PAPER DETAILS

TITLE: YARATICI OGRETMEN VE YARATICI OKUL KAVRAMLARINA ILISKIN OKUL
MUDURLERININ METAFORIK ALGILARI

AUTHORS: Mevsim ZENGIN

PAGES: 1203-1238

ORIGINAL PDF URL: https://dergipark.org.tr/tr/download/article-file/1478689



KEFAD Cilt 20, Sayi 3, Aralik, 2019

Ahi Evran Universitesi
Kirsehir Egitim Fakiiltesi Dergisi

K E FA D ISSN: 2147 - 1037

http://kefad.ahievran.edu.tr

Yaratic1 Ogretmen ve Yaratict Okul Kavramlarina iliskin Okul
Miidiirlerinin Metaforik Algilar1

Mevsim Zengin

DOI:10.29299/kefad.2019.20.03.006 Makale Bilgileri
Yiikleme:10/12/2018 Diizeltme:09/06/2019 Kabul: 15/09/2019

Ozet

Bu arastirma okul miidiirlerinin yaratici 6gretmen ve yaratict okul kavramlarma iliskin metaforik
algilarin1 belirlemeyi amaclamaktadir. Arastirmaya Van ilinde, kolay ulasilabilir durum &rneklemesi yoluyla
belirlenmis 33 okul miidiirii katilmistir. Nitel arastirma ile desenlenen bu arastirmada olgu bilim deseni
uygulanmustir. Verilerin analizinde ise igerik analizi teknigi kullanilmistir. Arastirma sonuglarma gore okul
miidiirlerinin yaratici 6gretmen kavramina iliskin “Isleyerek sekillendiren, bilge, yenilikgi, rehber, aragtirmact”
olmak {izere 5 kategoride toplam 33 metafor olusturduklar: belirlenmistir. Bu kategorilere bakildiginda okul
miidiirlerinin yaratict 6gretmenlerin 6zelliklerinin 6ncelikli olarak 6grencilerin potansiyellerini ortaya
¢itkarma ve sekillendirme oldugunu distindiikleri goriilmektedir. Yaratict okul kavramina iligkin ise
“Bireysel farkliliklar, biitiinciil gelisim, bilimsel, hayatin bilgisi, eglendirici” olmak iizere 5 kategoride toplam 33
metafor olugturulmugtur. Okul miidiirleri Ogrencilerin bireysel farklhiliklarinin goz Oniinde
bulundurularak zihinsel, bedensel ve ruhsal olarak biitiinciil gelisimlerine olanagin sunuldugu;
bilimin ve hayatin bilgisinin eglenceli hale getirerek 6grencilere aktarildig: okullarin yaratici okullarin
ozellikleri olduklarini belirtmiglerdir. Aragtirmada ayrica yaratict 6gretmen kavraminda “mimar”, yaratici

okul kavraminda ise “elbise ditkkan1” metaforlarinin ¢ok kullanilan metaforlar oldugu goriilmiistiir.
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Giris
Hizli teknolojik degisim, yeni tiretim teknikleri ve kiiresel rekabet yaraticilik ve yenilikgilige
biiytik 6nem kazandirmistir. Azzam (2009) yaraticilik ve elestirel diisiinmenin, 21. yiizyilin temel
becerileri oldugunu belirtmistir. Memduhoglu, Ucar ve Ucar (2017) ise bilgi teknolojileri kullaniminin
yayginlasmasinin hemen her alanda yasanan yogun rekabetin, toplumsal ve ekonomik beklentilerdeki
artigin, orgiitsel faaliyetlerde yeni, 6zgiin ve farkli calismalarin 6neminin artmasina neden oldugu; bu
durumun da Orgiitlerin fark yaratma kabiliyetine odaklanarak yaraticilik kapasitelerini

gelistirmelerini zorunlu kildigini belirtmislerdir.

Tim yenilikler yaratici fikirlerle baslar. Yeni programlarin, yeni {iriin tanitimlarinin veya yeni
hizmetlerin basarili bir sekilde uygulanmasi, iyi bir fikre sahip bir kisiye veya takima baghdir
(Amabile, Conti, Coon, Lazenby & Herron, 1996). Yaraticilik, diinyanin ilerleme kaydetmesini, bilgi ve
kiiltiir edinmesini ve daha karmasik etkinliklerin gerceklestirilmesini saglamaktadir. Yaraticilik sanat,
bilim, teknoloji, ig gibi farkl1 alanlara uygulanabilen bir meta yetkinliktir. Ayrica iletisim kurma veya
Ogrenme yetenegi gibi yaratici bir diisiince olusturma yetenegidir (Cinque, 2010). Yaraticihigin 6zii
bilimden sanata, egitime, isletmeye, giinliik hayata kadar her tiirlii insan aktivitesinde uygun
fikirlerin {iretilmesidir. Yaraticilik, bu yeni ve uygun fikirlerin basarili bir sekilde uygulanmasi olan
inovasyondaki ilk adimdir. Inovasyon, uzun vadeli kurumsal basari icin kesinlikle ¢ok 6nemlidir.
Yaratic1 diistinme, bir dereceye kadar bagimsizlik, 6z disiplin, risk almaya yoOnelme, belirsizlik
toleransi, hayal kiriklig1 karsisinda sebat ve sosyal onay icin goreceli bir kaygi eksikligi ile ilgili kisilik
ozelliklerine baghdir. Ancak, yaraticilik becerileri bilissel esnekligi ve entelektiiel bagimsizlig:
gelistirmek i¢in tekniklerin 6grenilmesi ve uygulanmasiyla arttirilabilir (Amabile, 1997). Saliceti (2015)
yaratict diislincenin bilinenin Otesine gegen, hareket eden bir 6greti oldugunu belirtmis olup; a)
sonuglardan siireglere b) problem c¢oziimlerinden problemleri tanimlama ve kesfetmeye «c)
tanimlardan/anlamlardan anlam ufku arayisina d) hazir bilgi odakl: igeriklerden, gelisimsel ve egitim
psikolojisi ile baglamsallastirilmis bilgiye e) teorileri bilmekten/uygulamaktan iyi sebeplerin mantigi
(retorik) ile karakterize edilen iletisimsel baglamda hipotez ve teoriler yapmaya f) aragsal bir dil
fikrinden, yaratici ve firetici gliglerin daha dikkatli bir vizyonuna ve diisiince/dil arasindaki
karmasikligin farkindaligina g) 6gretme ve 6grenme arasindaki sirali bir rasgelelik fikrinden, karsilikl

iliskilerin 6grenilmesine ve dgretilmesine yonelik sistematik bir vizyona gegistir.

Yaraticilik, koklii bir tutkudan gelir ve farkli davranmaya, farkli diisiinmeye, bir seyler
denemeye, hata yapmaya ve inovasyonun potansiyelini ve olasiligini hem mikro hem de makro
diizeyde gormeye duyulan istekliliktir. Yaratici olmak ayrica risk alma kabiliyeti anlamina gelir ve
bazi durumlarda normal veya kabul gormiis referans cercevelerinin disinda durmay: gerektirir.

Yaraticl insanlar sinuirlari zorlar; yeni gérme, yorumlama, anlama ve sorgulama yontemleri ararlar
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(Harris, 2009). Stenberg ve Lubart (1996) yaraticili$1 yeni ve yararh isler {iretme kabiliyeti; Azzam
(2009) degeri olan Ozgiin fikirlere sahip olma stireci; Torrance (1988) ise zorluklari algilama,
problemler, bilgilerdeki bosluklar, eksik unsurlar, bir seylerin ortaya ¢ikmasi, tahminler yapma ve
bunlar hakkinda hipotez olusturma siireci olarak ortaya c¢ikan bir siire¢ olarak tanimlamaktadir.
Ayrica evde, iste ve oyunda problem ¢6zmeyi kolaylastirma olarak nitelendirmektedir. Rogers (1972)
ise yaraticiliga iliskin resim ¢izme, bir senfoni olusturma, bilimsel bir teori gelistirme veya yeni insan

iligki bigimleri kesfetme gibi 6rnekler vermistir.

