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Research Article

The purpose of this study was to test the theoretical model which had been developed
for the intermediary role of parental attitude in the relationship between university
students’ self-compassion and and interpersonal (social) competence. This research
designed in correlational survey model, one of quantitative research models. The
sample of the research consisted of 522 participants (344 females and 178 males) aged
between 18 and 33 and studying at Gukurova University. Parental Attitude Scale,
Interpersonal Competence Scale and Self-Compassion Scale were used as the data
collection tools. In the research, the theoretical model was tested through Structural
Equation Model. It was found that fit indices of the model were good and the obtained
coefficients were statistically significant. It was also found that the structural model
which was built for the intermediary role of the parental attitude variable in the
relationship between the variables of self-compassion and interpersonal competence
had good fit and it was seen that democratic parental attitude played a partial
intermediary role in the model. As a result, it was determined that the democratic
parental attitude that the students perceived had a partial intermediary role in the
relationship between the students’ self-compassion and interpersonal competence.
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Arastirma Makalesi

Bu ¢alismanin amaci, Universite 6grencilerinin 6z sefkati ile kisilerarasi (sosyal) yeterliligi
arasindaki iliskide ebeveyn tutumunun araci roliine yonelik gelistirilen teorik modeli test
etmektir. Arastirma, nicel aragstirma modellerinden biri olan iligskisel tarama modelinde
tasarlanmistir. Arastirmanin &rneklemini Cukurova Universitesi’nde 6grenim géren 18-
33 yas araligindaki 522 katilimci (344 kadin ve 178 erkek) olusturmustur. Veri toplama
araglari olarak Ebeveyn Tutum Olgegi, Kisilerarasi Yeterlilik Olgegi ve Oz Sefkat Olcegi
kullanilmistir. Arastirmada teorik model, Yapisal Esitlik Modeli ile test edilmistir.
Modelin uyum indekslerinin iyi oldugu ve elde edilen katsayilarin istatistiksel olarak
anlamli oldugu bulunmustur. Oz sefkat ile kisilerarasi yeterlilik degiskenleri arasindaki
iliskide ebeveyn tutumu degiskeninin araci roline yonelik kurulan yapisal modelin de iyi
uyum sagladigi ve demokratik ebeveyn tutumunun modelde kismi araci rol oynadigi
gorilmustir. Sonug olarak 6grencilerin algiladiklari demokratik ebeveyn tutumunun,
ogrencilerin 6z-sefkatleri ile kisilerarasi yeterlilikleri arasindaki iliskide kismi aracilik rold
oynadigi belirlenmistir.
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Introduction

The word, compassion, one of the basic concepts which we investigated in our research, derives from
the Latin word, compati, which means to suffer (Germer, 2009; Strauss at al., 2016). In the West,
compassion is generally conceptualized as showing compassion to others, but the Buddhist philosophy,
which is immanent in the core of the self-compassion concept, believes that one should have self-
compassion first in order to show compassion to others (Neff, 2003a; Wispe, 1991). Compassion is also
described as the case of as one’s living somebody else’s grief indirectly (Goetz, Keltner and Simon-Thomas,
2010; Gilbert, 2005, p. 35). In other words, it consists of understanding the individuals who commit an
error without being judgemental and evaluating his/her behaviours and attitudes within a humanistic
framework. Similarly, self-compassion includes being open to the emotions grieving an individual,
approaching himself/herself in a compassionate and affectionate way, understanding his/her deficiencies
and defects, not criticising and considering negative experiences as a part of life (Conway, 2007; Deniz,
Kesici and Stimer, 2008; Neff, 2003a; Neff and Germer, 2013; Wispe, 1991).

The individuals who have developed self-compassion notice that the emerging negative feelings and
opinions are related with experience (Neff and Vonk, 2009). Thus, the individuals can move away from
negative opinions and emotions which they had developed about themselves, fix their attention to their
instant experiences and they might tend to accept the incidents without any prejudices (Bishop at al.,
2004). Moreover, it also helps the individuals to stay emotionally competent by not losing their interest
and affections towards themselves when they encounter especially tough predicaments (Neff &
McGehee, 2010). On the other hand, individuals might face some feelings such as grief, sorrow, anger,
valuelessness as a result of some negative experiences. Coping with this kind of negative emotions might
not be easy for everybody. An individual with self-compassion accepts his/her emotions after
experiencing this kind of negative feelings but develops more rationalist coping strategies afterwards
(Erglin-Basak, 2012; Neff, 2003a). Besides, self-compassion enables individuals to forgive their own
weaknesses and faults and to consider themselves limited and defective like everybody else (Neff, 2003b;
Soyer, 2010). Furthermore, self-compassion makes individuals care their experiences and correct their
mistakes (Brown, 1998; Hayes, 2002; Kirkpatrick, 2005; Murdock, 2012; Neff, Hsieh and Dejitterat, 2005).

When the literature is reviewed, it is seen that the concept of self-compassion consists of six
interrelated sub-dimensions. These are self-kindness against self-judgement, being aware of sharings
against isolation and consciousness against over identification. Self-kindness means understanding
oneself against agonizing feelings and opinions rather than severe self-criticism or self-judgement and
being kind to oneself (Akin, Akin and Abaci, 2007; Leary, Adams, Allen and Hancock, 2007; Neff, 2003a;
Neff, 2003b). Self-judgement means individuals’ behaving toughly and disrespectfully to themselves when
they face with difficulties (Akin et al., 2007). Isolation is expressed as a strong feeling of loneliness resulting
from a disappointment which an individual experienced when something goes wrong in their lives (Super,
2015). Being aware of sharing is individuals’ status of knowing that grieving is an inevitable part of human
experience instead of isolating themselves or alienating themselves from others. Identification leads to
being swept away by negative emotions and making dysfunctional decisions by directly judging negative
experiences (Fredrickson, 2001; Scheff, 1981). Consciousness is the objective form of awareness. It refers
to the observation process without recording the experience and being taken with opinions and emotions
(Elkind, 1967; Kirkpatrick, 2005; Neff, 2008; Neff, 2012).

Another basic concept which is investigated in this research is interpersonal competence. In the recent
years, social competence has been one of the main issues under debate in various fields of mental health
(Kanning, 2006). It is referred as very interesting but difficult to describe concept (Gurtman, 1999). It can
be seen that the concept of interpersonal competence is used synonymously with some concepts such as
social self-competence, social competence, social efficacy, social and emotional intelligence (Bacanli,
2002). It is understood that this concept is based on the interpersonal intelligence studies of Thorndike in
the 1920s. While Thorndike describes interpersonal intelligence as an individual’s skill of understanding
and shaping his relationships with society (Segrin; 2000; Spitzberg & Cupach, 1989), Gardner (2011) says
social intelligence is the skill of understanding and perceiving others’ emotions, motivations and
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tendencies by using the term of interpersonal intelligence. Therefore, we can see many various
descriptions of the concept of social competence in the related literature. For example; Ogbu (1981)
describes social intelligence as the skill of fulfilling the tasks which are defined culturally. Gresham and
Reschly (1987) expresses that social intelligence has the same meaning as the social competence.
Similarly, Nezlek (2001) claims that the terms of social self-efficacy, social competence and social skills are
used interchangably. Waters and Sroufe (1983) define this concept as an individual's ability to use feelings,
thoughts and actions collaboratively to achieve positive developmental outcomes using all environmental
and personal resources. Besides, Yeates and Selman (1989; p. 66) define social competence as "positive
psychosocial adjustment and the transformation of these behavioural changes into performance in
specific fields. Rose-Krasnor (1997; p. 111) also defines interpersonal competence as "efficacy in social
interaction".

This research is based on the concept of interpersonal competence which were proposed by
Buhrmester, Furman, Wittenberg and Reis (1988) and Cohen, Sherrod and Clark (1986). The concept of
interpersonal competence has five dimensions. These dimensions are defined as: a) initiating
relationships; initiating social interaction in society, b) leaving an impression; expressing dislike when an
undesirable situation occurs, c) self-disclosure; sharing one's inner world with others, d) providing
emotional support; trying to understand individuals who face difficult experiences by empathizing with
them, e) conflict resolution; coping with difficult situations.

Finally, the basic concept of parental attitudes, the mediating variable feature of which we aimed to
assess in this research, their attitudes towards raising their chidren and all methods and behaviours they
perform can be described widely. Parenting methods play a significant role in the psychosocial
development of children and trigger the development of various personalities (Kuzgun and Eldeleklioglu,
1999; Siimer, Gilindogdu Aktiirk and Helvaci, 2010). Home atmosphere in which they live and their own
parents are regarded as the basic resources for children to learn cultural values and social rules. Parental
attitudes are considered to be the most important environmental factors affecting the way the child
perceives and interprets himself/herself and his/her environment in the formation of his/her personality
(Yilmaz and Kesici, 2014). The interactions between parents and children within the family consists of
conveying the attitudes, values and beliefs from parents to children and meeting the children’s interest,
care and needs. The behaviors of the parents in this transition process affect the future behaviors of the
child so the relationship between the parents is an important determinant of personality formation
(Yesilyaprak, 1993). Some authors claim that parental attitudes follow a cyclical course and express an
interactive perspective rather than a unilateral view of parenting (Bornstein & Bornstein, 2007; Gander &
Gardiner, 2007; Hoffman, 1975).

When the related literature is reviewed, it is seen that there are different classifications. Three sub-
dimensions related to parental attitudes draw attention. The first sub-dimension, democratic attitude, is
defined as the most appropriate attitude for children's development (Kaya, Bozaslan and Geng, 2012;
Sezer, 2010; Yavuzer, 2023). Their discipline is supportive rather than punitive and parents want their
children to be socially responsible (Ozgiiven, 2001; Baumrind, 1991; Baumrind, 1966). Parents who have
democratic attitudes are reassuring and supportive towards their children (Ozgiiven, 2001; Yavuzer,
2023). They try to create a suitable environment for their children to develop a sense of responsibility
(Sezer, 2010; Tuzcuoglu, 2004). Children who are raised with this attitude grow up as individuals who
respect themselves and their environment, know their limits, are open-minded and outgoing, and can
express their thoughts freely (Basal at al.., 2014; Baumrind, 1968; Ozgiiven, 2001; Yavuzer, 2023). The
second sub-dimension, authoritative attitude involve the attitudes of parents who control their children
with strict rules and expect them to follow these rules (Steinberg, 2007; Yavuzer, 2023). These parents
are generally harsh and cold towards their children and show compassion to their children when they
behave the way they want. Their communication styles are inadequate and harsh (Giinalp, 2007; Ozgiiven,
2001; Sezer, 2010; Yavuzer, 2023) and they often resort to punishment to get results (Baumrind, 1968;
Kaya et al.,, 2012). These punishments can be beating, swearing, yelling, threatening, accusing and
sometimes exaggerating (Glnalp, 2007; Kaya, 1997). The children who are exposed to such attitudes feel
inferior and have personality traits such as shyness and introversion (Kaya et al., 2012). The third sub-
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dimension, the protective attitude is characterized by close attention to the child. The child is the focal
point of the parent's life, the child is always in need of protection and the parent is ready to do anything
for the child (Kaya, 1997; Levy, 1941; Ozgiiven, 2001). Growing up with overprotective parents result in
unhealthy bonding, it prevents social development of children and affects social relationships negatively
(Ciftci and Gulagti, 2019; Glnalp, 2007; Kaya, 1997; Tuzcuoglu, 2004; Yavuzer, 2023).

When the world literature is considered, it is seen that the concept of self-compassion is in correlation
with various demographic variables and many psychological variables. In Turkey, studies published on
self-awareness have become an area of interest for researchers in recent years. However, there are no
studies which directly investigated the intermediary role of perceived parental attitudes in the
relationship between self-compassion and interpersonal competence. The variables in this study are
interpersonal competence, perceived parental attitudes and self-compassion, which are the main
components closely related to the quality of daily life of university students.

