
“Post-Test for Evaluation of Writing Skills” to both the experimental and
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control groups during one class period. Additionally, the “Writing Atti-
tude Scale for Turkish Language Learners as a Foreign Language” was
re-administered over two class periods. For qualitative data collection, the
experimental group’s opinions were gathered once more using the “Padlet
Activity Evaluation Form” at the end of the 7-week period.

This systematic approach allowed for a comprehensive evaluation of the
effects of Padlet on the learners’ writing skilland attitudes.

Personal Information Form

In the first week of the study, the “Personal Information Form” created by
the researcher was given to both the experimental and control groups to
obtain demographic information such as gender, country, and age.

Writing SkillAssessment Pre and Post-Test

The “Writing Skill Assessment Pre-Test” and “Writing Skill Assessment
Post-Test” questions prepared by the researcher were taken from the “Yeni
Istanbul International Students” textbook at the B1 level. Five text top-
ics were determined from the writing activities in this book, and the one
with the highest score was selected as the “Writing Skill Assessment Pre-
Test” and “Writing Skill Assessment Post-Test” questions after consulting
the opinions of three experts. “What should we do to be healthy? How
should we eat?” was selected as the “Writing Skill Assessment Pre-Test”
and “Writing Skill Assessment Post-Test” questions. Learners were asked
to write a text on this topic. Learners were not given word limitations in
the text.

Writing Attitude Scale for Turkish Language Learners as a Foreign
Language

In the study, the “Writing Attitude Scale for Turkish Language Learners
as a Foreign Language” prepared by Melanlioglu (2021) was used. There
are 25 questions on this scale. The lowest score possible on this test is 25,
and the highest score is 125. The options for each item are the same. The
learner has to put an (X) mark on one of the options: never, rarely, some-
times, usually, always. There are 10 items related to the perception of the
writing process, 8 items related to evaluation and sharing, and finally, 7
items related to content. Items 2, 4, 5, 6, 7, 8, 8,9, 10, 11, 13, 16, 19, 21,
22,23, 24 and 25 were reverse scored.
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Padlet Writing Activity Evaluation Form

“Padlet Writing Activity Evaluation Form” was given to the experimental
group by the researcher. After the first week of Padlet writing activities
were carried out in the experimental group, learner opinions were collect-
ed with the “Padlet Writing Activity Evaluation Form”. The learners were
asked to answer the question “What are your opinions about the writing
activities done on Padlet this week?”. Padlet activities continued for six
weeks. In the 7th week, the “Padlet Writing Activity Evaluation Form”
was applied to the learners again, and their opinions were collected. Learn-
ers were asked to write their positive or negative opinions.

Event Description Form

“Activity Explanation Form” was developed by the researcher. This form
is the notes that the researcher kept about the activity after each writing ac-
tivity that he applied on Padlet in the experimental group. It is a form that
includes the date, number, name, subject, and activity process of the Padlet
activities in this study and the researcher’s opinions after each activity.

Data Analysis

The “Writing Skill Assessment Pre-Test” and “Writing Skill Assessment
Post-Test” were scored using the “Writing Skill Analytical Rubric in
Teaching Turkish as a Foreign Language” developed by Kadan (2020).
This rubric includes several evaluation criteria, such as title, page layout
and legibility, text length, structure, spelling, punctuation, subject-verb
agreement, sentence elements, modals, possessive and case suffixes, word
meaning and meaning relations, cohesion elements, coherence, and per-
suasiveness. The rubric specifies the evaluation method for each criterion.
A learner is awarded 4 points if they excel in these areas, 3 points if they
perform well, 2 points if they are average, and 1 point if they need im-
provement. According to this rubric, a learner can achieve a maximum
score of 56 and a minimum score of 14. The scores for the “Writing Skill
Assessment Pre-Test” and “Writing Skill Assessment Post-Test” were giv-
en by three different experts, and the final score for each learner was cal-
culated by averaging the ratings provided by the experts.

For measuring the writing attitude of learners, Melanlioglu’s (2021) “Writ-
ing Attitude Scale for Turkish as a Foreign Language Learners” was em-
ployed. This scale’s scoring system is outlined in Melanlioglu’s (2021)
book, “Latent Power in Teaching Turkish as a Foreign Language: Atti-
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tudes”. Each item on the scale is evaluated using a 5-point rating system,
with 5 being the highest and 1 being the lowest. The learners’ scores were
calculated, taking into account the reverse-scored items.

Statistical analyses were carried out using the SPSS 26.0 software. There
are several methods for assessing the normality condition of data. Accord-
ing to Can (2017), the number of samples and measures of central tenden-
cy suggest that the sample size should be sufficient to fill at least 30 cells
for each group. Another condition for normality is that the significance
values from the Kolmogorov-Smirnov (n>30) and Shapiro-Wilk (n<30)
tests should be greater than 0.05. Additionally, normality is assumed if the
skewness and kurtosis values of the distributions are below +1.96.

In this study, with n=30 and the distribution within the groups being n=15,
it was necessary to evaluate central tendency and other conditions. Based
on the normality analysis, it was concluded that the data met the relevant
criteria and were suitable for parametric tests (Can, 2017). The fact that
parametric tests offer stronger results compared to nonparametric tests
influenced this decision. To ensure normality distribution, both pre-test
and post-test score averages, as well as the differences between pre-test
and post-test scores, were checked through kurtosis, skewness, Kolmogor-
ov-Smirnov (n>30) and Shapiro-Wilk (n<30) tests.

