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The aim of this study is to present the views of social studies teacher candidates about
the blended learning process in the context of face-to-face and distance education. The
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study adopted a case study design. The study determined participants using the criterion
sampling. The criteria in selecting participants was that teacher candidates should have
experience in face-to-face education, online education, and blended learning. The
participants consisted of 70 teacher candidates studying in the third and fourth year of
the Social Studies Education Department of a state university in the Eastern Black Sea
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Region of Turkey during the spring semester of the 2021-2022 academic year. 42 of the
participants were female and 28 were male. An open-ended questionnaire with nine
questions was used as a data collection tool. The data were collected in an electronic
environment and analyzed by content analysis. It was concluded from the study that
blended learning can offer solutions to the problems arising from the characteristics of
face-to-face education and distance education, blended learning practices have not yet
been implemented in the quality specified in the theoretical framework, teacher
candidates have mostly negative opinions about distance education practices, while
mostly positive opinions about face-to-face education come to the fore.
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yurGtildaga sureci hem de yiz ylze ve uzaktan egitimin harmanlanmis yuratuldugi
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bulunan Universitenin “Sosyal Bilgiler Egitimi Ana Bilim Dal” Uglincli ve dérdincu
sinifinda 68renim goérmekte olan 70 &6gretmen adayi olusturmustur. Calisma 41'i
dordiincl, 29'u Uglnct sinif olmak tizere 42 kadin ve 28 erkek 6gretmen adayiyla
yurGtilmustur. Calismada veri toplama araci olarak 9 sorunun bulundugu agik uglu anket
formundan yararlanilmistir. Veriler elektronik ortamda toplanmis ve igerik analiziyle
incelenmistir. Calismadan; harmanlanmis 6grenmenin yiiz yize egitim ve uzaktan
egitimin Ozelliklerinden kaynaklanan sorunlara ¢6zim sunabilecegi, harmanlanmig
6grenme uygulamalarinin teorik cercevede belirtilen nitelikte hentiz uygulanamadigi,
o0gretmen adaylarinin uzaktan egitim uygulamalari hakkinda gogunlukla olumsuz goriise
sahip oldugu 6te yandan yiz yize egitim hakkinda ¢ogunlukla olumlu gorisglerin 6n
plana ¢iktigi sonucuna ulagiimistir.
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Introduction

Rapid developments in science and technology also have a great impact on educational sciences. Many
advantages of technology that make life easier also manifest themselves in education and school life,
which are a part of social life. Information technologies offer a number of affordances both for the learner
and the teacher, as it facilitates learning and provides more information in a short time. In addition to the
reflections of information technologies in education, there may be situations that accelerate this process
of the integration of these features with education. For example, as a result of the suspension of face-to-
face education in all education levels and types from preschool to higher education during the COVID-19
pandemic period, distance education, which was a less preferred option, has become a necessity. Distance
education is defined as education and training activities that provide access to information independently
of space and time, through printed or electronic means (Kaya, 2002). On 11 March 2020, following the
declaration of a global pandemic by the World Health Organisation, it was decided to continue educational
activities through distance education in order to reduce the risk of disease transmission. Following 23
March 2020, compulsory distance education was carried out for about one and a half years of the
pandemic process. Institutions that carried out distance education practices for different reasons and
justifications until the mentioned period had to continue the education compulsorily at a distance with
this period.

It is thought that the distance education process offers an opportunity to break down prejudices in
minds as well as awareness of the use of technology in education. As a matter of fact, it has been widely
experienced by the masses in the distance education process during the pandemic period that it is not
necessary for the learner and the teacher to be in the same place, that people at different ends of the
world can meet in the same lesson, and that the teacher and the student can communicate at different
times. Such advantages of distance education have been effective in increasing its importance (Kaban,
2013; isman, 2011). The aforementioned necessity has paved the way for both distance education and
distance education platforms to be recognised and to be among the most preferred tools among
information technologies during and after the pandemic period.

Distance education provides many advantages for both the teacher and the learner. The fact that there
is no obligation to be physically present in the classroom setting solves the problems of expenses for travel
and accommodation (Brown, 2017; Kiryakova, 2009). It facilitates access to information by providing equal
opportunities to individuals in different economic, social, and cultural conditions (Kaya, 2002). The fact
that there is no specific place requirement and that it can be adapted to living conditions makes distance
education more attractive than traditional education (Arat & Bakan, 2011; Kaya, 2002; Kiryakova, 2009;
Sadeghi, 2019). In addition to all these advantages, it is known that distance education has disadvantages
waiting to be resolved. In this context, current studies mention such issues as students' inability to access
the internet in general, technical problems, inability to follow the course, finding education boring
(Kirmaci & Acar 2018), problems related to course hours and communication (llgaz, 2014), hardware
problems (Oztas & Kilig, 2017), disconnection, inadequacy of content support (Akkus & Acar; 2017).
Different solutions are offered for the identified disadvantages and many studies have been conducted to
improve distance education. For instance, it is seen that separate platforms and web-based applications
have been developed for distance education in recent years (Kologlu et al., 2016). Microsoft Teams, Zoom,
EBA and Google Classroom are among the preferred distance education tools. These platforms organize
distance education activities and provide ease of access to materials in a single place. These platforms
also allow distance education courses to be conducted in different ways such as synchronously and
asynchronously, which depends on the time of communication and interaction between the educator and
the learner. Distance education platforms allow distance education courses to be conducted in different
ways as synchronous (synchronous) and asynchronous (asynchronous) according to the moment of
communication and interaction between the teacher and the learner. While synchronous and
asynchronous courses have their own advantages and disadvantages, it can be facilitated by distance
education platforms to balance and tolerate each other by using both types of distance education
together. However, the development of distance education will also be possible with the increase in
awareness in this field.
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In studies conducted on distance education, it is stated that distance education is seen as an
alternative to face-to-face education and as a negative reflection of this point of view, it was not preferred
unless it was necessary (Basar et al., 2019; Yilmaz & Digenci, 2010). However, identifying the
disadvantages of distance education to a large extent and finding solutions to the problems can bring
many advantages in education. Both the advantages and disadvantages of distance education have been
experienced and realized by different stakeholders of education. In this context, it has been determined
that many studies have been conducted on distance education in terms of teachers, prospective teachers,
students and parents, and these studies have increased especially during and after the pandemic process.
It was determined that these studies mostly focused on the advantages and disadvantages of distance
education and suggestions for improving the process.

When the literature on social studies and teacher candidates, which are the fundamental aspects
discussed in this this study, was reviewed, it was seen that they address a variety of different issues (Akga,
2020; Akgiil & Oran, 2020; Arikan & Kaya, 2023; Aydemir, 2021; Coskun Keskin et al., 2021; Durmus & Bas,
2017; Dlindar & Yesilyurt, 2020; Elgi & Tilinker, 2022; Ezer & Aksit, 2021; Kili¢ & Beldag, 2021; Korkut &
Memisoglu, 2021; Macit & Coban, 2021; Uyar, 2020; Utkiir Giilliihan, 2021; Yesilyurt, 2021; Zengin vd.,
2021). When the studies in the field of social studies are categorized with an aim to draw a general
framework, it can be said that these studies are mostly studies in which the views of social studies teachers
about distance education were determined; they were phenomenological studies in which data were
collected via semi-structured interview forms and analyzed using content analysis. Another focal point
can be stated that there is extensive literature on distance education of on teacher candidates (Basar et
al., 2019; Duman, 2020; Diizglin & Sulak, 2020; Er Tlrkiresin, 2020; Hamutoglu et al., 2019; Karakus et
al., 2020; Yakar & Yildirim Yakar, 2021). On the other hand, studies conducted with teachers (Canpolat &
Yildirim, 2021; Demir & Kale, 2020; Erbil et al., 2021; Erbil et al., 2021; Saygi, 2021) or students (Eroglu &
Kalayci, 2020) as well as studies with a single focus such as exam reliability (Solak et al., 2020) are also
included in the literature. It has been determined that the studies examined within the scope of the
relevant literature are generally carried out only concerning distance education and the elements related
to distance education. Most previous research points out that there is a need for further research on the
nature of distance education and that further exploration of it can increase the quality of distance
education (Goéren et al., 2020). On the other hand, studies have also proposed solutions for frequently
cited problems in distance education. One solution proposed is to conduct face-to-face and distance
education together. Conducting distance and face-to-face education together can provide an opportunity
to balance the advantages and disadvantages of both types of education, and it can be said that this
suggestion is frequently made in the relevant literature (Akgll & Oran, 2020; Coskun Keskin et al., 2021;
Duman, 2020; Erfidan, 2019). Kaysi (2020) also states that the recommendation of using distance and
face-to-face education together will be a solution to the problems related to distance education. As a
matter of fact, some educational institutions use distance education as a supporting factor for face-to-
face education, and this situation has many advantages (Baris, 2015).

It has been determined that studies on blended learning, which is based on the principle of integrated
distance and face-to-face education, have been conducted with different purposes, methods and
samples. In this context, studies on blended learning environment (Dag, 2011; Giirdogan, 2019; Higde &
Aktamis, 2021; Sungur Alhan & Simsek, 2020; Unsal, 2010; Yolcu, 2015), the effect of blended learning on
academic achievement, attitude and motivation (Al-Obaydi, 2023; Ali et al., 2023; Ceyla, 2015; Cetin &
Ozdemir, 2018; Cetinkaya, 2017; Guo et al., 2023; Giirdogan & Bag, 2020; Higde & Aktamis, 2021; Korkmaz
& Kadirhan, 2020; Mutlu Bilgin, 2020; Saritepeci & Cakir, 2014; Saritepeci & Cakir, 2015), opinion on
blended learning (Dikmenli & Unaldi, 2013; Giirer, 2022; Kumar et al., 2021), meta-analysis and meta
synthesis based on blended learning studies (Batdi, 2014; Bizami et al., 2023; Buhl Wiggers et al., 2023;
Cirak Kurt et al., 2018; Rasheed et al., 2020; Supriyadi et al., 2023; Suryono et al., 2023; Topkaya et al.,
2023; Xu et al., 2023), book on blended learning (Glazer, 2023; Gllbahar et al., 2020), scale development
on blended learning (Yilmaz & Bulut, 2023). It was determined that the studies were mostly about
academic achievement, attitude and organisation of blended learning environment.
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In the post- pandemic period, both distance and face-to-face education were carried out together in
a blended way in universities. It may be important to identify the reflections of blended learning, to
present the problems if there are any, to determine what the advantages and disadvantages may be, and
to show them through scientific research. On the other hand, evaluating the reflections of blended
learning, which has been implemented more frequently in recent years, may be useful in order to shed
light on the next periods and to ensure development. In this process, presenting blended learning
comparatively, evaluating its advantages and disadvantages, identifying the current situation, and
presenting suggestions for improving the process may be beneficial for this area. In order to make
accurate and on-site evaluations about blended learning environments, it may be important to work with
people who have experienced the process in time, in order to make proper inferences. It is thought that
this study is important in terms of considering distance education in comparison with face-to-face
education and evaluating the blended learning, which is often recommended in the literature, by showing
its reflections in the field and presenting its advantages and disadvantages. In addition, the study may
provide an opportunity to present different ideas, perspectives and focal points about blended learning,
to show the need in the field, to communicate problems and alternative solutions to decision makers. In
this respect, this study aims to present the views of pre-service social studies teachers on the blended
learning process in the context of face-to-face and distance education in a comparative manner. In line
with the aim of the study, course participation, communication, motivation, literature review and
homework preparation, measurement and evaluation dimensions and the points to be considered in
distance education were emphasised. In line with this scope, answers to the following questions were
sought:

e What are the opinions of social studies teacher candidates regarding the blended face-to-face
and distance education process?

e What are the opinions of social studies teacher candidates regarding the situations that need to
be taken into consideration in the blended learning process?

Method
Research Model

The study was carried out as a case study, one of the qualitative research designs. The case study is a
method that seeks answers to the questions of what, how, and why in order to understand and explain
various issues in detail (Blyukoztirk et al. 2018; Cepni, 2014; Creswell & Poth, 2018). This study aims to
determine the views of social studies teacher candidates on the blended learning process and to compare
the views of candidate teachers from different perspectives. With this aim in mind, the case study design
was preferred in this study since the views of social studies teacher candidates on distance and face-to-
face education will be discussed in detail.

Study Group

The study group of the research was determined by the criterion sampling as one of the purposive
sampling methods, which is a type of selective sampling methods. The criterion sampling includes the
inclusion of units that meet the determined criteria (Buyukoztiirk et al. 2018). In this context, criterion
sampling design was preferred since the sample should include candidate teachers who had experienced
both the period when education was given face-to-face only and the period when the classes were
delivered through distance education, and the period in which face to face and distance education were
carried out simultaneously. Teacher candidates who meet the criteria are included in the study in order
to determine the working limits and to ensure that correct, reliable and complete data are obtained. In
this context, the study group of the research consisted of 70 teacher candidates studying in the third and
fourth grades of the Social Studies Education Department of a state university in the Eastern Black Sea
Region in the spring semester of the 2021-2022 academic year. As only third and fourth grade teacher
candidates meet the relevant criteria, first and second grade levels are not included in the study. The
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study was conducted with 42 female and 28 male teacher candidates, 41 of whom were fourth and 29
were third grade teachers.