It is believed that determining students' self-awareness levels and investigating them in terms of
various variables will support counseling and psychological counseling services in universities. Therefore,
this study investigated university students' levels of interpersonal competence, perceived parental
attitude and self-compassion and the relationship between these variables was tried to be determined.
Self-compassion might be a trait that individuals do not use against themselves due to the environmental
factors in which they grow up, but it is believed that individuals can learn to be self-compassionate and
strengthen it by learning through experience. It helps individuals to become more aware against the
changes, new responsibilities and challenges that university life brings.

The main purpose of this research was to investigate what the intermediary role of democratic
parental attitude in the relationship between self-compassion and interpersonal competence was.
According to the model established within the scope of the research, the following hypotheses were
formed:

e Hypothesis 1: The scores of self-compassion scale predict the scores of interpersonal
competence scale.

e Hypothesis 2: The scores of democratic parental attitude scale, a sub-scale of parental attitudes,
predict the scores of interpersonal competence scale.

e Hypothesis 3: Democratic parental attitude has an intermediary role between self-compassion
and interpersonal competence.

Method
Research Model

This is descriptive research designed as a correlational survey. The intermediary role of self-
compassion between the perceived democratic parental attitudes and social competencies of university
students was investigated through the correlational survey model. The models which were investigated
within the scope of the research are given below.

In this study, a quantitative correlational research model was used and the conceptual model was
tested with structural equation modeling. This model was adopted as it aims to understand the direct and
indirect relationships between the three variables: perceived democratic parental attitudes, self-
compassion and interpersonal (social) relationships. Structural equation modelling is a technique which is
used to solve the problems related to the formulation of theoretical structures in scientific research and
it is also used to evaluate the relationships between variables in social sciences and to test theoretical
models. It is a systematic tool which enables to assess hidden structures by using observed variables
(Cokluk, Sekercioglu and Buyukoztirk, 2012).
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Figure 1
The Models of the Research
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Study Group

The population of this research consisted of individuals who were still students as of 2023. The sample
of the research consisted of randomly selected university students who voluntarily participated by filling
in an online scale through convenience sampling method in the with June, July and August months of
2023. 522 people, 344 women and 178 men, participated in the study.

Data Collection Tools

As data collection tools in this research, Parental Attitude Scale was used to determine the students’
perceived parental attitude, Interpersonal Competence Scale was used to determine the social
competence levels of the students and Self-Compassion Scale was used to find the self-compassion levels
of the students. Finally, a personal information form was used to specify the demographic characteristics
of the students.

1. Personal Information Form

The form which was developed by the researcher was used to obtain information about the
participants’ gender, age, socio-economic status, educational level and employment status.

2. Self-Compassion Scale

The Self Compassion Scale which had been developed by Neff (2003b) was adapted into Turkish by
Akin et al. (2007) and it is based on self-report. The scale consists of 26 items and 6 sub-dimensions. The
items in the scale are scored between 1 (never) and 5 (always). The sub-dimensions of the scale are self-
compassion (items 2, 6, 13, 17, 21), self-judgement (items 4, 7, 15, 20, 26), awareness of sharing (items 1,
8, 12, 22), isolation (items 5, 11, 19, 25), consciousness (items 9, 14, 18, 23) and overidentification (items
3,10, 16, 24). A total score of self-kindness is obtained by coding the reverse items constituting the sub-
dimensions of self-judgement, isolation and overidentification. The lowest score that can be obtained
from the Self-Compassion Scale is 26 and the highest score is 130.

3. Parental Attitude Scale

In this research, the parental attitude inventory revised by Kuzgun and Eldeleklioglu (1999) was
used to measure the perceived parental attitudes of parents and children. There are three sub-dimensions
in this scale. These are democratic parental attitude, protective/demanding parental attitude and
authoritarian parental attitude sub-dimensions. In the parental attitude scale consisting of a total of 40
items, the items were graded on a 5-point Likert-type scale. The rating was made as Not at all appropriate
(1), Very slightly appropriate (2), partially appropriate (3), quite appropriate (4), completely appropriate
(5). Scoring is done with the answers given by the participants to the items. There are 15 items in total for
the democratic parental attitude subscale. The items in this sub-dimension generally include parental
behaviours and attitudes that show respect and love to the child, support the child's autonomy and value
the child's opinions. There are 15 items in total in the authoritarian parental attitude sub-dimension. The
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items in this sub-dimension generally include parental behaviours and attitudes of communicating with
the child through pressure, not attaching importance to the child's opinions, and making decisions only
according to their own opinions. There are 10 items in total in the protective/demanding parental attitude
sub-dimensionscale. Of these 10 items, 3 are protective and 7 are demanding parental attitudes. The
items in this sub-dimension generally include parental behaviours and attitudes of making decisions
instead of the child, not supporting the child's autonomy, and feeling scared of the child’s making
mistakes.

4. Interpersonal (Social) Competence Scale

The Interpersonal Competence Scale developed by Buhrmester, Furman, Wittenberg and Reis (1988)
is used to measure the interpersonal skills of individuals in social relationships. The original form of the
scale is answered on a 5-point scale and consists of 40 items loaded on five factors. The adaptation studies
of the Turkish Short Form of the scale were carried out by Sahin and Gizir (2013) with the data obtained
from 604 university students. The results of the exploratory and confirmatory factor analyses conducted
for the construct validity of the ICS shows that the scale has a structure with five factors and 25 items,

each consisting of five items. The factors of the scale are named as "initiating relationships", "emotional
support”, "leaving influence", "self-disclosure" and "conflict management" as in the original. The lowest
score that can be obtained from the scale is 25 and the highest score is 125. High scores obtained from
the scale indicate competence in interpersonal relationships. Cronbach's alpha values obtained as a result
of the analysis of the internal consistency of the scale vary between .74 and .83. Cronbach's alpha value

for the overall scale and all the dimensions it covers was found to be .87.

Table 1
Confirmatory Factor Analysis Results of the Scales
Scale/Model x2//Sd GFI CFI NFI RMSEA
Democratic
Parental 4.2 .88 .88 .86 .08
Attitude
Self- 3.66 97 97 98 .05
compassion
Interpersonal 3.72 99 93 .99 .01
Competence
Perfect Fit <3 >.95 >.95 >.95 <05
Index Criteria
Good Fit
3<X2/sd<5 .90<GFI<.95 .90<CFI<.95 .90<NFI<.95 .05<RMSEA<.08

Index Criteria
Note 1. (Baumgartner and Homburg, 1996; Browne and Cudeck, 1993; Kline, 2011; Marsh and Craven, 2006;
Schumacker and Lomax, 2010; Schermelleh-Engel, Moosbrugger and Miiller, 2003; Wang and Wang, 2012).

The results of confirmatory factor analysis showed that fit values of the scales used in this research
were within the acceptable limits. In the light of these values, it can be said that the structure of the
assessment tools displayed good fit for this research.

Procedure

The scales used as data collection tools were first converted into online format via Google Forms. Then,
a personal information form and a voluntary consent form were prepared by the researchers. The
research data were collected from online platforms of undergraduate, graduate and doctoral students at
Cukurova University in 2022. Firstly, Cronbach's alpha internal consistency coefficients of the assessment
tools were calculated, and skewness and kurtosis values were analyzed to examine whether or not the
data were normally distributed. Then, the correlation analyses between the variables of the research were
studies and the intermediary role of perceived parental attitudes in the relationship between students'
self-compassion and social competence was tested with structural equation modeling. While testing this
model, it was found that protective parental attitude and authoritative parental attitude, the sub-
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dimensions of parental attitude, did not play an intermediary role and they were excluded from the
model. Then, the sub-dimension of democratic parental attitude was included in the model and it was
seen that it played an intermediary role.

Necessary permission was obtained from Cukurova University Human Research Ethics Committee with
the letter dated 04.05.2023 and numbered 14.04.2023-E.681439 to conduct the research. The students
in the sample participated in the study voluntarily. Participants were informed about the purpose and
scope of the study. The scales used in the study did not include any information that could reveal the
identities of the participants in the sample. In addition, the participants were informed that the
demographic information in the scales would remain confidential and would not be shared with any
person or organization.

Data Analysis

The data collected in this research was analysed with IBM SPSS 24 and IBM SPSS Amos 24 programs.
Structural Equation Method (SEM) was used to test two models determined in the scope of this research.
Maximum Likelihood Method was used as an estimation method in structural equation modelling. In this
research, the significance level was considered as .05. A two-stage approach was used in testing the
structural model. According to this approach, the measurement model and structural models of the model
are tested separately (Simsek, 2007). Chi-square, CFl (Comparative Fit Index), GFl (Goodness of Fit Index),
SRMR (Standardized Root Mean Square Residual), RMSEA (Root Mean Square Error of Approximation)
and NNFI (Non-Normed Fit Index) were taken into consideration while testing the model. The goodness
of fit indices and acceptability limits used in this study are given in Table 1. (Cokluk, Sekercioglu, &
Blyukozturk, 2012).

In order to test the normality assumption of the scales used in the research, kurtosis and skewness
values of each scale were examined and it was seen that these values were in the range of -1.96 and +1.96.
Can (2019, s.85) state that kurtosis and skewness values in the range of -1.96 and +1.96 meet the
normality assumption. According to these values, it can be said that the distribution of the scales used in
the research is normal. Within the scope of the research, 5000 bootstrap was performed to determine
the bootstrap coefficient and confidence intervals.

Findings

In this part which contains the results obtained by statistical analysis, the values of Pearson Product-
Moment Correlation Coefficients produced by SPSS-2 Pack were tabulated first in order to see the
correlations betyween the variables. The values belonging to the correlations between Democratic
Parental Attitude, Self-compassion and Interpersonal Competence were presented in the table below. In
addition, kurtosis and skewness values of the scales were calculated.

Table 2
The Correlation Matrix of the Relationships between the Variables
Democratic Self- Interpersonal
Skewness Kurtosis X Sd Parental . P
. compassion Competence
Attitude
Democratic
Parental -.433 -.475 3.60 .82 1 .085* .326**
Attitude
Self- o
compassion -.076 -434 2.89 .34 1 187
Interpersonal 1

Competence -1.007 1.285 82.93 15.08
*p<.05 **p<.01
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When Table 2 is considered, it is seen that there is a positive and highly significant relationship
between the scores on the Democratic Parental attitude, a sub-scale of the Parental Attitude scale, and
the Self-Compassion scale (r=.085, p<.01) and the Interpersonal Competence scale (r=.326, p<.01).

