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Article Information Abstract
@ CrossMark The aim of the research is to determine the state of the practitioners utilizing from the
knowledge produced in the field of educational administration according to the
DOI: 10.29299/kefad.980067 opinions of the administrators and teachers. The research was designed qualitatively

and case study was preferred as the research design. The study group consists of 10
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participants, five administrators and five teachers, determined according to the
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Accepted:  26.01.2022 maximum diversity and criterion sampling method. The data were obtained by using a

semi-structured interview form within the scope of the interview data collection
technique. The obtained data were analyzed by descriptive analysis and content
analysis. As a result of the research; It has been found that most of the practitioners
utilize from the knowledge production in the field by reading articles, books, theses
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and participating in projects for improving their educational activities and for their
Knowledge Production, professional-personal development. The subject, methods, results and suggestions of
Knowledge Utilization, the research make it easier to utilize from the research; The fact that the subject is not
Teachers well emphasized, the length of the literature, the language and the incomprehensibility

of the expression make it difficult. In order to more effectively manage the situation of
Administrators, practitioners utilizing from the knowledge produced in the field, researchers should go
to the field and present practical suggestions; practitioners to receive postgraduate
education by following field studies; It has been found that the criteria for the
appointment-evaluation of managers should be increased and the results of the
research should be taken into account while creating laws and regulations.

Educational Administration

Egitim Yonetimi Alanindaki Bilgi Uretiminden Uygulayicilarin
Yararlanma Durumlarina iliskin Bir Degerlendirme

Makale Bilgileri Oz
@CmssMark Aragtirmanin amaci, yOnetici ve &gretmen goriislerine gore egitim yonetimi alaninda
iiretilen bilgiden uygulayicilarin yararlanma durumlarim belirlemektir. Arastirma nitel
DOI: 10.29299/kefad.980067 olarak tasarlanmug olup aragtirma deseni olarak durum caligmas: tercih edilmigtir. Calisma

grubu, maksimum gesitlilik ve 6lgiit drnekleme yontemine gore belirlenen beg yonetici ve
bes dgretmendeden olusan 10 katithmcidan olugsmaktadir. Veriler, gériisme veri toplama
teknigi kapsaminda yar1 yapilandirilmis goriisme formu kullanilarak elde edilmistir. Elde
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edilen veriler, betimsel analiz ve igerik analizi ile ¢oziimlenmistir. Arastirma sonucunda;
Anahtar Kelimeler: uygulayicilarin  ¢ogunun alandaki bilgi iiretiminden makale, kitap, tez okuyarak ve
o projelere katilarak egitim-6gretim etkinliklerini iyilestirme ve mesleki-kisisel gelisimleri igin
Bilgi Uretimi, yararlandiklar1 bulunmustur. Aragtirmalarin  konusu, yontem, sonug¢ ve Onerileri
Bilgiden Yararlanma, aragtirmadan yararlanilmasim kolaylastirmakta; konunun iyi vurgulanmamasi, literatiir
o uzunlugu, dil ve anlatimin anlagilir olmamas: zorlagtirmaktadir. Alanda tiretilen bilgiden
Ogretmenler,

uygulayicilarin yararlanma durumlarinin daha etkili yonetilmesi igin, arastirmacilarin
Yoneticiler, sahaya inerek uygulanabilir 6neriler sunmalar1; uygulayicilarin alan arastirmalarini takip
ederek lisansiistii egitim almalari; yonetici atama-degerlendirme kriterlerinin yiikseltilmesi,
yasa ve yOnetmelikler olusturulurken arastirma sonuglarimin dikkate alinmasi gerektigi
bulunmustur.
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Giris

Toplumlarin varligini siirdiirmesinin ve kalkinmasinin 6n kosulunun bilgi iiretimi oldugu
sOylenebilir. Tiim bilgi tiirleri i¢cinden bilimsel bilgi, en yiiksek gegerlik ve giivenirlikte bilimsel bir
arastirma sonucunda elde edilmis olmasi ile digerlerinden ayrilmaktadir (Tonbul, 2020). Bilimsel
aragtirma, sosyal ve fiziksel fenomenlere iliskin bilimsel bilgiyi elde etmek amaciyla yapilan planl,
bazen de kontrollii bir ¢alismayla (Ekiz, 2003) alana ait yeni bilginin belli siireglerden gecerek
tiretilmesi (Tasdemir ve Tasdemir, 2011), arastirmaci ve uygulayicilarin faydasma sunulmasidir.
Bilimsel arastirmalarin sonuglarindan etkili sekilde yararlanabilmek igin “arastirma teknik ve
yeterlikleri, bilimsel tutum ve davraniglar ile bilim etigi” nden olusan arastirma Kkiiltiiriine sahip
olmak gerekmektedir (Erdem, 2018). Arastirma egitimiyle kazandirilabilecek olan bu kiiltiiriin
temelinde ise bilimsel yontem ve onun gerektirdigi teknik bilgi, beceri ve tutum ile onun bireysel ve
toplumsal yasamdaki yerini kavramak bulunmaktadir (Karasar, 2007). Egitim yonetiminde uygulayici
olan Ogretmenin alan arastirmalarmni takip ederek arastirmalardan etkili sekilde faydalanma
becerisine sahip olmasi, bilgiyi hem {iretmesi hem de etkili olarak kullanmasi1 beklenmektedir. Tersi

durumunda &gretmenin yetistirdigi bireyin de bahsedilen arastirma kiiltiiriine sahip olmasin

beklemek ¢ok anlaml1 degildir (Sar1, 2006).

Ogretmenlerin egitim arastirmalarma yonelik tutumlarimi kesfetmek, arastirmacilar igin
onemli bir konu olmustur (Beycioglu, Ozer ve Ugurlu, 2010). Egitim alaninda {iretilen bilgiden
ogretmenlerin biiyiik kismmin yararlanmadigi, aragtirma tutum ve kiiltiiriine sahip olmadig, yapilan
arastirmalar1 dikkate almadiklari, bilimsel arastirmalardan etkili yararlanabilme yeterligine sahip
olmadiklar1 belirtilmektedir (Cepni ve Kiigiik, 2002; Cepni ve Kiigiik, 2003; Tagdemir ve Tasdemir,
2011). Ote yandan &gretmenlerin egitim arastirmalarina 6nem verdikleri ve aragtirma siireglerinde yer
almak istediklerini belirten arastirma bulgular1 da bulunmaktadir (Beycioglu, Ozer ve Ugurlu, 2010).
Okul yoneticisi ve Ogretmenlerin egitim yonetimi teorilerinin birincil uygulayicilart olduklar
sOylenebilir. Tiirkiye’ de tartisilan bir konu olan egitim alanindaki arastirmalar ile bu arastirmalarin
uygulamada kullanilmasi arasindaki boslugun (Yildirim, Ilhan, Sekerci ve Sozbilir, 2014) kapanmasi
i¢cin s6z konusu uygulayicilarin alana ait arastirmalar: takip etme, sonuglarindan faydalanma ve
uygulama becerilerine sahip olmalar1 gerekmektedir. Alandaki kuram-uygulama boslugunu devaml
beslemekte olan, iiretilen bilgiden y&netici ve 6gretmenlerin etkili ve yeterli sekilde yararlanmamalars;
bu aligkanhg1 edindirecek sistem, kiiltiir ve uygulamalarin olmayist gercek bir problem olarak

goriilmektedir.

Alan yazinda egitim alaninin temel uygulayicilarindan olan Ogretmenlerin, genel egitim
arastirmalarina iliskin algi, beceri, yaklasim, goriis ve tutumlarini ele alan ¢ok sayida arastirma
oldugu goriilmektedir (Akg¢oltekin, 2017; Ates ve Yildirim, 2015; Berliner, 2002; Beycioglu, Ozer ve
Ugurlu, 2010; Cerit Berber, 2013; Ekiz, 2006; Ekiz ve Yigit, 2012; Incekara, 2013; Kahraman ve Koleli,
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2017; Kart ve Gelbal, 2014; Oztiirk, 2011; Sari, 2006; Sahin ve Arcagok, 2013; Tasdemir ve Tasdemir,
2011; Turgut, Oztiirk, Ercan ve Bozkurt, 2014; Yildirim ve digerleri., 2014). Yoneticilerin bilimsel
arastirmalardan yararlanmalar1 (Balct ve Kavak, 2014) ve egitim yoOnetimi arastirmalarindan
yararlanmalaria iliskin; Karatas, Kyzy ve Topuz, 2014) gorece az sayida arastirma da bulunmaktadir.
Alanin uygulayicilar: olan 6gretmen ve yoneticilerin arastirma sonuglarindan yararlanma durumuna,
bu duruma etki eden olumlu ve olumsuz faktorler ile arastirmalardan daha etkin yararlanmalari igin
bireysel ve sistem diizeyinde yapilmasi gerekenlere iliskin bir arastirmaya ise rastlanmamistir. Bu
arastirmada uygulayicilarin alanda {iretilen bilgiden yararlanma durumlar ortaya koyulacaktir. Bu
durum uygulayicilarin bu konudaki yetkinlikleri ve hizmet i¢i egitim ihtiyaglarinin belirlenmesini,
arastirmalardan yararlanilmasini etkileyen olumlu ve olumsuz faktorlerin belirlenmesi, hedef kitlesi
uygulayicilar olan arastirmacilara arastirma tasarimi ve siirecinde dikkat edilmesi gerekenler
konusunda bilgi verebilir. Arastirma alanin 6nemli sorunlarindan biri olarak goriilen kuram-
uygulama bogluguna iliskin ¢ikarimlar yapilmasina, sistem diizeyindeki uygulamalara, yasa ve

yonetmeliklere temel olusturabilir.

Arastirmanin amaci, yonetici ve 6gretmen goriislerine gore egitim yonetimi alaninda tiretilen
bilgiden uygulayicilarin yararlanma durumlarin belirlemektir. Bu amaca ulagabilmek icin asagidaki

sorulara yanit aranmigtir:
1. Egitim yOonetimi alaninda {iretilen bilgiden uygulayicilarin yararlanma durumlari nedir?

2. Egitim yOnetimi alaninda iiretilen bilgiden uygulayicilarin yararlanma durumlarma etki

eden olumlu faktorler nelerdir?

3. Egitim yonetimi alaninda {iiretilen bilgiden uygulayicilarin yararlanma durumlarma etki

eden olumsuz faktorler nelerdir?

4. Egitim yonetimi alaninda iiretilen bilgiden uygulayicilarin yararlanma durumlarinin daha

etkili yonetilmesi i¢in Oneriler nelerdir?
Egitim Arastirmalarindan Uygulayicilarin Yararlanmasi

Yonetici ve Ogretmenlerin egitim arastirmalarindan yararlanmalarina iliskin alan yazinda
aragtirmalar bulunmaktadir. Cerit Berber (2013) 6gretmenlerin egitim alanindaki arastirmalara yeterli
ilgiyi gostermeyerek aragtirmalarinin sonuglarindan yararlanmadiklarini ifade ederken, Cepni ve
Kiigiik (2003) egitim arastirmalarimin uygulamada etkili oldugunu da diisiinmediklerini belirtmistir.
Ogretmenlerin egitim arastirmalarma aldirig etmedikleri (Beycioglu, Ozer ve Ugurlu, 2010), bu
durumun nedeni olarak uygulayicilarin aragtirmalardan faydalanmalarini saglayacak bilimsel bir
tutum ile bu tutumun olusmasini saglayacak bir sistem yapisiin eksikligi gosterilmistir (Odemis
Keles, 2020). Yine Shkedi (1998), 6gretmenlerin diinyasi ile arastirmacilarinki arasinda ¢ok biiyiik bir

bosluk oldugunu, bu boslugun bilimsel arastirmalardaki akademik dilin 6gretmenlerce zor
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anlasilmasindan ve uygulayict olan Ogretmen ile arastirmaci arasindaki iletisim kopuklugundan
kaynaklandigini belirtmektedir. Oysaki Ates ve Yildirim (2015) egitim arastirmalarinin uygulamada
hayat bulmas: uzun siire isteyen, zor bir siire¢ olsa da okul temelli ve sorunlara yonelik arastirmalarin
yapilmasinin, egitim sisteminin yapisinin buna gore diizenlenmesinin, uygulayicilarin arastirmalara
rahatlikla ulasmasi ve arastirmalarin ise yaradigina inanarak bu arastirmalara dahil edilmelerinin
onemli oldugu dile getirmektedir. Bu baglamda egitim arastirmalarinin ve 6zelinde egitim yonetimi
arastirmalarindan 6gretmen ve yoneticilerin yararlanmalarinin oniindeki sorunlarin belirlenmesi ve

giderilmesinin alan i¢in hayati 6nem tasidig1 sdylenebilir.
Egitim Yonetimi Alaninda Uretilen Bilgiden Uygulayicilarin Yararlanmasinin Onemi