For the analysis of the research, the first step was to test whether there
was no significant difference between the pretest scores of the groups, a
necessary prerequisite for comparing pretest and posttest results. In this
context, the Independent t-test, a parametric test, was used to determine
whether the writing achievement and attitude scores (pre-test) of the two
independent groups differed significantly.

Next, a Paired Sample t-test, another parametric test, was applied to assess
the significance of the difference between the pre-and post-test scores for
writing achievement and attitude within the groups after the use of Padlet.
To evaluate whether the mean scores of the pre-test and post-test for both
groups differed significantly, two analyses were proposed. The first sug-
gested analysis was a two-way analysis of variance for mixed measures,
while the second was the t-test for unrelated samples to compare the differ-
ence score series. In this study, the two-way analysis of variance for mixed
measures was used when the normality distribution condition was met.
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The significance level was interpreted as p<0.05. In these analyses, data
homogeneity was tested by verifying the preconditions. For this purpose,
Levene’s test was used to examine the homogeneity of the variances, and
Box’s M test was applied to assess whether there was a significant differ-
ence between the variances of the groups.

Within the scope of the research, the normality distributions of the writing
skill pre and post-test, writing attitude pre and post-test within the control
and experimental groups are shown in Tables 4 and 5:

Table 4. Normality test results for writing skilland attitudes

Kolmogorov-Smirnov?

Shapiro-Wilk

Group  Statistic df Sig. Statistic df Sig.
Writing Control .194 15 32 .906 15 119
attitude  Experiment .156 15 .200* 916 15 .170
pretest mean
Writing Control .144 15 .200* .962 15 721
attitude  Experiment .151 15 .200* 916 15 .168
posttest mean
Writing skill ~ Control 221 15 .047 926 15 .240
pretest mean Experiment .197 15 123 .932 15 294
Writing skill ~ Control .145 15 .200 .964 15 769
post-test  Experiment .207 15 .082 .860 15 024
mean
Difference in  Control .159 15 .200 927 15 244
writing skills Experiment .133 15 .200 .959 15 675
Writing Control .170 15 .200* .933 15 302
attitude  Experiment .123 15 .200* .960 15 .698
difference
Table 5. Descriptive statistics for writing skilland attitudes
N Mea Std. Skew Std. Kurtos  Std. Min Max
n Devi ness Errorof is Error imu imu
atio Skewnes of m m
n s Kurtos
is
Writing skill 30 39.2 849 -0313  0.427 -0.945  0.833 22 52
pretest mean 7 3
Writing skill 30 454 6.90 -0.461  0.427 -0.712  0.833 30 56
post-test mean 0 1
Writing 30 348 037 -0.786  0.427 0.704 0.833 252 4.08
attitude pretest 67 229
mean
Writing 30 433 027 -0.129 0427 -0.756  0.833 3.80 4.84
attitude 33 560
posttest mean
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When Tables 4 and 5 are examined, it is seen that the pre-test and post-test
scores related to writing skilland writing attitude are within the normal
distribution range for the experimental and control groups Shapiro-Wilk
n<30 (p>0.05). Additionally, it is seen that the Skewness and Kurtosis val-
ues of the distribution of pre-test and post-test scores related to writing
skilland writing attitudes are in the +-1 range.

As a result, the experimental group and the control group were initially
equivalent to each other in terms of writing skilland writing attitudes, and
they were suitable for the study.

Within the scope of this study, the experimental group was asked about
their opinions about Padlet after the text study using Padlet. The answers
given to the “Padlet Writing Activity Evaluation Form” were analyzed us-
ing content analysis.

As a result of the research design, themes and sub-themes were created
based on the views of the learners, and the themes and sub-themes were
presented in tables. These tables are included in the findings section.

Findings

Findings on the Effect of Padlet Use on Learners’ Writing Skillin
Teaching Turkish as a Foreign Language

This section of the study presents descriptive statistics and analyses of pre-
test and post-test writing skill scores. The descriptive statistics include the
comparison of pre-test and post-test mean scores to evaluate the impact
of using Padlet on writing skillin teaching Turkish as a foreign language.
Initially, the suitability of the groups for the research was assessed. Subse-
quently, the writing skillof the experimental and control groups were com-
pared to determine whether there was a significant difference following the
implementation of Padlet.

The findings of the Independent t-test, a parametric test used to assess
whether the pre-test mean scores of two independent groups significantly
differ, are presented below. This test is a prerequisite for evaluating the
effect of the Padlet Web 2.0 tool on writing skill measurements in teaching
Turkish as a foreign language. Table 6 provides the comparison of the pre-
test writing skill scores for the experimental and control groups.
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Tablo 6. Participants writing skill pretest scores

Variable Group n Mean Ss Sd t p
Writing Skill Control 15 40.33 8.66
Evaluation Experiment 15 38.20 8.49 28 .682 0.501
Pre-Test

An examination of the findings in Table 6 reveals that the pre-test mean
scores for writing skillof the two independent groups did not differ signifi-
cantly, confirming that the precondition was met (t28=682; p>0.05).

Subsequently, the pre-test and post-test mean scores for writing skillw-
ere compared between the control and experimental groups to evaluate
the impact of the Padlet Web 2.0 tool in teaching Turkish as a foreign
language. The results of the two-way analysis of variance for mixed mea-
sures, conducted to assess whether the scores significantly differed be-
tween the groups, are presented in Table 7. Within the study’s framework,
Table 7 provides a comparison of the pre-test and post-test writing skill
mean scores for the experimental and control groups.