Data Collection Tools

In the study, an open-ended questionnaire form was used as a data collection tool. The aim of the
study was to collect data from as many different individuals as possible. An open-ended questionnaire
was preferred as a data collection tool because the questionnaire forms provide an advantage in obtaining
plenty of information from large study groups in a short time (Biyiikéztiirk et al. 2018, Ozmen &
Karamustafaoglu, 2019). In this context, before the questionnaire form was created, an item pool was
created from the questions that could provide answers to the research problems in line with the purpose
of the research. The questions in the item pool consisting of 12 questions were first selected by the
researchers according to whether they overlapped with each other or whether they were irrelevant with
research problem, and a draft questionnaire consisting of 9 items was created. The draft questionnaire
form was examined by two field expert academicians working in the field of social studies education and
distance education, and the opinions of the experts were taken about the draft questionnaire form. In
line with the feedback received from the field experts, no correction was required in the questionnaire.
After the experts in the field, the questionnaire was sent to a language expert to be examined in terms of
language and intelligibility. The language expert did not recommend any changes to the questionnaire.
There are 9 items in the questionnaire, which asked demographic information such as gender, grade level,
and questions to determine the views of teacher candidates on the blended learning period. The
guestionnaire was piloted with three teacher candidates studying in the pre-school department. No
changes were made to the form after the pilot application. In the last stage, the form was transferred to
the digital environment and a link was created for online access.

Data Collection Process

The study was reviewed by the Social and Human Sciences Scientific Research and Publication Ethics
Committee of Trabzon University. The data collection process was initiated after the study was deemed
ethically appropriate with the Board's decision dated 08.04.2022 and numbered "E-81614018-000-
2200014831". In this context, information was given about the planned study by face-to-face interviews
with social studies teacher candidates who were in contact. The candidate teachers were informed about
the purpose and scope of the study, and they were reminded of the ethical considerations. In line with
this the participants, who volunteered to take part in the study, were informed that the data obtained
from the study would be used for scientific purposes, and their identities would be kept confidential and
they were requested to participate in the study voluntarily. After the participants were informed and
instructed, the electronic link of the open-ended questionnaire was shared in the messaging application
where the teacher candidates were present. Teacher candidates who wanted to be included in the study
reached the form with the link address and sent their answers. Necessary explanations and informed
consent form were also included in the questionnaire form. It was ensured that each teacher candidate
could only send one response. The reliability of the study was ensured by determining the teacher
candidates included in the study by recording the e-mails of the participants within the consent of the
participants. Due to the lack of sufficient participation after the first sharing of the questionnaire, the link
was shared again during a two-week period with two-day intervals. In the study, in which 70 teacher
candidates were included, the average time to answer the questionnaire was determined as 10-15
minutes. The data collection process was terminated at the stage after data saturation was attained with
similar answers and determining that there were no different opinions in the study (Yildirnm & Simsek,
2021). The survey data were stored in different environments, such as the researchers' personal data
storage devices and online data storage accounts.
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Figure 1

The Research Process
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Data Analysis

Data analysis started by transferring the answers from teacher candidates to personal computers.
Before starting the data analysis process, a code was given to each teacher candidate and the answers of
all teacher candidates were combined in a single file. In this sense, FT codes for female teacher candidates
and MT codes for male teacher candidates were numbered and recorded in the file. After the codes given
to the participants, a separate table was created for each question to facilitate the analysis process and
prevent data loss, and the answers of all teacher candidates were brought together. For example, for the
3rd question, the answers of all teacher candidates were combined in a single table, first the code given
to the teacher candidate was written down and then his opinion was written. The collected data were
analyzed by content analysis. Content analysis makes it possible to create codes and themes based on the
data, allowing related concepts to be brought together and interpreted. Thus, the views of the participants
can be reflected systematically (Altunisik et al., 2010; Yildirrm & Simsek, 2021). Due to these advantages,
content analysis was used in the study. To this end, the answers were first read and short coding was done
for the answers. Based on the codes, common themes were identified. Two researchers played an active
role in the analysis process. In order to ensure the validity and reliability of the research, three weeks after
the first analysis, a second analysis was performed, and codes and themes were created. Analyzes were
compared in order to ensure the validity and reliability of the research. With this aim, the codes created
by the researchers before and after were compared within themselves in the first stage. In the second
stage, the data that the researchers coded independently were compared. After the comparisons, it was
determined that a great deal of consensus was achieved. In this sense, both the external validity
(repeatability) and internal reliability (consistency) (Yildirim & Simsek, 2021) of the analysis process were
ensured. The created code and themes were finally presented to an expert opinion for validation of the
analysis. The expert did not recommend any changes or adjustments to the analysis process. After the
expert opinions were taken, the data analysis process was completed. The findings obtained after data
analysis were visualised in the form of figures using Miro application together with frequency information.
The frequency in the findings is presented as the number of opinions. The visualized findings were
supported by the statements taken directly from the views of the teacher candidates. In direct quotations,
the views of the participants were presented with codes used instead of their names.
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Findings

In this section, the data on the views of the social studies teacher candidates on the blended learning
process were analyzed. The findings were visualized with the mind mapping technique. The relationship
between the themes and the codes in the findings are shown in clusters with arrows. The frequency
information of the codes is indicated on the relevant arrow. The codes are positioned in such a way that
their frequency decreases from right to left. In this context, the most recurrent frequency is on the right,
while the lowest frequency is on the left of the relevant cluster. The most frequently repeated codes were
supported by direct statements from the participants' views. In order to increase readability, the main
theme is in blue, positive opinions are in pink, negative opinions are in green and neutral opinions are in
mint color.

Opinions of Social Studies Teacher Candidates on the Blended Face-to-Face and Distance Education
Process

In this section, in line with the first sub-problem of the research, the findings regarding the opinions
of social studies teacher candidates about the blended face-to-face and distance education process are
presented with frequencies. In this context; course participation, communication, motivation, literature
review and homework preparation, measurement and evaluation dimensions were discussed. The
findings were supported by direct quotations from the statements of social studies teacher candidates.

Figure 2

Opinions of Teacher Candidates about the Course Participation Process
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When the opinions of social studies teacher candidates about the process of participation in the course
in blended learning are examined, it is seen that a total of 67 opinions were expressed about the negative
characteristics of face-to-face education, in which two main themes originating from the functioning of
the system and faculty members, and four subthemes which were different ones. Teacher candidates
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frequently expressed that they do not have the chance to watch the lessons again under the theme of
functioning of the system of the system. MT56 expressed his opinion with the following words “While you
can listen to the lessons over and over in distance education, when you miss the lesson in face-to-face
education, there is no compensation” On the other hand, while teacher candidates expressed 42
statements about the negative sides of face-to-face education under three different sub-themes, it was
often stated that the classes were challenging and the classroom environment was inefficient. With regard
to the positive sides of face-to-face education during the course participation process, the teacher
candidates expressed a total of 231 views, under 19 different sub-themes categorized into three main
themes, namely faculty member, student, and functioning of the functioning of the system. While the
teacher candidates expressed 35 views, under three different sub-themes, on the theme of functioning
of the system, they frequently stated that they cooperated more easily in face-to-face education. While
76 opinions, 7 of which were different, were expressed on the student theme, it was frequently stated
that face-to-face education provided active participation. Compared to the other themes, 120 views, 9 of
which were different, were expressed in the faculty member theme, which has more and different codes.
In this theme, the opinion that the teacher candidates have more engagement with the lecturer has been
frequently expressed.

Upon evaluating the teacher candidates' opinions regarding distance education in the blended
learning process, it is observed that there are 222 negative codes, 18 of which were different, categorized
into three main themes: student, faculty member, and functioning of the system. Functioning of the
system was determined as the theme in which the most different opinions were expressed. In this context,
teacher candidates expressed 92 views, 8 of which were different, on the theme of functioning of the
system. Disconnection was the most frequently expressed view of teacher candidates. When the opinions
on the theme of faculty member were analysed, it was seen that there were 88 codes, five of which were
different. In the theme of the faculty member, it was determined that only lecture-based teaching came
to the fore. The teacher candidates expressed 42 opinions about the negative aspects of distance
education in terms of class participation, 5 of which were different in the student theme. The most
commonly expressed view among teacher candidates has been the limited amount of interaction. When
the teacher candidates' positive statements about the course participation process in distance education
were examined, it was determined that 117 opinions, 11 of which were different, were expressed on the
themes of the student, faculty member, and functioning of the system. It is seen that the teacher
candidates expressed the most frequent and different opinions in terms of frequency on the theme of
functioning of the system. Teacher candidates shared 71 opinions, 6 of which were different, on the theme
of functioning of the system. The most frequently mentioned expression among teacher candidates in the
systemic functioning theme during the participation process of distance education has been the comfort
of the environment. It has been determined that teacher candidates have brought 36 different opinions,
four of which are on the student theme, for the course participation process. In this theme, it was seen
that "the ability to use more than one material" is mostly announced by the teacher candidates. In the
theme of the faculty member, "the absence of attendance requirement" was frequently indicated by the
teacher candidates. MT21, one of the teacher candidates, shared his thoughts with the following
expressions: “...distance education makes it easier to attend classes, it enables us to adapt to the intensity
of the semester more easily, it was an advantage to watch the lesson as long as we have the opportunity,
since attendance is not compulsory”.

When the findings of pre-service social studies teachers about the process of participation in blended
learning courses were evaluated in general, it was determined that although positive features were
frequently expressed in the themes of student, systemic functioning and lecturer about face-to-face
education, mostly negative opinions were expressed in the same themes in distance education. In face-
to-face education, positive features in the field of course participation and interaction came to the fore,
while in distance education, negative features were frequently expressed on the same subject.

174



Torun & Akpinar — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(1), 2024, 167-205

Figure 3
Opinions of Teacher Candidates about Communication during the Lesson
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While examining the teacher candidates' perspectives on communication in the blended learning
process, it was found that they expressed 45 opinions concerning the negative characteristics of face-to-
face education, with four differing views identified across two themes, namely students and faculty
members. In the student theme, teacher candidates expressed 22 opinions about avoiding face-to-face
communication. On the other hand, 23 opinions were stated in three different themes as the situation
originating from the faculty member that it negatively affected communication. MT28, one of the teacher
candidates on the subject, said, “Some of our teachers cannot come down to our level. They look at us
from above and constantly emphasize that | am a teacher, you are a student”. It was determined that 85
opinions were expressed on two themes, four of which were different, as students and faculty members,
about the positive aspects of face-to-face education in communication during the course process. Within
the student theme, teacher candidates presented a total of 52 opinions, consisting of 2 distinct ones. In
this sense, the most common opinion is that it is easier to communicate by talking. On the other hand, it
has been determined that 33 views, two of which were different, were expressed in the theme of the
faculty member. It has been determined that the most frequently expressed opinion in this theme is
getting an instant response.
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response

Ability to
communicate
from multiple
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attitude

Getting late
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Requests
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On the adverse aspects of distance education about communication in the course process by the
teacher candidates, 178 opinions, 13 of which were different, were expressed on three themes namely
student, faculty member and functioning of the system. Teacher candidates expressed 69 opinions, 7 of
which were different, on the theme of faculty member. In this theme, it was frequently repeated that no
communication could be established. On the student theme, which is another theme, teacher candidates
presented 65 opinions, 3 of which were different. Teacher candidates expressed their inadequacy of
communication via e-mail in the most frequent. It has been determined that 44 opinions, three of which
were different, were mentioned by teacher candidates on the theme of functioning of the system. In this
regard, teacher candidates expressed the opinion that technical problems are the most frequent. FT50,
one of the teacher candidates, expressed her views with the words “Most of the time, communication
cannot be established due to technical problems”. It has been determined that teacher candidates have
presented a total of 31 opinions across two main themes, namely student and systemic functioning,
regarding the positive aspects of communication during the course process in distance education, with
three different views. While 19 opinions were expressed about the student theme, two of which were
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different, the most frequently repeated issue was the statement that it is easy to communicate. On the
other hand, in the theme of systemic functioning, an opinion was expressed in one code with a frequency
of 12. In this context, being able to communicate from many places was frequently expressed. When the
opinions of teacher candidates about communication in the course process were examined, it was
determined that while positive features such as easy face-to-face communication were emphasised,
negative opinions about communication in distance education were frequently expressed.

Figure 4

Opinions of Teacher Candidates about Motivation during the Lesson
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Upon reviewing the views of teacher candidates regarding the motivation status of blended learning,
it was found that 55 opinions, four of which were different, were expressed regarding the negative
characteristics of face-to-face education. In this sense, it has been seen that teacher candidates most
often negatively evaluated the physical fatigue of face-to-face education. On the other hand, on the
themes of functioning of the system, students and faculty members teacher candidates expressed 221
views, 15 which were different, on the positive characteristics of face-to-face education. The opinion that
teacher candidates expressed differently and frequently was included in the functioning of the system
theme. In this sense, teacher candidates expressed 159 opinions, 8 of which were different. Teacher
candidates have frequently reiterated that face-to-face education provides discipline. In this respect,
KO63 used the expressions "...the time and place of face-to-face lessons are certain, and this creates
discipline". In the student theme, on the other hand, a total of 42 opinions were presented, consisting of
5 different ones. The expression indicating a decrease in the class average has been frequently explained.
It has been determined that 20 different views, two of which are different, were expressed in the theme
of the faculty member. teacher candidates have often expressed their views that the ease of
communicating through face-to-face education affects their motivation positively.

While teacher candidates expressed 56 opinions, three of which were different, on the positive aspects
of blended distance education on course motivation, it was determined that using time efficiently was
expressed most frequently. Teacher candidates expressed 354 negative opinions, 23 of which were
different, on the themes of students, faculty members and functioning of the system, regarding the
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treatment of distance education in terms of motivation. It was determined that 170 opinions, 13 of which
were different, were expressed in the student theme, where the most recurrent frequency and different
opinions were expressed. In this sense, teacher candidates have often mentioned that distance education
does not make them feel emotionally ready. On the other hand, 109 opinions, including 7 different ones,
were presented in the theme of faculty members. In this theme, teacher candidates most frequently
addressed the issues of technology not being used well and being distracting. While 75 opinions were
expressed, three of which were different, on the theme of functioning of the system, disconnection was
frequently repeated. In this context, FT45 explained her views with the words "The most important

problem of everyone is the disconnection of the internet connection...we are constantly confirming that
the connection is gone".