21. yy da egitimin, kalkinmanin en temel 6n kosulu arasmnda yer almasi nedeniyle
(Cemaloglu, 2017) egitim kurumlar1 da diinyanin kalkinma amagh hizli degisim ve gelisme
siirecinden etkilenmekte, bu siirece uyum saglayabilmek i¢in orgiit yapilari yaninda 6gretmen ve
yoneticilerin yeterliklerini de gelistirmeye cabalamaktadir (Beltekin, Sahin Ozdemir, Yilmaz,
Akkalkan, Cemaloglu, 2014). Ogretmenler icin kendini devaml yenileyebilme, gelisime acik olma ve
arastirmaci bir yap1 sergileme egitimciler tarafindan olmas: gereken en dnemli kisilik 6zelligi olarak
kabul gormektedir (Celikten, Sanal ve Yeni, 2005). Egitim sisteminin en stratejik 6gesi olan 6gretmenin
mesleki bilgi ve becerisinin egitim-6gretim faaliyetleri ile okulun kalitesini etkiledigi (Cemaloglu,
2002) distintildiigiinde Ogretmenlerin, egitimdeki uygulamalarin anlasilarak gelistirilmesini
amaclayan giincel arastirmalara ulasmay1 ve bu arastirma sonuglarini etkili bigimde kullanmay1
bilmeleri 6nemli olmaktadir (Everton, Galton and Pell, 2000). Mortimore (2000) egitim alaninda
dretilen aragtirmalarin egitimdeki uygulamalari diizenli bi¢imde anlamak ve bu uygulamalar
gelistirmeyi amagladigini belirtmektedir. Ogretmen ve yoneticilerin, egitim yonetimi arastirmacilari
igin bir arastirma nesnesi olmakla birlikte alandaki kuramlarin en 6nemli uygulayicilar1 olduklar
sOylenebilir. Mesleginde yetismis, ¢ok yonlii bir okul yoneticisi, arastirmacilarla daha kolay bir is
birligi gergeklestirerek kuram ve uygulama arasindaki esgiidiimii daha rahat saglayabilecektir
(Bursalioglu, 1998). Nitekim bilimsel davranislarin gelistirilmesinin bireyin sadece meslek hayatinda
degil tiim yasantisinin odaginda yer almasi gerektigi de unutulmamalidir (Karasar, 2007). Hayat boyu
Ogrenmeyi igsellestiren okul yoneticisi, kendisini basarili kilacagi gibi okulun Ogrenen orgiite
dontismesine katki saglayacaktir (Mullen ve Hutinger, 2008). Ayrica okul yoneticilerinin egitim
yonetiminde arastirmalarla tiretilen kuramlar1 uygulamaya yonelmeleri egitim kurumlarindaki hizl
doniisim ve degisim siireglerine uyum saglamalarini, toplumun egitimden beklentilerini
karsilamalarini kolaylastiracaktir (Ensari, 2004). Tiim bunlara ek olarak 6grencinin bilimsel diisiinme
becerisi kazanarak bu kapasiteyi gelistirmesinin (Cemaloglu, 2020), egitim arastirmalarinin
uygulayicilart olan yonetici ve 6gretmenlerin alanda {iretilen arastirmalar1 takip ederek oncelikle

kendilerinin saglamalarina bagh oldugu sdylenebilir.
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Egitim Yonetimi Alaninda Uretilen Bilgi ve Bu Bilgiden Yararlanmadaki Sorunlar

1960’ 11 yillardan itibaren bilimleserek alanin &nde gelen arastirmacilarnin doktoralarinm
gelismis iilkelerde tamamlamasi ve oradaki bilgi birikimi ve deneyimini {ilkeye tasimalari ile goreceli
bir atilim gerceklestiren egitim yonetimi alaninda (Balci, 2008) uygulayicilarin {iretilen bilgiden
yararlanmalarini engelleyen bazi sorunlar oldugu goriilmektedir. Celik (1997) alana ait kuramsal
temellerin 1970’ 1i yillardan sonra yeterince incelenmeyerek isletme yonetimine dayandirilmasi ve
okul yoneticilerinin egitim yonetimi altinda yetistirilememesi gibi iki O©nemli sorundan
bahsetmektedir. Alanin mesleklesme islevini terk etmesi (Baykara, 2019), bilgi temelinin yonetim ve
orgiit kuramlarindan uyarlanmast sonucu alanin egitim bilimlerine uzaklasip varlik nedenine
yabancilagsmasi (Ozdemir, 2017) ve kuramlar1 uygulamaya gegirme (Beycioglu ve Dénmez, 2006) bu
sorunlardandir. Ayrica arastirmalarin basit, yaratici olmayan, taklit ve sadece durumu ortaya koyan,
veri toplama araglar1 ve Orneklemi yetersiz, gecerlik ve giivenilirligi zayif olma gibi yontemsel
sorunlar igerdigi (Balci, 2008), alanin nicel arastirmalarin egemenliginde, isletmeden devsirilmis batili
kavramlarla dolu ve uygulamadan kopuk olduguna (Yilmaz, 2018) dikkat cekilmektedir. Kisaca
egitim yonetiminin kuram ve uygulama boyutunda kendi kimligini kesfetme yolculugu devam
etmekte oldugu (Bozdogan, 2018) bilgi ve yontem temelli tartigmalarin merkezinde yer aldig:

goriilmektedir.

Alanda bahsedilen sorun ve tartismalarin iiretilen bilgiye yansiyarak uygulamay1 da olumsuz
etkiledigi soylenebilir. Bu sorunlarin nedenlerinden birinin akademik yiikselme telag: ile popiiler,
basit yontem ve konularin tercih edilmesi oldugu (Balci, 2008) belirtilmektedir. Bu durum, alandaki
bilgi iiretiminin gergek sorunlarin yasandigi uygulama alanlarindan izole edilmis ortamlarda
gerceklemesine, bu gergeklikle uyumlu olmayan arastirma sonuglarinin da (Baykara, 2019) egitimde
var olan sorunlar1 ¢6zmede yetersiz kalmasina neden olmaktadir (Ozdemir, 2017). Nitekim Aksu’ ya
(2020) gore egitim yoOnetimi alani arastirmacilari uygulama sahasinda yeteri kadar vakit
gecirmemekte, Ates ve Yildirim (2015) sahadan kopuk gergeklestirilerek sorunlarina ¢éziim olmayan
bilgi iiretiminin de O&gretmenlerce ciddiye alinmadigimi belirtmektedir. Ayrica aragtirmalarda
kullanilan akademik dilin de arastirmalardan yararlanmada sorun olabilecegi, kullanilan dilin agik ve
net olmasmin, alana 0zgli terimlerin agiklanmasinin da egitim ydnetimi arastirmalarinin
uygulayicilara daha anlasilir ve anlamli gelmesinde etkili oldugu belirtilmistir (Anderson, 2007; Aksu,
2020). Uygulayicilarin iiretilen bilgiden etkili bicimde yararlanmalarindaki sorunlardan biri de karar
alicilarin alandaki bilimsel arastirmalar1 dikkate almayarak (Odemis Keles and Tonbul, 2020),
Ogretmen ve yoOneticilere bu yonden tesvik edici bir tutum sergilememelerinin oldugu soylenebilir.
Aragtirmacilarin arastirma sonuglarini hedef kitleleri olan uygulayicilar arasinda yayginlasmasi icin
caba sarf etmemesi de (Demirhan, 2015) alanda firetilen bilgiden yararlanmada sorun

olusturmaktadir. Egitim yonetimi alaninin bilimlesme siirecinde saglam kuramsal ve teorik temeller
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olusturulmas: amaglaniyorsa {iretilen bilgiden yararlanmadaki bu sorunlarin ¢6ziime kavusturulmasi

oldukca 6nemli goriilmektedir.
Yontem
Aragtirmanin Deseni

Nitel olarak tasarlanmis olan bu arastirmada durum c¢alismasi deseni kullanilmistir. Merriam’
a (2018) gore durum calismasi, sinirlandirilmis bir sistemin derin bigcimde incelenerek betimlenmesi
olarak tanimlanmaktadir. Bu baglamda yonetici ve d6gretmenlerin egitim yonetimi alaninda tiretilen
bilgiden yararlanma durumlar1 ortaya koyularak konuya iliskin derinlemesine bilgi edinmek
amaclandigindan durum ¢alismas: modelinin arastirma amacina uygun oldugu diisiiniilmiis ve tercih

edilmistir.
Calisma Grubu

Aragtirmanin ¢alisma grubu bes yonetici ve bes Ogretmenden olusmaktadir. Calisma
grubunun se¢iminde amagcli ornekleme yontemlerinden Olgiit 6rnekleme ve maksimum cesitlilik
orneklem teknigi kullamlmustir. Olgiit rneklemede, rneklem probleme dair belirli 6zellikleri tagiyan
kisi, nesne, olay ve durumlardan olusturulmakta (Biiyiikoztiirk, Kilig, Akgiin, Karadeniz ve Demirel,
2011, s. 94), maksimum cesitlilikte ise orneklemde problem taraflarinin cesitliligi en {ist seviyeye
¢ikarilmaya calisilmaktadir (Yildirim ve Simsek, 2016). Olgiit olarak érneklemi olusturan yOnetici ve
Ogretmenlerin egitim yonetimi alaninda lisansiistii egitim almis olmalar1 alinmig, maximum gesitliligi
saglamak amaciyla da farkli kamu okullarinda gorevli, farkl cinsiyet, kidem ve unvana sahip yonetici
ve Ogretmenler secilmistir. Calisma grubunun demografik Ozelliklerine ait bilgiler Tablo 1’ de

verilmistir.

Tablo 1. Calisma grubunun demografik ézellikleri

Kod Yas Cinsiyet Kidem (Yil) Brans Egitim diizeyi
Y1 37 Erkek 15 Sif Ogretmenligi Yiiksek lisans
Y2 31 Kadin 10 Sif Ogretmenligi Yiiksek lisans
Y3 36 Kadin 15 Ingilizce Ogretmenligi Yiiksek lisans
Y4 35 Erkek 14 Ingilizce Ogretmenligi Yiiksek lisans
Y5 43 Kadmn 21 Smif Ogretmenligi Yiiksek lisans
o1 43 Kadin 20 Matematik Ogretmenligi Yiiksek lisans
o2 33 Kadin 13 Bilisim Teknolojileri Yiiksek lisans
O3 39 Erkek 12 Almanca Ogretmenligi Yiiksek lisans
O4 29 Kadin 5 Ingilizce Ogretmenligi Yiiksek lisans
05 43 Erkek 22 Matematik Ogretmenligi Yiiksek lisans

Verilerin Toplanmasi ve Analizi

Arastirmada nitel arastirma veri toplama tekniklerinden goriisme teknigi kullanilmistir.
Goriisme, arastirilacak alandaki olguyu anlama amagh yapilan temel bir ¢calismadir. Goriisme, bireyin
etrafindaki olay ve olgular ifade edisi, gozlemleyemedigimiz davranis ve duygularin ortaya koymak

i¢cin gereken bir teknik olup (Merriam, 2015, s. 86-110) belli bir amagla yiiz yiize gelen iki veya daha
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fazla kisinin yazili ve sozel iletisim araglariyla yarattiklar: bir etkilesimdir (Cemaloglu, 2014, s. 159).
Aragtirmanin veri toplama araci yapilandirilmamus goriisme formudur. Gorlisme formu kavramsal
cerceve dikkate alinarak olusturulmus, sorular egitim yonetimi alani uzmanlarin goriisiine
sunulmugtur. Sorular uzman doniitlerine gore yeniden diizenlenerek gelistirilmistir. Gortisme
formunun isleyip islemedigi iki pilot goriisme ile test edilmistir. On gériismeler sonucu form yeniden
diizenlenmis ve goriisme formuna son hali verilmistir. Verilere betimsel analiz ve igerik analizi
uygulanmistir. Betimsel analizde arastirmanin veri toplama araglarindaki (gozlem, goriisme,
dokiiman) konu, soru veya temalar dikkate alinmakta, direk olarak bir konunun agiklanmasini,
resmedilmesini ve tanimlanmasini amagclamaktadir (Ekiz, 2017). Icerik analizi ise ham verilerin
kavramsal kategorilere ayirilmasi, tema ya da kodlarin (kavramlar) olusturulmasini temel almaktadir
(Miles ve Huberman, 2015). Kodlar arastirmacinin biiyiik verileri kii¢iik birimlere indirgeyerek
verileri diizenlemesi, bu verilerin ilgili boliimlerine ¢abuk bir sekilde ulasabilmesine imkan

vermektedir (Neuman, 2014).
Gegerlik ve Giivenirlik

Nitel arastirma siirecinde gegerlik siirece dair ayrintilarin agiklanmasiyla saglanmaktadir
(Merriam, 2015). Bu baglamda veri toplama araglarinin olusturulmasi, verilerin toplanmasi ve analiz
siirecleri ayrintili agiklanarak arastirma gecerligi saglanmaya calisilmaktadir. Gegerligi saglama
stratejileri iginde yer alan uzman goriisii almada, arastirma verilerinin elde edilmesi, verilerin analizi
ve sonuglarin raporlanmasina kadar olan siire¢te bir uzman, arastirmaya iliskin elestirel
incelenmelerde bulunarak doniit vermektedir (Yildirim ve S$imsek, 2016). Arastirmanin kapsam
gecerligini saglamak admna goriisme formunun gelistirilmesinde alan uzmanlariin goriislerine

bagvurulmustur.