Figure 2
DPA: CFA of Democratic Parental Attitude Scale

DPA

CMIN=376,955; DF=86; CMIN/DF=4,383; RMSEA=,079; CFI=,942; GFI=,916

Table 3
Conformance Value for Confirmatory Factor Analysis of Democratic Parenting Attitude Scale
Model Perfect Fit Index Good Fit Index Criteria
Criteria
x2//sd 43 <3 3<x?//sd <5
RMSEA .07 <.05 .05<RMSEA<.08
GFI 91 >.95 .90<GFI<.95
CFI .94 >.95 .90<CFI<.95
NFI .92 2.95 .90<NFI<.95

As it is seen in the table, the compatibility value for the Confirmatory Factor Analysis of the Democratic
Parental Attitude Scale is in the acceptable range.
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Figure 3
CFA of Interpersonal Competence Scale, IR: Initiating Relationship;, CM: Conflict Management; ES:
Emotional Support; SD: Self-disclosure; LI: Leaving Impact
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CMIN=785,071; DF=265; CMIN/DF=2,963; RMSEA=,060; CFI=,920; GFI=,890

Table 4
Conformance Value for Confirmatory Factor Analysis of Interpersonal Competence Scale
Model Perfect Fit Index Good Fit Index Criteria
Criteria
x2//sd 2.9 <3 3<x?//sd <5
RMSEA .06 <.05 .05<RMSEA<.08
GFI .89 >.95 .90<GFI<.95
CFI .92 >.95 .90<CFI<.95
NFI .90 295 .90<NFI<.95

As seen in Table 4, the compatibility value for the Confirmatory Factor Analysis of the Interpersonal
Competence Scale is within the acceptable range.
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Figure 4
CFA of Self-Compassion Scale, SC: self-compassion; Si: self-judgement; AS: awareness of sharing; I:
isolation; C: consciousness; Ol: overidentification
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73 .78 73

45 59

I sc_ 4 |/| sc 7 | | sc_ 15 | I sc 20 |\I sc 26 |

CMIN=819,233; DF=283; CMIN/DF=2,895; RMSEA=,059; CFI=,920; GFI=,893

Table 5
Conformity Values of the Confirmatory Factor Analysis Model of the Self-Compassion Scale
Model Perfect Fit Index Good Fit Index Criteria
Criteria
x2//sd 2.8 <3 3<x?//sd <5
RMSEA .05 <.05 .05<RMSEA<.08
GFI .89 2,95 .90<GFI<.95
CFI .92 295 .90<CFI<.95
NFI .90 295 .90<NFI<.95

Compatibility value for the Confirmatory Factor Analysis of the Self-Compassion Scale is in the
acceptable range.
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Figure 5
Model 1
.38%*
self-compassion interpersonal
competence
Table 6
Compatibility Value of Model 1
Model Perfect Fit Index Good Fit Index Criteria
Criteria
x2//sd 43 <3 3<x?//sd <5
RMSEA .08 <.05 .05<RMSEA<.08
GFI .94 2.95 .90<GFI<.95
CFI .95 >.95 .90<CFI<.95
NFI .94 >.95 .90<NFI<.95

When fit indices about Model 1 is considered, it is seen that the values are at the acceptable range
[x¥3/sd=4.3; p<.01; GFI=.94; CFI=.95; NFI=.94; RMSEA=.08]. According to this confirmed model, self-
compassion predicts interpersonal competence positively at .40 level.

Figure 6
Model 2
democratic
parental
attitude
— s«
a= .39 b=.11%
g1 = 35%
self-compassion I interpersonal
competence
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Table 7
Self-Compassion-Perceived Democratic Parenting Attitude-Interpersonal Competence Model Fit Value
Results

Perfect Fit Index Good Fit Index Criteria
Model L
Criteria

X2/sd 4.4 <3 3<x?//sd <5
RMSEA .08 <.05 .05<RMSEAZ.08

GFI .94 >.95 .90<GFI<.95

CFI .94 >.95 .90<CFI<.95

NFI .93 >.95 .90<NFI<.95

As it is seen in the table 7, the compatibility values of the model are within the acceptable range
[x?/sd=4.4; p<.01; GFI=.94; CFI=.94; NFI=.93; RMSEA=.07].

When the data about Model 2 is considered, it is seen that good fit indices are at the acceptable
range [x?/sd=4.1; p<.01; GFI=.94; CFI=.94; NFI=.93; RMSEA=.08]. According to the confirmed Model 2,
democratic parental attitude predicts self-compassion scale positively at .10 level (p<.001) and
interpersonal competence scale positively at .37 level.

Figure 7

Regression and Variance Values of the Models

Regression Values Standard Bias
95%
B B S.E. CR. Lower Upper
Limit Limit
DPAS  4— SCS 32 0.39 053 7.240
ICS 4— DPAS 17 0.10 027 3914
ICS 4— SCS (Direct Effect) 49 .36
ICS 4— SCS (Total Effect) 55 40
ICS 4— DPAS 4—[CS (Indirect Effect) 04 .05 468 625
Explained Variance Value R2
DPAS 17
ICS 49

DPAS: Democratic Parental Attitude Scale; SCS: Self Compassion Scale; ICS: Interpersonal Competence Scale

The effect of democratic parental attitude on the relationship between self-compassion and
interpersonal competence was investigated with structural equation model. In Model 1, the relationship
between democratic self-compassion and interpersonal competence was investigated and regression
coefficient between the two variables was found to be B = .40, (p<.001). In Model 2, the effect of
democratic parental attitude as the mediating variable was investigated and it was found that regression
coefficient between self-compassion and interpersonal competence was found to be B = .37 and
statistically significant. It was seen that democratic parental attitude had a mediating effect in the
relationship between self-compassion and interpersonal competence. According to the bootstrap
confidence interval data, it can be said that democratic parental attitude had a partial mediating effect in
the relationship between self-compassion and interpersonal competence (Burmaoglu et al, 2013; Byrne,
2001; Cheung and Lau, 2008; Howell, 2010; MacKinnon, 2008).

Discussion & Conclusion

In this research, the mediating role of perceived parental attitudes in the relationship between
university students' self-compassion and interpersonal competences was investigated through a sample
of young adults aged 18-33. In terms of this purpose, the relationships between the variables were
discussed first and it was shown that self-compassion, which was determined as the first predictor
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variable, had a positive and significant effect on the predicted variable (interpersonal competence).
Therefore, interpersonal competence is positively affected as people become more conscious. It is
thought that this finding is consistent with the definitions in the literature and similar studies in the field
of mental health and is an expected finding (Bacanl, 1999; Bilgin, 1999; Dogan & Sapmaz, 2012; Keyes,
Shmotkin, & Ryff, 2002; Voltan Acar, Aricioglu, Gultekin, & Gengtanirim, 2008). It is generally expected
that an individual with a high level of self-compassion will have a high level of interpersonal competence.
As it was mentioned before, there are many studies showing that there is a close correlation between
self-compassion, which is defined as the degree of understanding and compassion towards oneself against
negative experiences, and the processes of generalisation, which are the expression of interpersonal
competence (Carlsson et al., 2014; Cooper, 1988; Kobak, 1988; Mikulincer, 1995; Sroufe, 2005; Wei,
2011).

The results of the research showed that university students’ self-compassion levels were the predictor
of their interpersonal competence levels. It was observed that as the university students’ self-compassion
levels increase, their interpersonal competence levels increase as well. The studies conducted on self-
compassion also revealed that self-compassion had positive effects on interpersonal competence
(Stolorow, Brandchaft and Atwood, 1987; Tirk, Duy, Hamamci and Altinok, 2017). This information and
findings confirm the first hypothesis of the study, which was hypothesized as "The scores of self-
compassion scale predict the scores of interpersonal competence scale".

The second hypothesis of the study, "The scores of the democratic parental attitude scale, which is a
subscale of the parental attitude scale, predict the scores of the interpersonal competence scale." It is
seen that the hypothesis is also confirmed with the findings obtained. In parallel with this result, there
are studies in the literature that draw attention to the relationship between interpersonal competence
and democratic parental attitude, one of the subscales of perceived parental attitude (Basal at al., 2014;
Baumrind, 1968; Curran & Andersen, 2017; Eken, 2010; Filiz, 2011; Kaya, 1997; Ozkan, 2014; Siimer &
Gungor, 1999; Yavuzer, 2023). The individuals who were raised under democratic parental attitudes are
more likely to tend to show interpersonal competence. When the literature is reviewed, it is seen that
this result shows consistency with some studies (Akgiin, 2019; Bilir and Dabanli, 1991; Neff and McGehee,
2010; Sroufe, 2005; Williams, Ciarrochi and Heaven, 2012). In a study published in Turkey on the effects
of parental attitudes and behaviours on children and adolescents (Simer, Aktirk, & Helvaci, 2010), it was
expressed that less anxiety, depression, substance use and aggression is observed under democratic
parental attitudes and the children who are exposed to democratic parental attitudes display more
attachment to others, more positive social behaviours and increased academic achievement. On the other
hand, these children find opportunity to reveal their potentials since they grow up in a tolerant and
supportive environment. Besides, they catch the chance to recognize their own egoity and experience
self-actualisation. This way, an individual who loves and appreciates himself/herself grows up (Ozgiiven,
2001). When the literature is reviewed, it is seen that there are studies revealing that the positivity in
perceived parental attitude significantly predicts the general psychological adaptation of an individual
(Baumrind, 1991; Erkman & Rohner, 2006; Stimer, Aktiirk, & Helvaci, 2010; Varan, Rohner, & Erytiksel,
2008; Wu, Chen, & Jen, 2021).

Finally, the main research question, the third hypothesis, of the study “Democratic parental attitude
has an intermediary role between self-compassion and interpersonal competence” was tested. The
results of the analyses showed that the statistical model supported the hypothesis, in other words,
democratic parental attitude, one of the subscales of parental attitude, had an intermediary role between
self-compassion and interpersonal competence. In the model, it is seen that the significant effect of self-
compassion on interpersonal competence decreases when the intermediary role of democratic parental
attitudes is on the table. This result shows the "partial" mediating role of democratic parental attitudes
and it is understood that democratic parental attitudes predict interpersonal competence more. Since
there was no statistically significant correlation between the other sub-dimensions of parental attitude,
authoritarian parental attitude and protective parental attitude, and self-consciousness, these sub-
dimensions were not included in the model. In the mediating variable analyses, it is seen that there is a
partial mediation effect of the democratic parental attitude variable, which is a sub-dimension of parental
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attitude, in the relationship between self-compassion and interpersonal competence. When the related
publications were analysed, no study directly investigating the relationship between these variables was
found. When the current findings are considered, it is seen that as the self-compassion score increases in
university students, the interpersonal competence level score also increases. Accordingly, it can be said
that individuals with high levels of self-compassion, that is, individuals with high levels of positive
perception towards themselves, also have high levels of interpersonal competence. According to the
correlation analysis findings, as the students’ perceived democratic parental attitude increases, their self-
compassion also increases. Parental attitudes can be broadly defined as the attitudes of parents towards
raising their children and all the methods and behaviours they apply. Parenting methods are of great
importance in the psychosocial development of children and affect the development of various
personalities (Kuzgun & Eldeleklioglu, 1999; Stimer, Glindogdu Aktlirk, & Helvaci, 2010). The main sources
from which individuals learn cultural values and social rules are their parents and the home environment
in which they grow up. Parental attitudes are considered to be the most important environmental factors
affecting the way the child perceives and interprets himself/herself and his/her environment in the
formation of personality (Yilmaz & Kesici, 2014). Children who are raised with this attitude grow up as
individuals who respect themselves and their environment, know their limits, are open-minded and
outgoing, and can express their thoughts freely (Kaya, 1997; Basal, 2014; Baumrind, 1968; Yavuzer, 2023).
Based on this framework, it is a predictable result that democratic parental attitude mediates the
relationship between self-compassion and interpersonal competence. When the publications were
analysed, no domestic or foreign studies which the mediating effect of parental attitude on the prediction
of self-compassion on interpersonal competence was investigated were found. That individuals with high
self-compassion scores are open to painful emotions, they approach themselves with compassion and
love, they understand their own shortcomings and defects, they do not criticise them and accept that
negative experiences are a part of life (Conway, 2007; Deniz, Kesici, & Simer, 2008; Neff, 2003a; Neff &
Germer, 2013; Wispe, 1991) positively affect their interpersonal competence levels, while accepting
attitudes and behaviours, attitudes of democratic parental attitudes, may increase this effect.
Karabeyeser (2013) conducted a study and found that university students with democratic parental
attitudes could establish more positive relationships with others and had higher levels of environmental
dominance, self-acceptance, individual development and life purpose. Research on positive relationship
styles suggests that increased emotional accessibility with parents (Gokge, 2013), stronger relationships
with parents based on trusting (Gogener, 2010) and positive relationships with parents (Tiimkaya et al.,
2010) positively affect interpersonal competence. An increase is observed in the interpersonal
competence levels of individuals with high self-compassion. Attitudes and behaviours perceived from
parents such as accepting, caring and loving can be seen as a supportive factor for the interpersonal
competence of individuals with high self-compassion. The total variance explained by the regression
model of the current study is 39%. This indicates that there are multiple factors in the prediction of
interpersonal competence by self-compassion mediated by democratic parental attitude and sheds light
on future studies on this subject.