Yaratic1 diisiinme, insanlarin mevcut fikirleri yeni kombinasyonlarda bir araya getirme
kapasitelerine, problemlere ve ¢oziimlere nasil yaklastigini gosterir. Bu becerinin kendisi kisiligin yani
sira bir insanmin nasil diisiindiigii ve calistigt konusunda da oldukc¢a 6nemlidir (Amabile, 1998).
Yaratic1 bir siireg, yeni bir fikrin parlamasiyla veya bir onsezi ile ya da bir sorunla baga ¢itkmaya
calisirken baslayabilir; siirecte yeni fikirler edinebilir. Tek bir olay degil, siiregtir ve gercek yaratic
siirecler elestirel diisiinmenin yani sira yaratici goriisler ve yeni fikirler icermektedir (Azzam, 2009).
Giiniimiiz yaratic1 toplumunda bagarili olmak igin 6grencilerin yaratici diisiinmeyi, sistematik olarak
planlamayi, elestirel analiz etmeyi, isbirlik¢i ¢alismayi, net bir sekilde iletisim kurmayi, yinelemeli
tasarim yapmay1 ve siirekli 0grenmeyi Ogrenmesi gerekmektedir (Resnick, 2007). Yapilan tim
tanimlar dikkatlice incelendiginde yaraticihigin temelde bireylerin fikir {iretme cabalari, bir tiriiniin
ortaya ¢ikisindaki siiregler ve sorun ¢dzmeye yonelik ugrasilar oldugu goriilmektedir. Bu siirecte
bilinene, ezberlenene, tekrara, alisilmis olana ve sinirlara yer yoktur (Balay, 2010). Egitimde yaraticilik,
kaliplardan kurtulmayi, mevcudu ve yaygin olani sorgulamayi, farkli olmaktan korkmamayi, yeni
iliskiler gelistirmeyi, farkli bakis acilar1 sunmayi, betimleme yollar1 sezmeyi ve yeni denemeler
yapmay1 icermektedir (Memduhoglu, Ugar ve Ugar, 2019). Yaraticilik egitimi baglaminda 6gretmenler
degisimin aracidir. Bagimsiz 6grenmeyi kolaylagtirmalari, elestirel ve yaraticl diisiinme igin tesvik
edici ortamlar kurmalar1 ve yaraticihigr tesvik edici davramis rolleri gostermeleri beklenmektedir

(Cropley, 1997).

Yaraticiik diinyayr ve kendimizi degistirme eylemidir. Birlikte calisan insanlarin bireysel
veya grup olarak yeni, sira dis1 ve uygun fikirler iiretmeleridir. Yeni fikirlerle hizmetlere veya is
yapma siireglerine kap1 agmaktadir; sadece yeni kavram ve yaklasimlarin 6ziimsenmesini degil aymn
zamanda bunlarin gelistirilmesini saglamak i¢in sistemli ¢aba gostermektir (Balay, 2010). Yaraticilik,
pedagojik arastirmanin 6nemli bir unsurudur. Yaratict 6gretmenler kendilerini sinifta model olarak
sunarken kisilikleri, degerleri ve tutumlar1 6nem tasimaktadir. Giiven, sicaklik, empati, cosku ve
acgiklik gibi kisisel nitelikler, Ogrencilerin yaraticiliklarini ifade etmekte Ozgiir hissetmeleri igin
cesaretlendirici bir sinif atmosferi yaratabilir (Fitriah, 2017). Yaratic1 bir sekilde 6gretmek, 6grenmeyi

daha ilging, heyecan verici ve etkili hale getirmek igin yaratici yaklasimlar: kullanan 6gretmenleri
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ifade etmektedir. Gercekten de Ogretmenler c¢ocuklarin ilgisini ¢eken materyaller ve yaklasimlar
gelistirmede oldukg¢a yaratict olabilmektedirler (Frossard, Barajas & Trifonova, 2012). Yaratic
ogretmen kavrami temel olarak siiftaki 6gretmenin coskusu, 6grencilere tanilan 6zerklik, 6grencilerle
yakin ve bireysel bir iligski ve bilimsel yetenek ile iliskilendirilebilmektedir (Cropley, 2009). Yaratici
Ogretmen, yaratici faaliyetleri pekistirirken riskleri ve ongoriilemeyen durumlar: tesvik eden kisidir.
Siirecte grencilerin 6zgiiveni ve 6z diizenlemesi de 6nemlidir. Ogretmen ayn1 zamanda belirsizlikler

karsisinda toleranshdir (Fautley & Savage, 2007).

Bir fabrika paradigmasi olarak okul, yiizyili askin bir siirede milyarlarca insana verimlilik
agisindan oldukga etkili olmustur. Ancak diinya fiziksel girdilere dayanan bir ekonomiden (toprak,
sermaye ve emek) entelektiiel girdilere ya da insan yaraticihigina dayal bir ekonomiye ge¢mistir
(Florida, 2006). Bu sebeple 0Ozgiinliikk, benzersizlik iceren yaraticilik kavrami okul fabrika
paradigmasinin tekdiizelik ve standardizasyonu ile artik uyusmamaktadir (Pecheanu & Tudorie,
2015). Okullarin 6grenme ve Ogretme yontemleri icin yeni boyutlar gelistirmesi gerekmektedir.
Okullar, iligkilerin ve her seyden once yaratict ve biiyiileyici bir 6gretimin isaret ettigi yeni iletigim
yollar1 ve daha yenilik¢i egitim stratejileri yaratarak dgrencilerin yararina islevsel bir rol oynamalidir.
Ogrencileri 6zerklik, sosyallik, elestirel duyarlilik ve hepsinden 6nemlisi yaraticilik konusunda

egitmek, elestirel bir diislince gelistirmelerine yardim etmenin bir yoludur (Saliceti, 2015).

Cremin’e (2009) gore yaratici ogretim, Ogretmenleri 6grenmeyi daha ilging ve etkili hale
getirmeye ve smifta yaratici yaklagimlari kullanmaya dahil etmektedir. Ogretmenin kisiselligi, kisisel
yaraticilhik ve glinliikk pratikteki tezahiirleri ile ilgilidir. Yaratici 6gretim, Ogretmenin giinliik
faaliyetlerinde kendini gosterir ve &grencilerin manevi, ahlaki, sosyal ve kiiltiirel alanlarda kisisel
gelisimini kolaylastirmaktadir (Cremin, 2009). Okul yoneticilerinin ve dgretmenlerin paradigmalari,
Ogrenciler icin yaratici ortamlarin belirlenmesi ve gelistirilmesinde hayati dneme sahiptir. Sonug
olarak, yaratict bir okulun su unsurlari igermesi gerektigi sonucuna varilmistir: performans
degerlendirme, onyargisiz bir ortam, risk alma istegi, demokratik bir yonetim ve asgari biirokrasi,
kisisel goriislerin 6zgtirce ortaya ¢ikmasi icin destek, yeterli bir iletisim sistemi, hosgorii, farkl fikir ve

deneyimler icin acik fikirlilik (Toéremen, 2003).
Aragtirmanin Amaci ve Onemi

Bu arastirmanin amaci, okul miidiirlerinin “yaratici 6gretmen” ve “yaratict okul” kavramlari
hakkindaki metaforik algilarini tespit etmektir. Bu genel amag cercevesinde asagidaki sorulara cevap

aranmugtir:
1.0kul miidiirlerinin, yaraticit 6gretmen kavramina iliskin sahip olduklar1 metaforlar nelerdir?

2.0kul miidiirlerinin, yaratici okul kavramina iliskin sahip olduklar1 metaforlar nelerdir?
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3.0rtak Ozellikleri bakimindan bu diislinceler hangi kavramsal kategoriler altinda

toplanabilir?

Bu arastirmayla okul miidiirlerinin yaraticilik konusundaki metaforik algilarimni bilmenin,
ihtiyaclari, yanlis anlamalar1 ve hatta onyargilar1 anlamada ve giiclendirilmesi gereken olumlu
inanglar1 ayirt etmede yardimcr olabilecegini sdyleyebilmek miimkiin olabilir. Yine yaratic1 6gretmen
ve yaratict okul kavramlarina iligkin metaforlar1 degerlendirerek, smifta ve okulda yaraticiig: tesvik
etmek icin daha iyi uygulamalar olusturulabilir. Sanchez ve ark.’na (2000) gore 6gretmenler cogu
zaman fikirleri, kavramlari ve soyut seyleri agiklamak i¢in metaforlar1 kullanmaktadirlar. Metaforlar
zihinsel ¢agrisimlarimizi yansitmalari bakimindan onemlidir. Kavramlar iizerindeki algilama,
anlama ve benzetim bi¢imimizi ortaya koyan metaforlar, kavramlarin zihnimizdeki anlasilma seklini
de yansittig1 sdylenebilir (Akan, Yalgin ve Yildirim, 2014). Metafor, bilinenler yardimiyla bilinmeyeni
anlatmak ve bir olgunun benzetmelerinden yola ¢ikarak olguyu bilinir hale getirilmesini saglamaktir
(Balci, 2003). Lakoff ve Johnson’a (2005) gore ise metafor, bir fenomeni/olguyu baska bir

fenomene/olguya gore anlamak ve tecriibe etmektir.
Yontem
Arastirmanin Deseni

Bu arastirma nitel arastirma deseninden olgubilim deseniyle sekillenmistir. Yaratici 6gretmen
ve yaratict okul kavramlarina iliskin okul miidiirlerinin olusturduklar1 metaforlari toplamak ve
bunlari gesitli kategoriler altinda siniflandirarak algilama bigimlerini ortaya koymak amaglandig: icin
arastirmada olgubilim deseni tercih edilmistir. Olgubilim c¢alismalarinda katilimcilarin dogrudan
deneyimlere sahip olmasi 6nemli olup (Patton, 2014) temel amacy, bir olguyla ilgili kisisel deneyimleri,

daha genel bir diizeye ¢ekmektir (Creswell, 2007).
Calisma Grubu

Bu calismada, Van ilinde gorev yapmakta olan 33 okul miidiirii ile yar1 yapilandirilmis
goriisme yapilmistir. Yari-yapilandirilmis goriisme teknigi, okul miidiirleriyle yapilan goriisme
sirasinda; cevaplarda bireyselligin korunmasi; geribildirim mekanizmasimin aninda igleyebilmesi,
degisen kosullara uyum saglayabilme esnekligi, derinligine bilgi edinilebilmesi, yanlis anlamalarin
azaltilmas1 gibi Ozelliklerinden (Yilmaz 2011) dolayr bu arastirma i¢in uygun goriilmiistiir.