Figure 5

Opinions of Teacher Candidates about Literature Research-Homework Preparation Process
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When the opinions of teacher candidates regarding literature review and homework preparation in
the blended learning process were analyzed, it was found that only the student theme was mentioned as
the negative aspect of face-to-face education, with a frequency of 28. In the student theme, it was
frequently stated that library research takes time. One of the teacher candidates, FT54, who has this view,
expressed her opinion with the words "It is not attractive to go through the books for hours in the library
when there is a single click to access the world's information". On the other hand, it was determined that
25 views, including two different views that can be considered as neutral, were explained by the teacher
candidates. In this sense, it was determined that teacher candidates stated that all processes were similar.
Teacher candidates expressed 108 opinions, 10 of which were different, on the themes of faculty
members and students as the positive aspect of face-to-face education. While the teacher candidates
presented 80 opinions, 8 different ones in the student theme, it was determined that permanence was
frequently repeated. In the faculty member theme, 28 opinions were expressed, two of which were
different, and it was frequently stated that detailed explanations should be made.

Shipping
being lower
costand
easier to ship

Upon examination of the views of teacher candidates on the literature review and homework
preparation process in blended learning, it was determined that 263 views, 21 of which were different,
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were expressed regarding the themes of student, faculty member, and system functionality as negative
characteristics of distance education. In this sense, while 127 opinions, 9 of which were different, were
expressed on the student theme, the use of similar sources was frequently repeated. In the theme of
faculty members, 79 opinions were expressed, 7 of which were different, and low quality came to the
fore. In the theme of systemic functioning, 57 opinions were presented, 5 of which were different, and
the long duration of screen exposure was frequently mentioned. It was determined that teacher
candidates expressed 169 opinions about distance education in literature review and homework
preparation, including 10 different ones in the themes of student and systemic functioning. In this sense,
99 views, 6 of which were different, were expressed on the student theme, and it was frequently stated
that it facilitated research. MT7 expressed his views on facilitating the research with the words "The world
is at hand with a single click.” On the other hand, 70 opinions, four of which were different, were
expressed on the theme of functioning of the system, and it was often emphasised that it was easy to
prepare.

Figure 6

Opinions of Teacher Candidates about Measurement-Evaluation Process
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After analyzing the perspectives of teacher candidates regarding the assessment and evaluation
procedures in blended learning, it was revealed that 22 opinions were categorized into two distinct codes,
with face-to-face education being regarded as neutral. It was determined that teacher candidates
frequently explained the code of no problem as neutral. While no opinions were expressed about the
negative aspects of the measurement and evaluation process in face-to-face education, 124 positive
opinions were reported in 5 different codes on the themes of the student, faculty member, and
functioning of the system. In the student theme, 47 opinions, including 2 different ones, were presented
and high motivation came to the fore. In the systemic functioning theme, an opinion with a frequency of
42 was explained. In this sense, the lack of stress related to systemic error and connection has been
frequently mentioned by teacher candidates. In the theme of faculty member, 35 opinions were
expressed, two of which were different, and it was mostly repeated that the feedback should be better.
While the teacher candidates did not express any positive opinion about the measurement and evaluation
phase of the blended courses in the distance education process, they expressed 321 positive opinions, 25
of which were different, on the themes of students, faculty members and functioning of the system. In
this context, 125 opinions, including 7 different ones, were expressed in the theme of systemic
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functioning, which has the highest frequency value, and the code of unreliability came to the fore. FT24
expressed her opinion on the lack of reliability with the words "...the platform with the exam system was
suitable for cheating". While 113 opinions, 9 of which were different, were expressed on the theme of the
faculty member, it was emphasised that the evaluation was not objective. While 83 opinions, 9 of which
were different, were expressed in the student theme, cheating was the most frequently repeated code.

Opinions of Social Studies Teacher Candidates on The Situations That Need to Be Taken Into
Consideration in The Blended Learning Process

In this section, in line with the second sub-problem of the research, the findings regarding the opinions
of social studies teacher candidates about the situations that should be considered in the blended learning
process are presented with their frequencies. In this context; the findings in the themes of lecturer,
student, course operation and understanding were discussed. The findings were supported by direct
quotations from the statements of social studies teacher candidates.

Figure 7

Opinions of Teacher Candidates about the Points to Consider during the Lesson
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Opinions of social studies teacher candidates on the points to be considered in blended courses have
been combined under three themes, and they are namely the themes of student, faculty member and
functioning and understanding of course. In this context, teacher candidates expressed 478 opinions, 42
of which were different. It was determined that teacher candidates expressed both the most recurrent
frequency and more different codes in the faculty member theme. While 259 opinions, 23 of which were
different, were expressed, in the faculty member theme, reducing the workload to improve the quality
was the most frequently repeated statement. While 117 views, 8 of which were different, were expressed
about the functioning and understanding of the course, audio and video participation were also frequently
expressed. MT22 expressed his opinion on this subject with the statement “It is more beneficial for the
camera and microphone to be fully open for normal participation in the lesson”. While 102 opinions, 11 of
which were different, were expressed in the student theme, increasing interest and attention was the
most frequently repeated code.
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Discussion & Conclusion

When the opinions of social studies teacher candidates on participation in the course in the blended
learning process are evaluated in general, it can be said that teacher candidates have a much more
positive approach to face-to-face education compared to distance education. It can be also stated that
teacher candidates care about the fact that face-to-face education supports socialization and
togetherness feelings in the dimension of participation in the course. As a matter of fact, while teacher
candidates discussed distance education in the perspective of participation in the course, they reported
negative opinions about engagement and group work. It can be mentioned that this result obtained from
the study is in line with similar studies in the literature (Duman, 2020; Er Tlrklresin, 2020; Kilig & Beldag,
2021; Seyhan, 2021). In this sense, it can be stated that the engagement in distance education is not at
the desired level and it is thought to have adverse effects on factors such as sociability and group work. It
is thought that the technical problems that teacher candidates frequently express cause low participation
in the course. As a matter of fact, it has been determined that many technical problems affecting
participation in the course are similar to the literature (Giilnar, 2008; Karakus et al., 2020). Internet access
is one of the conditions for benefiting from distance education at the desired rate (Er Turkdresin, 2020;
Ergiiney, 2015). Inadequate technological opportunities (Zengin et al., 2021) and the continuation of
technical problems may cause inequality of opportunity for those who cannot attend the class, as they
will affect the participation in the class (Alea et al., 2020; Karakus et al., 2020; Ozer et al., 2020; Sayg|,
2021; Sezgin & Firat, 2020). As a matter of fact, this situation has also been expressed by the teacher
candidates. The inequality of opportunity in distance education, which OECD (2001) called the digital
divide, has also been shared in many studies. Inability to solve the technical issues caused by different
reasons will decrease the quality of distance education and may cause disparities in success among the
participants.

It was concluded that the low participation in the courses in distance education was considered as a
negative situation by the teacher candidates, and it was also concluded that some teacher candidates
were not satisfied with this situation. The low level of participation in the course is one of the results of
similar studies in the literature. The fact that the attendance hours of virtual lessons are not known or the
overlapping of the lessons (Kirmaci & Acar, 2018), and the absence of attendance requirements (Mercan,
2018; Tuncer & Bahadir, 2017) are the results that are in line with the literature and are the cause of low
attendance. On the other hand, it has been shared in similar studies that the absence of attendance
requirement (Duman, 2020) and the ability to watch the lesson on a later time (Er Tirkiresin, 2020;
Erfidan, 2019), which is one of the situations that affect participation in the course, are positively handled
by some teacher candidates. Moreover, while distance education provides flexibility of time and place in
class participation and the comfortable environment is welcomed by some teacher candidates, the lack
of real classroom environment is evaluated negatively by some teacher candidates. The reason why these
evaluations are different might be related to the conditions of the teacher candidates.

When the communication evaluations of teacher candidates during the course process are examined,
it can be stated that communication is approached more positively and fewer negative characteristics are
expressed in face-to-face education. In terms of language expression and interaction, face-to-face
education is considered more positively. It can be also said that teacher candidates consider it important
to get instant answers from faculty members and to communicate more easily by speaking in face-to-face
education. On the other hand, it has been concluded that teacher candidates approach communication
much more negatively in distance education. It can be mentioned that teacher candidates evaluate
distance education negatively in terms of communication due to technical problems because of the
system characteristics (Hamutoglu et al., 2019), lack of feedback (Karatepe et al. 2020; Oztas & Kilig, 2017;
Seyhan, 2021; Tuncer & Bahadir 2017), inadequacy in language expression, inability to establish instant
communication (Hamutoglu et al., 2019), lack of sufficient question-answer engagement, narrative-based
lectures or the attitude of the instructor (Siimer, 2016). Along with that, it was concluded that mostly
negative opinions were expressed due to the lack of opportunity to ask questions during the lesson, the
communication established by e-mail afterwards, the thought that written expression was not sufficient
and the response was mostly delayed. The fact that there are people who state that they can
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communicate easily in more than one field, albeit a few, shows that distance education is not completely
negative in terms of communication, and Duman, (2020) and Ozyiirek et al., (2016) shared similar results.
The individual characteristics of teacher candidates and the fact that they can use different channels for
communication may have also revealed this result.

Given motivation in general during the course, it was determined that teacher candidates mentioned
more positive traits and far fewer negative characteristics about face-to-face education. In terms of
motivation, it has been seen that negative characteristics are expressed much more and positive traits are
not so much as mentioned in distance education. Based on this situation, it can be stated that teachers
find face-to-face education much more effective in terms of motivation, and they approach to topic of
motivation more negatively in distance education. When the opinions are examined one by one, it has
been determined that the functioning of the system of the discipline, the necessity of attendance, the
immediate feedback, the ease of communication are considered as the positive characteristics of face-to-
face education that affect motivation. On the other hand, it can be said that factors such as physical
fatigue and reluctance to communicate directly are considered negatively. It can be said that these results
obtained from the study support the literature.

It has been concluded that the influence of distance education on motivation is generally evaluated
more negatively. It has been determined that distance education did not make the students feel
emotionally ready, also being able to deal with multiple stuff at the same time, inability to use technology
effectively, and distance education being distracting and not giving the student the right to speak are also
factors that adversely affect motivation in distance education. It has been seen that communication and
interaction, which is one of the factors affecting motivation, is kept in the foreground because teacher
candidates mostly expressed opinions based around communication. Considering that communication
and interaction have an important place in providing motivation, it can be said that this result is in line
with the literature. (Biris¢i, 2013; Cheng & Chau, 2016; Er Tiirkiiresin, 2020; Karakus et al., 2020; Ozgdl, et
al.,, 2017; Oztas & Kiling, 2017; Uzoglu, 2017). In this context, it can be said that distance education
continues to have a negative effect on motivation towards the course due to problems in communication
and interaction.

When the opinions of the teacher candidates about the literature research homework preparation
process were examined, it was determined that they expressed fewer opinions about the positive and
negative aspects of face-to-face education compared to distance education. In negative opinions, while
the students mention that the researching in the library takes too much time, it can be also said that
neutral opinions, which state that the processes are similar, find it more positive to review literature and
prepare homework in face-to-face education because of the detailed explanation, and there is also the
fact that the information is more permanent and group work can be done.

Upon examining the students' opinions regarding the literature review in distance education, it can be
observed that despite the mention of negative characteristics, there are also positive views. It has been
concluded that distance education is evaluated negatively in terms of literature review and homework
preparation due to the use of similar sources as negative traits, the absence of group work, low quality
and intense homework, long screen exposure and connection problems. These elements can be said to
be similar to the literature. As a matter of fact, while Balaman and Hanbay Tiryaki (2021), Coskun Keskin
et al. (2021), Karakus et al. (2020) and Oyedotun (2020) shared similar results about the intense
homework, Brown, (2017), Korkut and Memisoglu (2021) and Seyhan (2021) shared the same results with
this study on the long-term exposure to the screen. It can be mentioned that distance education is
evaluated positively because it facilitates research in the name of literature review, saves labor and time,
is easy to prepare, and has low cost of sending. It was also stated by Seyhan (2021) that distance education
makes research easier. Considering the prominent opinions, it can be said that the elements expressed as
positive features are in parallel with the opportunities provided by technology. In this respect, it is thought
that the aforementioned result emerged because teacher candidates utilised distance education access
tools in order to search the literature.
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It was concluded that teacher candidates did not report any negative opinions about the measurement
and evaluation process in face-to-face education and they did not have any problems neutrally, therefore
they considered face-to-face measurement and evaluation positively. On the other hand, it can be stated
that teacher candidates considered face-to-face assessment and evaluation positively because feedback
is much more emphasised, motivation is higher, and there is no systemic errors and stress caused by
connection. It is seen that teacher candidates made this evaluation because they compared distance
education to face-to-face education in measuring. When measuring and evaluating distance education is
discussed, it can be said that no positive traits are mentioned, and that teacher candidates evaluate this
process negatively due to the reliability of the measurement, the conditions of its execution, and the
criteria in its evaluation. It has been determined that negative opinion comes to the fore on the basis of
reliability and objective assesment in evaluation and measurement. In the literature, similarly, the results
that the evaluation is difficult for the instructors have also been shared (Erfidan, 2019). According to the
results obtained from the study, teacher candidates consider it necessary to conduct the exams face to
face or to employ a reliable and objective system. When similar studies are examined in the literature, it
is seen that there are demands regarding (Solak et al., 2020) where the average success rate of the exams
conducted in the digital environment is higher and that the exams can be carried out remotely (Gorgulii
Ari1 & Hayir Kanat 2020; Seyhan, 2021) although the face-to-face environment is preferred in the exam. It
is thought that the reason for the differentiation of the study with the literature may be related to the
different elements such as the exam order, the conditions of the exam and the evaluation system, and
this may have affected the opinions of the participants.