The partial mediating role of democratic parental attitude between self-compassion and
interpersonal competence contributes to many studies in the literature (Bacanli, 1999; Bilgin, 1999;
Cooper, 1988; Dogan & Sapmaz, 2012; Keyes, Shmotkin, & Ryff, 2002; Kobak, 1988; Mikulincer, 1995;
Sroufe, 2005; Voltan-Acar et al., 2008; Wei, 2011) that point to the positive correlation between self-
compassion and interpersonal competence in terms of revealing the dynamics affecting the relationship.
In conclusion, the data obtained from the model show that democratic parental attitude has a partial
mediating role in the relationship between students' self-compassion and interpersonal competence. In
other words, it can be stated that democratic parental attitudes also have an effect on the relationship
between self-compassion and interpersonal competence, but the relationship between them does not
entirely result from democratic parental attitudes. As far as it is understood, an alternative possibility to
contribute to the students’ interpersonal competence level in cases where it becomes difficult or
impossible to directly intervene is to intervene in the democratic attitudes of the parents.

828



Celik & Keskin — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(2), 2024, 815-849

Recommendations

It is believed that determining students' self-awareness levels and investigating them in terms of
various variables will support psychological counselling and psychological counselling services in
universities. Self-compassion might be a feature that the individuals can not use on themselves due to
factors of the environment in which they raise; however, it is believed that individuals can learn to be self-
compassionate and strengthen it through learning by experiencing. It helps individuals to be more
conscious of the changes, new responsibilities and challenges that university life brings. In addition,
awareness based on self-compassion improves students’ problem-solving skills by enabling them to
experience their emotions in a more controlled way. Finally, it is understood that it is important for
professionals working in the field of mental health to consider self-compassion and parental attitudes
together while addressing the interpersonal competence level of the individual. It is understood that being
self-compassionate constitutes one of the elements of individuals' socialisation processes that cannot be
ignored. Furthermore, family counselling and guidance and psychological counselling professionals, based
on the importance of the level of interpersonal competence, can focus on increasing the self-compassion
of the clients in their interviews with individuals or families. Moreover, they can organise psycho-training
activities to increase interpersonal competence. Besides, other studies addressing this subject by using
other variables can be conducted to make contributions to the related fields. In particular, it is thought
that it would be beneficial to conduct scientific research using different research methods and designs.
Researchers can examine the mediating effects of other variables in the relationship between self-
compassion and interpersonal competence, and it can be suggested to conduct group counselling or group
counselling activities with parents to improve democratic parental attitudes. When implementation is
considered, it can be recommended for school psychological counsellors to include group guidance
activities that will contribute to individuals' self-compassion and interpersonal competence levels while
developing programmes about the problems faced by children in their developmental period. In terms of
practice, it may be recommended to include group counselling activities that contribute to the individual's
self-awareness and interpersonal skills in the programmes developed by school counsellors for the
problems faced by children in the developmental period.
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Tiirkge Siirimui

Giris

Arastirmamizda inceledigimiz temel kavramlardan olan Merhamet (duyarlilik) kelimesi, aci ¢ekmek
anlamina gelen Latince compati kelimesinden gelmektedir (Germer, 2009; Strauss ve dig., 2016). Bati'da
duyarlk genellikle baskalarina duyarlik gostermek olarak kavramsallastirilir, ancak 6z duyarlik kavraminin
6zinde yer alan Budizm felsefesi, baskalarina karsi duyarli olabilmek igin kisinin dnce kendine duyarh
olmasi gerektigine inanir (Neff, 2003a; Wispe, 1991). Duyarllk, baska bir kisinin acisini dolayli olarak
yasama durumu olarak da tanimlanir (Goetz, Keltner ve Simon-Thomas, 2010; Gilbert, 2005, s. 35). Baska
bir deyisle hata yapan bireyleri pesin hiikimli olmadan anlamayi, davranislarini ve tutumlarini insani
cercevede degerlendirmeyi icerir. Benzer sekilde 6z-duyarlik, bireye aci veren duygulara acgik olmayi,
kendine sefkatli ve sevgi dolu yaklasmayi, eksikliklerini ve kusurlarini anlamayi, elestirmemeyi ve olumsuz
yasantilarin hayatin bir parcasi oldugunu kabul etmeyi icerir (Conway, 2007; Deniz, Kesici ve Simer, 2008;
Neff, 2003a; Neff ve Germer, 2013; Wispe, 1991).

Oz duyarligi gelisen bireyler ortaya ¢ikan olumsuz duygu ve diisiincelerinin deneyimle ilgili oldugunu
farkederler (Neff ve Vonk, 2009). Bu sayede bireyler kendileri hakkinda gelistirdikleri olumsuz dislince ve
duygulardan uzaklasabilmekte ve dikkatlerini yasadiklari anhk deneyimlere gevirerek, olaylari 6n yargisiz
kabul etme egilimine girebilmektedir (Bishop ve dig., 2004). Bunun yaninda bireylerin &zellikle zor
durumlarla karsi karsiya kaldiklarinda kendilerine olan ilgi ve sevgilerini kaybetmeyerek duygusal olarak
yetkin olmalarini saglar (Neff ve McGehee, 2010). Ote yandan bazi olumsuz deneyimler sonucunda
insanlar aci, Gzintu, 6fke, degersizlik gibi duygular yasayabilirler. Bu tir olumsuz duygularla bas etmek
herkes icin kolay olmayabilir. Oz duyarlikli bir insan, bu tiir olumsuz duygularin sonucunda duygularini
kabullenir, ancak bunun sonucunda daha akilci basa ¢ikma stratejileri gelistirmesini saglar (Ergiin-Basak,
2012; Neff, 2003a) Ayrica 6z-duyarlik, bireylerin zayifliklarini ve kusurlarini affetmelerini ve kendilerini
herkes gibi sinirli ve kusurlu varlklar olarak goérmelerini saglar (Neff, 2003b; Soyer, 2010). Yani sira,
bireylerin deneyimlerini Gnemsemelerini ve hatalarini diizeltmelerini saglar (Brown, 1998; Hayes, 2002;
Kirkpatrick, 2005; Murdock, 2012; Neff, Hsieh ve Dejitterat, 2005).

Literatlr incelendiginde 06z-duyarlik kavraminin birbiriyle iliskili alti alt boyuttan olustugu
goriilmektedir. Bunlar: 6z yargilamaya karsi 6z sevecenlik, izolasyona karsi paylasimlarin bilincinde olma
ve asir 8zdeslesmeye karsi bilinclilik. Oz-sevecenlik, sert 8z elestiri veya yargilamadan ziyade aci verici
duygu ve diisiinceler karsisinda kendinizi anlamak ve kendinize karsi nazik olmaktir (Akin, Akin ve Abaci,
2007; Leary, Adams, Allen ve Hancock, 2007; Neff, 2003a; Neff, 2003b). Oz yargilama ise bireylerin gercek
zorluklarla karsilastiklarinda kendilerine sert ve saygisizca davranmalarini ifade etmektedir (Akin ve dig.,
2007). izolasyon, hayatta bir seyler ters gittiginde kisinin yasadigi hayal kirikligindan kaynaklanan giiclii bir
yalnizlik duygusu olarak ifade edilmektedir (Super, 2015). Paylasmanin bilincinde olmak, bireylerin
kendilerini izole etmek veya baskalarindan soyutlamak yerine, aci ¢ekmenin insanlik deneyiminin
kaginilmaz bir parcasi oldugunu bilmeleri halidir. Ozdeslesme, olumsuz duygular tarafindan siipiiriilmeye
ve olumsuz deneyimleri dogrudan yargilayarak islevsiz kararlar almaya yol agar (Fredrickson, 2001; Scheff,
1981). Bilinglilik, farkindaligin tarafsiz halidir. Deneyimi kaydetmeden, distince ve duygulara kapiimadan
seyirci olarak gézlemleme siirecini anlatir (Elkind, 1967; Kirkpatrick, 2005; Neff, 2008; Neff, 2012).

Arastirmamizda inceledigimiz temel kavramlardan biri de kisilerarasi yeterliktir. Sosyal yetkinlik
(Kanning, 2006), son yillarda cesitli ruh saghgi alanlarinda tartisilan ana konulardan biri olmus, cok ilging
fakat tarifi zor bir kavram olarak tanimlanmaktadir (Gurtman, 1999). Kisilerarasi yeterlilik kavrami
literatlirde; sosyal 6z yeterlik, sosyal yetkinlik, sosyal yeterlik, sosyal ve duygusal zeka gibi kavramlarla es
anlamli kullanilabildigi gérilmektedir (Bacanli, 2002). Bu kavramin 1920’li yillarda Thorndike’in sosyal zeka
calismalarina dayandigi anlasilmaktadir. Thorndike sosyal zekayi, bireyin toplumla iliskilerini anlama ve
sekillendirme yetenegi olarak tanimlarken (Segrin; 2000; Spitzberg & Cupach, 1989); Gardner (2011),
sosyal zekadan bahsederken kisilerarasi zeka terimini kullanarak baskalarinin duygularini,
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motivasyonlarini ve egilimlerini anlama ve algilama yetenegi olarak tanimlar. Bu nedenle ilgili literatiirde
sosyal yetkinlik kavramina iliskin farkli tanimlara rastlamaktayiz. Ornegin Ogbu (1981), sosyal yetkinligi
kilturel olarak tanimlanmis gérevleri yerine getirme yetenegi olarak tanimlar. Gresham ve Reschly (1987),
sosyal zekanin sosyal yetkinlik (social competence) ile ayni anlamda kullanildigini ifade etmektedir. Ayni
sekilde Nezlek (2001), sosyal Ozyeterlik, sosyal yetkinlik ve sosyal beceri terimlerinin ayni anlamda
kullanildigini ifade edilmektedir. Waters ve Sroufe (1983) bu kavrami, bireyin tiim cevresel ve kisisel
kaynaklari kullanarak olumlu gelisimsel sonuglara ulagsmak igin duygularini, diisiincelerini ve eylemlerini is
birligi icinde kullanma becerisi olarak tanimlamaktadir. Ayrica, Yeates ve Selman (1989; s. 66) sosyal
yeterliligi: “Pozitif psikososyal uyum ve belirli alanlarda bu davranistaki degisikliklerin performansa
donusmesi olarak tanimlamaktadir.” Rose-Krasnor (1997; s. 111) da kisilerarasi yetkinlikle ilgili, “sosyal
etkilesim icindeki etkililik” biciminde bir tanimlama yapmaktadir.

Bu arastirma, Buhrmester, Furman, Wittenberg ve Reis (1988) ile Cohen, Sherrod ve Clark, (1986)
tarafindan oOnerilen kisilerarasi yetkinlik kavramina dayanmaktadir. Kisilerarasi yeterlilik kavraminin bes
boyutu oldugu gorilmektedir. Bu boyutlar sirasiyla: a) iliski baslatma; toplum icerisinde sosyal etkilesim
baslatmak, b) etki birakma; istenmeyen bir durum meydana geldiginde bu durumdan hosglaniimadigini
ifade etmek, c) kendini agma; i¢ diinyasini otekilerle paylasmak d) duygusal destek saglama; zorlu
yasantilarla ylz yize kalmis bireylere empati yaparak onlari anlamaya ¢alismak, e) catisma ¢ézme; zor
durumlarla basa ¢ikabilmek olarak tanimlanmaktadir.