Arastirmalarin gegerligine verilen 6nem aymni zamanda giivenirligin de garantisidir (Yildirim
ve Simsek, 2016). Giivenirligi saglamak icin kodlara ayrilan veriler bir alan uzmanina sunulmus ve
kontrol kodlamas: yaptirilmistir. Kontrol kodlamasi teknigi ile veri gruplari kategoriler halinde
ayrilmakta, farkliliklar uzmanla tartisilarak veriler daha agik ve giivenilir hale getirilmektedir (Miles
ve Huberman, 2015). Kontrol kodlamas: sonucu Miles ve Huberman (2015) formiiliiyle
(Glivenirlik=Goriis Birligi/ (Goriis Birligi+Goriis Ayrilig1) x100) hesaplanmistir. Miles ve Huberman
(2015) kodlayicilar arasinda %80 uyumun giivenirlik igin yeterli oldugunu belirtmis olup arastirmanin
glivenirligi %90 ¢ikmistir. Tema ve kategorileri olusturmada arastirmaci ve uzman arasinda goriis
birligi saglanmis, goriismelerden direk alintilara yer verilerek arastirma gecerligi ve giivenirligi

saglanmaya ¢alisilmistir.
Arastirmanin Etik izinleri

Yapilan bu calismada “Yiiksekogretim Kurumlar1 Bilimsel Arastirma ve Yayin Etigi

Yonergesi” kapsaminda uyulmas: belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
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olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden

hicbiri gerceklestirilmemistir.
Etik kurul izin bilgileri:
Etik degerlendirmeyi yapan kurul ad1 = Gazi Universitesi Etik Komisyonu
Etik degerlendirme kararinin tarihi=26.04.2021
Etik degerlendirme belgesi say1 numarasi=80715
Bulgular

Bu béliimde yonetici ve 6gretmen goriislerine gore egitim yonetimi alaninda tiretilen bilgiden

uygulayicilarin yararlanma durumlarina iliskin bulgular ele alimustir.

Egitim Yonetimi Alaninda Uretilen Bilgiden Uygulayicilarin Yararlanma Durumlar ve

Bicimleri

Arastirmada, alanda tiretilen bilgiden uygulayicilarin yararlanma durumlar1 ve bigimlerine
iliskin katilime1 goriislere gore olusan tema ve kategoriler Tablo 2’ de 6zetlenmis ve direk alintilara

yer verilmistir.

Tablo 2. Alanda iiretilen bilgiden uygulayicilarin yararlanma durumlar: ve bicimleri

Tema Kategori f
Evet yararlantyorum

Hayir yararlanmiyorum
Makale-kitap-tez okumalar ile
Proje caligmalari ile

Seminer ile

Video ile

Yararlanma Durumu 10

Yararlanma bigimi 10

_ = W 01 = O

Tablo 2’ ye gore katilimcilarin ¢ogunlugu alanda {iretilen bilgiden yararlandiklarin belirtirken
bu bilgiden yararlanma bigimlerinin daha ¢ok makale-kitap-tez okumalar1 ve proje calismalari ile
gerceklestigi goriilmektedir. Konuya iliskin bir katilimci “Ben hem kendi alanimda hem de
ogretmenlik meslegi alaninda miimkiin mertebe takip ediyorum giincel konulari.” diyerek alan
arastirmalarmni takip ettigini vurgulamaktadir. Bagka bir katihmci alanda iiretilen bilgiden makale
okuyarak faydalandigini “Evet faydalaniyorum ilgili giincel e-dergi ve makaleleri Dergipark’ tan
olsun veya iste yurtdis: kaynakli Web of Science gibi dergilerden olsun takip etmeye calistyorum.”
diyerek ifade etmistir. Bir diger katilimc ise. “...MEB, TUBITAK vb. kurumlar tarafindan desteklenen
proje calismalarina katiliyorum ve degerli buluyorum.” diyerek proje calismalarina katihmi da

bilgiden faydalanma da bir yol olarak tanimlamistir.
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Egitim Yonetimi Alaninda Uretilen Bilgiden Uygulayicilarin Yararlanma ve Yararlanmama

nedenleri

Arastirmanin birinci alt problemine iliskin alinan katilimci goriislerinden alanda iiretilen
bilgiden uygulayicilarin yararlanma ve yararlanmama nedenleri de ortaya ¢ikmus, veriler Tablo 3’ te

ozetlenerek katilimci ifadelerine yer verilmistir.

Tablo 3. Alanda iiretilen bilgiden uygulayicilarin yararlanma ve yararlanmama nedenleri

Tema Alt tema Kategori f

Sinif yonetimini saglama 2
Farkl1 okul ve iilkelerdeki 6gretim tekniklerini

Egitim-6gretim . 1
i inceleme
etkinlikleri ile v T .
deili Ogrencilerin bilissel ve duygusal ihtiyaglarina 1
Yararlanma & yonelik 6grenme ortamlar1 hazirlama
nedeni Yonetici ve lider olarak mesleki gelisimi saglama 2 10
Kisisel/Mesleki .. .. o geHs &
. oo Kisisel gelisime katki saglama 1
gelisimle ilgili . v
Devam eden lisansiistii egitim 1
Alanla ilgili Eg:;ltlm y?net%m% alam'ndaki gelign.l.el.(.eri takip etme 1
Egitim yonetimindeki sorunlara ¢6ziim bulma 1
Yararlanmama Meslektaslarmin Llsansustu eglt%rf almig olmama 2
) Kidem yiiksekligi 1 4
nedeni g L .
Kendilerinin Is yiikii nedeniyle zaman bulamama 1

Tablo 3’ e gbre yararlanma nedenleri arasinda en fazla egitim-6gretim etkinlikleri ile ilgili
nedenler ve kisisel/mesleki gelisimle ilgili nedenler bulunmaktadir. Egitim 6gretim etkinliklerine
iliskin nedenlerden en fazla siuf yonetimini saglamadan bahsedilmistir. Kisisel/mesleki gelisime
iliskin nedenler arasinda basta ydnetici ve lider olarak mesleki gelisimi saglama bulunmaktadir.
Katilimcilardan biri simif yonetimini saglama konusunda arastirmalardan faydalandigimi “Kendi
uzmanlik alanimla ilgili arastirmalardan sinif yonetimi anlaminda gerekli ¢ikarimlari yapmaya
calistyorum.” bigiminde ifade etmistir. Bir diger katihime1 “Genelde egitim yoneticisinin 6zelliklerine,
niteliklerine, bulunmasi gereken liderlik vasiflari, kuramlari...Onlar1 okurken oradaki kuramlara
liderlik 6zelliklerine uygun olarak kendimi gekillendirmek agisindan faydali oluyor.” diyerek yonetici

ve lider olarak mesleki gelisimini saglamak i¢in aragtirmalardan yararlandigini belirtmistir.

Katilimcilar alanda tiretilen bilgiden meslektaslarinin yararlanmama nedenlerinin lisansiistii
egitim almis olmama ve kidem yiiksekligi, kendilerinin yararlanmama nedeninin ise is yiikii
nedeniyle zaman bulamama oldugunu belirtmistir. Katilimcilardan biri:

Ancak egitim yonetimi boyutunda ben yiiksek lisans yaptigim igin ilgiliyim. Okulda

gozlemledigim ve yaptigim goriismelerden bildigim ne Ogretmenler ne de isin garip tarafi
yOneticiler, egitim yonetimi alaninda yapilan giincel ¢alismalari takip etmiyorlar.

diyerek arastirmalardan yararlanma konusunda kendisinin lisansiistii egitim almis olmasinin etkili
olduguna dikkat ¢ekmektedir. Bir diger katilimc1 “Maalesef akademik calisma yapmadigim siiregte
egitim yoneticiliginin giinlitk, kisir dongii is takibinden vakit bulamiyorum.” diyerek is yiikii

nedeniyle arastirmalardan yararlanmaya vakit bulamadigini belirtmistir.
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Son On Yildaki Egitim Yonetimi Arastirmalarinin Katilimcilar Tarafindan

Degerlendirilmesi

Katilimcilar tarafindan son on yildaki egitim yonetimi arastirmalar1 degerlendirilmis ve alinan
goriislere gore olusan tema, alt tema ve kategoriler Tablo 4" te gosterilmis, katilimcilardan direk

alintilara da yer verilmistir.

Tablo 4. Son on yildaki alan arastirmalarinin degerlendirilmesi

Tema Alttema  Kategori f

Yonetim/liderlik, orgiitsel davranug konularinin fazla,
denetim, ekonomi ve planlama konularinin az olmasi
Ogretim yontem ve teknikleri
Konu .
Konu ve Akademik basar1
kapsam Yonetim ve egitim sorunlar: 16
agisindan Kuramsal konular
Arastirma kapsaminin uygulamadaki sorunlara yonelik
Kapsam olmayist

Cok islenen konularin kapsam dis1 kalmasi

N DD DN DN W

Nicel yontemlerin fazlaligt

Nitel ve karma yontemlerdeki artis

Yontem ¢esitlerindeki genel artis

Yontem Salt nitel ve nicel yontemlerin yetersizligi nedeniyle karma
agisindan

Nicelik
agisindan

_ W W -

O8]

Nitelik yontemlerin gerekliligi 13

Egitim yOnetimi arastirmalarinin nitel yapilmasinin
agisindan & Y 2 yap

gerekliligi

Deneysel arastirmalarin zorlugu

Sonug ve onerilerin uygulanmamasi/ uygulanabilir olmamasi
Onerilerin genel-gecer yapida ve yetersiz olmast

N

Sonug ve Onerileri
agisindan

N W & =
O

Sonug ve Onerilerin gercegi yansitmamasi

Tablo 4’ te goriildiigii gibi katihimcilar son on yildaki egitim yonetimi aragtirmalarini konu ve
kapsam agisindan degerlendirmis, konu agisindan en ¢ok yonetim/liderlik, Orgiitsel davramis
konularmin fazla, denetim, ekonomi ve planlama konularmin az ele alindigini, kapsam agisindan ise
arastirma kapsaminin uygulamadaki sorunlara yonelik olmayisindan bahsetmislerdir. Bir katiima
egitim ekonomisi ve planlama konularinin ihmal edildigine dikkat gekerek “Konu agisindan genel
anlamda egitim yonetimi kapsaminda yonetimin agirhikl oldugunu sdyleyebilirim. Ornegin egitim
ekonomisi ve planlamaya iliskin ¢alismalarin eksik oldugunu goériiyorum.” demistir. Katihmcilardan
bir digeri arastirmalarin kapsamina iliskin “Benim go6zlemledigim en biiyiik problem aslinda yapilan
arastirmalarin hemen hepsinin pratikte hi¢bir karsiliginin olmadigini gézlemledim, bu ¢ok tiziicii bir

sey.” diyerek arastirmalarin uygulamada karsiliginin olmadigini belirtmistir.