Katilimcilar kolay ulasilabilir durum 6rneklemesi yoluyla belirlenmistir.
Verilerin Toplanmasi ve Analizi

Arastirma yaratict Ogretmen ve yaratict okul kavramlarina iliskin okul miidiirlerinin

metaforik algilarim1  ortaya c¢ikarmak igin “yaratict  Ogretmen......... gibidir/benzemektedir,
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”

¢linkii......... ve “yaratict okul....gibidir/benzemektedir, ¢ilinkii...... climlelerini tamamlamalari
istenmistir. Capan (2010) metaforun konusu ile kaynag: arasindaki benzerligi daha net bir sekilde
ortaya koymak igin “gibi” kavrami kullanilmaktadir. Ancak bu arastirmada yapilan benzetmelerde
katilmcilardan mantikli sebepler iiretmeleri istenildigi i¢in arastirmada “glinkii” kavramina yer
verilmistir. Verilerin analizinde igerik analizi kullanilmistir. Icerik analizinde birbirine benzeyen
verileri belirli kavramlar ve temalar cercevesinde bir araya getirerek yorumlamaktir (Yildirim ve
Simsgek, 2013). Analiz 4 asamada gerceklesmistir. Kodlama ve ayiklama, ornek metafor derleme,

kategori gelistirme ve gecerlik ve giivenirligi saglama seklindedir (Saban, 2008).

Arastirmada gegerlik ve giivenirlik dl¢iitleri de saglanmaya calisilmistir. Dogru bilgiye ulasma
konusunda gereken onlemlerin alinmasi (gegerlik), arastirma siirecini, verileri agik ve ayrintili bir
bicimde, bir baska arastirmacinin degerlendirmesine olanak verecek bigimde tanimlanmasi
(glivenirlik), nitel arastirmanin iki 6nemli olgiitiidiir (Yildirrm ve Simsek, 2013). Arastirmanin
giivenirligini saglamak i¢in uzman goriisiine bagvurulmustur. Bu dogrultuda iki egitim uzmanina
(Egitim Bilimleri, Olgme ve Degerlendirme), kavramsal kategorinin ve her kategoriye ait metaforun
bulundugu bir liste verilmistir. Kategoriler ve igerigindeki kavramlarin, kendi aralarinda ve diger
kategorilerle anlamli bir biitiin olusturup olusturmadigina bakilmistir. Bulgular iki egitim uzmani
tarafindan gozden gecirilip degerlendirildikten sonra, yaratici 6gretmene ait 2 metafor (su, agag);
yaratict okula ait 1 metafor (deniz) farkh bir kategoriye yerlestirerek iliskilendirmistir. Sonuglarin
glivenirligini hesaplamak i¢in Miles ve Huberman'in (1994) giivenirlik formdiilii (Giivenirlik = goriis
birligi /(goris birligi + goriis ayriligl) x 100) kullanilmistir. Patton’a (2002) gore kodlama denetiminde
kodlayicilar arasi goriis birliginin en az % 80 olmasi beklenmektedir. Bu arastirmada yaratict
Ogretmen metaforuna 6zgii hesaplanan giivenirlik orani, (Giivenirlik=31/(31+2) x100) %94 olarak
bulunmustur. Yine ayni hesaplama yontemiyle yaratict okul metaforunun giivenirlik oram

(Glivenirlik=32/(32+1) x100) %97 olarak hesaplanmuistir.
Bulgular

Bu boliimde okul miidiirlerinin “yaratict 6gretmen” ve “yaratict okul” kavramlarina iliskin
iiretmis olduklar1 metaforlar ve bu metafor imgelerinden olugturulan kavramsal kategoriler tablolar
halinde sunulmustur. Her kavramsal kategori, katilimcilarin yazmis olduklar1 cilimlelerle

desteklenerek aciklanmaya ¢alisilmustir.

Yaratic1 dgretmen kavramina iliskin okul miidiirlerinin metaforik algilarina iliskin

bulgular

Tablo 1'de, okul miidiirlerinin yaratici Ogretmen kavramina iliskin {iretmis olduklar

metaforlar yer almaktadir. Okul miidiirleri tarafindan en fazla kullanilan metaforun “mimar” oldugu
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goriilmektedir. Bu metaforlar incelendiginde, yaratici 6gretmenlerin 6grencilerin farkliliklarim1 goz
oniinde bulundurarak, her yoniiyle benzersiz ve tek olduklarmin farkindaligiyla hayal diinyalarini,
zihinsel yapilarini, sosyal yasamlarini yeniden insa etmelerine yardima olan yegéane yol gosterici

olarak diistintildiikleri s6ylenebilir.

Tablol. Yaratici 63retmen kavramina iliskin okul miidiirlerinin metaforik algilar listesi

Metaforu Temsil Yizde Oran
Metaforlar o
Eden Okul Miidiirii Sayisi (%)

Asci 1 3,03
Sanatg1 1 3,03
Mimar 5 15,15
Lamba 1 3,03
Bahgivan 4 12,12
Sair 1 3,03
Okyanus 1 3,03
Agac 2 6,06
Cocuk 1 3,03
Anne 1 3,03
Felsefe 1 3,03
Parmak izi 1 3,03
Palyaco 1 3,03
Su 1 3,03
Yagmur 1 3,03
Istiridye 1 3,03
Miknatis 1 3,03
Akordiyon 1 3,03
Hayali Karakter 1 3,03
Fabrika 1 3,03
Kasif 1 3,03
Bilge 2 6,06
Sehir 1 3,03
Girisimci 1 3,03

Okul miidiirlerinin yaratic1 6gretmen kavramina iliskin tirettigi 24 farkli, toplam 33 metafor
ortak Ozellikleri ve kullanim nedenlerine gore incelenerek 5 farkli kategoride toplanmustir. Bu

kategoriler Sekil 1’de yer almaktadir.
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Yaratic1 Ogretmen Kategorileri

isleyerek

~Aragtirmact " -
9%

Sekil 1. Yaratic1 6gretmen kavramina iliskin olusturulan kategoriler

Okul miidiirlerinin yaratic1 6gretmen kavramina iliskin metaforlar1 5 kategoride, ayri ayr
listelenerek tablolar haline getirilmistir. Olusturulan her kategori okul miidiirlerinin ifadelerinden

dogrudan alintilara yer verilmisgtir.
isleyerek sekillendiren yaratic1 6gretmen

“Isleyerek sekillendiren” yaratici 6gretmen kategorisinde en ¢ok metaforun bulundugu
kategoridir. Okul miidiirlerinin goriisleri incelendiginde sekillendirmenin yaratici 6gretmenler icin
oldukga gerekli ve dnemli bir 6zellik oldugu goriilmektedir. Sekillendirmenin yaratici 6gretmenligin

temeli olarak goren bazi katilimcilarin goriisleri asagida verilmistir:

Tablo 2. Sekil veren kategorisindeki temalar ve katilimci goriisleri

Metaforlar Katilimar Goriigleri

Mimar “Ne yapacagimm once planlar sonra kiiciik parcalar1 bir araya getirir.
Nihayetinde giizel bir eser ortaya koyar.”

Ascg “Elindeki malzemeyi en iyi sekilde kullanip degerlendirerek giizel netice
almasin bilir.”

Fabrika “Ham maddeleri isleyerek yeni {iriin ortaya koyar.”

Yaratic1 6gretmen bilgeligi

“Bilge” kategorisi en ¢ok ikinci metaforun bulundugu kategoridir. Bu sonuca bakarak
katillmalarin 6gretmen yaraticihiginda bilgeligin 6nemli oldugunu diistindiiklerini sdyleyebilmek

miimkiin olabilir. Bilgelige dair bazi katilimc1 goriisleri asagida sunulmaktadir.

Tablo 3. Bilge kategorisindeki temalar ve katilumc: goriisleri

Metaforlar Katilimer Gortisleri

Bahgivan “Her ¢icegin hangi toprakta ve ne kadar su ile yetisecegini bilir.”
Okyanus “Biitiin canlilar onda beslenir.”

Lamba “Biitiin farkli beyinlere bilgi sagar.”
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Yenilikgi olarak yaratici 6gretmen

“Yenilik¢i” kategorisi en ¢ok ikinci metaforun bulundugu baska bir kategoridir. Okul
miidiirlerinin bu sonu¢ dogrultusunda yenilik¢iligin 6gretmen yaraticiliginda 6nemli oldugunu
diisiindiiklerini sOyleyebilmek miimkiin olabilir. Yenilik¢ilige dair baz1 katiimc goriisleri asagida

sunulmaktadir.