Son olarak arastirmamizda araci degisken 6zelligini 6l¢tligimiiz temel kavram olan ana baba tutumlari,
ana babalarin ¢ocuklarini yetistirmeye yonelik tutumlari ve uyguladiklari tiim yéntem ve davranislar olarak
genis bir sekilde tanimlanabilir. Ebeveynlik yontemleri ¢ocuklarin psikososyal gelisiminde biiyik 6nem
tasir ve farkli kisiliklerin gelisimini etkiler. (Kuzgun ve Eldeleklioglu, 1999; Stimer, Giindogdu Aktlirk ve
Helvaci, 2010). Bireylerin kiltlrel degerleri ve sosyal kurallari 6grendigi temel kaynaklar anne babalari ve
icinde buyudugi ev ortamidir. Ebeveyn tutumlari, kisilik olusumunda ¢ocugun kendisini ve gevresini
algilama ve yorumlama bigimini etkileyen en 6nemli cevresel faktorler olarak kabul edilir. (Yilmaz ve Kesici,
2014) Aile icinde ebeveynler ve cocuklar arasindaki etkilesimler, ebeveynlerden ¢ocuklara tutum, deger
ve inanglarin aktarilmasini ve ¢ocuklarin ilgi, bakim ve ihtiyaglarinin karsilanmasini igerir. Anne babanin bu
gecis slirecindeki davranislari cocugun gelecekteki davranislarini etkilediginden, anne baba arasindaki iliski
kisilik olusumunda dnemli bir belirleyicidir (Yesilyaprak, 1993). Bazi yazarlar ise ebeveyn tutumlarinin
dongusel bir seyir izledigini ifade ederek, tek tarafl bir ebeveynlik goriisiinden ziyade etkilesimli bir bakis
acisini ifade etmektedir. (Bornstein ve Bornstein, 2007; Gander ve Gardiner, 2007; Hoffman, 1975).

Alan yazini incelendiginde farkh siniflandirmalar olmakla birlikte anne baba tutumlari ile ilgili g alt
boyut oldugu goze ¢carpmaktadir. Alt boyutlarin birincisi olan demokratik tutum, ¢ocuklarin gelisimi icin
en uygun tutum olarak tanimlanir (Kaya, Bozaslan ve Geng, 2012; Sezer, 2010; Yavuzer, 2023). Disiplinleri
cezalandirici degil destekleyicidir ve cocuklarinin sosyal agidan sorumlu olmasini isterler (Baumrind, 1991;
Baumrind, 1966; Ozgiiven, 2001). Demokratik tutuma sahip ebeveynler cocuklarina karsi giiven verici,
destekleyicidir (Ozgliven, 2001; Yavuzer, 2023). Sorumluluk duygusu gelistirmeye elverisli bir ortam
yaratmaya calisirlar (Sezer, 2010; Tuzcuoglu, 2004). Bu tutumla yetistirilen gocuklar, kendilerine ve
cevrelerine saygili, sinirlarini bilen, agik fikirli ve disa déniik, diistincelerini 6zgirce ifade edebilen bireyler
olarak yetisirler (Basal ve dig., 2014; Baumrind, 1968; Ozgiiven, 2001; Yavuzer, 2023). ikinci olarak otoriter
tutum, cocuklarini kati kurallarla kontrol eden ve onlardan bu kurallara uymalarini bekleyen ebeveynlerin
tutumlandir (Steinberg, 2007; Yavuzer, 2023). Bu ebeveynler cocuklarina karsi genellikle sert ve soguk
davranirlar ve ¢ocuklarina istedikleri gibi davrandiklari zaman onlara sefkat gdsterirler. iletisim bicimleri
yetersiz ve serttir (Giinalp, 2007; Ozgiiven, 2001; Sezer, 2010; Yavuzer, 2023), sonug almak icin siklikla
cezaya basvururlar (Baumrind, 1968; Kaya vd., 2012). Bu cezalar dévmek, sdvmek, bagirmak, tehdit etmek,
suglamak ve bazen asiriya kagmak seklinde olabilir (Glinalp, 2007; Kaya, 1997). Bu tir tutumlara maruz
kalan ¢ocuklar kendilerini asagilik hissederler ve utangaclik, ice kapanma gibi kisilik yapilarina sahiptirler
(Kaya ve dig., 2012). Uciincii olarak cocuga yakin ilgi ile karakterize edilen koruyucu (istekgi) tutumda,
cocuk ebeveynin hayatinin odak noktasidir, cocuk her zaman korunmaya muhtag ve ebeveyn ¢ocuk icin
her seyi yapmaya hazir bir varliktir (Kaya, 1997; Levy, 1941; Ozgiiven, 2001). Asiri korumaci ebeveynlerle
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bliyimek, sagliksiz baglanmaya yol agar, cocuklarin sosyal gelisimini engeller ve sosyal iliskileri olumsuz
etkiler (Cift¢i ve Gilagti, 2019; Guinalp, 2007; Kaya, 1997; Tuzcuoglu, 2004; Yavuzer, 2023).

Diunya literatiiriine bakildiginda, 6z-duyarlik kavraminin gesitli demografik degiskenler ve birgok
psikolojik degiskenle iliskili oldugu gorilmektedir. Turkiye’de 6z-duyarlik temasi lizerine yayinlanan
arastirmalar son yillarda arastirmacilarin ilgi alani haline geldi. Ancak 6z-duyarlik ile kisilerarasi yetkinlik
arasindaki iliskide algilanan anne baba tutumlarinin aracilik roliinii dogrudan inceleyen higbir ¢alisma
yoktur. Bu ¢alismada tartisilan degiskenler olan kisilerarasi yetkinlik, algilanan anne baba tutumu ve 6z-
duyarlik, Giniversite 6grencilerinin giinliik yasam kalitesiyle yakindan ilgili temel bilesenlerdir. Ogrencilerin
0z-duyarlik duzeylerinin belirlenerek cesitli degiskenler agisindan incelenmesinin Universitelerde
psikolojik danisma ve psikolojik danisma hizmetlerini destekleyecegi diisiintilmektedir. Bunu yapmak igin,
bu calisma Universite 6grencilerinin kisilerarasi yetkinlik, algilanan anne baba tutumu ve 6z-duyarhk
diizeylerini arastirmis, bu degiskenler arasindaki iliskiyi belirlemeye calisilmistir. Oz-duyarhlik, bireylerin
icinde yetistikleri cevresel faktorler nedeniyle kendilerine karsi kullanmadiklari bir 6zellik olabilir ancak
bireylerin ~ 6z-duyarh  olmayi  6grenebileceklerine ve deneyimleyerek 6grenme  yoluyla
giiclendirebileceklerine inaniimaktadir. Universite yasaminin getirdigi degisimler, yeni sorumluluklar ve
zorluklar karsisinda bireylerin daha bilingli olmalarina yardimci olur.

Bu arastirmanin ana amaci olan; demokratik anne baba tutumunun 6z duyarlik ile kisilerarasi yetkinlik
arasindaki iliskide aracilik roliinlin ne oldugu arastiriimaktadir. Arastirma kapsaminda kurulmus olan
modele gore asagidaki hipotezler olusturulmustur:

e Hipotez 1: Oz duyarlik 6lgegi puanlari, kisilerarasi yetkinlik puanlarini yordamaktadir.

e Hipotez 2: Ebeveyn tutumu 6lgeginin alt dl¢egi olan demokratik ebeveyn tutumu olgegi puanlari
kisilerarasi yetkinlik 6lgegi puanlarini yordamaktadir.

e Hipotez 3: Demokratik anne baba tutumu 6z duyarlik ile kisilerarasi yetkinlik arasindaki iliskide
aracilik rolline sahiptir.

Yontem
Arastirma Modeli

Arastirma betimsel nitelikte olup iliskisel tarama modelindedir. iliskisel tarama modeli kullanilarak,
Universite 6grencilerinin algiladiklari demokratik anne baba tutumlari ve sosyal yetkinlikleri arasinda 6z
duyarhgin (6z sefkat) araci rolli incelenmistir. Arastirmada incelenen modeller asagida verilmistir.

Sekil 1
Arastirmanin Modelleri

Model 1 Model 2

Oz Duyarlik » Sosyal Yetkinlik / Demokratik ABT

Oz Duyarhk o Sosyal Yetkinlik

Bu calismada nicel iliskisel arastirma modeli kullaniimis ve kavramsal model yapisal esitlik modeli ile
test edilmistir. Bunun nedeni, lic degisken arasindaki dogrudan ve dolayl iliskileri anlamayi amaclamasidir:
algilanan demokratik ebeveyn tutumlar, 6z-sefkat ve kisilerarasi (sosyal) iliskiler. Yapisal esitlik
modellemesi, bilimsel arastirmalarda teorik yapilarin formilasyonu ile ilgili problemleri ¢6zmek igin
kullanilan bir tekniktir ve sosyal bilimlerde degiskenler arasindaki iliskileri degerlendirmek ve teorik
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modelleri test etmek icin kullanilir. Gézlenen degiskenler kullanilarak gizli yapilari dlgmenizi saglayan
sistematik bir aragtir (Cokluk, Sekercioglu ve Buyukéztirk, 2012).

Calisma Grubu

Bu arastirmanin galisma grubu 2023 vyili icerisinde halen 6grenci olan bireylerden olusmaktadir.
Arastirmanin 6rneklemi ise yapilan arastirmaya katki saglamak icin gondlli katihm saglayan 2023 yili
Haziran, Temmuz ve Agustos aylarinda kolayda érneklem yolu ile online 6lcek génderilerek tesadiifi olarak
secilmis tiniversite 6grencilerinden olugmaktadir. Arastirmaya 344’i kadin ve 178'i erkek olmak Gzere 522
kisi katilmustir.

Kullanilan Veri Toplama Araglari

Arastirma veri toplama sirecinde; 68rencinin algiladigl ebeveyn tutumunu belirlemek icin Ebeveyn
Tutum Olgegi, 6grencinin sosyal yeterlilik diizeyini belirlemek icin Kisilerarasi Yeterlik Olcegi ve
dgrencilerin 6z sefkat diizeylerini belirlemek icin Oz-Duyarlk Olgegi kullaniimistir. Son olarak égrencilerin
demografik 6zelliklerini belirlemek amaciyla kisisel bilgi formu kullanilmistir.

1. Kisisel Bilgi Formu

Arastirmaci tarafindan hazirlanmis olan form bireylerin cinsiyet, yas, sosyoekonomik durumu, egitim
durumu ve galisma durumuna ait bilgileri elde etmeye yoneliktir.

2. Oz-Duyarlik Olgegi (6z sefkat)

Neff (2003b) tarafindan gelistirilen Oz-Duyarlik Olgegi (Self Compassion Scale) Tiirkgeye Akin vd. (2007)
tarafindan uyarlanmis olup 6z bildirime dayali bir dlgektir. Toplam 26 maddeden ve 6 tane alt boyuttan
olusan olcekteki maddelerin degerlendirilmesi 1 (hi¢cbir zaman) ile 5 (her zaman) arasinda olan
derecelendirmeye 51 dayali bir 6lgme aracidir. Olcegin alt boyutlari 6z-sevecenlik (2, 6, 13, 17, 21. madde),
oz-yargilama (4, 7, 15, 20, 26. madde), paylasimlarin bilincinde olma (1, 8, 12, 22. madde), izolasyon (5,
11, 19, 25. madde), bilinglilik (9, 14, 18, 23. madde) ve asiri 6zdeslesme (3, 10, 16, 24. madde) seklindedir.
Olgekteki 6z-yargilama, izolasyon ve asiri zdeslesme alt boyutlarini olusturan ters maddelerin kodlanmasi
ile toplam bir 6z-sefkat puani da elde edilmektedir. Oz-Duyarlik Olgegi’nden alinabilecek en diisiik puan
26, en yliksek puan 130’dur.