When the opinions of teacher candidates on the points to be considered in the course process are
examined, it has been determined that the frequency is more recurring, especially in the faculty member
theme. It is considered necessary to make arrangements on workload, equal opportunity, measurement,
objective evaluation, engagement, and communication. Therefore, it can be stated that teacher
candidates especially want the understanding of distance education of faculty members to change. It can
be said that teacher candidates find it necessary to bring a certain standard to the functioning of the
system due to the fact that there are many suggestions such as audio and video participation in order to
increase motivation in terms of understanding and functioning of the lesson, the short duration of the
lesson, the necessity of participation. On the other hand, when the opinions on the basis of students are
examined, based on the experiences of the teacher candidates, it can be mentioned that they proposed
many arrangements in different fields on interest, attention, participation, motivation and work.

When all titles are evaluated in general;

e The blended learning can tolerate the gaps arising from the characteristics of face-to-face
education and distance education,

e Blended learning practices have not yet been implemented in the quality specified in theory and
there are deficiencies,

e It will offer an effective and efficient education system if the said shortcomings are eliminated

e In the current situation, it is thought that blended courses are not fully understood and cannot
serve their target.

Recommendations

In light of the results obtained from the opinions of teacher candidates who experienced the blended
learning process, recommendations were developed for the system, faculty members, and students.

e Obligatory audio and video participation in the distance education process,
e Bringing certain standards in attendance, as in face-to-face education,
e Inorder to provide motivation, it is recommended that the lessons be conducted with emphasis

on communication and interaction.
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Tiirkge Siirimui

Giris

Bilim ve teknolojideki hizli gelismeler egitim bilimlerinde de yanki bulmaktadir. Teknolojinin hayati
kolaylastiran bircok avantaji sosyal yasamin bir pargasi olan egitim ve okul hayatinda da kendini
gdstermektedir. Ogrenmeyi kolaylastirma, kisa zamanda daha cok bilgiye ulasma adina bilgi teknolojileri
hem 06grenen hem de Ogretene biylk kolaylklar saglamaktadir. Bilgi teknolojilerinin egitime
yansimalarinin yani sira bu imkanlarin egitimle bitiinlestirilmesi sirecini hizlandiran durumlar yasanabilir.
COVID-19 salgin surecinde okul éncesinden yiksekdgretime kadar tim egitim kademeleri ve tirlerinde
yliz ylize egitime ara verilmesiile daha 6nce bilinen ancak daha az tercih edilen uzaktan egitimin bir zaruret
haline gelmesi 6rnek olarak gosterilebilir. Uzaktan egitim, bilgiye mekan ve zamandan bagimsiz olarak,
basili ya da elektronik araclar vasitasiyla ulasmayi saglayan egitim ve 6gretim faaliyetleri (Kaya, 2002)
olarak tanimlanmaktadir. 11 Mart 2020 tarihinde Diinya Saghk Orgiiti tarafindan kiresel salgin ilan
edilmesini takip eden sirecte hastaligin bulasma riskini azaltmak icin egitim faaliyetlerinin uzaktan egitim
yoluyla strdirilmesi karari alinmistir. 23 Mart 2020 tarihini takiben salgin sirecinin yaklasik bir buguk
yillik déneminde zorunlu uzaktan egitim yapilmistir. S6z konusu slrece kadar farkh sebep ve gerekgelerle
uzaktan egitim uygulamalari yapan kurumlar, bu dénemle birlikte egitimi zorunlu olarak uzaktan
sirdirmek durumunda kalmistir.

Uzaktan egitim siirecinin egitimde teknolojinin kullaniimasi farkindahiginin yani sira zihinlerdeki on
yargilari yikma adina da firsat sundugu disitlmektedir. Nitekim 6grenen ile 6gretenin ayni mekanda
olmasinin gerekli olmadigi, diinyanin farkli uglarindaki kisilerin ayni derste bulusabilecekleri, 6gretmen ve
6grencinin farkli zamanlarda iletisim kurabilecekleri salgin doneminde uzaktan egitim siirecinde genis
kitlelerce deneyimlenmistir. Uzaktan egitimin bu tlr avantajlari Gneminin de artmasinda etkili olmustur
(Kaban, 2013; isman, 2011). Bahsi gecen zaruri durum, salgin dénemi ve sonrasinda hem uzaktan egitimin
hem de uzaktan egitim platformlarinin taninmasina ve bilgi teknolojileri igcinde en ¢ok tercih edilen araglar
arasinda yer almasina zemin hazirlamistir.

Uzaktan egitim, 6greten ve O0grenen icin bircok avantaj saglamaktadir. Fiziki olarak sinif ortaminda
bulunmak zorunlulugunun olmamasi yol ve barinma icin harcanan masraflari azaltmaktadir (Brown, 2017;
Kiryakova, 2009). Farkli ekonomik, sosyal ve kiltiirel kosullarda bulunan bireylere firsat esitligi saglayarak
bilgiye erisimi kolaylastirmaktadir (Kaya, 2002). Belirli mekan zorunlulugunun olmamasi ve yasam
kosullarina uyarlanabilmesi uzaktan egitimi cazip hale getirmektedir (Arat ve Bakan, 2011; Kaya, 2002;
Kiryakova, 2009; Sadeghi, 2019). Tum bu avantajlarinin yani sira uzaktan egitimin ¢6ziim bekleyen
dezavantajlarinin da oldugu bilinmektedir. Bu baglamda giincel ¢alismalarda 6grencilerin genel olarak
internete erisim, teknik sorun, ders takibinin yapilamamasi, sikict bulunmasi (Kirmaci ve Acar, 2018), ders
saatleri ve iletisime dair sorunlar (llgaz, 2014), donanimsal sorunlar (Oztas ve Kilic, 2017) baglant
kopuklugu, icerik desteginin yetersizligi (Akkus ve Acar; 2017) gibi problemler dile getirilmektedir. Tespit
edilen dezavantajlara yonelik olarak farkl ¢6ziim onerileri sunulmakta ve uzaktan egitimi gelistirmeye
yonelik cok sayida galisma yapilmaktadir. Ornegin son yillarda uzaktan egitim icin ayri platformlar ve web
tabanli uygulamalarin gelistirildigi gortlmektedir (Kologlu vd., 2016). Microsoft Teams, Zoom, EBA ve
Google Classroom tercih edilen uzaktan egitim araglarindandir. Bu platformlar uzaktan egitim faaliyetlerini
organize ederek materyallere tek ¢ati altinda erisim kolayligi saglamaktadir. Uzaktan egitim platformlari
uzaktan egitim derslerinin 6greten ile 6grenen arasindaki iletisim ve etkilesim anina gére es zamanl
(senkron) ve es zamansiz (asenkron) olarak farkli sekillerde yuratilebilmesine olanak tanimaktadir.
Senkron ve asenkron dersler kendi icinde avantaj ve dezavantajlara sahipken her iki uzaktan egitim
trinin bir arada kullanilarak birbirlerini dengelemesi ve tolere etmesi uzaktan egitim platformlariyla
kolaylastirilabilir. Ancak uzaktan egitimin gelistiriimesi bu alana yonelik farkindahgin artmasiyla da
mumkiin olacaktir.

184



Torun & Akpinar — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(1), 2024, 167-205

Uzaktan egitim alanina yonelik olarak yapilan ¢alismalarda uzaktan egitimin yiiz ylize egitime alternatif
olarak goriildigi ve bu durumun olumsuz yansimasi olarak mecbur kalinmadikga tercih edilmedigi ifade
edilmektedir (Basar vd., 2019; Yilmaz ve Dugenci, 2010). Oysa uzaktan egitimin dezavantajlarinin genis
olglide tespit edilip sorunlara ¢6zim Uretilmesi, egitimde bircok avantaji beraberinde getirebilir. Salgin
doéneminde uzaktan egitime gegilmesiyle birlikte uzaktan egitimin hem avantajlari hem de dezavantajlari
bircok egitim paydasi tarafindan deneyimlenerek fark edilmistir. Bu baglamda da uzaktan egitimin
O0gretmen, 6gretmen adayi, 6grenci, veli agisindan ele alindigi ¢cok sayida ¢alismanin yapildigl ve bu
¢alismalarin o6zellikle salgin siireci ve sonrasinda arttigl tespit edilmistir. S6z konusu g¢alismalarin
¢ogunlukla uzaktan egitimin avantaj, dezavantaj ve sirecin iyilesmesine yonelik oneriler Uzerine
yogunlastigi belirlenmistir.

Bu calismanin temel noktalarini olusturan sosyal bilgiler ve 6gretmen adaylari tizerine yapilan uzaktan
egitim eksenindeki literatir tarandiginda farkl 6zelliklerde ¢alismalarin bulundugu tespit edilmistir (Akca,
2020; Akguil ve Oran, 2020; Arikan ve Kaya, 2023; Aydemir, 2021; Coskun Keskin vd., 2021; Durmus ve Bas,
2017; Dindar ve Yesilyurt, 2020; Elgi ve Tlinker, 2022; Ezer ve Aksiit, 2021; Kili¢ ve Beldag, 2021; Korkut
ve Memisoglu, 2021; Macit ve Coban, 2021; Uyar, 2020; Utkiir Gilliihan, 2021; Yesilyurt, 2021; Zengin vd.,
2021). Sosyal bilgiler alanindaki ¢alismalar kategorize edilip genel bir gerceve cizilmek istenirse
calismalarin gogunlukla sosyal bilgiler 6gretmenlerinin uzaktan egitim hakkinda gorislerinin belirlendigi,
olgubilim deseninde yiritialdiugl, veri toplama araci olarak yari yapilandirilmis goriisme formunun
kullanildigl, verilerin icerik analizi ile incelendigi calismalar oldugu soylenebilir. Bir diger odak
noktalarindan olan 6gretmen adaylariyla yiritiilen uzaktan egitim temali ¢alismalar Uzerine genis bir
literatirin bulundugu ifade edilebilir (Basar vd., 2019; Duman, 2020; Dizgiin ve Sulak, 2020; Er
Tirkiresin, 2020; Hamutoglu vd., 2019; Karakus vd., 2020; Yakar ve Yildirim Yakar, 2021). Ote yandan
ogretmenlerle (Canpolat ve Yildirim, 2021; Demir ve Kale, 2020; Erbil vd., 2021; Saygi, 2021) ya da
ogrencilerle yiriatulen (Eroglu ve Kalayci, 2020) galismalarin yani sira sinav glivenirligi (Solak vd., 2020)
gibi tek odak noktasi iceren calismalar da literatiirde yer almaktadir. ilgili literatiir kapsaminda incelenen
calismalarin genel itibariyle sadece uzaktan egitim ve uzaktan egitim ile baglantili unsurlarla iliskili olarak
ylrGtildiga belirlenmistir. Calismalarin ¢ogunda uzaktan egitim silrecine dair durum tespitlerinin
vapilmasinin devam ettiriimesi gerektigi ve yapilan tespitlerle beraber uzaktan egitimin niteliginin
artabilecegi yoniinde gérislerin ifade edildigi belirlenmistir (Géren vd., 2020). Ote yandan yapilan
calismalarda uzaktan egitimde siklikla dile getirilen sorunlara yonelik olarak ¢6ziim énerileri sunulmustur.
S6z konusu ¢6zUm onerilerinden biri de yiiz ylize ve uzaktan egitimin bir arada yirittlmesidir. Uzaktan ve
yliz ylze egitimin bir arada yiratilmesi her iki egitim tiirlinde de avantaj ve dezavantajlari dengelemek
adina firsat sunabilir ki ilgili literatirde de bu 6nerinin siklikla yer aldigi sdylenebilir (Akgil ve Oran, 2020;
Coskun Keskin vd., 2021; Duman, 2020; Erfidan, 2019). Kaysi (2020) de ¢alismasinda uzaktan ve yiiz ylze
egitimin birlikte kullanilmasi 6nerisini uzaktan egitime dair sorunlarin ¢6ziimi olacagini ifade etmektedir.
Nitekim bazi egitim kurumlari uzaktan egitimi ylz yize egitimin destekleyici faktéri olarak kullanmakta
bu durum beraberinde bir¢ok avantaj saglamaktadir (Baris, 2015).”