Table 7. Comparison of writing skill pre-test and post-test scores of control
and experimental groups

Writing Skills Group n Mean Ss Sd
Control 15 40.33 8.66
Pre-test Experiment 15 3820 849 128
Final test Control 15 43.73 7.10 1-28
Experiment 15 47.07 6.51
Within-group Squares df Mean F Sig.  Partial
effects test Total squares Eta
Square
Skill Sphericity 564.267 1 564.267 10.787 .003 278
Assumed
Skill*Group Sphericity 112.067 1 112.067 2.142 .154 .071
Assumed
Error Sphericity  1464.667 28 52.310

(measurement) Assumed
Box’s M. Test result p=.962; Levene’s test result (Achievement pre-test p=0.744 and
achievement post-test p=0.957).
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Table 7 was analyzed to determine whether the methods used in the
study caused differentiation between the groups. As part of the prereq-
uisite testing, the homogeneity of variances was assessed using Levene’s
test. The results revealed that the variances were homogeneous, as evi-
denced by the achievement pre-test (p=0.744) and post-test (p=0.957)
results. Additionally, Box’s M test was conducted to evaluate whether
there were significant differences in the variances of the groups. The re-
sult (p=0.962) showed no significant differences between the variances.
Based on the findings, the analysis revealed no significant difference in
the pre-test and post-test mean scores for writing skillbetween the groups
using the Padlet Web 2.0 tool in teaching Turkish as a foreign language
(F(1-28) = 2.142, p>0.05). These results suggest that while Padlet had a
positive effect on the writing skillof both the experimental and control
groups, it did not lead to a significant differentiation between the groups.

Findings on the Effect of Padlet Use on Learners’ Writing Attitude in
Teaching Turkish as a Foreign Language

This section begins by investigating whether there was a significant differ-
ence in writing attitudes between the experimental and control groups. The
study examined both the initial differences in writing attitudes and whether
the use of Padlet led to a significant change in the attitudes of these groups.
The findings of the Independent t-test, a parametric test used to determine
whether the pre-test mean scores of two independent groups significantly
differ, are presented below. This test serves as a prerequisite for evaluating
the impact of the Padlet Web 2.0 tool on measurement values in teaching
Turkish as a foreign language. Table 8 provides a comparison of the pre-
test writing attitude scores for the control and experimental groups.

Table 8. Comparison of groups’ writing attitude pre-test scores means

. Meaningful
Variable Group n Mean Ss Sd t p Diversity
Assessing Control 15 361 38

Writing Experiment 15 336 .32 No
Attitude 28 1952 0.061
Pre-Test

An examination of the findings in Table 8 reveals that the pre-test mean
scores for writing attitudes of the two independent groups did not differ
significantly, confirming that the precondition was met.
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Subsequently, the comparison of the writing attitude pre-test and post-test
mean scores for the experimental and control groups using the Padlet Web
2.0 tool in teaching Turkish as a foreign language is presented. To de-
termine whether the pre-test and post-test writing attitude scores differed
significantly, the findings of the two-way analysis of variance (repeated
measures) for mixed designs are included. Table 9 provides a comparison
of the pre-test and post-test writing attitude mean scores for the experi-
mental and control groups.

Table 9. Comparison of writing attitude pre-test and post-test scores of
control and experimental groups

x:lltt:;ge Group n Mean Ss Sd
Control 15 3.613 384
Pretest  peperiment 15 3360 325 1-28
Final test Control 15 4.176 227 1-28
Experiment 15 4.491 230
Within-group Squares df Mean F Sig.  Partial
effects test Total squares Eta
Square
Attitude Sphericity 10.753 1 10.753 395374 .000 .934
Assumed
Attitude* Sphericity 1.210 1 1.210 44486 .000 .614
Group Assumed
Error Sphericity 761 28 .027

(measurement)  Assumed
Box’s M. Test result p=.869; Levene’s test result (Achievement pre-test p=0.598 and

achievement post-test p=0.931).

The analyses conducted to test the preconditions in Table 9 included an
evaluation of the homogeneity of variances using Levene’s test. The re-
sults showed no significant differences in variances, with the attitude
pre-test (p=0.598) and post-test (p=0.931) both meeting the homogeneity
assumption. Similarly, Box’s M test confirmed no significant differences
between the variances of the groups (p=0.869).

According to the findings, the pre-test and post-test mean scores for writ-
ing attitudes in the Padlet method of teaching Turkish as a foreign lan-
guage differed significantly between the experimental and control groups
(t(1-28)=395.374, p>0.01).

This indicates that the writing attitudes of the experimental group signifi-
cantly differed from those of the control group. The effect size, calculated
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as Eta squared (n? partial), was 0.61, suggesting a large effect. This means
that 61% of the total variance in writing attitude was explained by the fac-
tor under investigation.

Findings on the Effect of Padlet Use on Learners’ Writing Skill in
Teaching Turkish as a Foreign Language

In this part of the study, the answer to the question “How is the effect of
using Padlet on writing skillin teaching Turkish as a foreign language?”
was sought. The opinions obtained from the learners’ opinions were cat-
egorized into themes and sub-themes. These themes and sub-themes are
presented in the tables below.

The themes expressing how the use of Padlet affects writing skillare shown
below:

Table 10. Themes regarding the effect of padlet use on writing skills

Theme f
Features related to writing 41
Features related to the format of the application 30
Features related to the use of the app 30
Total 101

In Table 10, it is seen that there are 3 themes obtained from the opinions of
the learners about the effect of Padlet use on writing skills. A total of 101
learner opinions were reported in the themes. Among these themes, most
learners’ opinions belong to the theme of “features related to writing” with
41. There are equal numbers of learner opinions on the themes of “features
related to the format of the application” and “features related to the use of
the application”.