3. Anne Baba Tutum Ol¢egi

Bu arastirmada Kuzgun ve Eldeleklioglu (1999) tarafindan revize edilen ebeveynlerin ve cocuklarin
algiladiklari anne baba tutumlarini 6lgmek amaciyla anne baba tutum envanteri kullaniimistir. Bu
envanterin 6l¢tlugu Ug alt boyut bulunmaktadir. Bunlar; demokratik ABT, koruyucu/istek¢i ABT ve otoriter
ABT’dir. Toplam 40 maddeden olusan anne baba tutumu envanterinde maddeler 5’li Likert tipi 6lcekle
derecelendirilmistir. Derecelendirme; Hi¢ uygun degil (1), Cok az uygun (2), Kismen uygun (3), Oldukca
uygun (4), Tamamen uygun (5) seklinde yapilmistir. Puanlama kisilerin maddelere verdikleri cevaplarla
yvapilmaktadir. Demokratik anne baba tutumu alt 6l¢egi icin toplam 15 madde bulunmaktadir. Maddeler
genel olarak ¢ocuga saygi ve sevgi gosteren, cocugun 6zerkligini destekleyen ve cocugun gorislerine deger
veren anne baba davranis ve tutumlarini icermektedir. Otoriter anne baba tutumu alt 6lgegi icin toplam
15 madde bulunmaktadir. Maddeler genel olarak ¢ocukla baski yoluyla iletisim kuran, gocugun fikirlerine
onem vermeyen, kararlari sadece kendi diisiincelerine gbére alan anne baba davranis ve tutumlarini
icermektedir. Koruyucu/istekgi anne baba tutumu alt 6lgegi icin ise toplam 10 madde bulunmaktadir. Bu
10 maddenin 3’{ koruyucu 7’si istekci anne baba tutumunu 6lcen maddelerdir. Maddeler genellikle cocuk
yerine kararlar alan, cocugun o6zerkligini desteklemeyen, cocugun hata yapmasindan korkan anne baba
davranis ve tutumlarini icermektedir.

4. Kisilerarasi (Sosyal) Yetkinlik Olgegi

Buhrmester, Furman, Wittenberg ve Reis (1988) tarafindan gelistirilen Kisilerarasi Yetkinlik Olcegi
(Interpersonal Competence Scale), bireylerin sosyal iliskilerindeki kisilerarasi becerilerini 6lgme amaciyla
kullanilmaktadir. Ozgiin dlgek, 5’li derecelendirme iizerinden yanitlamakta olup bes faktére yiiklenen 40
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maddeden olusmaktadir. Olgegin Tiirkge Kisa Formu’nun uyarlama galismalari Sahin ve Gizir (2013)
tarafindan 604 iniversite 6grencisinden elde edilen verilerle gerceklestirilmistir. KYO’niin yapi gegerligine
iliskin yapilan agiklayici ve dogrulayici faktor analizi sonuglarina gore 6lgek, her biri bes maddeden olusan
bes faktorlii ve 25 maddeli bir yapiya sahiptir. Olgegin faktorleri, orijinalinde oldugu gibi “iliski baslatma”,
“duygusal destek”, “etki birakma”, “kendini agma” ve “catisma yonetimi” seklinde adlandiriimaktadir.
Olgekten alinabilecek en diisiik puan 25 ve en yiiksek puan ise 125’tir. Olgekten alinan yiiksek puanlar
kisilerarasi iliskilerde yetkinlige isaret etmektedir. Olgegin i¢ tutarligina ilikin yapilan analiz sonucunda
elde edilen Cronbach alfa degerleri .74 ile .83 arasinda degismektedir. Olgegin geneline ve kapsadigi tim
boyutlara iliskin Cronbach alfa degeri ise .87 olarak bulunmustur.

Tablo 1
Olgeklerin Dogrulayici Faktér Analizi Sonuglari
Olgek/Model x%//sd GFI CFI NFI RMSEA
Demokratik
ABT 4.2 .88 .88 .86 .08
Oz Duyarhk 3.66 .97 .97 .98 .05
Sosyal
vetkinlik 3.72 .99 .93 .99 .01
Mikemmel
yum <3 >.95 >.95 >.95 <.05
gostergesi
olgiitleri
iyi uyum
gostergesi 3<X2/sd<5 .90<GFI<.95 .90<CFI<.95 .90<NFI<.95 .05<RMSEA<.08
olgiitleri

Not 1. (Baumgartner ve Homburg, 1996; Browne ve Cudeck, 1993; Kline, 2011, Marsh ve Craven, 2006;
Schumacker ve Lomax, 2010; Schermelleh-Engel, Moosbrugger ve Miiller, 2003; Wang ve Wang, 2012).

Dogrulayici faktor analizi sonucunda arastirmada kullanilan &lgeklerin uyum degerlerinin kabul
edilebilir sinirlar icinde oldugu gortlmustir. Bu degerler 1siginda 6lgme araglarinin yapisinin bu arastirma
icin iyi uyum gosterdigi sdylenebilir.

islem

Veri toplamak icin kullanilan 6lgekler oncelikle Google Formlar yoluyla online formata
donistirilmistir. Ardindan arastirmacilarca kisisel bilgi formu ve gonilli onam formu olusturulmustur.
Arastirma verileri 2023 yilinda Cukurova lniversitesinde lisans, yiiksek lisans ve doktora 6grencilerinin
oldugu cevrim ici platformlardan toplanmistir. Oncelikle 8lgme araglarinin Cronbach alfa i¢ tutarlilik kat
sayllari hesaplanmis, verilerin normal dagilip dagilmadigini incelemek igin ¢arpiklik ve basiklik degerleri
analiz edilmistir. Ardindan modele konu olan degiskenler arasindaki korelasyon analizleri incelenmis ve
o6grencilerin 6z sefkatleri ile sosyal yetkinlikleri arasindaki iliskide algiladiklari anne baba tutumlarinin
aracilik roll yapisal esitlik modeli ile test edilmistir. Bu model test edilirken anne baba tutumu alt
olgeklerinden koruyucu anne baba tutumu ve otoriter anne baba tutumuna ait alt 6lgeklerin aracilik roli
gostermedikleri tespit edilmis olup modelden gikartiimistir. Ardindan demoktatik anne baba tutumu alt
olcegi modele dahil edilmis ve aracilik rolii oldugu tespit edilmistir.

Arastirmanin gergeklestirilebilmesi icin Cukurova Universitesi insan Arastirmalari Etik Kurulu'ndan
04.05.2023 tarih ve 14.04.2023-E.681439 sayili yazi ile izin alinmistir. Arastirmanin ¢alisma grubunda yer
alan oOgrenciler gondillulik ilkesine gore calismaya katilmistir. Katilimcilara arastirmanin amaci ve
kapsamina iliskin bilgiler verilmistir. Arastirmada kullanilan 6lceklerde calisma grubunda yer alan
katiimcilarin kimliklerini aciga ¢ikarabilecek hicbir bilgiye yer verilmemistir. Ayrica katilimcilar, 6lceklerde
yer alan demografik bilgilerin gizli kalacagi, higbir sahis ya da kurumla paylasilmayacagl hususunda
bilgilendirilmistir.
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Veri Analizi

Arastirmada toplanan verilerin analiz edilmesinde IBM SPSS 24 ve IBM SPSS Amos 24 paket programlari
kullanilmigtir. Arastirma kapsaminda belirlenen iki modelin test edilmesi igin ise Yapisal Esitlik
Modellemesi (YEM) kullanilmistir. Yapisal esitlik modellemesinde tahminleme yéntemi olarak En Cok
Olabilirlik Metodu (Maximum Likelihood) uygulanmistir. Arastirma kapsaminda istatistiksel islemlerde
anlamhlik diizeyi .05 olarak belirlenmistir. Yapisal modelin test edilmesinde iki asamali yaklasim
benimsenmistir. Bu yaklagsima gére modele ait 6l¢im modeli ve yapisal modeller ayri ayri test edilmektedir
(Simsek, 2007). Arastirmada model testleri gergeklestirilirken uyum iyiligi indekslerinden ki-kare, CFl
(Comparative Fit Index), GFl (Goodness of Fit Index), SRMR (StandardizedRootMeanSquareResidual),
RMSEA (RootMeanSquareError of Approximation) ve NNFI (Non-Normed Fit Index) dikkate alinmistir. Bu
arastirmadakullanilan uyum iyiligi indeksleri ve kabul edilebilirlik sinirlari Tablo 1.de (Cokluk, Sekercioglu
ve Blylikoztirk, 2012) verilmistir.

Arastirmada kullanilan olgeklerin normallik varsayimini test etmek icin her Olgege ait basiklik ve
carpiklik degerleri incelenmis olup bu degerlerin -1,96 ve +1,96 araliginda oldugu gértlmustir. Can (2019,
s.85), -1,96 ve +1,96 arahgindaki basiklik ve carpiklik degerinin normallik varsayimini karsiladigini
belirtmektedir. Bu degerlere gore arastirmada kullanilan 6lgeklerin dagiliminin normal oldugu soylenebilir.
Arastirma kapsaminda bootstrap katsayisi ve giiven araliklarin belirlenmesinde 5000 6zyikleme
(bootstrap) yapiimistir.

Bulgular

istatistiksel analiz sonucunda elde edilen sonuglarin sunuldugu bu bélimde degiskenler arasindaki
iliskileri gormek icin 6ncelikle SPSS-24 paket programiile Gretilmis Pearson Momentler Carpimi korelasyon
katsayilarinin degerleri tablolastirilmistir. Demoktatik ABT, Oz Duyarlik ve Sosyal Yetkinlik arasindaki
iliskilere ait degerler asagidaki tabloda sunulmustur. Ayrica 6lgeklerin basiklik ve garpiklik degerleri
hesaplanmistir.