Katilmcilar son on yildaki arastirmalarin yontemine iliskin nicelik agisindan nicel
yontemlerin daha ¢ok kullanmilmasmin yani sira nitel ve karma yontemlerde artis gozlendigini
belirtmekte; nitelik acisindan ise salt nicel ve nitel yontemlerin yetersizligi nedeniyle karma
yontemlerin gerekliligini de vurgulamaktadirlar. Katilimcilardan biri nicel yontemlerin baskinligina

iliskin goriisiinii “Yontem agisindan bence iilkemizde egitim yonetimi alaninda yapilan arastirmalarin
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¢ogunun nicel arastirma olarak tasarlandigini ve veri toplama araci olarak yine ¢ogunlukla yalnizca
anket kullanildigin1 gérmekteyim.” diyerek dile getirmistir. Bagka bir katilimc1 “Y&ntem agisindan ise
nitel calismalarin agirlik kazandigini soyleyebilirim. Karma model, ¢alismalarda o6zellikle tezlerde
dikkat cekmektedir.” diyerek tam tersi bir goriis belirtmistir. Yontemlerin niteligine iliskin ise bir

“

katilimar diistincelerini “...yontemsel agidan yapilan arastirmalarda karma yontem kullanilmis
olsayd: daha kalici sonuglar elde edilebilir, bu da pratige doniik faydali bilgiler saglayabilirdi.”
seklinde ifade ederek karma yontemli arastirmalarin uygulamaya daha ¢ok katk:i saglayacagindan

bahsetmistir.

Katilmcilar, son on yildaki egitim arastirmalarini sonug¢ ve Onerileri agisindan
degerlendirerek, sonu¢ ve oOnerilerin uygulanmamas: ya da uygulanabilir olmadigi goriistinii
paylasmislardir. Bir katilimci, bu konudaki diisiincelerini

Maalesef, egitim yonetimi alaninda yapilan ¢alismalarda ya yeterli 6neriye yer verilmiyor ya

da &neriler uygulanmaktan uzak olabiliyor. Ornegin hayatinda hi¢ egitim ydneticiligi

yapmamis bir akademisyenin iilkemizdeki belirli kademedeki bir sorunun ¢dziimii igin

Avrupa ya da Amerika ekollerinden verdigi ithal ve devsirme Ornekler iilkemiz 6zelinde

sartlara uyum saglayamayabiliyor...Ek olarak gercek hayat sorunlarmna reel ve uygulanabilir
¢Oziim Onerileri igermeli her arastirma

seklinde dile getirmistir. Diger bir katilimcl “Onerilerin her bir sonuca iliskin yazilmadigini, daha
genel yazildigini ve paydaslara, uygulayicilara ve arastirmacilara yonelik baghklandiriimadigin

gormekteyim.” diyerek onerilerin genel-gecer yapida olmasindan sikayet etmistir.

Egitim Yonetimi Alaninda Uretilen Bilgiden Uygulayicilarin Yararlanma Durumlarina Etki

Eden Olumlu Faktorler

Katilimcilarin alanda {iretilen bilgiden yararlanma durumlarini etkileyen olumlu faktorlere
iliskin goriigleri de alinmis ve olusan alt tema ve kategoriler Tablo 5 te Ozetlenmistir. Asagida

katilimcilara ait direk alintilara da yer verilmistir.

Tablo 5. Alanda iiretilen bilgiden uygulayicilarin yararlanma durumlarina etki eden olumlu faktorler

Tema Alt tema Kategori f
Yontem 7
Konu /Problem durumu 5
Sonug ve Oneriler 5
Arastirmanin Ozet 3
boliimlerine iligkin Tartigsma 2 26
Olumlu faktorler  faktorler Kavramsal cerceve 1
Anabhtar kelimeler 1
Bulgular 1
Arastirmanin amaci 1
Arastirmanin niteligine Akic bir dili olmast 1 5
iligkin faktorler Kisa ve 6z olmasi 1

Tablo 5 e gore katihmcilarin ¢ogu arastirmanin boliimlerine iliskin faktdrlerden yontem,

sonug ve Oneriler ile problem durumu (konu) faktorlerinin kolaylastiricit ve yol gosterici 6geler olarak
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aragtirmalardan yararlanmay1r olumlu etkiledigini belirtmistir. Bir katilimci, yontemde segici
davrandigini belirtip goriislerini “Sanirim iiniversitede daha once yiiksek lisansta nicel ¢alistigimiz ve
hep nicel ¢alismalar okudugumuz igin 6zellikle ben tezimi yazarken de sanki beni niceller ¢ekiyor gibi
diisiiniiyorum.” diyerek ifade etmistir. Bir diger katilimci, arastirmanin ele aldigr konuya dikkat
cekerek “Oncelikle ilgilendigi bagimli degisken ve literatiirdeki yerine iliskin tespiti 6n planda olur.
Benim o g¢alismayr okuyup okumayacagimi belirler.” biciminde goriisiinii belirtmistir. Baska bir
katilmar da &zet boliimiiniin énemini “Oncelikle 6zet boliimiine okuyorum, bazi ¢alismalarin bu

boliimleri gok giizel, calisma hakkinda kisa ve 6z bilgiler sunuyor...” sdzleriyle dile getirmistir.

Egitim Yonetimi Alaninda Uretilen Bilgiden Uygulayicilarin Yararlanma Durumlarina Etki

Eden Olumsuz Faktorler

Katilimcilar alanda iiretilen bilgiden yararlanmalarini olumsuz etkileyen faktorlere iliskin
goriislerini de bildirmis, elde edilen veriler Tablo 6’ da Ozetlenirken katilimci ifadelerine de yer

verilmistir.

Tablo 6. Alanda iiretilen bilgiden uygulayicilarin yararlanma durumlarina etki eden olumsuz faktorler

Tema Alt tema Kategori f

Literatiiriin konuyu yeterince
vurgulamamasi/Literatiirde kaybolmak
Literatiiriin ¢cok uzun olmasi

Yontem kisminin anlasilir ve ayrintili olmamasi

Yonteminin nicel olmasi
Arastirmanin

boliimlerine iligkin
Olumsuz  faktorler
faktorler

Literatiirde yazar yorumlarinin bulunmamasi

_ == NN

.. 13
Bulgular ve yorum kisminin kisa ve 6z olmamasi

Tez gortiniimiiniin ilgi ¢ekici, igindeki tablo ve

sekillerin diizgiin olmamasi

Kaynakg¢anin islevsel olmamasi

Onerilerin yetersiz olmast

Yabanc dilde olmast
Aragtirmanin Akici-anlasilir-6z olmayan dil ve anlatim
niteligine iliskin
faktorler

—_

N N Rk e

Benzer konularin ¢alisilmasi

Tablo 6’ da goriildiigii gibi katilimcilar arastirmanin boliimlerine iliskin faktorlerden
literatiiriin konuyu yeterince vurgulamamasi, literatiiriin ¢ok uzun olmasi, yontem kisminin anlasilir
ve ayrintili olmamasinin arastirmalardan yararlanmalarini zorlastiran faktorler arasinda oldugunu
belirtmistir. Katilimcilarin biiyiik kismi aragtirmanin niteligine iliskin faktorlerden akici-anlagilir-6z
olmayan dil ve anlatimin da arastirmalardan yararlanmalarini olumsuz etkiledigini ifade etmistir.
Katilimcilardan biri literatiirde konunun yeterince vurgulamamasina iliskin diisiincelerini “Ozellikle
¢ok uzun literatiire yer verilmesi konunun odaklandig1 yerin vurgulanmamasi, okurken neye dogru
konunun evrildigini anlayamamak ve kaybolmak benim icin gili¢lestirici oluyor.” diyerek dile

“

getirmistir. Arastirmanin dilinin akici, kisa ve 06z olmasi gerektigini bir katiimec “...anlatim

bozuklugu varsa, anlatilmak istenen diisiinceler ciimlelere yansitilamiyorsa, Tiirkce kelimeler yerine
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yabanci kelimeler tercih edilmisse o calisma benim icin gliclestirici Ozellikler tasiyor demektir”

sOzleriyle ifade etmistir.

Egitim Yonetimi Alaninda Uretilen Bilgiden Uygulayicilarin Yararlanma Durumlarinin

Daha Etkili Yonetilmesi i¢in Oneriler

Katilimcilarin alanda iiretilen bilgiden yararlanma durumlarmin daha etkili yonetilmesi i¢in

Onerileri de alinmus, ortaya ¢ikan tema ve kategoriler Tablo 7' de Ozetlenerek katilimcilara ait

dogrudan alintilara da yer verilmistir.

Tablo 7. Alanda iiretilen bilgiden uygulayicilarim yararlanma durumlarimin daha etkili yonetilmesi icin oneriler

Tema

Kategori

f

Yonetici ve
Ogretmenlerin
yapmast
gerekenler

Sistem diizeyinde
yapilmasi
gerekenler

Arastirmacilarin
yapmasi
gerekenler

Alan arastirmalari takip edilmeli

Mesleki gelisime, yenilige agik olunarak bilimsel etkinliklere katilim
saglanmali

Yonetici/6gretmenler lisansiistil egitim almali ve alan personele
destek olmal1

Aragtirmalara samimi cevaplar verilmeli

Yoneticiler aragtirmacilara yardimc olmal

Yoneticiler is birligi ve takim ¢alismasina agik olmali

Daha ¢ok okuma yapilmali

Yonetici atama ve degerlendirme kriterleri daha iist diizey yeterlikler
(Lisansiistii egitim, deneyim, kuramsal bilgi vb.) icermeli

Yonetici atamalarinda siyaset degil liyakat esas olmali

Milli Egitim Bakanlig1 (MEB) ve politika yapicilar arastirmalar: takip
etmeli, uzun vadeli planlarda, yasa ve yonetmelik hazirlamada
paydas goriislerini ortaya koyan arastirma sonuglar1 dikkate alinmali
Sistem mesleki gelisimi dnceleyen nitelikte olmali

Okullar projeler iiretmeli

Yoneticinin okula etkisinin 6nemi dikkate alinmali

Kat1 biirokrasi esnetilmeli

Uygulayicilarin egitim aragtirmalarini takip edebilecegi bir bilisim
sistemi olmali

Sistem, personeli bilimsel arastirmaya tesvik edici ve kolaylik
saglayici olmali

Universite-MEB igbirligi olmali

Uygulanabilir 6neriler sunmali

Her sonuca ayr1 ayri net Oneriler getirmeli

Sahaya inmeli

Sonuglara iligskin 6nerileri paydaslarla birlikte hizmet i¢i egitimler
vererek uygulamali

Sorunlarin farkinda olmali

Akademik dilden ka¢inmal1

Aragtirmay1 ve Onerilerinin giincel ve popiiler platformlara tagimalt
Karsilagilan zorluklar: acgikca belirtmeli

— =N W W WD B P NDDNDN B a1

N NN W
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20

13

Tablo 7 incelendiginde katilimcilarin sundugu oOnerilere gore yoOnetici ve Ogretmenlerin,

arastirmacilarin yapmasi gerekenler ile sistem diizeyinde yapilmasi gerekenler temalar: olustugu

goriilmektedir. Alanda iiretilen arastirmalardan daha etkili yararlanilabilmesi icin yonetici ve

Ogretmenlere yapilan Onerilerin basinda, alan arastirmalarinin takip edilmesi, mesleki gelisime,
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yenilige acik olunarak bilimsel etkinliklere katilim saglanmasi, yonetici ve 6gretmenlerin lisansiistii
egitim almasi ve alan personele destek olmas: gelmektedir. Katilimcilardan biri
Uygulayicilar olarak 6gretmenlerin 6zellikle TR dizin ve Dergipark gibi dergilerin yer aldig:

sistemlerden kendi alanlarina yonelik makaleleri takip etmeleri ve bu makaleleri okudukga
vizyonlarini genisletmelerini onerebilirim.

diyerek alan arastirmalarmin takip edilmesinin Onemini belirtmektedir. Baska bir katiima
“Yoneticiler ve ogretmenler ise aragtirmalara ilgi duymali, teoriye hakim olmalidir. Bunun icinde
mesleki Ogrenmenin ¢ok Onemli oldugunu soyleyebilirim” bigiminde gortistinii ifade ederek

uygulayicilarin mesleki gelisime agik olmalarinin 6nemini de vurgulamastir.