Uzaktan ve ylz ylze egitimin bitinlesik olarak yiritilmesi esasina dayanan harmanlanmis 6grenme
Gzerine farkli amag, yontem ve oOrneklemlerle galismalarin yapildigi belirlenmistir. Bu kapsamda
harmanlanmis 6grenme ortamina yonelik (Dag, 2011; Gurdogan, 2019; Higde ve Aktamis, 2021; Sungur
Alhan ve Simsek, 2020; Unsal, 2010; Yolcu, 2015), harmanlanmis 6grenmenin akademik basari, tutum,
motivasyona etkisi (Al-Obaydi, 2023; Ali vd., 2023; Ceyla, 2015; Cetin ve Ozdemir, 2018; Cetinkaya, 2017;
Guo vd., 2023; Glrdogan ve Bag, 2020; Higde ve Aktamis, 2021; Korkmaz ve Kadirhan, 2020; Mutlu Bilgin,
2020; Saritepeci ve Cakir, 2014; Saritepeci ve Cakir, 2015), harmanlanmis 6grenme (izerine goris
(Dikmenli ve Unaldi, 2013; Giirer, 2022; Kumar vd., 2021), harmanlanmis 6grenme calismalari temelinde
meta analiz ve meta sentez (Batdi, 2014; Bizami vd., 2023; Buhl Wiggers vd., 2023; Cirak Kurt vd., 2018;
Rasheed vd., 2020; Supriyadi vd., 2023; Suryono vd., 2023; Topkaya vd., 2023; Xu vd., 2023),
harmanlanmis 6grenmeyi konu alan kitap (Glazer, 2023; Gilbahar vd., 2020), harmanlanmis 6grenme
Uzerine olgek gelistirme (Yilmaz ve Bulut, 2023) ¢alismalarinin bulundugu tespit edilmistir. Calismalarin
¢ogunlukla akademik basari, tutum ve harmanlanmis 6grenme ortaminin diizenlenmesine yonelik oldugu
belirlenmistir.
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Salgin sonrasi siiregte Universitelerde hem uzaktan hem de ylz yiize egitim bir arada harmanlanmis
olarak bir sire yiratilmistir. Harmanlanmis 6grenmenin yansimalarinin tespit edilmesi, varsa
aksakliklarin sunulmasi, avantaj ve dezavantajlarinin neler olabilecegine dair tespitlerin yapiimasi bilimsel
arastirmalarla gdsterilmesi dnem tasiyabilir. Ote yandan son yillarda daha sik uygulanmaya baslayan
harmanlanmis 6grenmenin yansimalarinin degerlendirilmesi, sonraki donemlere 1sik tutmasi ve gelisim
saglanmasi adina faydal olabilir. Bu siiregcte harmanlanmis yiritilen yiz ylize ve uzaktan egitimin
kiyaslamali olarak sunulmasinin, avantaj ve dezavantajlarinin degerlendirilmesinin mevcut durumun tespit
edilmesi ve siireci iyilestirmeye yonelik oneriler sunulmasi bu alana yonelik fayda saglayabilir.
Harmanlanmis 6grenme ortamlari hakkindaki degerlendirmelerin dogru ve yerinde yapilmasi igin siireci
birebir yasayan kisilerle ¢alismanin yirattlmesi, ¢ikarimlarin nitelikli olmasi adina énem tasiyabilir. Bu
calismanin; uzaktan egitimin ylz ylze egitim ile kiyaslamali olarak ele alinmasi ve literatiirde siklikla
onerilen harmanlanmis 6grenmenin degerlendirilmesi, alandaki yansimalarinin gosterilmesi, avantaj ve
dezavantajlarinin sunulmasi agisindan énemli olabilecegi dislintilmektedir. Ayrica galisma, harmanlanmis
o6grenme hakkinda farkli fikirleri, bakis acilarini ve odak noktalarini sunma, alandaki ihtiyaci gésterme,
karar alicilara sorunlari ve alternatif ¢oztimleri iletme adina firsat sunabilir. Bu minvalde ¢alismada sosyal
bilgiler 6gretmen adaylarinin harmanlanmis 6grenme sireci hakkindaki goruslerini yiz ylze ve uzaktan
egitim baglaminda karsilastirmali olarak sunmak amaglanmistir. Calismanin amaci dogrultusunda derse
katilim, iletisim, motivasyon, literatlir tarama ve 6dev hazirlama, 6lgme ve degerlendirme boyutlari ile
uzaktan egitimde dikkat edilmesi gereken noktalar tizerinde durulmustur. Bu kapsamda asagidaki sorulara
yanit aranmigtir:

e Sosyal bilgiler 6gretmen adaylarinin harmanlanmis yuritiilen yiiz ylize ve uzaktan egitim slrecine
yonelik gorusleri nelerdir?

e  Sosyal bilgiler 6gretmen adaylarinin harmanlanmis 6grenme siirecinde dikkat edilmesi gereken
durumlara yonelik gorusleri nelerdir?

Yontem
Arastirma Modeli

Calisma, nitel arastirma yontemlerinden durum c¢alismasi olarak yuratilmustir. Durum ¢alismasi
cesitli konulari anlamak ve detayli agiklamak igin ne, nasil, nigin sorularina yanit arandigi bir yontemdir
(Buyukoztirk vd. 2018; Cepni, 2014). Bu calismada sosyal bilgiler 6gretmen adaylarinin harmanlanmis
ylritilen yiz ylize ve uzaktan egitim slrecine yonelik gorislerini belirlemek ve 6gretmen adaylarinin
gorislerini farkl acgilardan karsilastirmak amaglanmistir. Bu amag dogrultusunda sosyal bilgiler 6gretmen
adaylarinin uzaktan ve yiz yize yapilan egitime iliskin gorisleri detayli olarak ele alindigi i¢in durum
calismasi deseni tercih edilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubu, seckili 6rnekleme yontemlerinden amacli 6rnekleme yonteminin olgit
drnekleme deseni ile belirlenmistir. Olciit 6rnekleme deseni, belirlenen kriterleri karsilayan birimlerin
arastirmaya dahil olmasini icerir (Buyukozturk vd. 2018). Bu baglamda ¢alisma grubu olusturulurken
6gretmen adaylarinin hem egitimin tamamen yiz ylize ve tamamen uzaktan yiratildiGgi sireci hem de
yliz ylize ve uzaktan egitimin harmanlanmis ylirtGttldtgia sireci deneyimlemis olmalari kriteri arandigi icin
olgit 6rnekleme deseni tercih edilmistir. Calisma sinirlarinin gizilmesi, dogru, glvenilir ve tam verinin elde
edilmesinin saglanmasi adina kriteri saglayan 6gretmen adaylari ¢alismaya dahil edilmistir. Bu kapsamda
arastirmanin galisma grubunu 2021-2022 egitim-6gretim yili bahar yariyilinda Dogu Karadeniz Bolgesi’'nde
bulunan UGniversitenin “Sosyal Bilgiler Egitimi Bolum{” lglincli ve dordiinci sinifinda 6grenim gérmekte
olan 70 &gretmen aday! olusturmustur. ilgili kriteri sadece li¢c ve dérdiincii sinif diizeyindeki 6gretmen
adaylarn karsiladigi icin ¢alismaya bir ve ikinci sinif diizeyleri dahil edilmemistir. Calisma 41’i dérdiincd,
29’u Ggilnci sinif olmak tzere 42 kadin ve 28 erkek 6gretmen adayiyla yurutilmistar.
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Kullanilan Veri Toplama Araglari

Calismada veri toplama araci olarak agik uglu anket formundan yararlaniimistir. Calismada mimkiin
olduk¢a ¢ok sayida ve farkli bireylerden veri almak hedeflenmistir. Anket formlari biiyiik ¢alisma
gruplarindan kisa zamanda ¢ok bilgi alma adina avantaj sagladigi (Biiyiikéztiirk vd. 2018, Ozmen ve
Karamustafaoglu, 2019) icin veri toplama araci olarak agik uglu anket formu tercih edilmistir. Bu kapsamda
anket formu olusturulmadan 6nce arastirmanin amaci dogrultusunda arastirma problemlerine yanit
olusturabilecek sorulardan madde havuzu olusturulmustur. 12 sorudan olusan madde havuzundaki
sorular birbirini kapsama veya arastirma problemi disinda kalma durumlarina gére 6ncelikle arastirmacilar
tarafindan secilmis ve 9 maddelik taslak anket formu olusturulmustur. Olusturulan taslak anket formu
sosyal bilgiler egitimi ve uzaktan egitim alaninda galismalari bulunan iki alan uzmani akademisyen
tarafindan incelenmis ve uzmanlarin gorisleri alinmistir. Alan uzmanlarindan gelen doénutler
dogrultusunda anket formunda dizeltmeye ihtiya¢ gorilmemistir. Alan uzmanlarinin ardindan anket
formu dil ve anlasilirhk yéniinden incelenmesi i¢in bir dil uzmanina gonderilmistir. Dil uzmani anket formu
Uzerinde herhangi bir degisiklik 6nermemistir. Cinsiyet, sinif dlizeyi gibi demografik bilgilerin ve 6gretmen
adaylarinin harmanlanmis yurutiilen yiiz ylize ve uzaktan egitim siirecine yonelik géruslerini belirlemeye
yonelik sorularin yer aldigi iki kisimdan olusan anket formunda 9 madde yer almistir. Olusturulan anket
formunun pilot uygulamasi, okul 6ncesi béliimiinde 6grenim gdrmekte olan li¢ 6gretmen adayiyla
yapilmistir. Pilot uygulama sonrasi formda herhangi bir degisiklige gidilmemistir. Son asamada form dijital
ortama aktarilarak online erisim igin baglanti linki olusturulmustur.

Veri Toplama Siireci

Calismanin etik kurul incelemesi Trabzon Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve
Yayin Etik Kurulu tarafindan yapilmistir. Kurulun 08.04.2022 tarih “E-81614018-000-2200014831" sayih
karari ile ¢alismanin etik olarak uygun bulunmasinin ardindan veri toplama siireci baslatiimistir. Bu
kapsamda iletisim halinde bulunulan sosyal bilgiler 6gretmen adaylariyla yiz yilize gorusilerek yapilmasi
planlanan calisma hakkinda bilgi verilmistir. Ogretmen adaylari calismanin amaci ile kapsami hakkinda
bilgilendirilmis, etik olarak dikkat edilecek durumlar hatirlatiimistir. Bu anlamda ¢alismadan elde edilen
verilerin bilimsel amagla kullanilacagi vurgulanarak, 6gretmen adaylarinin kimliklerine iliskin bilgilerin gizli
tutulacagi belirtilmis ve calismaya gonilli olarak katilmalari talep edilmistir. Gerekli bilgilendirme ve
hatirlatmalarin yapilmasinin ardindan elektronik olarak hazirlanan agik uglu anket formunun linki,
o6gretmen adaylarinin bulundugu mesajlasma uygulamasinda paylasiimistir. Calismaya dahil olmak isteyen
o6gretmen adaylari baglanti adresiyle forma ulagsmis ve yanitlarini gdndermistir. Anket formunda gerekli
aciklamalar ve etik hatirlatmalara yer verilmistir. Her bir 6gretmen adayinin yalnizca bir yanit gondermesi
saglanmistir. Katilimcilarin rizélar dahilinde e-postalari kaydedilerek calismaya dahil olan 6gretmen
adaylari belirlenerek calismanin givenirligi temin edilmistir. Anket formunun ilk paylasiminin ardindan
yeterli katilimin olmamasi nedeniyle iki glin aralikli olarak iki haftalik stire zarfinda link tekrar paylasiimistir.
70 o6gretmen adayinin dahil oldugu calismada anket cevaplama siresi ortalama 10-15 dakika olarak
belirlenmistir. Calismada benzer cevaplarin gelmesi ve farkl gérislerin olmadiginin belirlenmesiyle veri
doygunluguna ulasildigina dair kanaat olustugu asamada veri toplama siireci sona erdirilmistir (Yildirim ve
Simsek, 2021). Anket verileri, arastirmacilarin kisisel veri depolama aygitlarinda ve online veri depolama
hesaplarinda olmak (zere farkli ortamlarda depo edilerek saklanmistir.
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Sekil 1

Arastirma Siireci

Verilerin Analiz

Edilmesi
Veri Toplama Verilerin ayikl
Aracinin A ylrcanmast
Gelistirilmesi : ”g;ﬂg?ganm
« Ikinci kodlamanin
« Olusturulan soru apiimasi
havuzunun » Uzman goérisiiniin
aylklanmasi alinmasi
+ Uzman gérislerinin « Analize son seklinin
alinmasi verilmesi
. PllotI uygulamalarin Verilerin
: ey yapiimasi Toplanmasi Calismanin
Etik Kurul Izninin e Raporlastiriimasi
Alinmasi » Ogretmen
- adaylarinin yiiz
« Trabzon Universitesi uze ; El ilen verilerin
Sosyal ve Beseri ilgilendirilmesi : ra%%ﬁg§§rl|n$asf
Bilimler Bilimsel « Anket formunun « Makalenin yazilmasi
Arastirma ve Yayin baglanti linkinin
Etik Kurulu'na etik aylasiimasi
izinler igin bagvurunun « Verilerin
yapilmasi toplanmasi
Veri Analizi

Veri analiz agsamasina 6gretmen adaylarindan gelen yanitlarin kisisel bilgisayarlara aktariimasiyla
baslanmistir. Veri analiz islemine baslamadan 6nce her bir 6gretmen adayina bir kod verilerek tim
dgretmen adaylarinin yanitlari tek dosyada birlestirilmistir. Bu anlamda kadin 6gretmen adaylari icin KO,
erkek &gretmen adaylari icin EO kodlari numaralandirilarak dosyaya kaydedilmistir. Katiimcilara verilen
kodlarin ardindan analiz islemini kolaylastirmak ve veri kaybini dnlemek i¢in her soru igin ayri bir tablo
olusturularak tim &gretmen adaylarinin verdikleri yanitlar bir araya getirilmistir. Ornegin 3. soru icin tiim
o6gretmen adaylarinin yanitlari 6nce 6gretmen adayina verilen kod, ardindan goriisi olmak Uzere tek
tabloda birlestirilmistir. Bir araya getirilen veriler igerik analiziyle incelenmistir. igerik analizi verilerden
yola gikarak kod ve tema olusturmayr mimkdin kilarak iliskili kavramlarin bir araya getirilip yorumlanmasina
olanak saglamaktadir. Boylelikle katihmcilarin goérusleri sistematik olarak yansitilabilmektedir (Altunisik
vd., 2010; Yildirnm ve Simsek, 2021). S6z konusu avantajlardan dolayi calismada icerik analizinden
yararlanilmistir. Bu baglamda yanitlar dncelikle okunmus ve yanitlara iliskin kisa kodlamalar yapilmistir.
Kodlardan yola cikilarak ortak temalar belirlenmistir. Analiz stirecinde iki arastirmaci aktif rol almistir.
Arastirmanin gegerligini ve glivenirligini saglamak amaciyla ilk analiz isleminden Ug¢ hafta sonra ikinci kez
analiz islemi yapilarak kod ve temalar olusturulmustur. Arastirmanin gecerligini ve glivenirligini saglamak
amaciyla yapilan analizler kiyaslanmistir. Bu anlamda ilk etapta arastirmacilarin 6nce ve sonra
olusturduklari kodlar kendi icinde kiyaslanmistir. ikinci asamada ise arastirmacilarin bagimsiz olarak
kodladiklari veriler kiyaslanmistir. Yapilan kiyaslamalarin ardindan blyldk oranda uzlasim saglandigl
belirlenmistir. Bu anlamda analiz isleminin hem zamana karsi dis gegerligi yani tekrar edilebilirligi hem de
ic guvenirligi yani tutarliigi (Yildirnm ve Simsek, 2021) saglanmistir. Olusturulan kod ve temalar son olarak
uzman gorisine sunularak analiz teyit edilmistir. Uzman analiz isleminde herhangi bir degisiklik veya
diizenleme 6nermemistir. Uzman gorislerinin ardindan veri analizi islemi tamamlanmistir. Veri analizi
sonrasinda elde edilen bulgular, frekans bilgileriyle birlikte Miro uygulamasi kullanilarak sekiller halinde
gorsellestirilmistir. Bulgulardaki frekans gorls sayisi olarak sunulmustur. Gorsellestirilen bulgular,
6gretmen adaylarinin gorislerinden dogrudan alinan ifadelerle desteklenmistir. Dogrudan alintilarda
katilimcilarin gorusleri isimleri yerine kullanilan kodlarla sunulmustur.
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Bulgular