Tablo 4. Yenilik¢i kategorisindeki temalar ve katilumci goriisleri

Metaforlar Katilimar Gortisleri

Agag “Her mevsim farkli bir renk verip ortami giizellestirir.”

Akordeon “Her tusunda farkli duygu, farkli ritm olur; dinleyenleri biiyiiler.”
Miknatis “QOgretmenler ilgi odag1 olur ve herkesi dinletir, kendisine baglar.

Rehber olarak yaratic1 6gretmen

“Rehber” kategorisi tig¢lincii diizeyde katiimin oldugu baska bir kategoridir. Yaratici
ogretmenlerin yol gosterici 6zelli§ine sahip olduklarimi sdyleyebilmek miimkiin olabilir. Rehberlige

dair bazi katilimcr goriisleri asagida sunulmustur.

Tablo 5. Rehber kategorisindeki temalar ve katilimct goriigleri

Metaforlar Katilimcr Goritigleri

Sehir “Her sokak 6grenilmesi gereken yeni deneyimlere agilir ve bu 1sikta bizlere
kilavuzluk eder.”

Bahg¢ivan ”C)grenci zihnindeki her bir diisiince nadide bir ¢igektir. Yaratici 6gretmen
ise Ogrencilerin hayal diinyalarmi genisleterek bu nadide c¢igeklerin
kesfedilmesine kap1 aralayan rehber bir botanik¢i konumundadar.”

Sanatgi “Ne yapmas1 gerektigini bilmedigi durumlarda bile estetik bir diisiince ile
bizlere yeni rota ¢gizer.”

Arastirmaci olarak yaratic1 6gretmen

“Arastirmact” kategorisi en az metaforun bulundugu kategoridir. Bu sonuca bakarak okul
miidiirlerinin = 6gretmen yaraticiliginda arastirmaciligin  6nemli ancak Oncelikli olmadiginm
diisiindiiklerini sdyleyebilmek miimkiin olabilir. Arastirmaciliga dair bazi katilime: goriisleri asagida

sunulmaktadar.
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Tablo 6. Arastirmaci kategorisindeki temalar ve katilumc: goriisleri

Metaforlar Katilimar Gortisleri

Kasif “Var olanla yetinmeyerek, diinyada var oldugu halde
goriinmeyenleri agiga ¢ikarmaya calisirlar.”

Girisimci “Egitimde yenilikleri takip ederek en faydali yontem, teknik ve
teknolojileri derslerde kullanir.”

Felsefe “Stirekli elestirme ve sorgulama icindedir.”

Yaratic1 okul kavramina iliskin okul miidiirlerinin metaforik algilarina iliskin bulgular

Tablo 7’de, okul miidiirlerinin yaratici okul kavramina iligkin {iretmis olduklar1 metaforlar yer

almaktadir. Okul miidiirleri tarafindan en fazla kullanilan metaforun “elbise diikkani” oldugu

goriilmektedir. Bu metaforlar incelendiginde, yaratici okulun 6grencileri bir biitiin olarak gelistirdigi,

bireysel farklihk ve isteklerinin dikkate alindigi, eglenerek 6grenimin gergeklestigi kisaca hayatin

bilgisi becerisinin kazanildig1 yer olarak diisiiniildiigii sdylenebilir.

Tablo 7. Yaraticr okul kavramina iliskin okul miidiirlerinin metaforik algilar listesi

Yiizde Orani

Metaforlar Metaforu Temsil Eden Okul Miidiirii Sayis1 %)
Orkestra 2 6,06
Oriimcek Ag1 1 3,03
Laboratuvar 1 3,03
Toprak 1 3,03
Miize 1 3,03
Kar Tanesi 1 3,03
Tuval 1 3,03
Hayat 1 3,03
Evren 2 6,06
Sirk 1 3,03
Kasif 2 6,06
Arn Kovan 1 3,03
Film 1 3,03
Deniz 1 3,03
Orman 1 3,03
Karnaval 1 3,03
Elbise Ditkkani 3 9,09
Kum Havuzu 1 3,03
Su 2 6,06
Bilim 1 3,03
Ulke 1 3,03
Giines 1 3,03
Hayat 1 3,03
Spor Kompleksi 1 3,03
Tren istasyonu 1 3,03
Yemek Mentisii 1 3,03
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Tiyatro Sahnesi 1 3,03

Okul miidiirlerinin yaratici okul kavramina iligkin tirettigi 27 farkli, toplam 33 metafor ortak
ozellikleri ve kullanim nedenlerine gore incelenerek 5 farkli kategoride toplanmustir. Bu kategoriler

Sekil 2’de yer almaktadir.

Yaratic1 Okul Kategorileri Bi
ireysel
Eglendirici Farkhiliklar
A% e T 28%
Hayatih_.—— Z NI
_- Bilgisi- - . e
16% - N e ‘Biitiincal -
L ilimsel /- W Gelisim™ * "+
22% 22%

Sekil 2. Yaratict okul kavramina iliskin olusturulan kategoriler

Okul miidiirlerinin yaratict okul kavramina iligkin metaforlar1 5 kategoride, ayri ayr
listelenerek tablolar haline getirilmistir. Olusturulan her kategori okul miidiirlerinin ifadelerinden

dogrudan alintilara yer verilmistir.
Bireysel farklilik olarak yaratici okul

“Bireysel farkliliklar” yaratici okul kategorisinde en ¢ok metaforun bulundugu kategoridir.
Okul miidiirlerinin goriisleri incelendiginde bireysel farkliliklarin dikkate alindigi, kisisel ilgi ve
yetenekler dogrultusunda o6grencilerin yetistirildigi ortamin yaratici okulun temelini olusturdugu
diisiincesi goriilmektedir. Bireysel farkliliklar: yaratici okulun temeli olarak goéren bazi katiimcilarin

goriisleri asagida verilmistir:

Tablo 8. Bireysel farkliliklar kategorisindeki temalar ve katilimct goriigleri

Metaforlar Katilimar Gorgleri

Spor Kompleksi “Sporda ilgi ve yeteneklere uygun yonlendirme yapildigi gibi
ogrenciler de ilgilerine gore desteklenir.”

Yemek Mentisii “Kisisel 6zelliklere, ilgi ve yeteneklere uygun segenekler sunar.”

Kar Tanesi “Biitiin 6grenciler aym gibi goziikse de igerisindeki her bir dgrenci

birbirine benzemez ve tektir.”

Biitiinciil gelisim olarak yaratic1 okul

“Biitlincil gelisim” yaratict okul kategorisinde en ¢ok ikinci metaforun bulundugu
kategoridir. Okul miidiirlerinin goriisleri incelendiginde ogrencilerin bir arada uyum igerisinde
kisisel, toplumsal ve akademik gelisimlerle biitiinciil olarak ilerleme gosterecegi ortam olarak yaratici
okulu diisiindiikleri sdylenebilir. Biitiinciil gelisimi yaratici okulun temeli olarak goren bazi

katilimailarin goriisleri asagida verilmistir.
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Tablo 9. Biitiinciil gelisim kategorisindeki temalar ve katilumct goriisleri

Metaforlar Katilimcr Gortisleri

Oriimcek Ag1 “Okul akademik, toplumsal, kisisel deneyimleri birlikte tasarlayan 6grenci odakl
yapidir.”

Orkestra “Birgok farkli 6zellige sahip 6grencileri bir arada uyum iginde gelecege giizel isler

yapmaya hazirlar.”

Orman “Clinkii 6grencileri yesertip biiytitiir.”

Bilimsel olarak yaratic1 okul

“Bilimsel” yaratic1 okul kategorisinde en ¢ok ikinci metaforun bulundugu baska bir
kategoridir. Okul miidiirlerinin goriigleri incelendiginde yaratici okulun 6grenmeye agik, merak
duygularmin canl tutuldugu, simir1 olmayan bilgilerin kazandirilma yolunun 6gretildigi yer olarak
gorildiigiinii soylemek miimkiin olabilir. Bilimselligi yaratici okulun temeli olarak goren bazi

katilimailarin goriisleri asagida verilmistir.

Tablo 10. Bilimsellik kategorisindeki temalar ve katilumci goriisleri

Metaforlar Katilimcar Gortsleri

Bilim “Her zaman yeni seyler 6grenmeye acik olursun.”

Kasif “Merak duygularmi uyandirir, kesfetmeye dogru hareket eder.”

Evren “Okullar evren gibi genisleyen, genisledik¢e dimaglarin engin boyutlara

ulasmasini saglayan bu sayede kesfedilecek birgok noktaya ulasmasim
destekleyen bir yapidadir.”

Hayatin bilgisi olarak yaratic1 okul

“Hayatin bilgisi” yaratict okul kategorisinde {igiincii metaforun bulundugu baska bir
kategoridir. Okul miidiirlerinin goriisleri incelendiginde yaratici okulun hayata dair deneyimlerin ve
tecriibelerin 6gretildigi, gercek hayatin provasi olduguna dair diisiincelerinin oldugu soylenebilir.

Hayatin bilgisini yaratici okulun temeli olarak goren bazi katiimcilarin goriisleri asagida verilmistir.