Alanda {iretilen bilgiden 6gretmen ve yoneticilerin daha etkili yararlanmasi icin sistem
diizeyinde yapilabilecek onerilerde en ¢ok yonetici atama ve degerlendirme kriterlerinin daha {ist
diizey yeterlikler (lisansiistii egitim, deneyim, kuramsal bilgi vb.) icermesi, yonetici atamalarinda
siyasetin degil liyakatin esas olmasi, MEB ve politika yapicilarin aragtirmalar: takip ederek uzun
vadeli planlarda, yasa ve yonetmelik hazirlamada paydas goriislerini ortaya koyan arastirma
sonuglarmi dikkate almasi ve sistemin mesleki gelisimi Onceleyen nitelikte olmas1 yer almaktadir.
Ayrica okullarda projeler iiretilmesi, yoneticinin okula etkisinin 6neminin dikkate alinmasi, kati
biirokrasinin esnetilmesi, uygulayicilarin egitim aragtirmalarini takip edebilecegi bir bilisim
sisteminin olmasi, sistemin personeli bilimsel arastirmaya tesvik edici ve kolaylik saglayici olmasi,
iniversite-MEB is birliginin olmasi da diger Onerilenler arasinda yer almistir. Bir katiimect “En
azindan yiiksek lisans yapmamus hi¢ kimsenin yonetici olmamasi gerektigini diisiinliyorum” diyerek
yonetici atama ve degerlendirme kriterlerinin daha iist diizey yeterlikler (lisanstistii egitim, deneyim,
kuramsal bilgi vb.) icermesi gerektigine dikkati cekmektedir. Bir diger katilimci yonetici atamalarinda
liyakatin esas alinmasini 6nerirken

Okul idarecilerinin kesinlikle iyi yetistirilmesi, gergekten aktif olarak bu isi yapan, sendikaya

bakmadan o makama koltuk icin degil, bu isi yapabilecek kisilerin gelmesi lazim. Liyakat

sistemi ile secilirlerse kendi vizyonlarin gelistirmis okul yoneticileri olursa okullarimiz ¢ok iyi
olur ve hatta sistemin agigin1 da kapatabilirler.

ifadelerini kullanmaistir.

Katilmcilar, alanda {iretilen arastirmalardan daha etkili yararlanilabilmeleri icin
aragtirmacilarin uygulanabilir 6neriler sunmalari, her sonuca ayr1 ayr1 net oneriler getirmeleri, sahaya
inmeleri ve Onerileri paydaslara hizmet i¢i egitimler vererek uygulamalarini 6nermislerdir. Ayrica
arastirmacilarin sorunlarin farkinda olmalari, akademik dilden kaginmalari, arastirmay1 ve onerilerini
glincel ve popiiler platformlara tasimalari ve karsilagtiklar1 zorluklari agik¢a belirtmeleri de
Onerilenler arasinda yer almaktadir. Bir katilimci

Onerilerde soyle yapilmali boyle yapilmali, egitim yoneticisi soyle olmali diyor. Oyle olmasi

icin sistemde o kadar ¢ok parametre var ki onlarin da yapilmasi gerekiyor, ben onu yaparsam

olmuyor yani, sistemin bagtan diizeltilmesi gerekiyor. Yani bana aslinda o 6neriler kism1 ¢ok
da uygulanabilir gelmiyor agikgasi, havada kaliyor gercekten, yapilmis olmak icin yapiliyor.
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diyerek arastirma Onerilerinin uygulanabilir olmadigini belirtmektedir. Katiimcilardan biri ise
“Arastirmacilar bence yilda en az iki aylarimi okullarda gecirmeliler. Gozlemler yapmali okulu,
Ogretmeni, yOneticiyi yasamalilar.” diyerek onerilerinin etkili olabilmesi igin arastirmacilarin sahaya

inmelerinin 6nemine deginmistir.
Tartisma Sonug ve Oneriler

Arastirmaya gore, alanda iiretilen bilgiden uygulayicilarin ¢ogu yararlanmakta, bunu daha
¢ok alanda yayinlanan arastirmalar takip ederek makale-kitap-tez okumalar1 ve projelere katilarak
gerceklestirmektedirler. Benzer sekilde Beycioglu, Ozer ve Ugurlu (2010) yaptiklar1 aragtirmada
Ogretmenlerin ¢ogunun egitim arastirmalarmnin bulgularimi dikkate aldiklarini, Balc1 ve Kavak (2014)
Ogretmenlerin arastirmalari ¢ogunlukla takip ettiklerini belirlemistir. Aksu (2020) ise arastirma
sonuglarina zit sekilde alandaki arastirmalar1 6gretmen ve yoneticilerin gerektigi bicimde takip
etmediklerini, Ekiz (2006) aragtirmasinda ogretmenlerin biiyiik kisminin egitim arastirmalarina kars:
olumlu bir tutuma sahip olmasina ragmen aragtirmalar1 bazen takip ettiklerini belirlemisgtir. Literatiir
bulgularindaki bu farklhiliklar katihmcilarin egitim diizeylerinden, bu arastirmadaki farkhihk da

katilimcilarin tamaminin lisansiistii egitim yapmis olmasindan kaynaklanabilir.

Yonetici ve 6gretmenlerin alanda iiretilen bilgiden yararlanma nedenlerinde sinif yonetimini
saglama, farkl okul ve {ilkelerdeki 6gretim tekniklerini inceleme, dgrencilerin bilissel ve duygusal
ihtiyaglarina yonelik 6grenme ortamlar: hazirlama gibi egitim-6gretim etkinliklerine iliskin nedenlerle
yOnetici ve 6gretim liderligi vasiflarini gelistirme, kisisel gelisime katki saglama gibi mesleki ve kisisel
gelisimle ilgili nedenler bulunmaktadir. Tonbul (2020) egitim yOneticilerinin alanda iiretilen liderlik
ve Orgiitsel davranis kuramlar: ile yonetim ve orgiit kuramlarindan karsilagtiklar: gercek sorun ve
durumlari anlama, iliskilendirme ve kontrol etmede yararlanabileceklerini belirtirken, Geng (2006)
Ogretmenlerin bilgilerini tazelemelerinin, kendilerini mesleki olarak yenilemeleri ve 6grencilere daha
yararli olabilmeleri igin bir zorunluluk oldugunu ifade etmektedir. Bu baglamda alanda {iretilen
bilgiden yararlanmanin ydneticiler ve 6gretmenler i¢in mesleki niteligi yiikseltmede, sorunlara ¢dziim

getirmede ve egitim-0gretim etkinliklerini iyilestirmede bir gereklilik oldugu sdylenebilir.

Alanda {iretilen bilgiden yararlanmama nedenlerinin ise 6gretmen ve yoneticilerin lisansiistii
egitim almis olmamalar1 ve is yiikii nedeniyle zamansizhk ve kidem yili yiiksekligi oldugu
belirlenmistir. $ahin ve Arcagok (2013) arastirmasinda benzer bicimde lisansiistii 6grenim goren ve
geng 0gretmenlerin alan arastirmalarimi gorece daha ¢ok takip ettiklerini ve arastirmalardan daha ¢ok
yararlandiklarini; Sahin ve Cemaloglu (2021) da dgretmenlerin is yiiklerinin fazla ve zamanlarinin az
olmasinin, Orgilitsel Ogrenme siirecinin ilk asamasi olan bilgi edinmeyi olumsuz etkiledigini
belirlemistir. Bu sonuglarin nedenleri lisansiistii egitim almamis uygulayicilarin arastirma biling ve
kiltiirtinti kazanmamais olmalar, kisisel ve mesleki gelisimin 6mdiir boyu stirdiigiine iliskin inancin

toplum genelinde yerlesmemis olmamasindan ve yillanmis yoneticilerin sorunlarin ¢6ziimiinde
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bilimsel araglara bagvurmamalari olabilir. Bu baglamda uygulayicilarin alanda {iretilen bilgiden etkin
sekilde yararlanabilmeleri i¢in lisansiistii egitime dnem vermeleri, aragtirmalar i¢in zaman yaratmalari
ve kidem yilina bagh olmaksizin siirekli bir mesleki ve kisisel gelisim ihtiyact icinde olmalar

gerekmektedir.

Aragtirma sonucuna gore, son on yildaki egitim yOnetimi arastirmalarinda en c¢ok
yonetim/liderlik, orgiitsel davranis konularmin, denetim, ekonomi ve planlama konularina gore daha
fazla ele alindig1, arastirmalarin kapsaminin ise uygulamadaki sorunlarin ¢éziimiine yonelik olmadig:
belirlenmistir. Odemis Keles ve Tonbul (2020) da bu sonuglara paralel bicimde egitim yonetimi
alanindaki arastirmalarin biiyiik bolimiiniin yonetim konularini ele aldigi, ekonomi, denetim ve
planlama alanlarinda goérece daha az arastirma oldugu, uygulamaya yonelik arastirmalarin ise kisith
oldugu sonucuna ulasmistir. Alandaki belli konu ve alanlara agirlik verilmesinden o6tiirii, denetim,
ekonomi ve planlamaya iliskin konularma ihmal edilmesinin egitimde uzun vadede sorunlar
yaratmas: olasidir. Aksu (2020) egitim yoOnetimi alaminda iiretilen arastirmalarin uygulamada
karsiigini bulamadigini, bu durumun uygulayicilarin arastirmalara olan inang ve motivasyonlarimi
diisiirerek arastirmalardan yararlanmalarimi olumsuz etkiledigini belirtmektedir. Bu baglamda egitim
yonetimi ile iligkili tiim konu ve alanlardan bilgi {iretilmesi, uygulayicilarin gercek problemlerine

¢Oziim yollar1 aranarak uygulamali arastirmalar yapilmas: gerekmektedir.

Son on yildaki alan arastirmalariin yontemlerinde nicel arastirmalarin baskin oldugu ancak
nitel ve karma yontemlerde de bir artisin gozlendigi belirlenmis, nicel ve nitel yontemlerin tek basina
yetersiz oldugu diisiincesiyle arastirmalarda karma yontemlerin kullanilmas: gerektigi ulasilan
sonuglardan biridir. Alandaki tezleri gozden gegiren Aydin ve Uysal (2011) arastirmalarda daha ¢ok
nicel yontemlerin kullanildigini, Polat’ da (2010) benzer bicimde nicel yontemin arastirmalardaki
agirligini hala korudugu sonucunu elde etmistir. Arastirma sonucunun literatiir bulgulariyla da
uyumlu oldugu goriilmektedir. Bilimdeki bilgi birikimi ve gelismenin birbiri {izerine eklenerek
gerceklestigi diisiiniildiigiinde pozivitizmin alana katkilarinin olduk¢a 6nemli oldugu bilinmektedir.
Ancak pozitivizme dayanan ve bazi siirhiliklar: oldugu bilinen nicel yontemlerin arastirmalardaki tek
gecerli yontem oldugu fikri aragtirmacinin perspektifini daraltabilir. Bu nedenle nicel yontemler
yaninda derinlemesine veriler sunabilen nitel yontemlerin kullanimina da agirlik verilmeli, karma

yontemlerle bu eksiklikler kapatilmaya ¢alisiimalidir.

Bu arastirmaya gore yontem, sonug ve oOneriler ile problem durumu (konu) gibi arastirmanin
boliimlerine iliskin faktorler, uygulayicilarin {iretilen bilgiden yararlanmalarimi olumlu etkilemekte;
literatiiriin konuyu (problem durumunu) yeterince vurgulamamas: ve ¢ok uzun olmasi, yontem
kisminin anlasilir ve ayrintili olmamasi ise olumsuz etkilemektedir. Ayrica akici-anlasilir-6z olmayan
dil ve anlatim gibi arastirmanin niteligine iligkin faktdrler de uygulayicilarin aragtirmalardan

yararlanmasini zorlastiran unsurlardandir. Aksu (2020) egitim yonetimi arastirmalarindaki sonuglarin
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uygulayicilara agiklayici ve anlamli gelmesi i¢in arastirmacilarin kullandiklar: dilin anlasilir olmasi,
Anderson (2007) arastirmalarin daha anlasilir olmas: igin ise alana 0zgii terimlerin aciklanmasi
gerektigini belirtmistir. Arastirmalarin uygulayicilar tarafindan kolayca anlasilmasi, konunun iyi
vurgulanmasi, literatiiriin kisa ve 6z, anlatim dilinin sade olmas1 zamansizlik yasayan ve problemine

¢0zlim arayan uygulayicilar i¢in kolaylastirict birer unsur olabilir.

Arastirmada alanda {iretilen arastirmalardan daha etkili yararlanilabilmesi i¢in katilimcilarin
onerileri de alinmis, bu neriler arasinda arastirmacilarin uygulanabilir 6neriler sunmalari, her sonuca
ayr1 ayri net Oneriler getirmeleri, sahaya inmeleri, sonuglara iliskin onerileri paydaslarla birlikte
hizmet ici egitimler vererek uygulamalar1 bulunmaktadir. Benzer sekilde Aksu (2020) arastirmacilarin
sahaya yeterince inmediklerini, Ates ve Yildirim (2015) 6gretmenlerin uygulanabilir olmayan ve
sahadan uzak yapilan arastirmalari, gercek sorunlarimi ¢ézmedikleri icin ciddiye almadiklarin
belirlemistir. Bu durum alanda 6nemli bir problem olarak goriilen kuram-uygulama boslugundan
kaynaklanmakta diger yandan da bu sorunu beslemektedir. Bu baglamda arastirmacilarin uygulama

sahasinin i¢inde yer alarak onerilerin uygulanabilirligini test etmeleri gerekmektedir.