Bu bolimde sosyal bilgiler 6gretmen adaylarinin harmanlanmisg yiritilen yiz ylize ve uzaktan egitim
surecine dair goruslerine iliskin elde edilen verilerin bulgularina yer verilmistir. Bulgular zihin haritasi
teknigi ile gorsellestirilmistir. Bulgularda yer alan tema ve kodlar arasindaki iliski oklar ile kiimeler halinde
gosterilmistir. Kodlarin frekans bilgisi ilgili okun lzerinde belirtilmistir. Kodlar, frekanslari sagdan sola
azalacak sekilde konumlandiriimistir. Bu baglamda en yilksek frekans sag tarafta yer alirken en disik
frekans ilgili kimenin en solunda yer almigtir. En sik tekrar eden kodlar, katimcilarin gérislerinden alinan
dogrudan ifadelerle desteklenmistir. Okunabilirligi artirmak icin ana tema mavi, olumlu goérusler pembe,
olumsuz gorusler yesil ve notr gorisler ise mint rengi ile gosterilmistir.

Sosyal Bilgiler Ogretmen Adaylarinin Harmanlanmus Yiiriitiilen Yiiz Yiize ve Uzaktan Egitim Siirecine
Yonelik Gorusleri

Bu boéliimde arastirmanin birinci alt problemi dogrultusunda sosyal bilgiler 6gretmen adaylarinin
harmanlanmis yurutilen ylz ylize ve uzaktan egitim sirecine yonelik goruslerine dair bulgular frekanslari
ile sunulmustur. Bu kapsamda; derse katilim, iletisim, motivasyon, literatiir tarama ve 6dev hazirlama,
olgme ve degerlendirme boyutlari ele alinmigtir.  Bulgular sosyal bilgiler 6gretmen adaylarinin
ifadelerinden dogrudan alintilar yapilarak desteklenmistir.

Sekil 2

Ogretmen Adaylarinin Derse Katilim Siireci Hakkindaki Gériisleri
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Sosyal bilgiler 6gretmen adaylarinin harmanlanmis 6grenmede derse katilim siirecine dair gorisleri
incelendiginde yiz yize egitimin olumsuz 6zellikleri hakkinda sistemsel isleyis ve 6gretim Uyesi kaynakli
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iki ana temada ve dért farkli kod olmak (izere toplam 67 goriisiin dile getirildigi gériilmektedir. Ogretmen
adaylar sistemsel isleyis temasinda dersleri tekrar izleme sansinin olmamasini siklikla dile getirmistir.
EQ56 “Uzaktan egitimde dersleri tekrar tekrar dinleyebilirken, yiiz yiize egitimde dersi kagirdiginiz zaman
telafisi olmuyor.” ifadeleriyle gorisini dile getirmistir. Diger yandan ylz ylze egitimin olumsuz 6zellikleri
konusunda 6gretmen adaylari 6gretim Uyesi temasinda Ug¢ farkli kodda olmak Uzere 42 goris dile
getirirken, derslerin zorlayici olmasi ve sinif ortaminin verimsiz olmasi siklikla ifade edilmistir. Ote yandan
o6gretmen adaylari derse katilim siirecinde yiz ylze egitimin olumlu 6zellikleri hakkinda 6gretim Uyesi,
O6grenci ve sistemsel isleyis olmak Uzere U¢ ana temada 19 farkli olmak Uzere toplam 231 goéris dile
getirmistir. Ogretmen adaylari sistemsel isleyis temasinda {i¢ farkli olmak {izere 35 gériis dile getirirken
yiiz yiize egitimle is birliginin kolay kurulmasi siklikla ifade edilmistir. Ogrenci temasinda 7 farkli olmak
lzere 76 gorls dile getirirken, yiz yize egitimin aktif katilim sagladigi siklikla dile getirilmistir. Diger
temalarla kiyaslandiginda daha fazla ve farkli kodlarin yer aldigi 6gretim lyesi temasinda 9 ayri olmak
lizere 120 goris dile getirilmistir. Bu temada 6gretmen adaylari 6gretim (yesi ile etkilesimin daha ¢ok
olduguna dair gorisu siklikla dile getirmistir.

Ogretmen adaylarinin harmanlanmis 6grenmede derse katilim siirecini uzaktan egitim agisindan

degerlendirdikleri gorisler incelendiginde 6grenci, 6gretim Uyesi ve sistemsel isleyis olmak lzere ¢ ana
temada 18 farkl olmak Gizere 222 olumsuz kodun yer aldig1 goriilmektedir. Sistemsel isleyis en ¢ok ve farkl
goriisiin dile getirildigi tema olarak belirlenmistir. Bu baglamda 6gretmen adaylari sistemsel isleyis
temasinda 8 farkh olmak Uzere 92 goris ifade etmistir. Baglanti kopuklugu 6gretmen adaylarinin en sik
dile getirdigi gériis olmustur. Ogretim lyesi temasindaki gériisler incelendiginde bes farkli olmak tizere 88
kodun bulundugu gorilmistir. Ogretim iiyesi temasinda sadece anlatima dayali dersin islenmesinin &n
plana ¢iktigl belirlenmistir. Ogretmen adaylari derse katim konusunda uzaktan egitimin olumsuz yénii
hakkinda 6grenci temasinda 5 farklh olmak tizere 42 goris agiklamistir. Etkilesimin az olmasi 6gretmen
adaylarinin en sik dile getirdigi goris olmustur. Uzaktan egitimde derse katilim siireci igin olumlu olarak
on plana c¢ikan ifadeler incelendiginde 6grenci, 6gretim lyesi ve sistemsel isleyis temalarinda 11 farkh
olmak lizere 117 goriis tespit edilmistir. Ogretmen adaylarinin frekans olarak en yiiksek ve farkli gérisleri
sistemsel isleyis temasinda 6n plana ¢ikmistir. Ogretmen adaylari sistemsel isleyis temasinda 6 farkl olmak
Uizere 71 gorus paylasmistir. Uzaktan egitimin derse katilim siirecinde sistemsel isleyis temasinda ortamin
rahat olmasi 6gretmen adaylarinin en sik belirttigi ifade olmustur. Ogretmen adaylarinin derse katilim
siireci igin 6grenci temasinda dort farkli olmak Gzere 36 farkh disiince sunduklari belirlenmistir. Bu
temada 6gretmen adaylar tarafindan en c¢ok “birden fazla materyalin kullanilabilmesi”nin agiklandigi
gorilmustir. Ogretim Uyesi temasinda “devam zorunlulugunun olmamasi” égretmen adaylari tarafindan
siklikla belirtilmistir. Ogretmen adaylarindan EOQ21 “...uzaktan editim derslere katiimay: kolaylastirir,
dénem yogunluguna daha kolay adapte olmamizi saglamakta, derse devam zorunlu olmadidi igin
firsatimiz oldukg¢a dersi izlememiz bir avantajdi” ifadeleriyle diislincelerini paylagmistir.
Sosyal bilgiler 6gretmen adaylarinin harmanlanmis 6grenmede derslere katilim sirecine dair bulgular
genel olarak degerlendirildiginde yiiz ylze egitim hakkinda 6grenci, sistemsel isleyis ve 6gretim Ulyesi
temasinda olumlu 6zelliklerin siklikla dile getiriimesine ragmen uzaktan egitim kisminda ayni temalarda
cogunlukla olumsuz gorislerin dile getirildigi belirlenmistir. YUz ylze egitimde derse katim ve etkilesim
alaninda olumlu o6zellikler 6n plana cikarken, uzaktan egitimde ayni konu (zerinde olumsuz o6zellikler
siklikla dile getirilmistir.
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sekil 3

Ogretmen Adaylarinin Ders Siirecinde lletisim Hakkindaki Gériisleri
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Ogretmen adaylarinin harmanlanmis 6grenme siirecinde iletisime ydnelik goriisleri incelendiginde yiiz
ylize egitimin olumsuz 6zellikleri hakkinda 6grenci ve 6gretim Uyesi olmak Uzere iki temada doért farkl
olmak Uzere 45 gériis dile getirdikleri belirlenmistir. Ogrenci temasinda, dgretmen adaylari yiiz yiize
iletisim kurmaktan ¢cekinmeye dair 22 gériis aciklamistir. Ote yandan iletisimi olumsuz ydnde etkiledigine
dair 6gretim Uyesi kaynakli durum olarak Ug farkli temada olmak Uizere 23 goris belirtilmistir. Konu
hakkinda dgretmen adaylarindan EO28 “Bazi hocalarimiz bizim seviyemize inemiyor. Bize istten bakiyor
ben hocayim siz édrencisiniz vurgusunu siirekli yapiyor” ifadeleriyle dlstncelerini aktarmistir. Ders
slirecinde iletisim konusunda yiiz ylze egitimin olumlu yanlari hakkinda 6grenci ve 6gretim (yesi olmak
tizere iki temada, dort farkli olmak lizere 85 goriis belirtiimistir. Ogretmen adaylari tarafindan égrenci
temasinda 2 farkli olmak tizere 52 gériis sunulmustur. Bu anlamda en sik getirilen goris konusularak daha
kolay iletisim kuruldugu yoniindedir. Ote yandan 6gretim iiyesi temasinda iki farkli olmak iizere 33
gorisin dile getirildigi belirlenmistir. Bu temada en sik dile getirilen goriisiin aninda yanit alabilme oldugu
tespit edilmistir.

Ogretmen adaylari tarafindan ders siirecinde iletisim hakkinda uzaktan egitimin olumsuz yanlari
Uizerine 6grenci, 6gretim Uyesi ve sistemsel isleyis olmak (izere lic temada 13 farkl olmak lizere 178 goriis
dile getirilmistir. Ogretmen adaylar dgretim {iyesi temasinda 7 farkl olmak tizere 69 goriis bildirmistir. Bu
temada higbir sekilde iletisim kurulamadigi siklikla tekrar edilmistir. Bir diger tema olan 6grenci temasi
hakkinda dgretmen adaylari 3 farkh olmak lizere 65 goriis sunmustur. Ogretmen adaylari en sik mail ile
ifadede yetersiz kalinmasini dile getirmistir. Sistemsel isleyis temasinda (g farkli olmak tzere 44 goris
6gretmen adaylari tarafindan belirtilmistir. Bu hususta 6gretmen adaylari teknik aksakliklarin yasandigini
siklikla aktarmistir. Ogretmen adaylarindan KO50 “Codu zaman teknik aksaklik nedeniyle iletisim
kurulamiyor” ifadeleriyle gérislerini agiklamistir. Ogretmen adaylar tarafindan ders siirecinde iletisim
hakkinda uzaktan egitimin olumlu yanlari Gizerine 6grenci ve sistemsel isleyis olmak lizere iki ana temada
tg farkh olmak tGzere 31 gorisin sunuldugu belirlenmistir. Bu konuda 6grenci temasinda iki farkli olmak
lizere 19 goriis aciklanmus, iletisim kurmanin kolay oldugu siklikla tekrar edilmistir. Ote yandan sistemsel
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isleyis temasinda 12 frekansh olmak (zere bir kodda goriis sunulmustur. Bu baglamda bircok yerden
iletisim kurabilme siklikla ifade edilmistir. Ogretmen adaylarinin ders siirecinde iletisim hakkindaki
gorusleri incelendiginde ylz yiize iletisimin kolay kurulmasi gibi olumlu 6zellikler izerinde durulurken,
uzaktan egitimde iletisim hakkinda olumsuz géruslerin siklikla dile getirildigi belirlenmistir.