The sub-themes expressing how the use of Padlet affects writing skillare
shown below:

Table 11. Sub-themes regarding the effect of padlet use on writing skills

Sub Theme f
The application is easy to use 14
Being instructive about spelling 10
Quick feedback from the instructor 8

Comfortable writing

Making writing easier

Sharing information

Sharing videos and images in the app
Usable everywhere

WD D L
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The app is fun

The app is interesting

Fast use of the application
Time-saving implementation

The application is technology-based
Editing the text

Making me love writing

Easy forgetting of writing

Loss of text during internet outage
Ability to write anonymously

Benefit of the application

Adding videos and images to the article
For everyone to see the writings
Improving writing

Distraction of the app
Underutilization of the application in education
Difficult to get used to the application
Not working without internet
Recording is mandatory

No phone app

Regularity of implementation

The app is like a game

Difficult to implement

Seyma AYDINTEPE, GOKCEN GOCEN
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Total

101

Table 11 shows the 31 sub-themes that were obtained from the opinions of
the learners in the study. There are 101 learner opinions in total. The five
sub-themes with the highest number of learner opinions are “The applica-

99 ¢¢

tion is easy to use”, “It is instructive about spelling”, “The instructor gives
quick feedback”, “The writing is comfortable”, “It facilitates writing”.

The following is the “Features Related to the Format of the Application”
theme and its sub-themes that emerged regarding the effect of Padlet use

on writing skills:
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Table 12. Sub-themes related to the format of the application for the effect
of padlet use on writing skill

Theme

(=]

Features Related to fhe Form of the Application
Sub Theme

Sharing videos and images in the app
Sharing information

The app is fun

The app is interesting

The application is technology-based
Loss of text during internet outage
Ability to write anonymously

Not working without internet
Registration is mandatory

No phone app

Regularity of implementation
The app is like a game
Difficult to implement

According to Table 12, the first theme about the effect of using Padlet on
writing skillis the theme of “Features Related to the Format of the Applica-
tion”. Looking at the table, there are 30 learner opinions. The table shows
13 sub-themes. Among the sub-themes, “Sharing videos and visuals in the
application” and “Sharing information” are the sub-themes with 5 opin-
ions. The sub-themes with the least number of opinions are “It does not
work without internet”, “It is compulsory to save”, “There is no phone ap-
plication”, “The application is regular”, “The application is like a game”,
“The application is difficult”. When these sub-themes are examined, it is
seen that some sub-themes contain positive learner views, such as “The
application is fun”, and some sub-themes contain negative learner views,
such as “The text is lost in case of internet outage”. While 8 of the sub-
themes in the table contain positive opinions, 5 contain negative opinions.

Examples of the positive opinions of the learners from the sub-themes that
emerged in the theme of format features regarding the effect of Padlet use
on writing skillare as follows:

Students can easily see their friends’ mistakes and get information for
themselves. (F5)

We can upload photos and videos from the internet next to our manu-
scripts (F1)
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Writing in a notebook with a pen was not interesting, so I did not like
writing in A2 and Bl. I like Padlet because it is interesting. (F3)

In Padlet, we can add photos and videos to our writing, which makes it
more fun. (F5)

Padlet is like playing a beautiful game... (F7)
I read other articles and get ideas from them.(M15)

Examples of the negative opinions of the learners from the sub-themes that
emerged in the theme of format features regarding the effect of Padlet use
on writing skillare as follows:

There is only one thing I don t like, if I exit the application without saving
my writing, all my writing is canceled. (F2)

It would be better if there was an application on phones. (M12)
My internet is cut off from the phone and sometimes the text goes out. (F4)
When my phone ran out of battery, the article was left unfinished. (M9)

When I started using Padlet for the first time, [ was very scared, I was
bored, it was difficult. (M13)

Below, the theme of “Features Related to the Use of the Application” and
its sub-themes that emerged regarding the effect of Padlet use on writing
skillare given:

Table 13. Sub-themes related to the features of the use of the application
for the effect of padlet use on writing skill

Theme

Features Related to the Form of the Application
Sub Theme

Sharing videos and images in the app
Sharing information

The app is fun

The app is interesting

The application is technology-based
Loss of text during internet outage
Ability to write anonymously

Not working without internet
Registration is mandatory

No phone app

Regularity of implementation

The app is like a game

Difficult to implement

(=}
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According to Table 13, the theme of “Features with the Use of the Appli-
cation” regarding the effect of Padlet use on writing skillconsisted of 30
learner opinions. The table shows that there are 8 sub-themes. Among the
sub-themes, the most frequently reported learner opinion is the sub-theme
of “The application is easy to use” with 14 opinions. The sub-themes of
“Distraction of the application”, “Less use of the application in education”,
and “It is difficult to get used to the application” are the sub-themes where
the learner opinion is reported the least. These sub-themes are the negative
opinions in the table. The sub-themes “It is used everywhere”, “The app-
lication is useful”, “The application is used quickly”, “The application is
easy to use”, and “The application saves time” contain positive opinions.
Based on the high number of positive opinions in the sub-themes, it is pos-
sible to say that foreign students generally liked the use of Padlet.