Yonetici ve 6gretmenlerin alanda {iretilen aragtirmalardan daha etkili yararlanabilmeleri i¢in
alan aragtirmalarm takip etmeleri, mesleki gelisime, yenilige agik olarak bilimsel etkinliklere
katilmalari, lisansiistii egitim almalar1 ve alan personele destek olmalar1 yapilan oneriler arasinda yer
almistir. Benzer sekilde Akgoltekin (2015) bireysel yenilikgilik algilari yiiksek olan 6gretmenlerin
egitim aragtirmalarinin uygulamaya gecirilebilecegine yonelik olumlu bir yaklagim iginde ve gelisme
odakli olduklarini belirtirken, Kisa, Badavan ve Houchens (2021) okul yoneticilerinin ¢ogunun
bilimsel arastirma yetkinligi kazanabilmesi icin lisansiistii egitime tesvik edilmeleri gerektigini
belirlemistir. Bu dogrultuda yenilige ve mesleki gelisime acik olan, lisansiistil egitim alarak aragtirma
yetkinligi kazanan uygulayicilarin, alandaki arastirmalardan daha etkili yararlanabilecegi ve bu

arastirmalar1 uygulama konusunda daha istekli olabilecegi sdylenebilir.

Alanda tiretilen bilgiden uygulayicilarin daha etkili yararlanmas: icin sistem diizeyinde
yapilabilecek Onerilerin baginda yonetici atama ve degerlendirme kriterlerinin daha {iist diizey
yeterlikler (lisansiistii egitim, deneyim, kuramsal bilgi vb.) icermesi, yonetici atamalarinda siyasetin
liyakatin oniine gegmemesi, MEB ve politika yapicilarin arastirmalardan haberdar olarak uzun vadeli
plan, yasa ve yoOnetmeliklerin hazirlanmasinda Ogretmen, yonetici, Ogrenci, veli, gibi paydas
goriiglerini ortaya koyan arastirma sonuglarmi dikkate almasi ve sistemin mesleki gelisimi 6nceler
nitelikte yapilandirilmas: gelmektedir. Karatas, Kyzy ve Topuz, (2015) okul yoneticilerinin biiyiik
¢ogunlugunun yoneticilik egitimi almadigini, meslegin basinda yoneticilige iliskin bir egitimle sistem
tarafindan mesleki gelisimlerinin desteklenmesi gerektigini ifade ederken; Sisman ve Turan (2002)
egitim yoneticilerinin adaylik egitimlerini bakanlik¢a verilen ve devamliligi olmayan yetistirme

kurslar1 biciminde degil en az tezsiz yiiksek lisans egitimi gibi birden fazla doneme yayilmis sekilde
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almalar1 gerektigini belirtmistir. Aksu (2020) arastirmasinda yoneticilerin atama kriterlerinde liyakatin
goz ardi edilmesinin sorunlar getirdigini, yasa yonetmelik gibi politika metinleri ile politika
araglarinin olusturulmasinda alandaki arastirmalardan gerektigi gibi yararlanilmadigini ortaya
koymustur. Yonetici atama kriterlerini yiikselterek liyakatli atamalar yapmak, yasa ve yonetmeliklerin
olusturulmasinda paydas goriisleri ve bilimsel arastirma sonuglarini dikkate almak, mesleki gelisimi
devaml ve siirekli bir politika anlayis1 hakine getirmek, egitim sisteminin uygulayicilarmin siirekli bir
gelisim ihtiyact duymalarini ve {iretilen bilgiden daha ¢ok yararlanmalarini da beraberinde

getirecektir.
Oneriler

¢ Yonetici ve Ogretmenler iiretilen bilgiden etkin sekilde yararlanabilmek igin lisansiistii
egitim alabilirler. Zamansizlik nedeniyle arastirmalardan yararlanamama sorunu bilimsel
arastirma kuliipleri, arastirma sonuglarina dayali atdlye calismalari, bilimsel arastirma
projeleri {iretilerek asilabilir. Egitim Bilisim Sistemlerinde (EBA) arastirma sonuglari

Ozetlenerek uygulayicilarin kolay ulagmas: saglanabilir.

e Egitim yOnetimi alaninda sadece yoOnetimle ilgili konular kadar ekonomi, planlama ve
denetim konularma da agirlik verilebilir, bu alanlarda da bilgi {iretilerek uygulayicilarin

yararina sunulabilir.

e Arastirmalarda nicel yontemlerin yanisira derinlemesine veri saglayan nitel yontemlerin

kullanimina da agirlik verilebilr, karma aragtirma yontemleri kullanilabilir.

e Yonetici ve Ogretmenlerin arastirmalardan yararlanmasmi kolaylastirmak icin konu iyi

vurgulanabilir, literatiiriin kisa ve 6z, anlatim dilinin sade olmasi saglanabilir.

e Arastirmacilar uygulama sahasina inerek gercek sorunlari gozlemleyerek arastirmalar: buna
gore tasarlayabilir, daha acik ve uygulanabilir 6neriler sunabilir, arastirmalarinin 6nerilerini
paydaslarla hizmet i¢i egitim/seminer/atolye calismalarinda uygulamaya dokerek test

edebilir.

¢ Arastirmalardan uygulayicilarin daha etkin yararlanmasi igin yoneticilik pozisyonlarina

yiiksek lisans egitimi almis daha yeterli ve liyakatli bireyler atanabilir.

¢ Yasa ve yonetmeliklerin olusturulmasinda paydas goriisleri ve bilimsel arastirma sonuglar1

politika yapicilar tarafindan dikkate almabilir.

¢ Bakanlik yonetici ve 6gretmenlerin gelisimini bir politika anlayis1 haline getirerek lisansiistii
egitim alan, bilimsel arastirma yapan, projelere katihm saglayan personele ek puan, 6deme,
terfi, 6diil vererek uygulayicilar lisansiistii egitimle ve bilimsel arastirmalarla ilgilenmeye

tesvik edebilir.
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Bu arastirma, egitim yonetimi alaninda tretilen bilgiden uygulayicilarin yararlanma
durumlarini degerlendirerek alan yazina 6nemli bir katki saglamanin yani sira bazi simirhiliklar da
icermektedir. Arastirma nitel olarak tasarlanmis ve ayrintili betimlemeler sunmakta olup ulasilan
sonuglar yoniinden bir genelleme kaygis1 tasimamaktadir. Bu sinurlilik, daha biiytiik bir evrenden daha

genis bir 6rneklem segilerek nicel ya da karma desenli arastirmalarla asilabilir.
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Introduction

It can be said that knowledge production is a prerequisite for the survival and development of
societies. Among all types of knowledge, scientific knowledge is distinguished from others in that it is
obtained as a result of a scientific research with the highest validity and reliability (Tonbul, 2020).
Scientific research results in new knowledge in the field through certain processes (Tasdemir and
Tasdemir, 2011) and makes it available to researchers and practitioners as a planned and, sometimes,
controlled study (Ekiz, 2003). In order to utilize effectively from the results of scientific research, it is
necessary to have a research culture consisting of "research techniques and competencies, scientific
attitudes and behaviors, and science ethics" (Erdem, 2018). The basis of this culture is grounded on the
scientific method and the technical knowledge, skills, and attitudes, as well as understanding its place
in individual and social life (Karasar, 2007). It is expected that a teacher, who is a practitioner in
educational administration, will have the ability to follow field studies and utilize research effectively
to both produce and use knowledge. Otherwise, it is not very meaningful to expect the individual

trained by the teacher to have the research culture (Sari, 2006).

Discovering teachers' attitudes towards educational research has been an important issue for
researchers (Beycioglu, Ozer and Ugurlu, 2010). It is stated that most of the teachers do not utilize the
knowledge produced in education, do not have a research attitude and culture, do not take into
account the research results, and do not have the ability to adopt scientific research effectively (Cepni
and Kiiciik, 2002; Cepni and Kiigiik, 2003; Tasdemir and Tasdemir, 2011). On the other hand, there are
also research findings indicating that teachers attach importance to educational research and want to
be involved in research processes (Beycioglu, Ozer and Ugurlu, 2010). It can be said that school
administrators and teachers are the primary practitioners of educational management theories. In
order to close the gap (Yildirim, ilhan, Sekerci and Sozbilir, 2014) between research in the field of
education, which is a debated topic in Turkey, and the use of these research in practice (Yildirim,
[lhan, Sekerci and S6zbilir, 2014), the practitioners in question should have the skills to follow the
current developments in the field, utilize the results, and apply them in educational settings. In

general two major problem areas emerge as the fact that administrators and teachers do not effectively
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and adequately utilize the knowledge produced, which constantly feeds the theory-practice gap in the

field and the lack of systems, cultures, and practices that will enable people to acquire this habit.

In the literature, there are many studies addressing the perceptions, skills, approaches, views,
and attitudes of teachers (Akgoltekin, 2017; Ates and Yildirim, 2015; Berliner, 2002; Beycioglu, Ozer
and Ugurlu, 2010; Cerit Berber, 2013; Ekiz, 2006; Ekiz and Yigit, 2012; Incekara, 2013; Kahraman and
Koleli, 2017; Kart and Gelbal, 2014; Oztiirk, 2011; Sar1, 2006; Sahin and Arcagok, 2013; Tasdemir and
Tasdemir, 2011; Turgut, Oztiirk, Ercan and Bozkurt, 2014; Yildirim et al., 2014). Yet, there are a few
studies on the administrators' use of scientific research (Balci and Kavak, 2014) and their use of
educational administration research; Karatas, Kyzy and Topuz, 2014). Besides, no research has been
found on the situation of teachers and administrators utilizing from the results of the research, the
positive and negative factors affecting this situation, and what needs to be done at the individual and
system level to utilize from the research more effectively. In this research, it will be revealed that the
practitioners utilize the knowledge produced in the field. This situation can inform the researchers,
whose target audience is practitioners, about the competencies of the practitioners and their in-service
training needs, the determination of the positive and negative factors affecting the use of research, and
the things to be considered in the research design and process. Moreover, it can form the basis for

making inferences about the theory-practice gap, system-level practices, laws, and regulations.

The aim of the research is to determine the state of the practitioners utilizing the knowledge
produced in the field of educational administration according to the opinions of the administrators

and teachers. Thus, answers to the following questions were sought:

1. How do practitioners utilize the knowledge produced in the field of educational

administration?

2. What are the positive factors affecting the use of the knowledge produced in the field of

educational administration by the practitioners?

3. What are the negative factors affecting practitioners’ utilizing the knowledge produced in

the field of educational administration?

4. What are the suggestions for more effective management of practitioners' use of the

knowledge produced in the field of educational administration?
Method
Research Desing

A case study design was used in this qualitative study. According to Merriam (2018), a case
study is defined as a detailed analysis and description of a constrained system. In this context, the case

study model was thought to be suitable for the purpose of the research and was preferred, since it was
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aimed to obtain in-depth information on the subject by revealing the situations of administrators and

teachers utilizing the knowledge produced in the field of educational administration.
Working group

The study group of the research consists of five administrators and five teachers. In the
selection of the study group, criterion sampling and maximum variation sampling technique, which
are among the purposive sampling methods, were used. In criterion sampling, the sample is
composed of people, objects, events, and situations that have certain characteristics of the problem
(Buytikoztiirk, Kilig, Akgiin, Karadeniz and Demirel, 2011, p. 94), while in the maximum variety, the
diversity of the problem parties in the sample is tried to be maximized (Yildirim and Simsek, 2016). As
a criterion, it was taken that the administrators and teachers forming the sample had postgraduate
education in the field of educational administration. Also, in order to ensure maximum diversity,
administrators and teachers working in different public schools, having different gender, seniority
and title, were selected. Information on the demographic characteristics of the study group is given in

Table 1.