Tablo 11. Hayatin bilgisi kategorisindeki temalar ve katilimc: goriigleri

Metaforlar Katilimer Gortigleri

Tiyatro Sahnesi “Her gosteride denememiz gereken rolleri denememizi saglar ve bize
gercek hayatin provasini yaptirir.”

Hayat “QOgrencilere hayatin ilk deneyimlerini ve gerceklerini 6gretir.”

Kasif “Her 6grencinin kendisindeki degerleri kesfetmesini ve yasamin gergek

amacina ulasmasin saglar.”

Eglendirici olarak yaratic1 okul

“Eglendirici” yaratict okul kategorisinde en son siradaki metaforun bulundugu bir

kategoridir. Bu kategoriye ait gortisler incelendiginde okul miidiirlerinin yaratici okul dinamiginin
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yeniliklerle dolu oldugu bdylece 6grencilerin severek, isteyerek gittigi ve 6grenirken eglendigi yer
olarak diistiniildiigiinii sdyleyebilmek miimkiin olabilir. Eglenceyi yaratic1 okul igin 6nemli oldugunu

vurgulayan bazi katilime: goriislerine asagida yer verilmistir.

Tablo 11. Eglendirici kategorisindeki temalar ve katilimc: goriisleri

Metaforlar Katilimcr Gortisleri

Karnaval “Cocuklar karnavallara severek ve isteyerek giderler.”

Kum Havuzu “Cocuklar eglenerek hayal giiclerini gelistirirler.”

Sirk “Sirkte o kadar gtizel vakit gecirilir ki, hem ¢alisanlar hem de izleyiciler ¢ok

memnun kalirlar. Izleyiciler sirke gitmek icin can atarlar, &zellikle de
cocuklar.”

Sonug ve Tartisma

Yaratic1 6gretmen ve yaratict okul kavramlarina iliskin okul miidiirlerinin metaforik algilarini
belirlemek amaciyla yapilan bu arastirmada 33’er metafor olusturularak toplamda 66 metafor elde
edilmistir. Yaratic1 6gretmen kavraminda “mimar”, yaratict okul kavraminda ise “elbise diikkani” en
¢ok kullanilan metaforlar oldugu goriilmiistiir. Bu metaforlara bakildiginda okul miidiirlerinin
yaratict 6gretmenlerin 6grencileri bicimlendirerek sekle soktuklari; yaratict okulun ise 6grencilerin
bireysel farkliliklarini ve beklentilerini géz 6niinde bulundurarak onlarin ihtiyaglarini giderdiklerini

belirtmislerdir.

Yaratic1 6gretmen kavrami okul miidiirlerinin metaforik algilarina gore en ¢ok metafordan
aza dogru swralandiginda 5 kategoride toplanmustir. Bunlar; Isleyerek sekillendiren, bilge, yenilikgi,
rehber, arastirmaci kategorileridir. Bu kategorilere bakildifinda okul miidiirlerinin yaratici
Ogretmenlerin Ozelliklerinin Oncelikli olarak Ogrencilerin potansiyellerini ortaya c¢ikarma ve
sekillendirme oldugunu diisiindiikleri goriilmektedir. Bilgeligin, yenilik¢i egitim modellerini
uygulayabilen ve degisime agikligin, 6grencilerine geleceklerini sekillendirme siirecinde yol gosteren,
arastirmact Ogretmenlerin yaratict olduklari1 belirtilmistir. Fitriah’a (2007) gore Ogretmenler,
ogrencileri igin egitim deneyimlerini sekillendiren, farkli teknolojiler de dahil olmak tizere daha derin
ogrenmeyi zenginlestirecek ve destekleyecek Ogrenme araglariyla ilgilenmelerine yardimci olan
rehberlerdir. Azevedo (2007), arastirmasinda Ogretmenin yaraticiligl tesvik etmedeki eyleminin
Onemini vurgulamakta; 6grencinin ¢ikarlarini ve yeteneklerini goz 6niinde bulundurmas: gerektigini
belirtmektedir. Yazara gore 0gretmenler ayrica yaratict modeller sunarak diisiince agisindan esnekligi
tesvik etmeli, smifta hos bir atmosfer yaratmali ve O&grencinin sorumlulugunu, ozerkligini

gliclendirmelidir.

Yaratic1 okul kavrami okul miidiirlerinin metaforik algilarina gore en ¢ok metafordan aza

dogru siralandiginda yine 5 kategoride toplanmistir. Bunlar: Bireysel farkliliklar, biitiinciil gelisim,



Zengin, M.

bilimsel, hayatin bilgisi, eglendirici kategorileridir. Okul miidiirleri 06grencilerin bireysel
farkliliklarinin géz oniinde bulundurularak zihinsel, bedensel ve ruhsal olarak biitiinciil gelisimlerine
olanagin sunuldugu; bilimin ve hayatin bilgisinin eglenceli hale getirerek 6grencilere aktarildig:
okullarin yaratici okullarin 6zellikleri olduklarmni belirtmislerdir. Alan yazinda okullarda ¢ocukluktan
yetiskinlige yaratici yeteneklerin nasil gelistirilecegine dair pek ¢ok oneri mevcuttur. Ornegin
(Akt.:Fasko, 2001): Guilford (1967) ve Torrance (1963), yaratict diisiinme becerilerinin dogrudan
ogretim yoluyla gelistirilebilecegini; Karnes ve ark. (1961) ise 6grencilere daha iyi hizmet verebilmek
igin egitim programlarinin esnek bir sekilde diizenlenmesi gerektigini 6nermistir. Farkli diistinceyi
tesvik eden ogretim teknikleri, yaratici diistinceyi tesvik etmek icin onemlidir (Karnes & ark. 1961).
Problem ¢6zme ve problem bulmaya dayali bireysel gorevler de yaraticiig: tesvik etmektedir (Davis
& Rimm, 1985; Karnes & ark., 1961; Subotnik, 1988). Degisime miisait ve farkli diisiinceyi modelleyen
Ogretmenler, 6grencilerde yaraticiligl tesvik etmede en etkili goriinmektedir (Karnes & ark., 1961).
Yaraticilig1 tegvik etmek icin bireysel 6devler kullanmanin yamn sira 6gretmenler, 6grencilerin grup
etkinliklerine katilmalarina yonelik durumlar saglamalidir (Davis, 1991; Davis & Rimm, 1985). Bu
grup etkinlikleri, yaratici diisiinme ve akademik performansi arttirmanin yani sira, 6grencilere akran

kabulliinii gelistirme firsatlar1 da sunmalidir (Karnes & ark., 1961).

Yaraticthgin degerlendirilmesi, yaraticiligin gelisimi igin temel bir kosuldur. Okul baglaminda
sistemik eylem ve deneyimlerin gerceklestirilmesi, 6grencinin meraki, hayal giicii, yaraticilik ve
arastirma yapmaya tesvik icin Ogrencilerin istekli olmasi beklenmektedir (Cardoso, Malheiro,
Rodrigues, Felizardo & Lopes 2015). Okul, diisiincenin kuruldugu ve egitildigi en iyi egitim yeri ise,
Ogrencilere kiiresel ve birbirine bagh bir toplumda kendi rollerini ve bakis agilarini anlama ve kendi
rollerini oynama becerisini gelistirme sansi vermek esastir. Bu sayede Ogrenciler toplumun tiim
yonleriyle ilgili karmasik iliskileri anlayabilecek ve tartisabilecek, yeni diistince ve davranis bicimleri
kazanabileceklerdir (Saliceti, 2015). Okullarin ve ilk egitimin, insanlarin daha ileri 6grenme ve ¢alisma
yasamlar1 icin yaratict ve yenilik¢i kapasitelerinin gelistirilmesinde kilit bir rol oynadig1 kabul
edilmektedir. Ogretmenler, her ¢ocugun yaratici yeteneklerini gelistirmek ve kolaylastirmak igin

olaganiistii firsatlara sahiptir (Lapeniene & Dumciene (2014).