Tablo 2
Dediskenler Arast iliskileri Gosteren Korelasyon Matrisi

Demoktatik (o]] Sosyal
Carpikhk  Basiklk X Sd ABT Duyarlk Yetkinlik
Demoktatik
ABT -,433 475 3,60 82 1 /085% ,326%*
OzDuyarhk 76 _434 289 34 1 ,187**
Sosyal 1
Yetkinlik 1,007 1,285 82,93 15,08

*p<.05 **p<.01

Tablo 2 incelendiginde; Anne Baba Tutum Olcegi alt 6lgegi olan Demoktatik ABT dlgegine iliskin
puanlarin Oz Duyarlik Olgegi (r=.085, p<.01) ve Sosyal Yetkinlik 8lgegi (r=.326, p<.01) pozitif yénde yiiksek
diizeyde anlamh bir iliskinin oldugu goriilmektedir.
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Sekil 2
Demokratik Anne Baba Tutum Olgedine ait DFA analizi, dabt: Demokratik Anne Baba Tutum Olcegi
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Tablo 3
Demokratik Anne Baba Tutum Olcedine Ait Dogrulayici Faktér Analizi icin Uyumluluk Degeri
Model Miikemmel uyum iyi uyum gostergesi
gostergesi olgutleri olgiitleri
x2//sd 43 <3 3<x?//sd <5
RMSEA .07 <.05 .05<RMSEA<.08
GFI 91 295 .90<GFI<.95
CFI .94 295 .90<CFI<.95
NFI .92 295 .90<NFI<.95

Tablo 3’ te gorildiigli lizere Demokratik Anne Baba Tutum Olgegine ait Dogrulayici Faktér Analizi icin
uyumluluk degeri kabul edilebilir aralktadir.
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Sekil 3
Kisileraras: Yetkinlik Olcedine Ait Dogrulayici Faktér Analizi, iB: iliski Baslatma; CY: Catisma Yénetimi; DD:
Duygusal Destek; KA: Kendini Acma; EB: Etki Birakma
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Tablo 4
Kisilerarasi Yetkinlik Olcedine Ait Dogrulayici Faktér Analizi icin Uyumluluk Degeri
Model Miikemmel uyum iyi uyum gostergesi
gostergesi olgutleri olgiitleri
x2//sd 2.9 <3 3<x?//sd <5
RMSEA .06 <.05 .05<RMSEA<.08
GFI .89 295 .90<GFI<.95
CFI .92 295 .90<CFI<.95
NFI .90 295 .90<NFI<.95

Tablo 4’te goriildiigu tizere Kisilerarasi Yetkinlik Olcegine ait Dogrulayici Faktdr Analizi icin uyumluluk
degeri kabul edilebilir araliktadir.
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Sekil 4
Oz Duyarhk Olgegine Ait Dodrulayici Faktér Analizi, 0S:0z Sevecenlik; OY:0z Yargilama; AO:Asiri
Ozdeslesme; PB:Paylasimlarin Bilincinde Olma; B:Bilinglilik; I:izolasyon
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Tablo 5
Oz Duyarlik Olcedine Ait Dogrulayici Faktér Analizine Ait Modelin Uyumluluk Dederleri
Model Miikemmel uyum iyi uyum gostergesi
gostergesi olgutleri olgutleri
x2//sd 2.8 <3 3<x?//sd <5
RMSEA .05 <.05 .05<RMSEA<.08
GFI .89 2.95 .90<GFI<.95
CFI .92 2.95 .90<CFI<.95
NFI .90 2.95 .90<NFI<.95

Tablo 5’te goriildugii tizere Oz Duyarlik Olgegine ait Dogrulayici Faktdr Analizine ait modelin uyumluluk
degerleri kabul edilebilir araliktadir.
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Sekil 5
Model 1
38%*
Oz sefkat > [Kisileraras
etkinlik
Tablo 6
Model 1’e Ait Uyumluluk Degeri
Model Miikemmel uyum iyi uyum gostergesi
gostergesi olgutleri olgiitleri
x2//sd 43 <3 3<x?//sd <5
RMSEA .08 <.05 .05<RMSEA<.08
GFI .94 >.95 .90<GFI<.95
CFI .95 >.95 .90<CFI<.95
NFI .94 >.95 .90<NFI<.95

Model 1’e iliskin uyum indeksleri verileri incelendiginde degerlerin kabul edilebilir diizeyde oldugu
gorilmektedir [x?/sd=4.3; p<.01; GFI=.94; CFI=.95; NFI=.94; RMSEA=.08]. Dogrulanmis olan bu modele
gore 6z duyarlik, kisilerarasi yetkinligi pozitif yonli olarak .40 diizeyinde yordamaktadir.

Sekil 6
Model 2
Demokratik
anne baba
tutumu
= 0%
a=.39 b= 11*
cl=.35%
Oz sefkat mmmmmmmeee e e e——--> [Kisilerarasi
vetkinlik
Tablo 7
Oz Duyarlik-Algilanan Demokratik ABT-Kisilerarasi Yetkinlik Modelinin Uyum Dedgerleri Sonuglari
Miikemmel iyi uyum
Model uyum gostergesi gostergesi olgitleri
olgiitleri
X2/sd 4.4 <3 3<x?//sd <5
RMSEA .08 <.05 .05<RMSEA<.08
GFI .94 2.95 .90<GFI<.95
CFI .94 >.95 .90<CFI<.95
NFI .93 >.95 .90<NFI<.95

Tablo 7’de goriildiigi tizere modelin uyum degerleri kabuledilebilir sinirlar icerisindedir [x?/sd=4.4;
p<.01; GFI=.94; CFI=.94; NFI=.93; RMSEA=.07].
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Model 2’ye iliskin veriler incelendiginde iyilik uyum indekslerinin kabul edilebilir diizeyde oldugu
gorilmektedir [x2/sd=4.1; p<.01; GFI=.94; CFI=.94; NFI=.93; RMSEA=.08]. Dogrulanmis olan Model 2’ye
goére demokratik anne baba tutumu, 6z duyarlk 6l¢egini pozitif yonli olarak .10 diizeyinde (p<.001),
kisilerarasi yetkinligi ise pozitif yonli olarak .37 diizeyinde yordamaktadir.

Sekil 7
Modellerin Regresyon ve Varyans Dederleri
Regresyon Degerleri Standar Bias
t %95
B B S.E. C.R. Alt Ust
Limit  Limit
DABTO «— 0D0 ,32 0,39 053 7,240
KYO — DABTO 17 0.10 027 3914
KO o ODO(Dogrudan Etki) 49 36
KO .  ODO(Toplam Etki) 55 A0
KO o DABTO «—0DO (Dolayl Etki) ,04 ,05 468 ,625
Aciklanan Varyans Degeri R2
DABTO 17
KYO ,49

DABTO: Demokratik Anne Baba Tutum Olgedi; ODO: Oz Duyarlik Olgegi; KYO: Kisileraras Yetkinlik Olgedi

Oz duyarlik ile kisilerarasi yetkinlik arasindaki iliskide Demokratik anne baba tutumunun etkisi yapisal
esitlik modeliile incelenmistir. Model 1’de demokratik 6z duyarlik ve kisilerarasi yetkinlik iliskisi incelenmis
ve iki degisken arasindaki regresyon katsayisi B = .40, (p<.001) olarak tespit edilmistir. Model 2’de
Demokratik anne baba tutumunun araci degisken olarak etkisi incelenmis, 6z duyarlik ve kisilerarasi
yetkinlik arasindaki regresyon katsayisinin B = .37 oldugu ve istatistiksel olarak anlamh oldugu
gorilmistiur. Elde edilen verilere gore demokratik anne baba tutumunun 6z duyarlk ve kisilerarasi
yetkinlik arasinda  araci bir etkiye sahip oldugu gériilmektedir. Ozyiikleme (bootstrap) giiven aralig
verilerine gore de demokratik anne baba tutumunun 6z duyarlik ve kisilerarasi yetkinlik arasinda kismi
aracilik etkisinden s6z edilebilir (Burmaoglu ve dig., 2013; Byrne, 2001; Cheung ve Lau, 2008; Howell, 2010;
MacKinnon, 2008).

Tartisma ve Sonug

Bu arastirmada, Universite 6grencilerinin 6z duyarliklari ile kisilerarasi yetkinlikleri arasindaki iliskide
algilanan anne baba tutumlarinin araci rollinii 18-33 yas arasi geng yetiskinlerin olusturdugu bir 6rneklem
Uizerinden incelenmistir. Bu amag cercevesinde oncelikle degiskenler arasindaki iliskiler ele alinmis ve
birinci yordayici degisken olarak belirlenen 6z-duyarligin yordaynan degiskenin (kisilerarasi beceriler)
izerinde olumlu ve anlaml bir etkiye sahip oldugu gosterilmistir. Bu nedenle kisilerarasi beceriler, insanlar
daha bilingli hale geldik¢e olumlu yénde etkilenir. Bu bulgunun literatiirdeki tanimlamalar ve ruh saghgi
alanindaki benzer galismalarla tutarh oldugu ve beklenen bir bulgu oldugu disliniilmektedir (Bacanli,
1999; Bilgin, 1999; Dogan ve Sapmaz, 2012; Keyes, Shmotkin ve Ryff, 2002; Voltan Acar, Aricioglu, Giiltekin
ve Gengtanirim, 2008). Genel olarak 6z duyarligi yliksek olan bir bireyin kisilerarasi yetkinlik diizeyinin
ylksek olmasi beklendik bir durumdur. Daha 6nce belirtildigi gibi, kisinin olumsuz yasantilarina karsi
kendisine yonelik anlayis ve sefkat derecesi seklinde tanimlanmis olan 6z duyarlik ile kisilerarasi yetkinligin
disavurumu olan soyalizasyon siirecleri arasinda yakin bir iliski oldugunu gosteren pek ¢ok arastirma
mevcuttur (Carlsson ve dig., 2014; Cooper, 1988; Kobak, 1988; Mikulincer, 1995; Sroufe, 2005; Wei, 2011).

Arastirma sonucunda Universite 0Ogrencilerinin 6z duyarlik dizeylerinin, kisilerarasi yetkinlik
diizeylerinin yordayicisi oldugu gorilmustir. Buna gore Universite 6grencilerinin 6z duyarhk duzeyi
arttikca, kisilerarasi yetkinlik dizeylerinin arttigi gézlemlenmistir. Oz duyarlik ile ilgili yapilmis olan
calismalar da 6z duyarligin kisilerarasi yetkinlik Gzerinde olumlu etkilerini ortaya koymaktadir (Stolorow,
Brandchaft ve Atwood, 1987; Tiirk, Duy, Hamamci ve Altinok, 2017). Bu bilgi ve bulgular “Oz duyarlik dlcegi
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puanlari, sosyal yetkinlik puanlarini yordamaktadir” seklinde olusturulan arastirmanin 1. Hipotezini
dogrular niteliktedir.

Arastirmanin 2. Hipotezi olan “Ebeveyn tutumu 0lgeginin alt dlgeklegi olan demokratik anne baba
tutumu olgegi puanlari kisilerarasi yetkinlik dlcegi puanlarini yordamaktadir.” Hipotezinin de elde edilen
bulgularla dogrulandigi gérilmektedir. Bu sonucu destekleyecek sekilde, alan yazininda kisilerarasi
yetkinlik ile algilanan anne baba tutumu alt 6lceklerinden demokratik anne baba tutumu arasindaki iliskiye
dikkat gceken arastirmalar bulunmaktadir (Basal ve dig., 2014; Baumrind, 1968; Curran ve Andersen, 2017;
Eken, 2010; Filiz, 2011; Kaya, 1997; Ozkan, 2014; Siimer ve Giingdr, 1999; Yavuzer, 2023). Demokratik
ebeveyn tutumu ile yetisen bireylerin kisilerarasi yetkinlik gosterme egilimleri artmaktadir. Literatur
incelendiginde, demokratik anne baba tutumuyla yetisen bireylerin kisilerarasi yetkinlik diizeylerinin
ylksek oldugu sonucunun yapilan bazi arastirmalarla tutarli oldugu gorilmektedir (Akgin, 2019; Bilir ve
Dabanli, 1991; Neff ve McGehee, 2010; Sroufe, 2005; Williams, Ciarrochi ve Heaven, 2012). Ulkemizde
ebeveyn tutum ve davranislarinin ¢ocuk ve ergenler lzerindeki etkisine iliskin yayinlanmis bir ¢alismada
(Simer, Aktirk ve Helvaci, 2010), 6ncelikle ¢cocuklardan ve ergenlerden toplanan verilerle tutarli olarak,
demokratik aile tutumlarinin; kaygi, depresyon, madde kullanimi ve saldirganligin daha az gozlendigi,
baskalarina baglandiklari, daha olumlu sosyal davranislar sergiledikleri ve akademik basarilarinin arttig
ifade edilmektedir. Ote yandan demokratik aile ortaminda biiyiiyen gocuklar, hosgdriilii ve destekleyici
bir ortamda buyuduklerinden potansiyellerini ortaya ¢ikarma firsati bulmaktadirlar. Ayni zamanda, kendi
benligini tanima ve kendini gerceklestirme sansina sahip olabilmektedirler. Béylece kendini seven, degerli
oldugunun farkinda olan bir birey yetismektedir (Ozgiiven, 2001). Alan yazini incelendiginde, algilanan
anne ve baba tutumundaki olumlulugun bireyin genel psikolojik uyumunu anlaml olarak yordadigini
bulgulayan arastirmalar oldugu gériilmektedir (Baumrind, 1991; Erkman ve Rohner, 2006; Stimer, Aktirk
ve Helvaci, 2010; Varan, Rohner ve Eryiiksel, 2008; Wu, Chen ve Jen, 2021).