Table 1. Demographic characteristics of the study group

Code  Age Gender  Seniorty (Year) Branch Education level
Y1 37 Male 15 Clasroom Teaching Master’s Degree
Y2 31 Female 10 Clasroom Teaching Master’s Degree
Y3 36 Female 15 English Language Teaching Master’s Degree
Y4 35 Male 14 English Language Teaching Master’s Degree
Y5 43 Female 21 Clasroom Teaching Master’s Degree
01 43 Female 20 Mathematics Teaching Master’s Degree
o2 33 Female 13 Information Technologies Master’s Degree

Teaching
O3 39 Male 12 German Teaching Master’s Degree
O4 29 Female 5 English Language Teaching Master’s Degree
05 43 Male 22 Mathematics Teaching Master’s Degree

Data Collection and Analysis

Interview technique, one of the qualitative research data collection techniques, was used in the
research. Interview is performed to understand the phenomenon in the area to be researched.
Interview is a technique requiring to express the events and phenomena around the individual and to
reveal the behaviors and feelings that we cannot observe (Merriam, 2015, p. 86-110) and created by
two or more people who come face to face with a certain purpose, through written and verbal
communication tools. (Cemaloglu, 2014, p. 159). The data collection tool of the research is the
unstructured interview form. The interview form was created considering the conceptual framework,
and the questions were presented to the experts in the field of education administration. The questions
were rearranged and developed according to expert feedback. Whether the interview form worked or

not was tested with two pilot interviews. As a result of the preliminary interviews, the form was
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rearranged, and the interview form was shaped to its final form. Descriptive and content analysis
were applied to the data. In descriptive analysis, the subject, question, or themes in the data collection
tools of the research (observation, interview, document) are taken into account to explain, illustrate,
and define a subject directly (Ekiz, 2017). Content analysis, on the other hand, is based on separating
raw data into conceptual categories and creating themes or codes (concepts) (Miles and Huberman,
2015). Codes allow the researcher to organize the data by reducing big data to small units and to reach

the relevant parts of this data quickly (Neuman, 2014).
Ethical Permissions of Research

This study complied with all the rules specified to be followed within the scope of "Higher
Education Institutions Scientific Research and Publication Ethics Directive." None of the actions
specified under the title of "Actions Contrary to Scientific Research and Publication Ethics", which is
the second part of the directive, were not carried out. This research was carried out with the ethical

approval of the Gazi University Ethics Committee dated 20.04.2021 and numbered 07.
Ethics committee permission information:
Name of the committee that made the ethical evaluation = Gazi University Ethics Commission
Date of ethical evaluation decision=26.04.2021
Ethics assessment document number = 80715
Results

This section discusses the findings regarding the use of the knowledge produced in the field
of educational administration by the practitioners according to the opinions of the administrators and

teachers.

Practitioners’ Situations and Forms of Utilizing the Knowledge Produced in the Field of

Educational Administration

In the research, the themes and categories formed according to the participant's views on the
use of the knowledge produced in the field are summarized in Table 2 and direct quotations are

included.

Table 2. Utilizing status and forms of practitioners from the knowledge produced in the field

Theme Category f

Yes, I utilize 9
.1. . . . 7 1
Utilizing Situations No, I do not utilize 1 0
Article-books-theses 5
Project Work: 3
Utilizing Forms roject YVorks 10
Seminars 1
Videos 1
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According to Table 2, while the majority of the participants stated that they utilize the
knowledge produced in the field, it is seen that the way they use such knowledge was mostly through
reading articles, books, thesis, and project works. A participant on the subject said, “I follow current
issues as much as possible both in my own field and in the field of teaching profession.” He
emphasizes that he follows field studies. Another participant said that he utilize the knowledge
produced in the field by reading articles. Another participant. “...MoNE (Ministry of National
Education), STRCT (The Scientific and Technological Resaearch Council of Turkey) etc. I participate in
project works supported by institutions and I find it valuable.” He defined participation in projects as

a way of utilizing knowledge.

Reasons for Practitioners’ Utilizing and Not Utilizing Knowledge Produced in the Field of

Educational Administration

From the participant opinions regarding the first sub-problem of the research, the reasons for
the practitioners to use and not to use the knowledge produced in the field were also revealed, the

data were summarized in Table 3 and participant statements were included.

Table 3. Reasons for practitioners to utilizing and not utilizing from the knowledge produced in the field

Theme Sub-theme Category f
Providing classroom management 2
Regarding Examining teaching techniques in different 1
. schools and countries
educational . . . ,
L Preparing learning environments for students
activities " . 1
cognitive and emotional needs
Reason for Ensuring professional development as a manager ’
Utilizing the Personal/Professi  and leader 10
Knowledge onal development Contributing to personal development 1
Continuing postgraduate education
To follow the developments in the field of 1
Related to the educational administration
field Finding solutions to problems in educational 1
administration
Reason for Not Not having a postgraduate education 2
e Of colleagues .. .
Utilizing the Seniority height 1 4
Knowledge Their own Lack of time due to workload 1

According to Table 3, among the reasons for utilizing the reserach, there are mostly reasons
related to educational activities and reasons related to personal/professional development. The
reasons related to educational activities were mostly mentioned as providing classroom management.
Among the reasons related to personal/professional development, there is professional development,
especially as a manager and leader. One of the participants said that he utilize research on classroom
management. Another participant said,

Generally, the characteristics of the education administrator, his qualifications, the leadership

qualities that should be found, the theories... While I am reading them, it is useful to shape
myself in accordance with the leadership characteristics of the theories there.
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He stated that he utilize research to ensure his professional development as an administrator and

leader.

The participants stated that the reasons why their colleagues did not utilize the knowledge
produced in the field were related to their educational attainment, seniority, and instense workload.
One of the participants said,

However, I am interested in educational administration because I have a master's degree.

Neither the teachers nor the administrators, which I know from the interviews I observed and

made at the school, do not follow the current studies in the field of educational
administration.

He draws attention to the fact that his postgraduate education is effective in utilizing the research.
Another participant said, “Unfortunately, I cannot find time for the daily vicious circle work of the
education administration during the period when I do not do academic work.” He stated that he

could not find time to adopt the knowledge in the research due to his workload.
Evaluation of Educational Administration Research in the Last Ten Years by Participants

The educational administration research in the last ten years were evaluated by the
participants and the themes, sub-themes and categories formed according to their opinions are shown

in Table 4, and direct quotations from the participants are also included.

Table 4. Evaluation of field studies in the last ten years

Theme Sub-theme  Category f

High levels of administration/leadership, organizational
behavior, and less supervisiory, economics and planning.
Teaching methods and techniques
Academic success
Administration and training issues
Theoretical issues
The research scope is not aimed at the problems in practice
Topics covered a lot are out of scope
Redundancy of quantitative methods
In terms of . o .
quantity Increase in quahtétlve and @1xed methods
General increase in the variety of methods
In terms of The necessity of mixed methods due to the inadequacy of
method purely qualitative and quantitative methods
In terms of . o .
The necessity of qualitative research on educational
administration

In terms of ~ Subject
subject and
scope

16

Scope

— W WP NMNDNDNDND W &

e8]

13

quality

The difficulty of experimental research 1
Non-implementation / inapplicability of conclusions and

. 4

In terms of conclusions recommendations

and recommendations Suggestions are generally valid and insufficient 3
2

Results and recommendations do not reflect reality

As can be seen in Table 4, the participants evaluated the educational administration research
in the last ten years in terms of subject and scope. They talked about the absence. One participant
pointed out that the issues of education economy and planning were neglected and said, “I can say

that in terms of the subject, administration is predominant within the scope of education
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administration. For example, I see that studies on educational economics and planning are lacking.”.
Regarding the scope of the studies, another participant said, “The biggest problem I have observed is
that almost all of the studies that have been done have practically no equivalent, which is a very sad

thing.” He stated that research have no equivalence in practice.

Participants stated that quantitative methods have been used more frequently in terms of the
method of research in the last ten years, as well as an increase in qualitative and mixed methods. In
terms of quality, they also emphasized the necessity of mixed methods due to the inadequacy of
purely quantitative and qualitative methods. One of the participants commented on the dominance of
quantitative methods: "In terms of method, I see that most of the research in the field of educational
administration in our country are designed as quantitative research and mostly only questionnaires
are used as a data collection tool." Yet, another participant said, “I can say that qualitative studies gain
weight in terms of method. The mixed model draws attention in studies, especially in theses.”
Regarding the quality of the methods, one participant thought that “... if mixed method had been
used in methodological research, more permanent results could have been obtained, and this would
have provided useful practical information.” He stated that mixed method research would contribute

more to the practice.

The participants evaluated the educational research in the last ten years in terms of their
results and suggestions and reported that the results and recommendations were not implemented or
were not applicable. One participant expressed his thoughts on this subject:

Unfortunately, studies in the field of educational administration either do not include enough

suggestions or suggestions may be far from being implemented. For example, imported and

collected samples from European or American schools for the solution of a problem at a

certain level in our country by an academic who has never been an education manager in his

life may not be able to adapt to the conditions in our country.... In addition, every research
should include real and applicable solutions to real life problems.

Another participant said, “I see that the recommendations are not written for each outcome, they are
written more generally and are not titled for stakeholders, practitioners, and researchers.” He

complained that the suggestions were generally valid.

Positive Factors Affecting Practitioners’ Utilizing the Knowledge Produced in the Field of

Educational Administration

Opinions of the participants on the positive factors affecting their use of the knowledge
produced in the field were also taken, and the sub-themes and categories formed are summarized in

Table 5. Direct quotations from the participants are also included below.
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Table 5. Positive factors influencing practitioners’ use of the knowledge produced in the field

Theme Sub-theme Category f
Method

Subject /Problem status
Conclusion and recommendations
Abstract

Discussion

Factors related to parts of the %
Positive research
Conceptual framework

Keywords
Results

factors

Purpose of the research
Factors related to the nature of Have a fluent language
the research Be short and concise

— R R = = = N WO O N

According to Table 5, most of the participants stated that methods, results, suggestions, and
problem status (subject) factors, which are among the factors related to the parts of the research,
positively affect the use of research as facilitating and guiding elements. One participant stated that he
was selective in his method and said, “I think that since we have studied quantitative studies at the
university before and have always studied quantitative studies, especially when I am writing my
thesis, I think as if the quantitative attracts me.” he stated. Another participant drew attention to the
subject of the research and said, “First of all, it has been preveailing to determine dependent variables
of interest and their places in the literature. It determines whether I will read that work or not.”.
Another participant expressed the importance of the abstract section with the words “First of all, I
read the abstract sections, abstracts of some studies are very good, they provide brief and concise

information about the study...”

Negative Factors Affecting the use of information produced in the field of educational

administration by practitioners.

Participants also expressed their views on the factors that negatively affect their use of the
knowledge produced in the field, while the data obtained are summarized in Table 6, participant

statements are also included.
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Table 6. Negative factors affecting practitioners’ use of the knowledge produced in the field

Theme Sub-theme Category f
Insufficient emphasis of the literature on the subject /
Getting lost in the literature

The literature is too long

The method part is not clear and detailed

The method is quantitative

Factors related . .
Absence of author comments in the literature

Findings and comments section is not short and concise
The thesis appearance is not interesting, the tables and
figures in it are not smooth

The bibliography is not functional.

13

= = =) NN

to parts of the
Negative research
factors

—_

Insufficient recommendations.

Be in a foreign language
Factors related  Fluent-intelligible-non-concise language and expression
to the nature of

N N R R e

Studying similar topics
the research ymg P

As seen in Table 6, the participants indicated the fact that the literature does not emphasize
the subject sufficiently, that the literature is too long, and that the method part is not clear and detailed
to be among the factors that make it difficult for them to utilize the the research. Majority of the
participants stated that fluent-intelligible-non-concise language and expression, which are among the
factors related to the quality of the research, negatively affect their utlizing from the research. One of
the participants expressed his thoughts about the fact that the subject is not emphasized enough in the
literature:

Especially, the fact that there is too long literature, the focus of the subject is not emphasized, I

cannot understand what the right subject has evolved while reading, and it makes it difficult
for me to get lost.

One participant stated that the language of the research should be fluent, short, and concise with the

“

words “...if there is an expression disorder, if the thoughts that are wanted to be told cannot be
reflected in the sentences, if foreign words are preferred instead of Turkish words, that study has

difficult features for me.”