Examples of the positive opinions of the learners from the sub-themes that
emerged in the theme of usage features regarding the effect of Padlet use
on writing skillare as follows:

Before I used Padlet, I was a bit short of time to do homework. After Pad-
let, it became easier for me to do my homework. (M14)

1 think writing on Padlet is very nice and it makes our work easier. (F8)
When I leave home late, I write on the bus on my way to class. (F4)
The positive side of Padlet is that it is comfortable and fun... (M15)

It also allows me to write anytime and anywhere. (M11)

After the teacher does the practice, I can watch it again whenever I want
after my writing is corrected through the practice. (M9)

You don’t need a long time to use Padlet. (F3)

Examples of the negative opinions of the learners from the sub-themes that
emerged in the theme of usage features regarding the effect of padlet use
on writing skillare as follows:

When [ started using Padlet, I didnt understand a little bit, I couldnt get
used to it because I was used to writing in a notebook. (M13)

1 get distracted by other things on the phone. (M9)

I have never used Padlet in any course before, this application is rare in
education, so it is necessary to work on writing with paper (F7)
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The following is the “Writing Related Features” theme and its sub-themes
that emerged regarding the effect of Padlet use on writing skills:

Table 14. Sub-themes related to the effects of padlet use on writing
skillrelated to writing

Theme

Features Related to Writing
Sub-theme

Being instructive about spelling
Quick feedback from the instructor
Comfortable writing

—

(=}

Making writing easier

Editing the text

Making me love writing

Easy forgetting of writing

Adding videos and images to the article

For everyone to see the writings
Improving writing

—_ N W W W WL W 0o = AN

According to Table 14, the last theme that emerged when the effect of
Padlet use on writing skillwas analyzed is the theme of “Writing Related
Features”. It is seen that it is the theme that learners reported the most
opinions. There were 41 learner opinions about this theme. The sub-theme
with the highest number of opinions is the sub-theme “Being instructive
about writing”. This sub-theme is followed by “The instructor gives quick
feedback”. The two sub-themes with the least number of opinions are “Ev-
eryone can see the writings” and “It improves writing”. In the sub-themes
of the opinions about writing, the sub-themes “Everyone sees the writ-
ing” and “Writing 1s easily forgotten” contain negative opinions. The sub-
themes of “The instructor gives quick feedback”, “Editing can be done

99 ¢¢ 99 ¢

in the writing”, “It is instructive about spelling”, “The writing is easy to
write”, “Adding videos and visuals to the writing”, “Improving writing”,
“Making writing easier”, “Making writing enjoyable” include positive
opinions. When Table 14 is analyzed, it is seen that there are fewer neg-
ative learner opinions than the other tables. Learners generally expressed

positive opinions about writing in Padlet Web 2.0 tool.

Examples of the positive opinions of the learners from the sub-themes that
emerged in the theme of the characteristics of writing related to the effect
of padlet use on writing skillare as follows:
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All students can read each other s writing and see the corrections. (M19)
I can easily correct my mistakes while writing. (M11)

Now I am not embarrassed at all, I like Padlet very much, I can write
comfortably, I can write about anything, so I would like to thank my teach-
er Seyma very much. (M13)

Using a padlet is more convenient than paper and pen because I use the
phone more in my daily life. (F2)

I can add the video and photo I took myself to my article. (F3)

I never liked writing before, but with Padlet I liked it. (F8)

I think Padlet is a good opportunity for students and teachers. Why do
1 think so? With Padlet, students save time. When homework is assigned,
the teacher checks it the next day, but in Padlet, the teacher can check the
students’writing immediately. (F5)

Examples of the negative opinions of the learners from the sub-themes that
emerged in the theme of features related to writing regarding the effect of
padlet use on writing skillare as follows:

I was ashamed that my classmates could read my writing. (M13)

Sometimes I forget what I write, I remember more easily what I write in
the notebook. (M14)

I look at my mistakes in Padlet, I forget them immediately because they
come to my mind when I write with a pen. (M9)

Discussion and Conclusion
This study explored the effects of Padlet use on writing skilland attitudes
in teaching Turkish as a foreign language. The research addressed two pri-
mary questions: the impact of using Padlet on writing skilland its influence
on learners’ writing attitudes.

To measure writing achievement, both the experimental and control groups
completed the “Writing Skill Assessment Pre-Test” and “Writing Skill As-
sessment Post-Test.” The results revealed that while writing skillimproved
in both groups over time, there was no statistically significant difference
between the experimental and control groups (F(1,28) = 2.142, p > 0.05).
Despite this, the experimental group, which used Padlet, showed a notice-
able improvement in their writing skillbetween the pre-test and post-test,
suggesting a positive influence of Padlet on writing success.
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Similar findings were reported by Ozipek (2019) in a study examining the
impact of Padlet on writing skillin Turkish as a native language. While no
statistically significant difference was observed between the experimental
and control groups, the former group consistently achieved higher average
scores. Similarly, Guksu (2020) found that Web 2.0-based writing activi-
ties improved learners’ scores more than traditional writing methods, even
though the difference was not statistically significant.

Additional studies have reported consistent outcomes regarding technolo-
gy-based writing practices in Turkish as a foreign language. For example,
Cangal (2020) and Goker and ince (2019) found that technology-based
activities, including Web 2.0 tools, enhanced learners’ writing skills. Fansa
(2020) demonstrated similar improvements through digital story-writing
activities with Syrian learners. These findings collectively indicate that,
while the use of Padlet and similar tools may not always produce signifi-
cant differences in statistical terms, they contribute positively to learners’
writing achievement.

The study also examined the impact of Padlet use on writing attitudes.
SPSS analysis revealed a significant difference in writing attitudes be-
tween the experimental and control groups (t(1,28) = 395.374, p > 0.01).
This indicates that Padlet use positively impacts learners’ attitudes toward
writing.