Son olarak, ¢alismanin temel arastirma sorusu olan 3. Hipotez “Demoktarik anne baba tutumu 6z
duyarlk ile sosyal yetkinlik arasindaki iliskide aracilik roliine sahiptir.” Hipotezinin testi gerceklestirilmistir.
Analiz sonuglari istatistiksel modelin hipotezi destekledigini baska bir deyisle anne baba tutumu alt
olgeklerinden demoktarik anne baba tutumunun 6z duyarlik ile sosyal yetkinlik arasinda aracilik roliine
sahip oldugunu gostermistir. Kurulan modelde 6z duyarhgin kisilerarasi yetkinlik tGzerindeki anlamli
etkisinin demokratik anne baba tutumlari araci oldugunda azaldig1 gorilmektedir. Bu sonug, demokratik
anne baba tutumunun “kismi” araci roliini géstermekte ve demokratik ebeveyn tutumunun kisilerarasi
yetkinligi daha ¢ok yordadigi anlasilmaktadir. Anne-baba tutumunun diger alt boyutlari olan otoriter anne
baba tutumu ve koruyucu anne baba tutumu ile 6z duyarlk arasinda arasinda istatistiksel olarak anlaml
bir iliski bulunmamasi nedeniyle, bu alt boyutlar modele dahil edilmemistir. Yapilan araci degisken
analizlerinde, 6z duyarlik ile kisilerarasi yetkinlik arasindaki iliskide anne-baba tutumu alt boyutlari olan
demokratik anne baba tututmu degiskeninin kismi aracilik etkileri oldugu gorilmektedir. ilgili yayinlar
incelendiginde, dogrudan bu degiskenlerin iliskisini arastiran bir ¢alismaya rastlanmamistir. Mevcut
bulgulara bakildiginda, Universite 6grencilerinde 6z duyarlik puani arttikca, kisilerarasi yetkinlik dizeyi
puaninda da artis oldugu gorilmektedir. Buna gore 6z duyarligi yiiksek olan, yani kendine yonelik yliksek
diizeyde olumlu algiya sahip bireylerin kisilerarasi yetkinlik diizeylerinin de yliksek oldugu soylenebilir.
Korelasyon analizi bulgularina gore, 6grencilerde algilanan demokratik anne baba tutumu arttik¢a 6z
duyarlik da artmaktadir. Ana baba tutumlari, ana babalarin ¢ocuklarini yetistirmeye yonelik tutumlari ve
uyguladiklari tiim yontem ve davranislar olarak genis bir sekilde tanimlanabilir. Ebeveynlik yontemleri
cocuklarin psikososyal gelisiminde blyik onem tasir ve farkl kisiliklerin gelisimini etkiler (Kuzgun ve
Eldeleklioglu, 1999; Simer, Gindogdu Aktiirk ve Helvaci, 2010). Bireylerin kiiltiirel degerleri ve sosyal
kurallari 6grendigi temel kaynaklar anne babalari ve igcinde blyldigu ev ortamidir. Ebeveyn tutumlari,
kisilik olusumunda gocugun kendisini ve ¢evresini algilama ve yorumlama bicimini etkileyen en énemli
cevresel faktorler olarak kabul edilir (Yilmaz ve Kesici, 2014). Bu tutumla yetistirilen cocuklar, kendilerine
ve cevrelerine saygili, sinirlarini bilen, acik fikirli ve disa dontik, disiincelerini 6zglirce ifade edebilen
bireyler olarak yetisirler (Basal ve dig., 2014; Baumrind, 1968; Kaya, 1997; Yavuzer, 2023). Bu cergeveden
hareketle, 6z duyarlik ile kisilerarasi yetkinlik arasindaki iliskiye demokratik anne-baba tutumu
degiskeninin aracilik etmesi tahmin edilebilir bir sonugtur. Yayinlar incelendiginde, 6z duyarligin
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kisilerarasi yetkinligi yordayiciligi Gizerinde anne-baba tutumunun araci etkisini inceleyen, yurt iginde ya
da yurt disinda yapilmis herhangi bir arastirmaya rastlanmamistir. Oz duyarlik puani yiiksek olan bireylerin
bireye aci veren duygulara agik olmasi, kendine sefkatli ve sevgi dolu yaklasmasi, eksikliklerini ve
kusurlarini anlamasi, elestirmemesi ve olumsuz yasantilarin hayatin bir pargasi oldugunu kabul etmesi
(Conway, 2007; Deniz, Kesici ve Stimer, 2008; Neff, 2003a; Neff ve Germer, 2013; Wispe, 1991), onlarin
kisilerarasi yetkinlik diizeylerini olumlu etkilerken demokratik anne-baba tutumlari olan kabul edici tutum
ve davranislari bu etkiyi arttirabilir. Karabeyeser (2013) tarafindan yapilan arastirmada ise demokratik
anne-baba tutumuna sahip Universite 6grencilerinin digerleriyle daha olumlu iliskiler kurabildigi, cevresel
hakimiyet, kendini kabul, bireysel gelisim ve yasam amaci diizeylerinin daha ylksek oldugu bulgusuna
ulagilmistir. Pozitif iliski tarzlar lzerine yapilan arastirmalar, ebeveynlerle artan duygusal erisilebilirligin
(Gokge, 2013), ebeveynlerle daha glicli glivene dayali iliskilerin (Gégener, 2010) ve ebeveynlerle pozitif
iliskilerin (Tiimkaya ve dig., 2010), kisilerarasi yetkinligi olumlu sekide etkiledigi anlasiimaktadir. Oz
duyarhklari yiksek olan bireylerin kisilerarasi yetkinlik dizeylerinde artma gézlenmektedir. Anne-babadan
algilanan kabul edici, ilgi ve sevgi gosteren tutum ve davranislar yliksek 6z duyarliga sahip bireyin
kisilerarasi yetkinligi icin destekleyici bir faktor olarak gorilebilir. Mevcut ¢alismanin regresyon modelinin
acikladigr toplam varyans %39 degerinde seyretmektedir. Bu durum, demokratik anne-baba tutumunun
aracilik rolt Ustlendigi 6z duyarligin kisilerarasi yetkinligi yordamasinda ¢oklu etmenler oldugunu ifade
etmekte ve gelecekte bu konuda yapilacak ¢alismalara isik tutmaktadir.

Demokratik anne baba tutumunun 6z duyarlik ve kisilerarasi yetkinlik arasindaki kismi aracilik roli
literatirde 6z duyarlk ve kisilerarasi yetkinlik arasindaki pozitif iliskiye isaret eden pek ¢ok calismaya
(Bacanli, 1999; Bilgin, 1999; Cooper, 1988; Dogan ve Sapmaz, 2012; Keyes, Shmotkin ve Ryff, 2002;
Mikulincer, 1995; Sroufe, 2005; Voltan-Acar ve ark., 2008; Wei, 2011; Kobak, 1988) iliskileri etkileyen
dinamiklerin ortaya c¢ikmasi bakimindan katki sunmaktadir. Sonugta modelden elde edilen veriler,
ogrencilerin 6z duyarlklariile kisilerarasi yetkinlikleri arasindaki iliskide demokratik anne baba tutumunun
kismi aracilik roll oldugunu gostermektedir. Baska bir deyisle 6z duyarlik ile kisilerarasi yetkinlik arasindaki
iliskide demokratik anne baba tutumunun da etkisi oldugu ancak aralarindaki iliskinin tamamiyla
demokratik anne baba tutumundan kaynaklanmadigi ifade edilebilir. Anlasildigi kadariyla 6grencilerin
kisilerarasi yetkinlik diizeyine katkida bulunmak amaciyla dogrudan 6z duyarliklarina miidahalenin
zorlastigl veya imkansiz hale geldigi durumlarda alternatif bir olasilik, ebeveynin demokratik tutumlarina
mudahale etmektir.

Oneriler

Ogrencilerin  6z-duyarlik dizeylerinin belirlenerek cesitli degiskenler agisindan incelenmesinin
tniversitelerde psikolojik danisma ve psikolojik danisma hizmetlerini destekleyecegi diisiiniilmektedir. Oz-
duyarlilk, bireylerin icinde yetistikleri cevresel faktorler nedeniyle kendilerine karsi kullanmadiklari bir
ozellik olabilir ancak bireylerin 6z-duyarl olmayi 68renebileceklerine ve deneyimleyerek 6grenme yoluyla
giiclendirebileceklerine inaniimaktadir. Universite yasaminin getirdigi degisimler, yeni sorumluluklar ve
zorluklar karsisinda bireylerin daha bilingli olmalarina yardimci olur. Ek olarak 6z-duyarlik odakh
farkindahk, 6grencilerin duygularini daha kontrolli bir sekilde deneyimlemelerini saglayarak problem
¢6zme becerilerini gelistirir. Son olarak, ruh sagligi alaninda ¢alisan profesyonellerin, bireyin kisilerarasi
yeterlilik dlizeyini ele alirken 6z-duyarlilik ve ebeveyn tutumlarini birlikte ele almalarinin 6nemli oldugu
anlasiimaktadir. Anlasildigl kadariyla 6z duyarlikli olmak bireylerin sosyalizasyon sireglerinin géz ardi
edilemeyecek unsurlarindan birini teskil etmektedir. Yani sira aile danismanhgi ve rehberlik ve psikolojik
danismanlik yapan profesyonellerin, kisilerarasi yetkinlik diizeyinin éneminden yola ¢ikarak, bireylerle ya
da ailelerle yapacaklari gérismelerde danisanlarin 6z duyarliklarini ylikseltmelerine odaklanabilirler.
Bunun yaninda kisilerarasi yetkinligi arttirmak igin psiko egitim calismalari diizenleyebilirler. Ayrica, diger
degiskenler kullanilarak konuyu ele alan baska galismalar yapilarak ilgili alanlarin zenginlestirilebilir.
Ozellikle bilimsel arastirmalarin farkli arastirma yéntemleri ve tasarimlari kullanilarak yiritiilmesinde
fayda olacagi dusiiniilmektedir. Arastirmacilar, 6z-duyarlilik ve kisilerarasi yeterlilik arasindaki iliskide
diger degiskenlerin aracilik etkilerini inceleyebilir ve demokratik ebeveynlik tutumlarini gelistirmek icin
ebeveynlerle grup danismanligi veya grup danismanligi faaliyetleri ylrtutmeleri 6nerilebilir. Uygulama
acisindan baktigimizda; Okul psikolojik danismanlar tarafindan gelisim dénemindeki g¢ocuklarin
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karsilastiklari sorunlarda gelistirilecek programlarda, bireylerin 6z duyarliklarina ve kisilerarasi yetkinlik
diizeylerine katki saglayacak grup rehberlik etkinliklerine yer verilmesi onerilebilir. Uygulama agisindan
gelisimsel donemdeki c¢ocuklarin karsilastiklari sorunlarla ilgili olarak okul psikolojik danismanlari
tarafindan gelistirilen programlarda, bireyin benlik farkindaligina ve kisilerarasi becerilerine katki saglayan
grupla psikolojik danisma etkinliklerine yer verilmesi 6nerilebilir.

Yazar Katki Orani
Yazarlar, ¢alismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve ydnergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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