Cevre (yer) yaraticilik kavraminin onemli 6gelerinden biridir. Literatiirde egitim ortaminin
etkisine bakildiginda, Davies ve ark. (2013), cevrenin sadece dgrencilerin kazanimlarin1 degil, aym
zamanda Ogretmenlerin profesyonelliginin gelisimini de etkiledigi bulgusunu elde etmislerdir
(Akt., Pecheanu, & Tudorie, 2015). Okul ve ozellikle sinif, sosyal ve bireysel gelismeyi arttirmak i¢in
yaraticiligy tesvik etmek amaciyla ayricalikli bir baglam olarak goriilmektedir. Okul baglaminda
Ogretmenler bir bilgi kaynagidir ancak ayni zamanda stratejileri ve davranislar1 agisindan 6grencileri

i¢in uygun bir rol modeli olarak hareket etmektedirler (Cropley, 2009).
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Okul o0Ogrenmeyi ilging ve etkili kilabilmek igin yaratict yaklasimlari kullanmasi
gerekmektedir. Okuldaki 6grenciler icin biiyiik etki dinamik, takdir edici ve biiyiileyici deneyimler
elde etmeleridir. Bu sebeple okulun en 6nemli amagclarindan biri 6grenme deneyimini 6grencilerle
alakal1 hale getirerek ilging kilmaktir (Jeffrey ve Craft, 2004). Sungur (1997), 6grencilerin 6zgiirliigtine
izin veren, onlar1 birey olarak kabul eden ve en iyisini yapmaya tesvik eden 6gretmenlerin yaraticilig
tesvik eden 6gretmenler oldugunu belirtmistir. Buna kargilik 6grencileri cesaretlendiren 6gretmenler,
onlar1 agir elestirirken, davranislarinda giivenilmez ve tutarsiz olanlar da 6grencilerin yaraticiligini
kisitlamaktadir (Akt.:Dikici & Soh, 2015). Ken Robinson’a (2009) gore: “Gergek su ki, karsilastigimiz
zorluklar g0z oniine alimdiginda, egitimin yenilenmesi gerekmiyor, doniistiiriilmesi gerekiyor. Bu doniisiimiin
anahtar1 egitimi standartlagtirmak degil, kisisellestirmek, her cocugun bireysel yeteneklerini kesfetmeye yonelik
bir basar1 olusturmak, 63rencileri 6grenmek istediklerine dogal olarak gercek tutkularini nerede kesfedebilecekleri

bir ortama yerlestirmektir.” (Akt: Pecheanu & Tudorie, 2015)

Sonug olarak bu aragtirmanin bulgularinda, metaforlar okul miidiirlerinin yaratict 6gretmen ve
yaraticr okula iligkin sahip olduklar kigisel algilarma yonelik onemli bilgiler sunmaktadir. Bu
cercevede ele alindiginda okul miidiirlerinin 6gretmen ve okul yaraticiligina iliskin tutumlarinin neler
oldugu ve zihinlerindeki ideal yaratict 6gretmen ve yaratici okul hakkindaki diisiincelerinin hangi
ozellikleri tasidigim1 metaforlar araciigiyla elde edilmeye calisildig1 sdylenebilir. Zihinlerde olumlu
cagrisimlarin yapildiginin goriildiigii yaratici 6gretmen ve yaratici okul kavramlariin rollerine iliskin
daha fazla arastirmaya ihtiya¢ duyulmaktadir. Boylece bu konuya dair biitiinciil bir agisi sunulmus

olacaktir.
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Introduction

Rapid technological developments, new manufacturing techniques, and global competition
have increased the importance of creativity and innovation. Azzam (2009) stated that creative and
critical thinking is the fundamental skill of the 21st century. Memduhoglu, Ucar, and Ucar (2017)
reported that widespread use of information technologies, the increase in intense competition, and the
social and economic expectations in almost all fields of life have grown to create new, unique, and
different practices in organisational activities, which have led organisations to focus on making

different capabilities and the development of creative capacities mandatory.

All innovations start with creative ideas. The successful application of new programmes, new
product promotions, or new services depends on individuals or a team with good ideas (Amabile,
Conti, Coon, Lazenby, and Herron, 1996). Creativity helps the world to advance, acquire knowledge
and culture, and engage in more complex activities. Creativity is a meta-skill that can be applied to
different fields such as art, science, technology, and business. Additionally, just like communication or
learning skills, creativity is the skill to form an idea (Cinque, 2010). The core of creativity is to generate
ideas suitable for all aspects of human activity including science, art, education, business, and daily
life. Creativity is the first step of innovation, which is the successful application of this new and
appropriate idea. Innovation is extremely important for long-term corporate success. Creative
thinking depends on personal characteristics related to dependence (up to a certain level), self-
discipline, a tendency to take risks, tolerance of uncertainty, patience against disappointment, and a
relative lack of anxiety about social approval. However, creativity skills can be increased by learning
techniques to develop cognitive flexibility and intellectual independence and by the application of
these techniques (Amabile, 1997). Saliceti (2015) stated that creative thinking is the process of moving
teaching beyond what is known and defined it as a process a) from results to process, b) from
problem-solving to problem-defining and discovering, c) from definitions/meanings to meaning
horizon searchers d) from literal-oriented content to information contextualised with developmental
and education psychology, e) from knowing/applying theories to forming hypotheses and theories in
a communicative sense characterised with rhetoric, f) from an idea of instrumental language to a more
careful vision of creative and productive powers and awareness between thinking/language
complexity, and g) from ideas of ordered randomness between teaching and learning to a systematic

vision to learn and teach in a reciprocal relationship.

Creativity stems from a rooted passion and it is the willingness to act differently, think
differently, try something, make mistakes, and see both micro and macro levels of innovative
potential and possibility. Being creative also means the ability to take risks and, in some cases, it

requires remaining outside normal or widely accepted reference frameworks. Creative people push
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the limits; they look for new ways to see, interpret, understand, and question (Harris, 2009). Stenberg
and Lubart (1996) defined creativity as the capability to produce new and beneficial things, while
Azzam (2009) defined it as the process of having unique ideas and Torrance (1988) defined it as
perceiving challenges, uncovering gaps and missing parts of knowledge, and guessing and creating
hypotheses about these guesses. Additionally, this is characterised as facilitating problem-solving at
home, at work, and while playing. Rogers (1972) gave examples of drawing, composing a symphony,

developing scientific theories, or discovering new human relations as styles of creativity.

As stated above, creative thinking shows people’s capacities to combine existing ideas in new
forms and how they approach problems and solutions. This skill itself is highly related to personality,
as well as how an individual thinks and works (Amabile, 1998). A creative process might start with a
spark of a new idea or with an intuition or when coping with a problem; new ideas can be gained in
this process. It is not a single event but a process, and real creative processes include creative views
and new ideas in addition to critical thinking (Azzam, 2009). To be successful in today’s creative
society, students need to learn creative thinking, systematic planning, critical analysis, cooperative
work, clear communication, repetitive design, and constant learning (Resnick, 2007). When all these
definitions are analysed carefully, it can be seen that creativity is fundamentally an effort to generate
ideas or processes in the emergence of a product, and efforts for problem solving. In this process, there
is no room for what is known, memorised, repeated, usual, and limited (Balay, 2010). Creativity in
education involves breaking the rules, questioning what is present and widespread, not being afraid
of being different, developing new relationships, offering different perspectives, detecting with
description and conducting new trials (Memduhoglu, Ugar, and Ugar, 2019). In terms of teaching
creativity, teachers are the tool for change. They are expected to facilitate independent learning,
establish environments to encourage critical and creative thinking, and model behaviours and roles to

encourage creativity (Cropley, 1997).

Creativity is the act of changing the world and ourselves. It is about generating new,
extraordinary, and appropriate ideas as individuals working together or as groups. It opens the door
to service or business processes with new ideas; it is not only about internalising new concepts and
approaches, but also systematic efforts to develop these new concepts and approaches (Balay, 2010).
Creativity is the key element for pedagogic research. Creative teachers present themselves as models
in the classroom and their values and attitudes are important. Personal characteristics like trust,
warmth, empathy, enthusiasm, and openness can create an encouraging class atmosphere for students
to feel free in expressing their creativity (Fitriah, 2017). Learning in a creative manner involves
teachers using creative approaches to make learning more interesting, exciting, and effective. In fact,

teachers can be extremely creative to develop materials and approaches that attract children’s
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attention (Frossard, Barajas, and Trifonova, 2012). Fundamentally, the concepts of a creative teacher
can be related to their enthusiasm in the classroom, the autonomy of the students, close and
individual relationships with students, and the scientific skills seen in the students (Cropley, 2009). A
creative teacher is an individual who reinforces creative activities while encouraging risks and
unpredicted circumstances. In this process, students’ self-confidence and self-regulation are
important, as well. At the same time, the teacher must have tolerance for uncertainties (Fautley and

Savage, 2007).

The paradigm of school as a factory has been highly effective for billions of people for more
than a century, but the world has transformed from a physical input-based economy (land, capital,
and labour) to intellectual input or a human creativity-based economy (Florida, 2006). Therefore, the
concept of creativity that includes uniqueness and individuality no longer fits with the monotony and
standardisation of the school factory paradigm (Pecheanu and Tudorie, 2015). In schools, new
dimensions are developed for learning and teaching methods. Schools play a functional role for
students to benefit by creating new communication methods and more innovative education
strategies, indicated by relationships and especially creative and impressive teaching. Educating
students in autonomy, sociality, critical sensitivity, and, most importantly, creativity is one of the

ways to help them develop critical thinking (Saliceti, 2015).

According to Cremin (2009), creative teaching enables teachers to make teaching more
interesting and effective and allows them to include creative approaches in the classroom. Teachers’
individuality is related to reflection of their personal creativity and daily practices. Creative teaching
is visible in teachers’ daily activities and facilitates students’ spiritual, ethical, social, and cultural
personal development (Cremin, 2009). School principals’ and teachers’ paradigms are vital to
determine and develop a creative environment for students. As a result, it was concluded that a
creative school must possess the following elements: performance assessment, an environment
without prejudice, a willingness to take risks, democratic management and minimal bureaucracy,
support to freely explore individual views, a sufficient communication system, tolerance, and open-

mindedness for different ideas and experiences (Téremen, 2003).
Study purpose and importance

This study determines school principals’ metaphoric perceptions of the concepts of “creative
teacher” and “creative school”. Based on that general goal, this study aims to find answers to the

following questions:
1. What are school principals” metaphors for the “creative teacher” concept?