Sekil 4

Ogretmen Adaylarinin Ders Siirecindeki Motivasyonlari Hakkindaki Gériisleri
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Ogretmen adaylarinin harmanlanmis 6grenme siirecinde motivasyon durumlarina yénelik gérisleri
incelendiginde yiz yuze egitimin olumsuz o6zellikleri hakkinda dort farkli olmak (zere 55 goérisin dile
getirildigi belirlenmistir. Bu anlamda 6gretmen adaylarinin en sik yiiz yize egitimin fiziksel yorgunluk
olusturmasini olumsuz olarak degerlendigi gériilmistiir. Ote yandan motivasyon konusunda égretmen
adaylan yiz ylize egitimin olumlu ozellikleri hakkinda sistemsel isleyis, 6grenci ve 0Ogretim (Uyesi
temalarinda 15 farkli olmak lizere 221 goriis aciklamistir. Ogretmen adaylarinin birbirinden farkli ve en sik
aktardiklari goris sistemsel isleyis temasinda yer almistir. Bu anlamda 6gretmen adaylari 8 farkh olmak
lizere 159 goriis belirtmistir. Ogretmen adaylan yiiz yiize egitimin disiplin sagladigini siklikla tekrar
etmistir. Bu hususta KO63 “...yiiz yiize derslerin saati belli yeri belli bu da disiplin olusturuyor” ifadelerini
kullanmistir. Ogrenci temasinda ise 5 farkli olmak iizere 42 gériis sunulmustur. Sinif not ortalamasinin
diistiigl yonindeki ifade siklikla agiklanmistir. Ogretim Uyesi temasinda iki farkli olmak tizere 20 farkli
gorisun dile getirildigi belirlenmistir. Ogretmen adaylari yiiz yiize egitimle iletisim kurmanin kolay
olmasinin motivasyonlarini olumlu yonde etkiledigine dair gérusleri siklikla ifade etmiglerdir.
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Ogretmen adaylari harmanlanmis yiiriitiilen uzaktan egitimin ders motivasyonu lizerine olumlu ydnleri
hakkinda 6grenci temasinda Ug¢ farkli olmak lizere 56 goriis dile getirirken en sik zamani verimli
kullanmanin ifade edildigi belirlenmistir. Uzaktan egitimin motivasyon agisindan ele alinmasi hakkinda
o6gretmen adaylari, 6grenci, 6gretim Uyesi ve sistemsel isleyis temalarinda 23 farkli olmak lzere 354
olumsuz goris aktarmistir. Frekans olarak en yiiksek ve farkli bakis acilarinin dile getirildigi 6grenci
temasinda 13 farkh olmak tzere 170 goéris yer almistir. Bu anlamda 6gretmen adaylari uzaktan egitimin
duygusal olarak hazir hissettirmemesini siklikla dile getirmistir. Ote yandan &gretim (iyesi temasinda 7
farkll olmak Uzere 109 gériis sunulmustur. Ogretmen adaylari bu temada en sik teknolojinin iyi
kullaniimamasi ve dikkat dagitici olmasi konularini ele almistir. Sistemsel isleyis temasinda Ug farkh olmak
lizere 75 goriis paylasilirken baglanti kopuklugu siklikla tekrar edilmistir. Bu baglamda K045 “Herkesin en
6nemli sorunu internet baglantisinin kopmasi... siirekli teyit ediyoruz baglanti gitti mi diye” ifadeleriyle
gorislerini agiklamistir.

sekil 5

Ogretmen Adaylarinin Literatiir Arastirmasi-Odev Hazirlama Siireci Hakkindaki Gériisleri
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Ogretmen adaylarinin harmanlanmis égrenme siirecinde literatiir tarama ve édev hazirlamaya dair
gorisleri incelendiginde yliz ylize egitimin olumsuz yonu olarak 28 frekansla yalnizca 6grenci temasinin
ver aldigi belirlenmistir. Ogrenci temasinda kiitiiphane arastirmalarinin zaman almasi siklikla ifade
edilmistir. Bu goriise sahip olan &gretmen adaylarindan KO54 “Tek tusla diinya bilgiye ulasmak varken
kiitiiphanede saatlerce kitap karistirmak hi¢ cazip degil” ifadelerini kullanmistir. Ote yandan bu hususta
notr olarak degerlendirilebilecek iki farkli olmak Uzere 25 gorisiin 6gretmen adaylar tarafindan
aciklandigi tespit edilmistir. Bu anlamda 6gretmen adaylarinin tim stireglerin benzer oldugu yoninde fikir
beyan ettigi belirlenmistir. Ogretmen adaylari yiiz yiize egitimin olumlu yénii olarak 6gretim Uyesi ve
dgrenci temalarinda 10 farkli olmak {izere 108 gériis aktarmistir. Ogretmen adaylari 6grenci temasinda 8
farkll olmak lizere 80 gériis sunarken kaliciligin siklikla tekrar edildigi belirlenmistir. Ogretim Uyesi
temasinda iki farkli olmak tzere 28 goris belirtilmis, detayli agiklamanin yapilmasi siklikla ifade edilmistir.
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Ogretmen adaylarinin harmanlanmis égrenmede literatiir tarama ve 6dev hazirlama siirecine dair
gorusleri incelendiginde, uzaktan egitimin olumsuz 6zellikleri olarak 6grenci, 6gretim liyesi ve sistemsel
isleyis temalarinda 21 farkli olmak Uzere 263 goris dile getirdigi belirlenmistir. Bu anlamda 6grenci
temasinda 9 farkli olmak Gzere 127 goris aciklanirken benzer kaynaklarin kullanilmasi siklikla tekrar
edilmistir. Ogretim Uyesi temasinda 7 farkli olmak lizere 79 gériis beyan edilirken niteligin diisiik olmasi
on plana c¢ikmistir. Sistemsel isleyis temasinda 5 farkli olmak lzere 57 goéris sunulurken ekran
maruziyetinin uzun siirmesi siklikla ifade edilmistir. Ogretmen adaylarinin literatiir tarama ve 6dev
hazirlama konusunda uzaktan egitim hakkinda 6grenci ve sistemsel isleyis temalarinda 10 farkli olmak
lizere 169 duslince dile getirildigi belirlenmistir. Bu anlamda 6grenci temasinda 6 farkh olmak tizere 99
goris sunulmus, arastirma yapmayi kolaylastirmasi siklikla ifade edilmistir. Arastirmayi kolaylastirmasi
hususunda EQ7 “Tek bir tusla diinya elimin altinda bu kesinlikle biiyiik bir avantaj, uzun uzun arastirma
yapmaya gerek kalmiyor bilgiye saniyeler iginde ulasiyoruz” ifadeleriyle diisiincelerini agiklamistir. Ote
yandan sistemsel isleyis temasinda dort farkli olmak tizere 70 goris sunulurken hazirlanisinin kolay olmasi
siklikla vurgulanmustir.

Sekil 6

Ogretmen Adaylarinin Olgme-Dederlendirme Siireci Hakkindaki Gériisleri
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Ogretmen adaylarinin harmanlanmis 6grenme siirecinde dlgme ve degerlendirmeye dair gérisleri
incelendiginde yiiz ylize egitimin noétr olarak degerlendirildigi iki farkli kod olmak lizere 22 goérisiin ifade
edildigi belirlenmistir. Ogretmen adaylarinin sorun yasanmamasi kodunun nétr olarak siklikla aciklandig
tespit edilmistir. Ylz ylze egitimde olgme degerlendirme slirecinin olumsuz yonlerine dair hi¢ goris
bildirilmezken 6grenci, 6gretim Uyesi ve sistemsel isleyis temalarinda 5 farkli kodda 124 olumlu goris
bildirilmistir. Ogrenci temasinda 2 farkli olmak tizere 47 gériis sunulurken motivasyonun yiiksek olmasi 6n
plana ¢ikmistir. Sistemsel isleyis temasinda 42 frekansli bir goris agiklanmistir. Bu anlamda sistemsel hata
ve baglanti ile ilgili stresin olmamasi 6gretmen adaylari tarafindan siklikla belirtilmistir. Ogretim tyesi
temasinda iki farkli olmak tizere 35 goris aktarilirken, geri donitiun daha iyi olmasi ¢ogunlukla tekrar
edilmistir. Ogretmen adaylari harmanlanmis yiiriitiilen derslerin uzaktan egitim siirecinde &lgme
degerlendirme asamasi igin hicbir olumlu gorus dile getirmezken 6grenci, 6gretim Uyesi ve sistemsel isleyis
temalarinda 25 farkli olmak lizere 321 olumlu goriis dile getirmistir. Bu baglamda frekans degeri en yiiksek
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olan sistemsel isleyis temasinda 7 farkli olmak Gzere 125 gorus belirtilirken, glivenilir olmamasi kodu 6n
plana cikmistir. Givenilir olmamasi konusunda KO24 “...sinav sisteminin oldudu platformun kopya
cekmeye miisaitti” ifadeleriyle gériisiinii aciklamistir. Ogretim lyesi temasinda 9 farkli olmak {izere 113
goris dile getirilirken degerlendirmenin objektif olmamasi vurgulanmistir. Ogrenci temasinda 9 farkli
olmak lizere 83 goris dile getirilirken kopya ¢ekilmesi en sik tekrar edilen kod olmustur.

Sosyal Bilgiler Ogretmen Adaylarinin Harmanlanmis Ogrenme Siirecinde Dikkat Edilmesi Gereken
Durumlara Yonelik Gorusleri

Bu bolimde arastirmanin ikinci alt problemi dogrultusunda sosyal bilgiler 6gretmen adaylarinin
harmanlanmis 6grenme silrecinde dikkat edilmesi gereken durumlara yonelik géruslerine dair bulgular
frekanslari ile sunulmustur. Bu kapsamda; 6gretim Uyesi, 6grenci, ders isleyis ve anlayisi temalarindaki
bulgular ele alinmistir. Bulgular sosyal bilgiler 6gretmen adaylarinin ifadelerinden dogrudan alintilar
yapilarak desteklenmistir.

sekil 7

Ogretmen Adaylarinin Ders Siirecinde Dikkat Edilmesi Gereken Noktalar Hakkindaki Gériisleri
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Sosyal bilgiler 6gretmen adaylarinin harmanlanmis yuritilen derslerde dikkat edilmesi gereken
noktalar hakkindaki gorisleri 6grenci, 6gretim Uyesi ve ders isleyis ve anlayisina yonelik olmak tizere (¢
tema altinda birlestirilmistir. Bu baglamda 6gretmen adaylari 42 farkhh olmak (zere 478 goris dile
getirmistir. Ogretmen adaylarinin dgretim (iyesi temasinda hem frekans degeri en yiiksek hem de daha
fazla farkli koddaki goriisu dile getirdikleri belirlenmistir. Ogretim tyesi temasinda 23 farkli olmak lizere
259 goris dile getirilirken niteligi gelistirmeye yonelik olarak is yiikiintn azaltilmasi en sik tekrarlanan ifade
olmustur. Ders isleyis ve anlayisina yonelik olarak 8 farkli olmak lizere 117 goris agiklanirken ses ve
goriintiili katihim siklikla tekrar edilmistir. Bu konuda EQ22 “Derse katilimin normal olmasi icin kamera ve
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mikrofonun tamamen agik olmasi daha faydali” ifadeleriyle gériisiinii sunmustur. Ogrenci temasinda 11
farkli olmak lzere 102 goris belirtilirken ilgi ve dikkatin artiriimasi en sik tekrar edilen kod olmustur.

Tartisma ve Sonug

Sosyal bilgiler 6gretmen adaylarinin harmanlanmis yilratilen yiz ylze ve uzaktan egitim sirecinde
derse katilim lzerine gorisleri genel olarak degerlendirildiginde, 6gretmen adaylarinin yiz yiize egitim
hakkinda uzaktan egitime kiyasla daha olumlu yaklasima sahip olduklari sdylenebilir. Ogretmen
adaylarinin derse katilm boyutunda yiz vylize egitimin sosyallesme ve birliktelik duygularini
desteklemesini 6nemsedikleri sdylenebilir. Nitekim 6gretmen adaylar uzaktan egitimi derse katilim
boyutunda ele alirken etkilesim ve grup ¢alismasi icin olumsuz goris bildirmistir. Calismadan elde edilen
bu sonucun literatiirdeki benzer calismalarla ayni dogrultuda oldugu sdylenebilir (Duman, 2020; Er
Tlrklresin, 2020; Kiligc ve Beldag, 2021; Seyhan, 2021). Bu anlamda uzaktan egitimde etkilesimin istenen
diizeyde olmadigl ve sosyallik, grup calismalari gibi unsurlar (zerine olumsuz etkilerinin oldugunun
diistintldiigi belirtilebilir. Ogretmen adaylarinin siklikla ifade ettikleri teknik sorunlarin yine derse
katilimin az olmasina yol agmis olabilecegi disiinilmektedir. Nitekim derse katilimi etkileyen birgok teknik
problemin literatirle ayni dogrultuda oldugu goriilmektedir (Gilnar, 2008; Karakus vd., 2020). Uzaktan
egitimden istenilen oranda yararlanilabilmesinin kosullarindan biri de internet erisimidir (Er Tlrklresin,
2020; Ergliney, 2015). Teknolojik imkanlarin yetersiz olmasi (Zengin vd., 2021) ve teknik sorunlarin devam
etmesi derse katilimi etkileyeceginden derse katilim gosteremeyen Kkisiler icin firsat esitsizligine sebep
olabilir (Alea vd., 2020; Karakus vd. 2020; Ozer vd., 2020; Saygi, 2021; Sezgin ve Firat, 2020). Nitekim bu
durum Ogretmen adaylari tarafindan da dile getirilmistir. OECD (2001)’nin dijital ugurum olarak
adlandirdigi uzaktan egitimde firsat esitsizligi birgok ¢alismada da paylasiimistir. Farkh sebeplerden olusan
teknik sorunlarin ¢6ziilmemesi uzaktan egitimin kalitesini dislrecegi gibi katilimcilar arasinda da basari
farklarinin olusmasina neden olabilir.

Uzaktan egitimde derslere katilimin az olmasi, 6gretmen adaylari tarafindan olumsuz bir durum olarak
ele alinarak bazi 6gretmen adaylarinin bu durumdan hosnut olmadigl sonucuna ulasiimistir. Derse
katiimin az olmasi literatiirde benzer galismalarda ulasilan sonuglardandir. Sanal derslerin saatlerinin
bilinmemesi ya da derslerin ¢akismasi (Kirmaci ve Acar, 2018), devam zorunlulugunun olmamasi (Mercan,
2018; Tuncer ve Bahadir, 2017) derse katilimin az olmasina sebep gosterilen ve literatiirle ayni dogrultuda
olan sonuglardir.