Comparable results have been observed in studies focusing on technol-
ogy-based writing practices in native language education. For example,
Baki (2015) identified significant improvements in writing attitudes after
using digital storytelling tools. Similarly, Tetik (2020) found a positive
shift in writing attitudes among gifted primary school students who en-
gaged in digital storytelling activities. Karadag (2018) demonstrated that
Storybird, another Web 2.0 tool, enhanced both creative writing skilland
attitudes toward writing in Sth-grade students. These findings suggest that
Padlet, like other Web 2.0 tools, is effective in fostering positive attitudes
toward writing in both native and foreign language teaching contexts.
While its impact on writing achievement may not always reach statistical
significance, its potential to enhance learners’ writing skilland attitudes
underscores its value as a technological tool in language education.

In the last part of the study, the question of how the use of Padlet in teach-
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ing Turkish as a foreign language affects writing skillwas answered with
a qualitative research method. The experimental group was asked their
opinions about the activities they did with Padlet in the first and last week
of the research. These were grouped under 3 main themes. These 3 themes
are features related to the format of the application, features related to
the use of the application, and features related to writing. These 3 themes
were divided into sub-themes.

The first theme is the theme of features related to the format of the applica-
tion. There are 13 sub-themes under this theme. Both positive and negative
opinions were reported under these sub-themes. The 5 sub-themes with the
highest number of opinions are sharing information, sharing videos and
images in the application, the application is fun, the application is interest-
ing, and the application is technology-based. The remaining sub-themes
are anonymous writing; the writing disappears in case of an internet out-
age, it does not work without the internet, there is no phone application, it
is compulsory to save, the application is organized, the application is like
a game, and the application is difficult. When the literature is examined,
similar sub-themes are seen in studies on the use of technology in language
teaching. The sub-theme of the application is fun is also seen in Fansa’s
(2020) thesis study on digital story writing activity. This sub-theme is also
seen in Bulus’s (2023) study on the effect of Quizizz application on Turk-
ish vocabulary teaching. In Eyibil’s (2023) thesis study, the effect of Oui-
zlet, one of the Web 2.0 applications, on Turkish vocabulary teaching was
investigated. Since a technology-based application was used in the study,
a similar sub-theme the technological nature of the application emerged.
Based on the results, it was concluded that the use of Padlet was found to
be enjoyable by learners like other Web 2.0 tools in language teaching.

The 2nd theme of the qualitative study in this research is the theme of char-
acteristics related to the use of the application. It is seen that this theme has
8 sub-themes. Again, some learner opinions are positive and some learner
opinions are negative. The sub-theme with the highest number of opinions
among all themes, the application is easy to use is included in this theme.
There were 14 opinions about this sub-theme. This sub-theme is followed
by the sub-themes that the application can be used everywhere, the ap-
plication is used quickly, the application saves time and the application
provides benefits. The remaining sub-themes are the application is dis-
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tracting, the application is rarely used in education, and it is difficult to get
used to the application. In Aktas’s (2019) thesis on digital writing, there is
an opinion that Web 2.0 tools save time for teachers. This is in line with the
same idea with the sub-theme that the application saves time. In Cangal’s
(2020) study, the researchers’ opinion is that Web 2.0 applications distract
learners’ attention. It is similar to the sub-theme of distraction of the ap-
plication in this study. There is a common student opinion in the studies
(Akdogan, 2020; Aydin, 2019; Goker and Ince, 2019; Bas and Turhan,
2017). This view is the view that learners find Web 2.0 tools useful. Their
content is similar to the sub-theme of the benefit of the application in this
study. Based on the results obtained from the learner opinions, it is possi-
ble to say that the use of Padlet is beneficial, distracting and time-saving
for learners, as in other Web 2.0 tools in language teaching.

The third theme of the qualitative study in this research is the theme of
characteristics related to writing. This theme has 10 sub-themes. When
these sub-themes are analyzed, it is seen that there are positive and nega-
tive learner opinions. The 5 sub-themes with the highest number of learner
opinions are being instructive about writing, the instructor giving quick
feedback, comfortable writing, making it easier to write, and making them
love writing. The remaining sub-themes are everyone can see the writing,
the writing can be edited, the writing is easily forgotten, adding videos and
visuals to the writing, and improving writing. The only negative learner
opinion within these sub-themes is in the sub-theme everyone can see the
writing. Apart from this sub-theme, learners expressed their positive opin-
ions in 9 sub-themes. The sub-themes of being instructive about spelling
and the instructor giving quick feedback in this study are also seen in Can-
gal’s (2020) study. In Soylu’s (2020) study, the idea that Web 2.0 applica-
tions facilitate learning in learning idioms was revealed. This view is the
same as the sub-theme of facilitating writing in the study.

Recommendations

The current study tested the effect of Padlet use on writing skilland
attitudes in teaching Turkish as a foreign language with 30 learners. Future
studies could increase the sample size to obtain more comprehensive and
generalizable results.

This research utilized writing activities from the Yeni Istanbul
textbook. Similar studies could be conducted using different textbooks or
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teaching materials commonly employed in teaching Turkish as a foreign
language.

The study spanned 7 weeks. Conducting longer-term studies could
provide insights into the sustained effects of Padlet use on learners’ writing
skilland attitudes.

This study focused on B2-level learners. Future research could ex-
plore the impact of Padlet use on learners at other proficiency levels, such
as Al, A2, B, or C1.

Since new features were added to the Padlet tool after this study
was conducted, further research could investigate the effects of these en-
hanced functionalities on learners’ writing skilland attitudes.