2. What are school principals’ metaphors for the “creative school” concept?
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3. In terms of common properties, how can these opinions be organised within conceptual categories?

With this study, it is hoped that knowledge about school principals’ metaphoric perceptions
of creativity can help alleviate misunderstandings and prejudices and distinguish positive beliefs that
should be strengthened. By analysing metaphors for the concepts of creative teachers and creative
schools, it is possible to form better practices to encourage creativity in class and at school. According
to Sanchez et al. (2000), teachers frequently use metaphors to explain ideas, concepts, and abstract
things. Metaphors are important in terms of the reflection of mental associations. It could be stated
that metaphors that show a way of perception, understanding, and analogies of concepts reflect how
these concepts are understood in our minds (Akan, Yal¢in, and Yildirim, 2014). A metaphor explains
the unknown with the help of what is known and makes a phenomenon familiar based on analogies
for the phenomenon (Balci, 2003). According to Lakoff and Johnson (2005), a metaphor is to

understand and experience a phenomenon/fact with another phenomenon/fact.
Method
Study Pattern

This study has a phenomenological pattern among qualitative study patterns. In this study,
which aims to collect school principals’ metaphors for the concepts of “creative teacher” and “creative
school” and to reflect perception styles by classifying them within various categories, a
phenomenological pattern was selected. In phenomenological studies, the direct experience of the
participants is important (Patton, 2014), and the main purpose of these studies is to take a personal

experience related to a phenomenon to a more general level (Creswell, 2007).
Study Group

In this study, semi-structured interviews were held with 33 school principals in the city of
Van. A semi-structured interview technique was found suitable for this study as this technique
enabled the school principals to preserve the individuality of their answers, allows for an instant
feedback mechanism, has the flexibility to fit changing conditions, obtains in-depth knowledge, and
decreases misunderstandings (Yilmaz, 2011). Participants were selected with the convenience

sampling method.
Data Collection and Analysis

The study asked school principals to complete sentences like “a creative teacher is like ..... ,
because ........ ” and “a creative school is like ........... , because ....... ” to uncover the school principals’
metaphoric perceptions of the creative teacher and creative school concepts. Capan (2010) used the

“like” concept to clearly express the similarities between a metaphor topic and its source. However,



Zengin, M.

since rational reasons were asked of participants in this study, the “because” concept was not
included. Content analysis was applied for data analysis. Content analysis combines and interprets
similar data around certain concepts and themes (Yildirim and $imsek, 2013). Analysis was conducted
at 4 levels. These were coding and sorting, sample metaphor compilation, category development, and

validity and reliability (Saban, 2008).

This study tried to meet validity and reliability criteria. Necessary precautions to reach correct
information (validity) and define the research process and data in a clear and detailed way to enable
assessment by another researcher (reliability) are two important criteria for a qualitative study
(Yildirim and Simsek, 2013). Expert opinion was consulted for study reliability. In this sense, two
education experts (education science, measurement and assessment) were given a list of conceptual
categories and metaphors for each category. Content integrity for categories and the concepts in these
categories were considered within and across categories. After the findings were assessed and
evaluated by the two education experts, 2 metaphors for creative teachers (water, tree) and 1
metaphor for creative schools (sea) were associated with a different category. To calculate the
reliability of the results, the reliability formula of Miles and Huberman (1994) (Reliability =
agreement/((agreement + disagreement) x 100)) was adopted. According to Patton (2002), agreement
between coders in a coding audit is expected to be at least 80%. In this study, the creative teacher
metaphor reliability ratio was found as (Reliability = 31/((31 + 2) x 100)) = 94%. Again with the same
calculation, the creative school metaphor reliability ratio was found as (Reliability = 32/((32 + 1) x

100)) = 97%.
Findings

In this section, school principals’ metaphors for “creative teacher” and “creative school”
concepts and conceptual categories formed by these metaphors are presented as tables. Each

conceptual category was tried to be explained by supporting it with participants’ statements.
Findings for School Principals” Metaphoric Perceptions of the Creative Teacher Concept

Table 1 presents the school principals’ metaphors for the creative teacher concept. The most
common metaphor used by school principals was “architect”. When metaphors were analysed and
when creative teachers’ differences from students were considered, with the awareness of being
different in every aspect and uniqueness, it could be stated that they are the only guide to help rebuild

imagination, mental structures, and social lives.
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Table 1. List of school principals’ metaphoric perceptions of the creative teacher concept

Metaphors The number of school principals using the metaphor Percent
Cook 1 3.03
Artist 1 3.03
Architect 5 15.15
Lamp 1 3.03
Gardener 4 12.12
Poet 1 3.03
Ocean 1 3.03
Tree 2 6.06
Child 1 3.03
Mother 1 3.03
Philosophy 1 3.03
Fingerprint 1 3.03
Clown 1 3.03
Water 1 3.03
Rain 1 3.03
Oyster 1 3.03
Magnet 1 3.03
Accordion 1 3.03
Fictional character 1 3.03
Factory 1 3.03
Discoverer 1 3.03
Wise man 2 6.06
City 1 3.03
Entrepreneur 1 3.03

A total of 33 metaphors comprising 24 different metaphors for the creative teacher concept
were collected from the school principals within 5 different categories after analysing them for

common properties and reasons for usage. These categories are given in Figure 1.

Creative Teacher Categories

Innovator Shaping by
8% T g g ProCeSSing
e L o 80% -
Wisdom 20 ARRIEIR
8% ' SNSRI
. Guide _— - —_-Researcher. ..

15% 9%

Figure 1. Categories created for creative teacher concept

School principals’ metaphors for the creative teacher concept are separately listed in tables
within the 5 established categories. Each category includes direct quotations from the school

principals’ statements.
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“Shaping by processing” creative teacher

The “shaping by processing” creative teacher category had the highest number of metaphors.
When school principals’ views are analysed, it is seen that shaping was a necessary and important
property for creative teachers. Some participants” views on shaping as the basis for creative teaching

are given below.

Table 2. Themes and participants’ views for the shaping category

Metaphors Participants” Views

Architect “Plans what to do beforehand and combines small pieces. At the end, s/he
presents a beautiful work.”

Cook “Uses his/her materials in the best way possible and knows how to have a
beautiful result.”
Factory “Processes raw materials and produces a new product.”

Creative teacher’s wisdom

The “wisdom” category had the second most metaphors. When the results are considered, it is
possible to state that participants believed that wisdom is important in teacher creativity. Some

participants’ views on wisdom are presented below.

Table 3. Themes and participants’ views for the wisdom category

Metaphors Participants” Views

Gardener “S/he knows which soil and how much water a flower needs.”
Ocean “All living beings are fed in him/her.”

Lamp “Scatters knowledge to all different minds.”

Creative teacher as innovator

The “innovator” category was tied for the second highest number of metaphors. Based on
these results of the school principals, it is possible to state that they believe that innovation is

important in teacher creativity. Some participants’ views on innovators are presented below.

Table 4. Themes and participants’ views for the innovator category

Metaphors Participants” Views

Tree “They give different colours in every season and make the environment
beautiful.”

Accordion “They have different emotions and rhythms in every key; they dazzle
their listeners.”

Magnet “Teachers are the centre of attention and make everyone listen to them;
they connect everyone to them.”
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Creative teacher as guide

The “guide” category had the third highest level of agreement. It is possible that creative

teachers have the property of being a guide. Some participants’ views on guides are presented below.

Table 5. Themes and participants’ views for the guide category

Metaphors Participants” Views

City “Each street opens to a new experience that needs to be learned and this
light guides us.”

Gardener “Each thought in a student’s mind is a rare flower. A creative teacher is a

guiding gardener to expand students’ imagination and to open the door to
discover this rare flower.”

Artist “S/he draws new routes aesthetically even though s/he does not know what
to do.”

Creative teacher as researcher

The “researcher” category contained the fewest metaphors. When the results are considered, it
is possible to state that participants believed that being a researcher is not a priority in teachers’

creativity. Some participants’ views on researchers are presented below.

Table 6. Themes and participants’ views for the researcher category

Metaphors Participants’ Views

Discoverer “They do not settle for what there is and they try to uncover the
invisible.”

Entrepreneur “They follow innovation in education and use the most beneficial
methods, techniques, and technologies in their class.”

Philosophy “S/he is in constant criticism and questioning.”