Derse katilimi etkileyen durumlardan biri olan devam zorunlulugunun olmamasi (Duman, 2020) ve
tekrar izleme sansinin olmasi (Er Tirkilresin, 2020; Erfidan, 2019) bazi 6gretmen adaylari tarafindan
olumlu olarak ele alinmasi benzer g¢alismalarda da paylasiimistir. Yine uzaktan egitimin derse katilimda
zaman ve mekan esnekligi saglamasi, ortamin rahat olmasi 6gretmen adaylari tarafindan olumlu
karsilanirken gercek sinif ortaminin olmamasi bazi 6gretmen adaylari tarafindan olumsuz olarak
degerlendirilmistir. S6z konusu bu degerlendirmelerin farkli olmasinin sebebinin 6gretmen adaylarinin
sahip oldugu kosullarla ilgili olabilir.

Ogretmen adaylarinin ders siirecinde iletisim degerlendirmeleri incelendiginde yiiz yiize egitimde
iletisime daha olumlu yaklasildigi ve daha az olumsuz 6zelliklerin dile getirildigi sdylenebilir. Dil ifade ve
etkilesim acisindan yiiz yiize egitim daha olumlu karsilanmaktadir. Ogretmen adaylarinin yiiz yiize
egitimde ozellikle 6gretim Uyesinden aninda yanit alabilmeyi ve konusarak daha kolay iletisim kurmayi
dnemli gdrdiikleri séylenebilir. Ote yandan 6gretmen adaylarinin uzaktan egitimde iletisime daha olumsuz
yaklastiklari sonucuna ulasiimistir. Sistem 6zellikleri nedeniyle teknik olarak sorun yasanmasi (Hamutoglu
vd., 2019) déniit alinamamasi, (Karatepe vd. 2020; Oztas ve Kilig, 2017; Seyhan, 2021; Tuncer ve Bahadir,
2017) dil ifade de yetersizlik hissedilmesi, anlik iletisim kurulamamasi (Hamutoglu vd.,2019), yeterli soru-
cevap etkilesiminin olmamasi, anlatima dayal ders islenmesi veya 6gretim elemaninin tutumundan
(Simer, 2016) dolayr 6gretmen adaylarinin uzaktan egitimi iletisim adina olumsuz degerlendirdigi
soylenebilir. Yine ders sirasinda soru sorma firsatinin olmamasi, sonrasinda mail ile kurulan iletisim, yazi
ile ifadenin yeterli olmadigi dislincesi ve ge¢ yanit alma nedeniyle ¢ogunlukla olumsuz goérisin dile
getirildigi sonucuna ulasiimistir. Az da olsa birden ¢ok alanda ve kolay iletisim kurabildigini ifade edenlerin
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bulunmasi uzaktan egitimin iletisim agisindan tamamen olumsuz karsilanmadigini géstermektedir ki
Duman, (2020) ve Ozyiirek vd., (2016) de benzer sonuglar paylasmistir. Ogretmen adaylarinin bireysel
ozellikleri, iletisim igin farkli kanallari kullanabilmeleri bu sonucu ortaya gikarmigs olabilir.

Ders siirecinde motivasyon genel olarak ele alindiginda 6gretmen adaylarinin yiiz yiize egitim hakkinda
olumlu ozellikleri daha fazla, olumsuz o6zellikleri ise daha az ifade ettigi belirlenmistir. Motivasyon
acisindan uzaktan egitimde ise olumsuz 6zelliklerin daha fazla olumlu 6zelliklerin daha az ifade edildigi
gorulmistir. Bu durumdan yola gikarak 6gretmenlerin yiiz ylize egitimi motivasyon agisindan daha etkili
buldugunu uzaktan egitimde motivasyona daha olumsuz yaklastiklari ifade edilebilir. Gorugsler tek tek
incelendiginde sistemsel isleyis olarak disiplinin saglanmasi, devam zorunlulugunun olmasi, aninda
dénutiin olmasi, iletisim kurmanin kolay olmasi yiliz yiize egitiminin motivasyonu etkileyen olumlu
ozellikleri olarak ele alindigi tespit edilmistir. Ote yandan fiziksel yorgunluk, dogrudan iletisim kurmaya
cekinme gibi unsurlarin olumsuz olarak ele alindigl séylenebilir. Calismadan elde edilen bu sonuglarin
literatlir destekledigi soylenebilir.

Uzaktan egitimin motivasyon Uzerindeki etkisi genel itibariyle olumsuz olarak degerlendirildigi
sonucuna ulasiimistir. Uzaktan egitimin duygusal olarak hazir hissettirmemesi, farkli islerle
ugrasilabilmesi, teknolojinin iyi kullanilmamasi, dikkat dagitici olmasi ve 06grenciye s6z hakki
verilmemesinin de uzaktan egitimde motivasyonu olumsuz etkileyen unsurlar oldugu belirlenmistir.
Motivasyonu etkileme konusunda 6gretmen adaylarinin gogunlukla iletisim temeline dayali gorusler ifade
etmesi nedeniyle motivasyonu etkileyen unsurlardan iletisim ve etkilesimin 6n planda tutuldugu
goérilmistir. iletisim ve etkilesimin motivasyon saglamada &nemli bir yeri oldugu distiniliince bu
sonucun literatirle ayni dogrultuda oldugu sdylenebilir (Birisci, 2013; Cheng ve Chau, 2016; Er Turkdresin,
2020; Karakus vd., 2020; Ozgél, vd., 2017; Oztas ve Kiling, 2017; Uzoglu, 2017). Bu kapsamda uzaktan
egitimin iletisim ve etkilesim temelindeki sorunlardan kaynakli olarak derse karsi motivasyon (zerinde
olumsuz etkisinin devam ettigi sdylenebilir.

Ogretmen adaylarinin literatiir arastirmasi 6dev hazirlama siireci hakkinda gériisleri incelendiginde yiiz
ylize egitimin olumlu ve olumsuz 6zellikleri hakkinda uzaktan egitime kiyasla daha az gorus ifade ettikleri
belirlenmistir. Olumsuz olarak; 6grenciler kiitiiphanede arastirmanin zaman almasini sunarken, stireglerin
benzer oldugunu ifade eden noétr gorislerin, detayli agiklamanin olmasi ve bilgilerin daha kalici olmasi ve
grup c¢alismasinin yapilabilmesi nedeniyle yiiz ylize egitimde literatlir tarama ve 6dev hazirlamayi daha
olumlu bulduklari séylenebilir.

Literatlir tarama hakkinda Ogrencilerin uzaktan egitimdeki goérisleri incelendiginde olumsuz
ozelliklerin ifade edilmesine ragmen olumlu goriislerin de yer aldigi séylenebilir. Olumsuz 6zellik olarak
benzer kaynaklarin kullanilmasi, grup ¢alismasinin yapilmamasi, niteligi diisiik ve yogun 6devlerin olmasi,
ekran maruziyetin uzun slirmesi ve baglanti sorunu nedeniyle uzaktan egitimin literatiir tarama ve 6dev
hazirlama acisindan olumsuz olarak degerlendirilmesine sebep oldugu sonucuna ulasiimistir. Bu unsurlarin
literatirle benzer oldugu soylenebilir. Nitekim 6devlerin yogun olmasi konusunda Balaman ve Hanbay
Tiryaki (2021), Coskun Keskin vd. (2021), Karakus vd. (2020) ve Oyedotun (2020) benzer sonuglari
paylasirken, ekran maruziyetin uzun siirmesi konusunda da Brown, (2017), Korkut ve Memisoglu (2021)
ve Seyhan (2021) bu g¢alismayla ayni yondeki sonuglari paylasmistir. Uzaktan egitimin literatir tarama
adina arastirma yapmayi kolaylastirmasi emek ve zamandan tasarruf saglamasi, hazirlanisin kolay olmasi,
gonderme ve maliyetinin dislik olmasi nedeniyle olumlu olarak degerlendirildigi soylenebilir. Uzaktan
egitimin arastirma yapmay! kolaylastirmasi Seyhan (2021) tarafindan da ifade edilmistir. On plana cikan
gorisler dikkate alindiginda olumlu 6zellik olarak dile getirilen unsurlarin teknolojinin sagladigi olanaklarla
paralel oldugu soylenebilir. Bu minvalde 6gretmen adaylarinin uzaktan egitime erisim araglarindan
literatlir tarama adina yararlandiklari igin s6z konusu sonucun ortaya ¢iktig1 diisinilmektedir.

Ogretmen adaylarinin yiiz yiize egitimde 6lcme degerlendirme siireci hakkinda higbir olumsuz goriis
bildirmedigi ve notr olarak da sorun yasamadigi bu nedenle yiiz yiize 6lgme degerlendirmeyi olumlu olarak
ele aldiklari sonucuna ulagilmistir. Diger yandan 6gretmen adaylarinin geri dénitiin lizerinde durdugu,
motivasyonlarinin yiiksek oldugu, sistemsel hata ve baglanti stresinin olmamasi nedeniyle yiz ylize 6lgme
degerlendirmeyi olumlu kargiladiklar ifade edilebilir. Ogretmen adaylarinin uzaktan egitimle yiiz yiize
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egitimi 6l¢me konusunda kiyasladiklariigin bu degerlendirmeyi yaptiklari gorilmektedir. Uzaktan egitimde
olgme ve degerlendirme ele alindigi zaman higbir olumlu 6zelligin dile getirilmedigi, 6gretmen adaylarinin
olgmenin guvenilirligi, yapilma kosullari ve degerlendirilmesindeki kriterlerden dolayi bu siireci olumsuz
olarak degerlendirdikleri soylenebilir. Olgme-degerlendirmede giivenirlik ve objektif degerlendirme
temelinde olumsuz yaklasimin 6n plana ¢iktigi sonucuna ulasiimistir. Literatiirde de benzer sekilde 6gretim
elemanlari agisindan degerlendirmenin zor yapildigina dair sonuglar paylasilmistir (Erfidan, 2019).
Calismadan elde edilen sonuglara gore 6gretmen adaylari sinavlarin yiiz yiize yapilmasini ya da giivenilir
ve objektif bir sistemin ise kosulmasini gerekli gérmektedir. Literatiirde benzer ¢alismalar incelendiginde
sinavda yliz ylize ortam tercih edilmesine ragmen dijital ortamda yapilan sinavlarin basari ortalamasinin
daha yiiksek oldugu Solak vd. (2020) ve sinavlarin uzaktan yapilmasinin stirdirilebilecegine (Gorgula Ari
ve Hayir Kanat 2020; Seyhan, 2021) dair taleplerin yer aldigi gorilmektedir. Calismanin literatiirle
farkhlagsmasinin nedeninin sinav diizeni, sinavin yapilma kosullari ve degerlendirme sistemi gibi unsurlarin
farkh olmasiyla ilgili olabilecegi ve bu durumun da katilimcilarin gorislerini etkilemis olabilecegi
distnilmektedir.

Ogretmen adaylarinin ders siirecinde dikkat edilmesi gereken noktalar {izerine gérisleri
incelendiginde dzellikle 8gretim lyesi temasinda frekansin daha yiiksek oldugu belirlenmistir. Ogretmen
adaylari is yuka, firsat esitligi, 6lgme ve objektif degerlendirme, etkilesim ve iletisim Uzerine diizenleme
yapilmasini gerekli gormektedir. Bu sebeple 6gretmen adaylarinin 6zellikle 6gretim lyelerinin uzaktan
egitim anlayislarinin degismesini istedikleri soylenebilir. Ders anlayis ve isleyisi anlaminda 6zellikle
motivasyonu arttirmak igin ses ve goérintali katilim, ders siiresinin kisa olmasi, katilim zaruriyetinin olmasi
gibi 6nerilerin yogunlukta olmasi nedeniyle 6gretmen adaylarinin sistemsel isleyise belirli bir standarttin
getirilmesini gerekli gérdigi soylenebilir. Ote yandan 6grenci temelinde gériisler incelendiginde
o6gretmen adaylarinin kendi deneyimlerinden yola gikarak; ilgi, dikkat, katilim, motivasyon ve galisma
tizerine farkh alanlarda ¢ok sayida diizenleme 6nerdigi ifade edilebilir.

Tum basliklar genel olarak degerlendirildiginde;

e Harmanlanmis 6grenmenin yiz yilze egitim ve uzaktan egitimin Ozelliklerinden kaynaklanan
sorunlara ¢ozim getirebilecegi,

e Harmanlanmis 6grenme uygulamalarinin henliz teoride belirtilen nitelikte uygulanamayip,
eksikliklerin bulundugu,

e S6z konusu eksikliklerin giderilmesi durumunda etkili ve verimli bir egitim sistemi sunacagi,

e  Mevcut durumda harmanlanmis yirutiilen derslerin tam olarak anlasilamadigi ve hedefe hizmet
edemedigi distinilmektedir.

Oneriler

Harmanlanmis ylritilen ylz ylze ve uzaktan egitim slirecini deneyimleyen 6gretmen adaylarinin
goruslerinden elde edilen sonuglar i1siginda sisteme, 6gretim Uyelerine ve 6grencilere yonelik olarak
oneriler gelistirilmistir.

e Uzaktan egitim siirecinde ses ve goriintiili katilimin zorunlu tutulmasi,
e Derse devam konusunda yiiz ylize egitimde oldugu gibi belirli standartlarin getirilmesi,

e  Motivasyonun saglanmasi icin derslerin iletisim ve etkilesim agirhkli olarak yiritilmesi
onerilmektedir.

Yazar Katki Orani
Yazarlar bu ¢alismaya esit katkida bulunduklarini beyan etmislerdir.

Yazarlar bu ¢alisma icin herhangi bir mali destek almadiklarini beyan etmislerdir.
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Calismanin etik kurul incelemesi Trabzon Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve
Yayin Etik Kurulu tarafindan yapilmis 08.04.2022 tarih ve “E-81614018-000-2200014831 sayili karar ile
calisma etik agidan uygun bulunmustur.
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