Suggestions for More Effective Management of Utilizing the Knowledge Produced in the

Field of Educational Administration

Suggestions were also received for the more effective management of the participants' use of
the knowledge produced in the field. Moreover, the emerging themes and categories were

summarized in Table 7, and direct quotations from the participants were also included.
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Table 7. Suggestions for more effective management of practitioners’ use of the knowledge produced in the field

Theme Category f
Field studies should be followed 6
Participation in scientific activities should be ensured by being open

a1

to professional development and innovation
What p P

.. Managers/teachers should receive postgraduate education and
administrators

support field personnel 22
Sincere answers should be given to research

Managers should assist researchers

Managers should be open to collaboration and teamwork

More reading should be done

and teachers
should do

—_ NN B

Manager appointment and evaluation criteria should include higher
level qualifications (Graduate education, experience, theoretical 4
knowledge, etc.)
Managerial appointments should be based on merit, not politics 3
The Ministry of National Education (MoNE) and policy makers
should follow the researches, and the results of the research that
reveal the views of the stakeholders should be taken into account in
preparing laws and regulations in long-term plans
What to do atthe  The system should be of a quality that prioritizes professional
system level development
Schools should produce projects 2
The importance of the influence of the administrator on the school
should be taken into account
Strict bureaucracy should be stretched 1
There should be an information system where practitioners can
follow educational research
The system should encourage and facilitate scientific research.
University-MoNE cooperation should be
Provide actionable recommendations
Make clear recommendations for each outcome
Must land on the field
Implementing the suggestions regarding the results by giving in-
service trainings with the stakeholders 13
Must be aware of the problems
Avoid academic language
Carrying research and suggestions to current and popular platforms
Clearly state the difficulties encountered

N NN WO~ -

What researchers
need to do

O e Y

When Table 7 is examined, it is seen that the themes of what should be done by
administrators, teachers, and researchers and what should be done at the system level according to the
suggestions offered by the participants. In order to utilize the research produced in the field more
effectively, the leading suggestions made to the administrators and teachers are to follow the field
research, to participate in scientific activities by being open to professional development and
innovation, to receive postgraduate education, and to support the field personnel. One of the
participants stated the importance of following field studies : “As practitioners, I can recommend that
teachers follow the articles related to their field, especially from the systems of journals such as TR
directory and Dergipark, and expand their vision as they read these articles.”. Another participant

said, “Managers and teachers should be interested in research and have a good command of theory. In
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this, I can say that professional learning is very important” and emphasized the importance of

practitioners being open to professional development.

The suggestions that can be made at the system level in order for teachers and administrators
to utilize the knowledge produced in the field more effectively include higher level qualifications
(graduate education, experience, theoretical knowledge, etc.) in the appointment and evaluation
criteria of administrators. Moreover, merit should be the basis instead of nepotismin appointments.
The MoNE and policy makers need to follow the research and take into account the results that reveal
the views of the stakeholders in long-term plans, preparing laws, and regulations. In addition, other
suggestions were to produce projects in schools, to consider the importance of the effect of the
administrator on the school, to stretch the strict bureaucracy, to have an information system where
practitioners can follow educational research, to encourage and facilitate scientific research, and to
have university-MoNE cooperation. One participant said, "I think that no one who has not completed
a master's degree should be a manager" and drew attention to the fact that the managerial
appointment and evaluation criteria should include higher level qualifications (graduate education,
experience, theoretical knowledge, etc.). While another participant suggested that merit should be
taken as a basis in the appointment of administrators,

School administrators should definitely be well trained, people who are really active in this

job, who can do this job, not for a seat, regardless of the union, should come. If they are

elected with the merit system, if there are school administrators who have developed their
own vision, our schools will be very good and they can even close the gap in the system.

Participants suggested that researchers present practical suggestions, make clear suggestions for each
outcome, go to the field, and implement the suggestions by providing in-service training to the
stakeholders so that they can utilize the researche produced in the field more effectively. It is also
recommended that researchers be aware of the problems, avoid academic language, enhance their
research, and suggestions to current and popular platforms, and clearly state the difficulties they face.
One participant said,

The suggestions should be made like this, and the training manager should be like this. In

order for it to be so, there are so many parameters in the system that they also need to be

done. In other words, that part of the suggestions doesn't seem very applicable to me, frankly,
it just hangs in the air, it's made for the sake of being made.

One of the participants reported, “I think researchers should spend at least two months a year in
schools. They should make observations and experience the school, the teacher, the administrator.”
He mentioned the importance of researchers going to the field in order for their suggestions to be

effective.
Discussion, Results and Suggestions

The results revealed that most of the practitioners utilize the knowledge produced in the field

by following the research published in the field, reading articles, books, and theses, and participating
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in projects. Similarly, Beycioglu, Ozer, and Ugurlu (2010) found in their study that most of the
teachers took the findings of educational research into account, while Balci and Kavak (2014)
determined that teachers mostly followed the research. Aksu (2020), on the other hand, found that
teachers and administrators do not follow the research in the field. In the study by Ekiz (2006),
although most of the teachers have a positive attitude towards educational research, they sometimes
follow the research. These differences in the literature findings may be due to the education levels of
the participants. Likewise, the difference in this study may be due to the fact that all of the

participants had a postgraduate education.

The reasons for the use of the knowledge produced in the field by the administrators and
teachers are related to providing classroom management, examining teaching techniques in different
schools and countries, preparing learning environments for the cognitive and emotional needs of
students, improving their administrator and teaching leadership skills, contributing to personal
development, etc. There are reasons for personal development. While Tonbul (2020) states that
education administrators can utilize the leadership and organizational behavior theories and
management and organizational theories produced in the field in understanding, associating, and
controlling the real problems and situations they face. Geng (2006) states that teachers need to refresh
their knowledge, renew themselves professionally, and be more useful to students. In this context, it
can be said that utilizing the knowledge produced in the field is a necessity for administrators and
teachers to increase their professional quality, to solve problems, and to improve educational

activities.

It was determined that the reasons for not utilizing the knowledge produced in the field were
related to educational attainment of teachers and administrators, intense workload, lack of time, and
seniority. Similarly, in the study of Sahin and Arcagok (2013), young and postgraduate teachers
followed and utilized the field research relatively more. Sahin and Cemaloglu (2021) also determined
that teachers' high workload and shortage in time adversely affect the first stage of the organizational
learning process, which is the acquisition of knowledge. The reasons for these results may be because
practitioners who have not received postgraduate education have not gained the awareness and
culture of research the belief that personal and professional development lasts for life is not settled
throughout the society, and senior managers do not use scientific tools in solving problems. In this
context, in order for practitioners to utilize the knowledge produced in the field, they should attach
importance to postgraduate education, create time for research, and be in need of continuous

professional and personal development regardless of seniority.

It was also determined that the subjects of management/leadership, organizational behavior
have been handled more than the subjects of supervision, economics, and planning in the educational

administration research in the last ten years, and the scope of the research is not aimed at solving the
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problems in practice. In parallel with these results, Odemis Keles and Tonbul (2020) concluded that
most of the research in the field of educational administration deals with management issues, there is
relatively less research in the fields of economics, supervision, and planning, and practice-oriented
research is limited. Due to the emphasis on certain subjects and areas in the field, neglecting the issues
related to supervision, economics, and planning is likely to create problems in education in the long
run. Aksu (2020) states that the research produced in the field of educational administration do not
find a response in practice, and this situation negatively affects utilization of research by reducing the
belief and motivation of practitioners in research. In this context, it is necessary to produce knowledge
from all subjects and fields related to educational administration and to search for solutions to the real

problems of practitioners, and to conduct applied research.

According to the results, quantitative methods has been dominant in research in the last ten
years, but an increase has been observed in qualitative and mixed methods. Reviewing the theses in
the field, Aydin and Uysal (2011) concluded that quantitative methods are mostly used in research,
and similarly to Polat (2010), the quantitative method still maintains its weight in research. It is seen
that the results of the research are also compatible with the literature findings. Considering that
knowledge and development in science are realized by adding to each other, it is known that the
contributions of posivitism to the field are very important. However, the idea that quantitative
methods based on positivism and known to have some limitations are the only valid method in
research may narrow the perspective of the researchers. For this reason, along with quantitative
methods, the use of qualitative methods that can provide in-depth data should be emphasized, and

these deficiencies should be tried to be closed with mixed methods.

According to this research, factors related to parts of the research such as methods, results,
and suggestions, and problem status (subject) positively affect practitioners' use of the knowledge
produced. The fact that the literature does not emphasize the subject (problem situation) enough and
is too long and that the method part is not clear and detailed affect it negatively. In addition, factors
related to the quality of research such as fluent-intelligible-non-substantive language and expressions
are among the factors that make it difficult for practitioners to utilize research. Aksu (2020) stated that
the language used by researchers should be understandable in order for the results of educational
administration research to be explanatory and meaningful to practitioners. Anderson (2007) stated
that field-specific terms should be explained in order for the research to be more understandable. The
fact that the research is easily understood by the practitioners, that the subject is well emphasized, that
the literature is short and concise, and that the language of expression is simple can be a facilitating

factor for practitioners who experience timelessness and seek a solution to their problems.

In order to utilize more effectively from the research produced in the field in the research, the

suggestions of the participants were also taken. Among these suggestions are that the researchers
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present applicable suggestions, bring clear suggestions to each result separately, go to the field, and
provide in-service trainings with the stakeholders about the results. Similarly, Aksu (2020) determined
that researchers do not go to the field enough, Ates and Yildirim (2015) determined that teachers do
not take research that are not applicable and conducted away from the field seriously because they do
not solve their real problems. This situation arises from the theory-practice gap, which is seen as an
important problem in the field, on the other hand, it feeds this problem. In this context, researchers

need to test the applicability of the proposals by taking part in the application field.

In order for administrators and teachers to utilize more effectively from the research produced
in the field, following the field research, participating in scientific activities open to professional
development and innovation, receiving postgraduate education, and supporting the field personnel
were among the suggestions. Similarly, Akgoltekin (2015) stated that teachers with high individual
innovativeness perceptions have a positive approach towards the implementation of educational
research and are development-oriented, while Kisa, Badavan, and Houchens (2021) determined that
most of the school administrators should be encouraged to graduate education to gain scientific
research competence. In this direction, it can be said that practitioners who are open to innovation and
professional development and who have gained research competence by taking postgraduate
education can utilize the research in the field more effectively and be more willing to apply the

research in their professional settings.

The suggestions that can be made at the system level in order for practitioners to utilize the
knowledge produced in the field more effectively included that appointments and evaluation criteria
should include higher level qualifications (graduate education, experience, theoretical knowledge,
etc.), nepotism should not come before merit in administrator appointments, MoNE and policy
makers should be informed about the research for a long time. In the preparation of future plans, laws
and regulations, it takes into account the research results that reveal the views of stakeholders such as
teachers, administrators, students, parents, and the system is structured in a way that prioritizes
professional development. While Karatas, Kyzy and Topuz (2015) state that the majority of school
administrators do not receive management training, their professional development should be
supported by the system with a training on management at the beginning of the profession. Sisman
and Turan (2002) stated that education administrators should receive their candidacy training not in
the form of non-continuous training courses given by the ministry, but in at least a non-thesis master's
education spread over more than one semester. Aksu (2020) revealed in his research that ignoring
merit in the appointment criteria of administrators brings problems, and that the research in the field
are not properly utilized in the creation of policy texts such as laws and regulations and policy tools.
Making worthy appointments by raising the managerial appointment criteria, taking into account the
opinions of stakeholders and scientific research results in the creation of laws and regulations,

bringing professional development to a continuous policy understanding will bring along the need for
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continuous development of the education system practitioners and to utilize the relevant knowledge

more.
Suggestions

* Administrators and teachers can receive postgraduate education to utilize the field
knowledge effectively. The problem of not being able to utilize from research due to lack of time can
be overcome by attending scientific research clubs, research workshops, and scientific research
projects. By summarizing the research results in Educational Information Systems (EIS), practitioners

can easily access them.

® Educational economics, planning, and supervision can be emphasized as much as
management-related issues, and knowledge can be produced in these areas and presented to the

utilize of practitioners.

* In addition to quantitative methods, the use of qualitative and mixed methods to provide in-

depth understanding

¢ In order to make it easier for administrators and teachers to utilize research, the subject can

be well emphasized, the literature can be short and concise, and the language of expression simple.

® Researchers can engage in the field of practice, observe real problems, design research
accordingly, offer more clear and applicable suggestions, and test their research proposals by putting

them into practice in in-service training/seminar/workshops with stakeholders.

¢ In order for practitioners to utilize research more effectively, more qualified individuals

with postgraduate education can be appointed to managerial positions.

¢ Stakeholder views and scientific research results can be considered by policy makers in the

creation of relevant laws and regulations.

* By making the development of administrators and teachers a policy approach, the Ministry
may encourage practitioners to engage in postgraduate education and scientific research by giving
additional points, payments, promotions, and awards to personnel who receive postgraduate

education, conduct scientific research, and participate in projects.

In addition to making an important contribution to the literature by evaluating the use of the
knowledge produced in the field of educational administration by the practitioners, this research
includes a few limitations. The research is qualitatively designed and presents detailed descriptions
and does not have any generalization concerns in terms of the results achieved. This limitation can be
overcome by selecting a larger sample from a larger population and using quantitative or mixed-

pattern studies.
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