Findings for School Principals” Metaphoric Perceptions of the Creative School Concept

Table 7 presents the school principals’” metaphors for the creative school concept. The most
common metaphor used by school principals was “cloth shop”. When these metaphors are analysed,
it is possible to say that a creative school develops students as a whole, considers individual
differences and demands, teaches with entertainment, or, in short, is a place where life knowledge

skills are gained.
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Table 7. List of school principals’ metaphoric perceptions of the creative school concept

The number of school principals using

Metaphors the metaphor Percent (%)
Orchestra 2 6.06
Spider web 1 3.03
Laboratory 1 3.03
Soil 1 3.03
Museum 1 3.03
Snow flake 1 3.03
Canvas 1 3.03
Life 1 3.03
Universe 2 6.06
Circus 1 3.03
Discoverer 2 6.06
Bee hive 1 3.03
Film 1 3.03
Sea 1 3.03
Forest 1 3.03
Carnival 1 3.03
Cloth shop 3 9.09
Sand box 1 3.03
Water 2 6.06
Science 1 3.03
Country 1 3.03
Sun 1 3.03
Life 1 3.03
Sports complex 1 3.03
Train station 1 3.03
Food menu 1 3.03
Theatre stage 1 3.03

A total of 33 metaphors comprising 27 different metaphors for the creative school concept

were collected from the school principals within 5 different categories after analysing them for

common properties and reasons for usage. These categories are given in Figure 2.
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Figure 2. Categories created for the creative school concept

School principals” metaphors for the concept of creative schools are separately listed in tables
according to these 5 categories. Each category contains direct quotations from school principals’

statements.
Creative school as individual differences

The “individual differences” creative school category had the highest number of metaphors.
When school principals” views are analysed, it is seen that there was a view of individual differences
being considered and an environment where students were supported as the foundation of a creative
school based on individual interests and skills. Some participants’ views about seeing individual

differences as the basis for a creative school are given below.

Table 8. Themes and participants’ views for the individual differences category

Metaphors Participants’ Views

Sports complex “Students are supported in their interests just as students are guided
in sports according to their interests and talents.”

Food menu “Offers options suitable for personal properties, interests, and skills.”

Snowflake “Although all students look the same, each student is unique and

different.”

Creative school as holistic development

The “holistic development” creative school category was tied for the highest number of
metaphors. When school principals” views are analysed, it is possible to state that a creative school is
one where students can show cohesive holistic development in personal, social, and academic matters.
Some participants’ views describing holistic development as the basis for a creative school are given

below.
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Table 9. Themes and participants’ views for the holistic development category

Metaphors Participants” Views

Spider web “School is a student-centric structure that designs academic, social, and

individual experiences.”

Orchestra “Students with different characteristics are ready to do good jobs in the future
with harmony.”

Woods “Because students thrive and grow.”

Creative school as scientific

The “scientific” category had the second highest number of metaphors. When school
principals’ views are analysed, it is possible to state that a creative school is open to learning, keeps
interests alive, and is a place where methods to teach unlimited knowledge can be learned. Some

participants’ views on the scientific basis for creative schools are given below.

Table 10. Themes and participants’ views for the scientific category

Metaphors Participants” Views

Science “You are always open to learning new things.”

Discoverer “It raises interests and moves towards discovery.”

Universe “Schools are structures that expand like the universe, help younger

generations to reach broad dimensions, and thus support them to reach
multiple points to be discovered.”

Creative school as life knowledge

The “life knowledge” category for creative schools had the third highest number of
metaphors. When school principals’ views are analysed, it is possible to state that creative teachers
possess experience and knowledge about life and they can practice in real life. Some participants’

views on life knowledge as the basis for creative schools are given below.

Table 11. Themes and participants’ views for the life knowledge category

Metaphors Participants” Views

Theatre stage “It enables us to try new roles in every show that we need to try and
rehearse for real life.”

Life “Teaches first experiences and realities of life to students.”

Discoverer “Helps all students to discover their values and helps them reach the real
purpose of life.”

Creative school as entertainment

The “entertainment” category for creative schools had the fewest metaphors. When views in
this category are analysed, it is possible to say that school principals believed that the dynamics of

creative schools are full of innovations and they are entertaining places where students go with joy
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and love, and have fun while learning. Some participants” views that emphasise entertainment as

important for a creative school are given below.

Table 11. Themes and participants’ views for the entertainment category

Metaphors Participants” Views

Carnival “Children go to a carnival with joy and desire.”

Sand box “Children can have fun and their imagination develops.”

Circus “They spend so much good time in the circus that both workers and the

audience are extremely satisfied.” “The audience, especially children, are
willing to go to the circus.”

Findings and Discussion

In this study conducted to identify school principals’ metaphoric perceptions of the concepts
of creative teachers and creative schools, 33 metaphors were given for each concept and a total of 66
metaphors were obtained. “Architect” is the most common metaphor for creative teachers and “cloth
shop” is the most common metaphor for the concept of creative schools. When these metaphors were
considered, it was determined that school principals defined creative teachers as shaping students and
defined a creative school as considering students’ individual differences and expectations and

meeting their needs.

The concept of creative teachers was described within 5 categories, whereby school principals’
metaphoric perceptions were ranked from the highest number of metaphors to the lowest. These were
the “shaping by processing”, “wisdom”, “innovator”, “guide”, and “researcher” categories. When
these categories were considered, it was seen that school principals’ perceived properties of a creative
teacher mainly entail revealing and shaping their students’ potential. It was stated that creative
teachers had wisdom, which was open to change, and apply innovative education models and guide
students to shape their future and be researchers. According to Fitriah (2007), teachers are guides who
shape educational experiences for students, enrich deeper learning including different technologies,
and help students to be interested with supportive learning tools. Azevedo (2007) emphasised the
importance of teachers” actions to encourage creativity and stated that students’ interests and talents
must be considered. According to that author, teachers also need to offer creative models, encourage
flexibility for thought, create a pleasant atmosphere in the classroom, and strengthen students’

responsibility and autonomy.

The concept of creative schools was also described within 5 categories, whereby school
principals” metaphoric perceptions were ranked from the highest number of metaphors to the lowest.

These were the “individual differences”, “holistic development”, “scientific”, “life knowledge,” and

“entertainment” categories. School principals stated that creative schools enable holistic mental,
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physical, and spiritual development by considering students” individual differences and transferring
knowledge to students in an entertaining way. In the literature, there are recommendations about how
to develop creative skills from childhood to adulthood. For example, as described by Fasko (2001)
Guilford (1967) and Torrance (1963) suggested that creative thinking skills can be developed with
direct teaching, whereas Karnes et al. (1961) suggested that education programmes should be
organised more flexibly to offer better service. Teaching techniques that encourage different ideas are
important to encourage creative thinking (Karnes et al., 1961). Problem-solving and problem-based
individual tasks also encourage creativity (Davis and Rimm, 1985; Karnes et al., 1961; Subotnik, 1988).
Teachers who are open to change and model different ideas seem to be the most effective to encourage
creativity in students (Karnes et al., 1961). In addition to using individual tasks to encourage
creativity, teachers also guide students to participate in group activities (Davis, 1991; Davis and
Rimm, 1985). These group activities should increase creative thinking and academic performance as

well as developing students” peer acceptance (Karnes et al., 1961).

Assessment of creativity is the basic condition for the development of creativity. In the school
context, systemic actions and experiences, students’ interests, imagination, and students” willingness
for creativity and research are expected (Cardoso, Malheiro, Rodrigues, Felizardo, and Lopes 2015). If
school is the best educational environment where ideas are formed, students should be given the
chance to understand their own roles and perspectives in a global and connected society and develop
their own role-playing skills. Thus, students can understand and discuss all complex relationships
related with society and gain new thinking and behaviour styles (Saliceti, 2015). It is accepted that
schools and early education play a key role in developing the creative and innovative capacity of
humans for more advanced learning and work life. Teachers have extraordinary opportunities to

develop and facilitate each child’s creative skills (Lapeniene and Dumciene, 2014).

Environment (space) is another important factor of the creativity concept. Considering the
effect of the educational environment in the literature, Davies et al. (2013) found that environment
affected not only students’ gains but also teachers” professional development (Pecheanu and Tudorie,
2015). Schools, and especially classrooms, are seen as a privileged context to encourage creativity to
increase social and individual development. Within the school context, teachers are a source of
knowledge; however, teachers also act as suitable role models for students in terms of strategies and

behaviours (Cropley, 2009).

Schools needs to use creative approaches to make learning interesting and effective. The
largest impacts on students in schools are achieved with dynamic, appreciated, and appealing
experiences. Therefore, one of the most important purposes of school is to make the learning

experience student-focused and interesting (Jeffrey and Craft, 2004). Sungur (1997) stated that teachers
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who allow students freedom, accept them as individuals, and encourage them to do their best are
teachers encouraging creativity. On the other hand, while teachers who encourage students may also
criticise them harshly, teachers with unreliable and inconsistent behaviours limit students’ creativity
(cited by Dikici and Soh, 2015). According to Ken Robinson (2009) “In fact, when the challenges we face
are considered, education must be transformed not renewed. The key for such transformation is personalisation
rather than standardisation, creating a success to discover individual skills of each child and placing students in
an environment where they can discover what they want to learn and their real passions.” (cited by Pecheanu

and Tudorie, 2015).

In conclusion, this study’s findings present important information about school principals’
personal perceptions of creative teachers and creative schools by using metaphors. Within this
framework, it is possible to say that the metaphors were selected to understand school principals’
attitudes towards teacher and school creativity, with the properties of an ideal creative teacher and
creative school in their minds. There is a need for more research on the roles of creative teachers and
creative schools where positive associations are seen. Thus, a more holistic perspective can be

provided on this topic.
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