This study primarily examined the impact of Padlet on writing skil-
land attitudes. Future research could explore its effects on other language
skills, such as listening, speaking and reading, to provide a more holistic
understanding of its potential in teaching Turkish as a foreign language.
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Genis Ozet

Yabanci dilde 6grenicilerin yazma basarisini ve tutumunu gelistirmeye yo-
nelik kullanilan Web aracglar1 zamanla yayginlasmistir. Yazma becerisinin
gelismesi i¢in kullanilan Web araclar1 arasinda yer alan Padlet, 6grenicile-
rin ve 6greticilerin siklikla bagvurdugu bir uygulamadir. Kurudayioglu ve
Mutlu (2022: 203) Padlet’i ““Yazma becerisinin gelismesinde en etkili web
uygulamalarindan biridir.” seklinde tanimlamiglardir. Yapilan arastirmalar
da dgretim siirecinde Padlet kullaniminin yazma becerisine ve tutumuna
olumlu etki ettigini ortaya koymaktadir (Erdogdu Dogan, 2024; Ozipek,
2019).

Yabanci dil 6gretimi alaninda Padlet kullaniminin yazma becerisine ve tu-
tumuna etkisi ile ilgili yapilan ¢alismalar arastirildiginda, alan yazininda
ornekler gormek miimkiindiir (Baskaya ve Tursunovic, 2017; Deni ve Zai-
nal, 2015; Saygili Durak, 2024; Inal ve Arslanbas, 2021; Oflaz, 2019; Onal
ve Tanik Onal, 2022). Bu calismalar, Ingilizce dgretiminde Padlet kulla-
niminin dgrenicilerin yazma becerisine, yazma motivasyon ve tutumuna
etkisini inceleyen ¢alismalardir. Yapilan arastirmalarin sonuglari, Padlet
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kullaniminin yabanci dil 6gretiminde Ogrenicilerin yazma becerisine ve
tutumuna olumlu yonde etki ettigini ortaya koymaktadir. Bu baglamda, ya-
banci dil 6gretiminde Padlet kullaniminin 6grenicilerin yazma basarisini
ve tutumunu olumlu etkiledigi anlasilmaktadir. Bu olumlu etkiye karsilik,
yabanci dil olarak Tiirk¢e 6gretiminde Padlet kullaniminin, 6grenicilerin
yazma basarisina ve tutumuna etkisi daha once arastirilmamistir. Oysaki
teknoloji kullaniminin yazma becerisine ve tutumuna olumlu ettigi goriil-
mektedir. Bu bakimdan, yabanci dil olarak Tiirk¢e 6gretiminde Padlet kul-
laniminin 6grenicilerin yazma basarisina ve tutumuna etkisinin ne oldugu-
nun arastirtlmasinin énemli bir ihtiya¢ oldugu soylenebilir.

Yabanci dil olarak Tiirkge 6gretiminde Padlet kullantminin 6grenicilerin
yazma basarisina ve tutumuna etkisinin ne oldugunun arastirilmasinin ya-
ninda bu etkinin nasil oldugunun da arastirilmasina ihtiya¢ duyulmaktadir.
Yabanc1 dil 6gretiminde Padlet kullaniminin yazma basarisina ve tutumu-
na etkisini aragtiran ¢alismalarin genellikle nicel arastirmalar oldugu go-
riilmektedir. Nicel aragtirmalar etkiyi ortaya koymada ¢ok 6nemli aragtir-
malar olsa da bu etkinin sebeplerinin tespit edildigi nitel arastirmalara da
ihtiya¢ duyulmaktadir. Etkinin ne oldugunu ve nasil oldugunu agiklayan
karma aragtirmalar ise alan yazinina ¢ok daha katki saglayacak arastirma-
lardir. Bu bakimdan, yabanci dil olarak Tiirkge 6gretiminde Padlet kul-
laniminin 6grenicilerin yazma basarisi ile tutumuna etkisinin ne ve nasil
oldugunu agiklayan karma arastirmalara da ihtiya¢ oldugu sdylenebilir.
S6zii edilen 6nem ve ihtiyagtan hareketle bu calisma kapsaminda “Yaban-
c1 dil olarak Tiirk¢e dgretiminde Padlet kullaniminin 6grenicilerin yazma
becerisi ile tutumuna etkisi nedir ve nasildir?” sorusuna cevap aranarak
yabanci dil olarak Tiirk¢e 6gretiminde Padlet kullaniminin 6grenicilerin
yazma becerisi ile tutumuna etkisinin ne ve nasil oldugunun arastirilmasi
amaglanmistir. Bu amagla yapilan arastirmanin alt amaglari sunlardir:

1. Yabanc dil olarak Tiirk¢e 6gretiminde Padlet kullaniminin dgrenicilerin
yazma becerisine etkisi nedir?

2. Yabanci dil olarak Tiirk¢e 6gretiminde Padlet kullaniminin 6grenicilerin
yazma tutumuna etkisi nedir?

3. Yabanci dil olarak Tiirkce 6gretiminde Padlet kullaniminin 6grenicilerin
yazma becerisine etkisi nasildir?

Aragtirmada, karma arastirma yontemi kullanilmistir. Calismanin nicel
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arastirma boliimiinde yabanci dil olarak Tiirk¢e 6gretiminde Padlet kulla-
niminin yazma becerisine ve tutumuna etkisi on test ve son test ile kontrol
gruplu yar1 deneysel bir ¢aligsma ile dl¢iilmiistiir. Calismanin nitel aragtir-
ma boliimiinde durum ¢alismasi deseni kullanilmastir.

Calisma evrenini, Marmara Bolgesi’ndeki bir devlet iiniversitesinde 2023-
2024 yillar1 arasinda yabanci dil olarak Tiirk¢e 6grenen dgreniciler olus-
turmaktadir. Aragtirmanin 6rneklemi, yabanci dil olarak Tiirk¢e 6grenen
B2 seviyesindeki 30 6greniciden olusmaktadir. Nitel durum arastirmasinin
caligma grubu ise deney grubunda yer alan 15 6grenicidir. Verilerin top-
lanmas1 7 hafta stirmiistiir. Calismada B2 diizeyinin se¢ilme nedeni, bu
seviyedeki Ogrencilerin pratik yaparak daha fazla metin iiretebilecegi ve
nitel aragtirma sorularina daha ayrintili yanitlar verebilecegi diistiniilme-
sidir. Calismanin yedi hafta siirmesinin nedeni ise B2 kursunun siiresidir.
Arastirmada, “Kisisel Bilgi Formu”, “Yazma Becerisini Degerlendirme
On Testi”, “Tiirk¢eyi Yabanci Dil Olarak Ogrenenler I¢in Yazma Tutumu
Olgegi”, “Padlet Etkinligini Degerlendirme Formu” ve “Yazma Becerisini
Degerlendirme Son Testi” kullanilmigtir.

“Yazma Becerisini Degerlendirme On Testi” ve “Yazma Becerisini De-
gerlendirme Son Testi” Kadan’in (2020) ¢alismasindaki “Yabanci Dil Ola-
rak Tiirkce Ogretiminde Yazma Becerisi Analitik Rubrigi”ne bakilarak pu-
anlanmustir. Ogrenicilerin yazma tutumunu dlgmek i¢in Melanlioglu’nun
(2021) “Tiirk¢eyi Yabanci Dil Olarak Ogrenenler i¢in Yazma Tutumu Ol-
cegi” kullanilmistir. Elde edilen veriler betimsel ve igerik analiziyle ¢6-

ziimlenmistir.

Yapilan arastirma sonunda, Padlet kullanimiin yazma becerisine etkisi
oldugu goriilmektedir; fakat yapilan test sonuglarina gore bu etki grup-
lar arasinda anlaml farklilik gostermemektedir (F(1-28)=2,142, p>0.05).
Yapilan arastirmada, bir baska sonug olarak Padlet kullaniminin yazma
tutumuna etkisi oldugu ve bu etkinin gruplar arasinda anlaml farklilik
olusturdugu tespit edilmistir (t(1-28)=395,374 p>0.01).

Arastirmada, yabanci dil olarak Tirkce 6gretiminde Padlet kullaniminin
yazma becerisi lizerindeki etkisi de incelenmistir. Elde edilen veriler 3 ana
tema altinda toplanmistir. Bu 3 tema, uygulamanin bigimi ile ilgili ozellik-
ler, uygulamamnin kullanimu ile ilgili ozellikler, yazi ile ilgili ozelliklerdir.

Ik tema, uygulamamn bicimi ile ilgili ézellikler temasidir. Bu temanin
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altinda 13 alt tema bulunmaktadir. Bu alt temalarda hem olumlu hem de
olumsuz gorisler bildirilmistir. En ¢ok goriis bildirilen 5 alt tema; “bilgi
paylasimi yapilmasi, uygulamada video ve gorsel paylasiimasi, uygulama-
nin eglenceli olmasi, uygulamanin ilging olmasi, uygulamanin teknoloji
temelli olmast” alt temalaridir. Geriye kalan alt temalar; “Anonim yazi ya-
zilabilmesi, internet kesintisinde yazimin kaybolmasi, internetsiz ¢alisma-
masi, Telefon uygulamasi olmamasi, kaydetmenin zorunlu olmasi, uygu-
lamanin diizenli olmasi, uygulamanin oyun gibi olmasi, uygulamanin zor
olmas1” alt temalardir.

Ikinci tema, uygulamanin kullanimu ile ilgili ézellikler temasidir. Bu tema-
nin § alt temasi oldugu gortilmektedir. Yine bazi 6grenici gortisleri olumlu,
baz1 6grenici gorisleri olumsuzdur. Tiim temalar icinde de en fazla goriis
bildirilen alt tema olan “uygulamanin kolay kullanilyyor olmasi” bu te-
mada yer almaktadir. Bu alt tema hakkinda 14 goriis bildirilmistir. Bu alt
temay1, her yerde kullanilabilir olmast, uygulamanin hizli kullaniyor ol-
mast, uygulamanin zaman kazandirmasi, uygulamanin fayda saglamas alt
temalar1 takip etmektedir. Geriye kalan alt temalar; “uygulamanin dikkat
dagitmasi, uygulamanin egitimde az kullanilmasi, uygulamaya aliymanin
zor olmasi” alt temalaridir.

Uciincii tema yaz: ile ilgili ozellikler temasidir. Bu temanin 10 alt temasi
goriilmektedir. Bu alt temalar incelendiginde i¢inde olumlu ve olumsuz
Ogrenici goriisleri oldugu goriilmektedir. En ¢ok 6grenici goriisii olan 5 alt
tema “yazim konusunda 6gretici olmasi, ogreticinin hizli geri bildirim ver-
mesi, yazinin rahat yazilmasi, yazmayt kolaylastirmasi, yazmay: sevdir-
mesi” alt temalaridir. Geriye kalan alt temalar; “herkesin yazilar: gormesi,
yvazida diizenleme yapilabilmesi, yazinin kolay unutulmasi, yaziya video ve
gorsel eklenmesi, yazmay: gelistirmesi” alt temalaridir.
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